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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

The intent of this assignment will be to critically evaluate the benefits and challenges of how assessment for learning can be utilised in different learning opportunities to aid progression across areas of learning and experience. Further examining research in support of or opposed to assessment for learning to aid progression for learners, discovering whether assessment for learning is crucial for learners to advance in their learning at their own rate while still being encouraged and challenged appropriately.
According to CfBT Education Trust (2013) one of the greatest elements of good teaching is having efficient assessment for learning in the classroom and that it is a critical ingredient in good teaching, which is embodied in Wales’s new curriculum as it focuses on the importance of using assessment for learning for pupil progressions and brought in the four purposes which are the shared aspirations for all children in Wales. Further placing a strong emphasis on learner growth along a learning continuum from the ages of three to sixteen. (Welsh Government, 2022) Alongside the new curriculum Professor Graham Donaldson stressed the need for using assessment to improve pupils’ progression in one of his pedagogical principles from his review of the curriculum, this will be examined in more detail in the literature review in this assignment. 
This assignment will first examine the literature review which will further assess the benefits and challenges of assessment for learning. It will further analyse theory with assessment for learning discovering why and when assessment for learning was needed in education for Wales. Additionally, it will expand on how assessment for learning is included in the new curriculum of Wales to discover how it has been incorporated into Wales’s new curriculum and if it plays a significant part for learners’ progression. 
The second part of the assignment will focus on the discussion of three different lesson plans including various assessment for learning strategies. It will explore the aims of each lesson plan for the learners, what they will be learning, what tasks will be conducted in the lesson plan and why the assessment for learning strategies were included in these lessons plans. It will also delve into different suggestions to improve different types of strategies. The three lessons plans are intended for learners who are in year 6 aged ten to eleven years old and will be the start of a new topic, which will be the Tudors. The different areas of learning and experience that will be integrated in these lesson plans will be humanities, numeracy, and literacy. The first lesson plan will involve humanities as the AoLE (Area of Learning and Experience) which will consist of a history lesson about the Tudors where learners will be researching the significant events that occurred in that time such as the different monarchs. The second lesson plan will follow on from the first lesson plan which will include numeracy as the AoLE. Where learners will plot dates of the monarchs that reigned in the Tudor period on one timeline, using their prior knowledge of the Humanities research lesson before to aid them. Finally, the third lesson plan will consist of a literacy lesson where the learners will be completing comprehensions which include information about different Monarchs that reigned during the Tudors, there will be three different comprehensions suited for the learners’ abilities. All three lesson plans will include different assessment for learning strategies, which are highlighted in red on the lesson plans, and will be discussed to discover if they aid the learners’ progression. 
The final part of this assignment will be the conclusion which will contain the main points of this assignment and reflect on the importance of assessment of learning in planning for learners, evaluate what types of assessment for learning strategies are the most beneficial, what strategies could be improved to be more useful in lessons and which assessment for learning strategies are not as beneficial, if they may have any challenges as well.  
Assessment for learning, which will be referred as AfL, is a teaching method that provides pupils and teachers the process of learning to help adjust the teaching and learning to meet their desired goals and help to enhance their performance. (Steele, A, 2019) From the standpoint of a teacher, this may be as easy as watching class discussions, asking questions, and assessing students' work in progress. Moreover, AfL is frequently immediate and advises you of improvements you may apply to your lesson right away to enhance its efficiency for learners, it is a form of formative assessment. 
Within assessment for learning there are four elements, sharing criteria with learners, quality of questions, quality of talk, peer and self-assessment and use and quality of feedback. (Coe, R. Rauch, C. Kime, S. Singleton, D. 2020) The purpose of using these forms of assessment in the classroom is to understand if learners have prior knowledge, recognise any strengths and weaknesses and to monitor the learner’s progression. In comparison to summative assessment where it mainly focusses about the end result and final grades, formative assessment does not require any grading and is more about the information gathered from the learners. Furthermore, AfL can promote pupils’ motivation and learning instead of failure and further allows teachers to integrate AfL naturally into their lessons by letting them to decide when and how much they want to use the methods. Additionally, it is easy to adapt AfL’s to suit the learners’ ability and age. (NQTTOPTIPS, 2018) 
With Wales’s 2022 curriculum Professor Graham Donaldson (2015) established the 12 pedagogical principles for the new curriculum as part of his Review of Curriculum and Assessment Arrangements, which the Welsh Government had assigned. One of Donaldson’s pedagogical principles states ‘use assessment for learning to accelerate progress’. Donaldson identifies in his findings that there was a need for a unified and consistent approach to assessment in Wales, according to his report the clearest messages that the review received was discontent with the current assessment procedures. Donaldson’s review therefore suggests that there was a need for change with assessment for learning in Wales which can further imply that it is crucial that we are aware of the importance of pupil progression using AFL. (Donaldson, G. 2015) The new curriculum further shows the importance of progression as it now includes progression steps in every what matter statement which means that every pupil can work at their ability and progress induvial through primary school and up to comprehensive school. 
Nesa Sasser (2018) implies formative assessment is beneficial for learners as it supports them in the process of their learning and allows teachers to check in with them to see if they are on track during the lesson, for example teachers could simply use “thumbs up” and “thumbs down” as a way of communicating if students comprehend. There are several benefits of using AfL in teaching. DR. Nesa Sasser (2018) suggests that formative assessments reduce learners’ anxiety as it separates their thinking of having to get everything right. Nesa Sasser further implies that AfL allows teachers to discover if any pupils are struggling and aid them more through the lessons instead of waiting until the end of the lesson, which would not have a beneficial impact on their progression. In contrast, Nesa Sasser suggests that AfL is not always beneficial. Indicating that teachers could have a fear of losing focus of the lesson due to concentrating more on assessing during the lesson which may cause lessons to be rushed or not finished. Sasser, N, 2018) This could suggest that some educators may believe they do not know when or how to use formative assessment correctly due to assessments originally occurring at the end of teaching, summative assessment. It could also not be taken seriously by learners and therefore results in teachers not having sufficient feedback from learners. Moreover, it is suggested that formative assessment can have a further negative impact on learners as this type of assessment is not graded learners may lose motivation to participate in them, especially when they have been accustomed to getting excellent grades in their academic work.
John Hattie defines assessment for learning as ‘more visible’ learning and implies that it teaches students what quality looks like and how to improve their own work to achieve it. (Cambridge International Education Teaching and Learning Team, ND) Author, Ivo Arnold (2011) comments on Hattie’s work ‘Visible Learning’ stating that it should be applauded for raising the importance of the student – teacher relationship and of sufficient feedback and presenting the challenges of managing this feedback in substantial educational settings.
It can be argued that AfL is not always beneficial as it can become too time consuming and tiring for teachers, and there could also be an absence of trained professionals to utilise the tool appropriately. (Harappa, 2021) Additionally, according to Ninomiya Shuichi (2016) they suggest that using AfL can cause alienated learning and assessment practices. Shuichi suggests that there needs to be a more evolved form of formative assessment to improve the classroom practice and educational outcomes. Indicating instead of focussing on meeting targets and closing the learning gap formative assessment must be developed by concentrating on exploratory and dialogical processes in the classroom while maintaining the vibrancy of true connections between teachers and students. (Shuichi, N, 2016)
In the UK, children who study in a formative manner in schools outperform other students in terms of learning and performance, according to Paul Black and Dylan Wiliam's (1998) research, which is where the idea of assessment for learning first emerged. Black and Wiliam’s ‘inside the black box’ delves into why there was a need to improve formative assessment. Their research illustrates several issues that have occurred with assessment such as it was having a negative impact on pupils due to certain methods such as comparing learners with each other were having a negative impact on learners as it can make learners feel that they are competing with each other instead of focussing on their individual progress. From their work Black and Wiliam determined that enhanced formative assessment benefits low achievers more than other students, reducing the range of achievement while increasing total accomplishment. They further imply that standards can only be raised by changes that are put into direct effect by pupils and teachers in the classroom, and an essential component of classroom work should include formative assessment and that developing upon it in the classroom can raise standards of achievement. According to Black and William (1998) there have been several challenges with developing better assessment in Wales. Stating that in 1988 the importance of formative assessment was brought to the government by teachers hoping that more studies would occur to develop it and bring it into practice more. However, the government focused more on the importance of external tests, summative assessment, rather than formative assessment which would become a severe error in the future. (Black, Wiliam, 2010)
The first lesson plan focusses on Humanities as the AoLE. (Refer to appendix 1) Teaching Humanities is important because it helps pupils understand the culture we live in and around the world today and the past. It further allows pupils to think creatively, question research and be sceptical of evidence. (Chhabra, M, 2020) The main aims of this lesson for the pupils will be gathering research in groups of different monarchs that reigned in the Tudor period, which will link into their next lesson on the Tudors as they will writing the information founded in chronological including dates. 
The first strategy that will be discussed is sharing the success criteria in the lesson introduction, which links to sharing the criteria with learners. (Refer to appendix one) I decided to use this strategy because I consider it could be beneficial for students because they can refer to the success criteria throughout the lesson and could use it as a checklist for what they need to include in the fact sheet about their given monarch from the Tudor’s. Furthermore, students can refer to the example provided so they can see how their work should look at the end of the lesson.
Marine Freibrun (2021) implies sharing the success criteria allows pupils to understand what they need to achieve to succeed in the lesson. Further suggesting that it allows pupils to see their progress throughout the lesson and are more likely to plan where they need to go next and assess their own learning independently. (Freibrun, M, 2021) Similarly, according to John Hattie, sharing the leaning intentions is crucial as it allows pupils to understand what they need to learn to achieve. Hattie suggests ways of including success criteria on lessons. For example, having a bad example of a success criteria and then allowing pupils to make it better, or showing a finished example of the work so pupils can see a great model of the work, (Fastiggi, W, 2015) which is what I have included in my lesson plan by showing a finished example of the work. However, whilst both Hattie and Freibrun acknowledged the importance of sharing the success criteria with pupils, David Didau (2015) implies sharing the intention if the learning with students will not be of much help for them, comparing it to a lesson menu. Didau suggests that we should instead share with students that they should progress towards a goal and that there should not be any expectations for them to get or fully understand the lesson. He further disagrees with Dylan Wiliam’s opinions on sharing mark schemes with students, Wiliam’s implies sharing the success criteria will allow students to know if they have succeeded the learning intentions. Didau disagrees with these views implying that sharing the intention of learning is a waste of time, unhelpful and too vague for students. (Didau, D, 2015) Considering all these viewpoints on sharing the success criteria, I would take into consideration to improve upon this AfL in future lessons by coming up with a success criterion as a whole class to include the learners more in the teaching process. However, I do find it beneficial for learners as it gives them an idea of what they need to achieve in this lesson to progress, such as showing an example of the work.
That second strategy that I have included in the first lesson plan (appendix one) is using post-it notes for use and quality of feedback from pupils. I wanted to include this strategy in my lesson plan because it is an important element of AfL as it gives instant feedback from the learners including their personal opinions, which gives an understanding of where they are in their progression of their learning, as it is the first lesson of a new topic. Furthermore, I incorporated this strategy into my lesson plan because I will be able to see if they understood what they have learnt to use and progress into their next lessons. 
Alex Quigley implies using this strategy gives quick feedback from students, allows secret feedback and is a subtle way of getting feedback from the learners in a calm manner, which does not disturb the classroom environment. He further elaborates on using post-it notes, suggesting it provides instant and visual feedback for the teacher which can then help shape the teacher’s future planning. (Quigley, A, 2012) However, there could be some challenges with using this strategy as it could become time consuming for the teacher to go through every post-it notes given, and there may be issues with students not including their names on the post-it notes, which becomes more difficult for the teacher. In my lesson plan I have included that students can write down nicknames on the notes as some students may feel too shy to give constructive feedback with their names on them. I believe this strategy would be beneficial for students’ progression as it would allow me to see if they had understood what they learnt in this lesson, such as gathering the information in chronological order as it links into their next lesson which is a timeline. Additionally, I could have also used ‘Hot seating activities’ instead of post-it notes for the plenary in the lesson plan. However, I chose not to use ‘Hot seat’ because some students may not feel comfortable being in the hot seat being asked questions from other students. (Mercier, T, 2014) However, I would potentially use a ‘Hot seat activity’ at an end of a topic as a fun plenary for the students as Anthony Crider (2004) implies that using ‘Hot seat’ does aid students in their learning from a study he completed.
The second lesson plan focusses on Numeracy as the AoLE. (Refer to appendix 2) In this lesson plan I have decided to timeline on the Tudors as they would have had previous knowledge and understanding about the Tudors as they had researched monarchs, dates and key events that happened during this period in chronological order. It will also show their progression and previous knowledge as they should already know some key dates from the previous lesson due to the research they would have conducted. 
The AfL strategy that I included in this lesson plan is Think-Pair-Share for quality of questions/ quality of talk. I chose this strategy as I want students to discuss with their partner what they think a timeline is, and what does need to be included in a timeline. This strategy will benefit pupils who do not understand what a timeline is as more able and talented students can help other students in their discussions, it will also show me if learners are using their previous knowledge from their last lesson. 
There are numerous benefits of using Think-Pair-Share according to Dr Mohan Rathakrishnan (2019) who suggest it is a cooperative learning technique, which was first suggested by Lyman (1981). He further implies Think-Pair-Share (TPS) increases the wait time when they are posed with tasks or questions, which means that there is more time for students to discuss in their pairs, allows more time for them to think and it further enhances the quality of other students’ responses. Rathakrishnan further suggests TPS lets students work together to help each other understand the lesson, through interacting with each other and discussing the opinions. (Rathakrishnan, M, 2019) Meaning that questions can be answered by peers instead of the teacher. However, in contrast, Mitchell M. Handelsman (2021) suggests the issue with the ‘share’ part of TPS. It may not be beneficial for all students as it may lead to anxiety by calling on students to contribute, he suggests it may lead to them learning less in pairs as they are instead worrying about being called upon. Therefore, it is also argued that TPS may not be worth the stress some students may go through during TPS. Overall, I believe this strategy would be beneficial in aiding pupils as it allows pupils who do not understand and who may not ask for help to discuss ideas with their partner to come up with answers together helping them progress in the lesson. 
The third and final lesson plan to be discussed (Refer to appendix 3) focusses on Literacy as the AoLE. The main aims of this lesson plan are comprehensions on three different Monarchs that reigned during the Tudor Period, Elizabeth I, Henry VIII and Henry VII. Students will have different comprehensions suited to their ability groups. (Refer to appendix 3- differentiation) From the last two lesson plans students would have shown progression and use of prior knowledge by researching about the Tudors, to then doing a timeline during the Tudor period. They would have showed progression from the last lesson as they would then have learnt what occurred during the Tudor period in chronological order and understood what significant events would have occurred. The AfL strategies that I have included in this lesson plan are peer marking for peer and self-assessment, and mini whiteboards for feedback.
Firstly, I included mini whiteboards, also known as ‘secret squirrels’, as a strategy in this lesson plan for the use and quality of feedback. (Refer to appendix 3) This strategy will help show how much the pupils would have progressed from the last two lessons on the Tudors, by asking questions relating to their past learning, refreshing their learning. (Refer to Appendix 3 - lesson introduction) It will give immediate feedback from pupils who are not on track and need more help progressing to the next step by them showing their answers on their whiteboards. Furthermore this strategy can also be used for quality of talk and questions due to the questioning. Often, when teachers use questioning strategies, they do not give enough think time for pupils, therefore, using this strategy is very beneficial as using whiteboards will automatically increase the wait time on top of giving a ‘minute to think’. 
Durrington Research School (2021) implies the use of mini whiteboards in the classroom are an excellent way of getting a picture of the whole class. Further suggesting that they are beneficial for students as their answers are easily erasable, meaning students will be more willing to have a go and that it does not matter if their answers are wrong. In addition, they further imply that mini whiteboards are good for picking up misconceptions as if a question is asked such as ‘when did the Tudor period start and end?’ If there are numerous different answers, then the teacher will see this as a sign that some parts of the lesson or topic needs to be retaught for the pupils. In contrast, Durrington School Research (2021) also suggest that it might not always be beneficial for students to use mini whiteboards. Implying that some students may become distracted by doodling on the whiteboards instead of engaging in the lesson and that it is too time consuming to give out whiteboards and pens to a whole class of students.  Overall, I think using whiteboards for feedback and quality of questioning and talk is beneficial for teachers to see how every pupil has progressed from the last lesson and if some need more assistance on getting to the next step. To make sure that it is not too time consuming I would suggest giving out individual whiteboard packs including pens and whiteboards for students to keep in the drawers/ lockers would be beneficial to save time for teachers in lessons. 
Secondly, I decided to use peer marking as an AfL for peer and self-assessment in this lesson plan because it is effective for pupils for pupils’ engagement and reflection. Furthermore, pupils can suggest improvements and give advice for their peers. In my lesson plan pupils with be peer assessing each other’s work, making their peer’s answers with a correct answer sheet given, but also marking for punctuation and spelling using a literacy marking scheme provided, giving each other feedback by giving two points on what they did well and one for improvements. (Refer to appendix 3 – AfL – Task completion) 
Author David Dunn (2011) refers to Paul Black’s and Dylan Wiliam’s work (1998) which implies peer assessment is very valuable as it allows students to learn and support each other and gives more opportunities of discussions and challenges from peers. David Dunn (2011) further suggests improvements for peer assessment by using three stars and a wish, which is similar to what I have included however, using three stars and a wish could be a more creative and fun way of using peer assessment. Dunn (2011) also implies it can help students achieve more in lesson than they would on their own due to discussing on what went well with each other’s marking. In contrast, Richard Rogers (2018) suggests that there are some challenges with peer assessment, implying some students may have limited knowledge on a topic or may struggle to see if something is spelt correctly or incorrectly even if the mark scheme is in front of them. Rogers (2018) further suggests students can be too generous especially if they are marking their friends work, which can lead to students not fully understanding why peer assessment is being used for their benefit. To improve upon these issues students should peer assess work of their same ability and not mark their friend’s work or be paired with a pupil who is more able and talented to give them an idea on how to use peer assessment. However, I do find this strategy useful for pupils as it allows them to mark each other’s work allowing them to give feedback instead of their teacher, and they can personally see if they have gone wrong in their work meaning that they can learn and understand what they need to do better for their future lessons to aid in their progression. 
To conclude this assignment, using assessment for learning is crucial to aid progression for learners and their learning experience because using an AfL strategies allows teachers to see what prior knowledge students already have, where they need to go next and how the teacher can help them progress to get there. The discussion of my lesson plan displays the progression from lesson to lesson using AfL strategies as they showed what they have learnt in previous lessons to use in their next lessons. It is important that teachers include AfL in their planning as it not only benefits the pupils but the teacher as well because if students gave feedback that they did not understand the lesson then the teacher can take that information in account to improve upon their planning for next lessons. All the AfL elements that were discussed are crucial and all have their challenges, but I consider feedback to be the most beneficial for aiding pupils’ progression because it allows engagement from all pupils such as using post-it notes or white boards and it give instant feedback for the teacher to see if pupils are progressing or if they need more support. It also makes students’ point of views and opinions important and valued, and that they are cared about. D. Royce Sadler (1989) implies feedback is a crucial element in formative assessment, and that it is beneficial for students to observe the strengths and weaknesses of their performances, suggesting that their high quality of work can be recognised by teachers and inadequate or moderate work can be enhanced. 

  

Appendices 
	Appendix – 1. 
Student-teacher:
	
Gabrielle Bale 
	Class / Group:
	Year 6

	AoLE or Subject:
	Humanities 

	Date:
	ND

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· Descriptions of learning 
· Enquiry, exploration, and investigation inspire curiosity about the world, its past, present and future.
· Progression step 3 - I can use appropriate methods to gather information related to my enquiries and I am able to interpret the information obtained in the context of the enquiry question.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Ambitious, capable learners who:
· set themselves high standards and seek and enjoy challenge
· are building up a body of knowledge and have the 
· skills to connect and apply that knowledge in different contexts
· are questioning and enjoy solving problems 
· can communicate effectively in different forms and settings, using both Welsh and English can explain the ideas and concepts they are learning about
· use digital technologies creatively to communicate, find and analyse information
· undertake research and evaluate critically what they find
and are ready to learn throughout their lives.


	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Digital competence framework 
· Strand - Interacting and collaborating.
· Element – collaboration. 
· Progression step 3 - I can work with others to create an online collaborative project for a specific purpose, sharing and appropriately setting permissions for other group members, e.g., editing, commenting, viewing.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Welsh language competency framework - Able to contribute to a simple conversation using a range of simple sentences relating to situations relevant to the school context, e.g., everyday themes and different verb tenses.
· Assessment - The range of purposes and practices for assessment is understood and articulated.

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.





	The learning objectives of this lesson are for pupils to work together in groups to complete an A3 poster fact sheet about specific Tudor figures all including information that can then be presented to the class. Pupils will also learn from others as they will need to bullet point facts from other groups presented to the class.


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· To work together in groups to complete an A3 poster fact sheet on given Tudor figure.
· Include the time they occurred in the Tudor period.
· What they achieved.
· When and where they were born – died.
· What happened during their Tudor period. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Some errors that may occur in this lesson are that some pupils may not contribute as much as others for the group work; therefore teachers will go around and check in that all pupils are contributing to something of the group work. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	10 mins introduction 
	Lesson introduction – 
1. Give presentation about the Tudor period to the class. 
2. Ask questions:
What do you know about the Tudors?
Can you name me a monarch who reigned?
3. Share success criteria on what they must achieve in this lesson. Give background information on how the living conditions were, what they ate, what they wore to give a better understanding of what it was like to live in that period.
4. Secondly, explain the focus of this new topic will be looking at Monarchs in the Tudor period.
5. Go through the six monarchs that reigned during this period. Give a little information about each of them.
6. Explain what the main task of this lesson will be and that there will be group presentations at the end of the lesson.
	



Think pair share – when these questions are asked talk to the person next to you – pupils try to name a monarch or say what they already may know about the Tudors.





Whole class discussion

	

Scaffolding – show an example of one fact sheet on Lady jane grey to explain the task more. (Only shown in lesson introduction)
	




AFL – think pair share



AFL – sharing the success criteria at the beginning of the lesson, keep the success criteria up throughout the lesson so they can refer to it as a checklist. 

	35 mins task


	7. Describe that pupils will need to work in groups in up to 5, and that they will be gathering information about one monarch each. There will be six groups overall. 
8. Bullet point on board what information they will need to gather referring to the learning objective and success criteria.  
	Pupils will work in their ability groups, 1 and 2 being the higher ability, 3 and 4 middle and 5 and 6 lower abilities.
Groups 1 and 2 will need to put information in chronological order including the dates. They will also have the trickier monarchs which are Henry VIII and Elizabeth I as there is more information to be gathered on them. 
Groups 3 and 4 will only need to include the dates. They will be researching Henry VII and Edward the VI.
Groups 5 and 6 with just write down the information they have found.  They will be researching Lady Jane Grey and Mary I as they have the least years in reign. 

	The work will be differentiated by having six different groups, working on six different Monarchs/ Figures in the Tudor period. Working in ability groups. 
	Scaffolding –  success criteria - show an example of one completed about one of the Monarchs linking it back to the success criteria. Ask students does it include all the information that is required. 

	10 mins presentations and collecting information 



	9. After every group has gathered information, they will then present to the whole class what they found out. 
10. Pupils bullet point in their work booklets information presented about other monarchs they did not research. (Pupils own posters to be photocopied and glued in books.)
	Pupils presenting their research in groups.
	All groups should have everyone speak during the presentation, but they are allowed to nominate someone to present. They can choose either option. 
	

	
5 mins 
Plenary 


	11. Pupils self-reflect about what they have learnt, what they found easy and difficult and what they want to know now.
	
	
	AFL – pupils write down on post-it notes what they have learnt, what they found difficult about the lesson, what they found easy and what they want to know now or learn next.
Pupils can stick post-it notes on a board with four of the different titles with their names attached or nicknames.




	Appendix – 2.

Student-teacher:
	

Gabrielle Bale 
	
Class / Group:
	

Year 6 

	AoLE or Subject:
	Numeracy 
	Date:
	ND

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· Maths and numeracy – descriptions of learning 
· Geometry focuses on relationships involving shape, space and position, and measurement focuses on quantifying phenomena in the physical world.
· Progression step 3 - I can read analogue and digital clocks accurately and I can make interpretations and perform calculations involving time. (Timeline)

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Ambitious, capable learners who:
· are questioning and enjoy solving problems 
· can communicate effectively in different forms and settings, using both Welsh and English
· can explain the ideas and concepts they are learning about
· can use number effectively in different contexts
· understand how to interpret data and apply mathematical concepts
and are ready to learn throughout their lives.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Humanities – descriptions of learning
· Expand all Close all Enquiry, exploration and investigation inspire curiosity about the world, its past, present, and future.
· Progression step 3 - I can present my findings in a variety of ways, drawing conclusions and making judgements based on the evidence used.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Able to contribute to a simple conversation using a range of simple sentences relating to situations relevant to the school context, e.g., everyday themes and different verb tenses.
· Assessment - The range of purposes and practices for assessment is understood and articulated.

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	Pupils would’ve learnt how to place dates in chronological order on a timeline using the information provided.
Understand what chronological means.
What timelines are used for.



	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· To be able to complete a timeline including the correct dates and information given on a work sheet.
· To sort the dates in chronological order.
· Write the correct information with the correct dates.
· Understand who reigned the longest in the Tudor period, who reigned the shortest. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	The lower ability pupils may need more assistance with completing a timeline, therefore some pupils will already have a timeline on a worksheet. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
10 mins introduction 
	Lesson introduction –
1. Before presenting class presentation, get pupils to discuss what they think a timeline is.

2. After discussion present class presentation on what a timeline is and how we are linking it to the Tudor period.



3. Refer back to the previous humanities lesson on the Tudors, what do they already know, who reigned, what significant events happened. Question them:
· Who was the first to reign during the Tudors?
· How many wives did Henry VIII have?
· What battle occurred in 1485?
· Name me as many Monarchs as you can who reigned during the Tudors?

4. Show an example of a timeline not including all the significant dates for the Tudors.


	Think-pair-share
Students write down their answers for – What do you think a timeline is? What should a timeline include?
Students are then placed in pairs to discuss their responses. 
Teachers move around the classroom and listen to various discussions. 
After pair discussion have a whole class discussion to get the class engaged. 



















	

























Scaffolding – showing an example will help pupils have an idea of what a timeline should look like and include. 
	AFL- Think- pair-share
Students write down their answers for – What do you think a timeline is? What should a timeline include?
Students are then placed in pairs to discuss their responses. 
Teachers move around the classroom and listen to various discussions. 
After pair discussion have a whole class discussion to get the class engaged.









	 
5 mins 
Explaining task 
	5. Explain what students should achieve in this lesson – complete a timeline using the dates and information given, complete the timeline in chronological order.
	
	
	

	35 mins 
Task 



	6. Students work on their timelines using the worksheets provided to help.
	
	Lower ability – groups 5 and 6 have half of the timeline completed to help them progress.
Middle ability – group 3 and 4 have one example date completed for the.
Higher ability – groups 1 and 2 have no dates given to push them more. 
	

	
5 mins plenary 


	7. At the end of the lesson students give feedback using traffic lights in their maths booklets.
	
	
	AfL – traffic lights – students colour in how they found the lesson – green being good – amber/ yellow being okay – red being did not understand the lesson or need to return to the lesson in the future.



	Appendix – 3.
Student-teacher:
	
Gabrielle Bale 
	
Class / Group:
	
Year 6 

	AoLE or Subject:
	Literacy 

	Date:
	ND

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	Languages, literacy, and communication
Descriptions of learning 
· Understanding languages is key to understanding the world around us.
· Progression step 3 - I can read texts, choosing strategies which best help me understand them; these strategies may include working across my languages and I can compare different things I read.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Ambitious, capable learners who:
· Set themselves high standards and seek and enjoy challenge
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts
· Are questioning and enjoy solving problems 
· Can communicate effectively in different forms and settings, using both Welsh and English
· Can explain the ideas and concepts they are learning about
· Undertake research and evaluate critically what they find
and are ready to learn throughout their lives.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Literacy Framework – Reading – Reading Strategies 
· Progression step 3- I can use a range of strategies for finding information, e.g. skimming for gist, scanning for detail.
· Learning and experience area – Humanities 
· Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.
· Progression step 3 - I am able to reflect on the strengths and weaknesses of the methods I have used in my investigations.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Reading -  Able to understand very short written texts where people give simple personal information about themselves and others, e.g. on forms, school signs. Able to read simple commands suitable to the school context.
· Assessment - The range of purposes and practices for assessment is understood and articulated.

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	From previous lessons on the Tudors, pupils should be able to complete different comprehensions on Monarchs from the Tudors. They are learning to develop their reading skills by skimming and scanning information provided in the comprehension. 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· Recall on previous knowledge from past lessons about the Tudors.
· Use what you have learnt so far to answer the questions in the comprehension tasks. 
· Use information in lesson introduction to help you by noting down some of the information given.

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Pupils may struggle answering all the questions in the comprehensions therefore, there are three different ability worksheets that pupils can choose from to complete if they are struggling. 



[image: ]


	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
10 mins introduction 
	Lesson introduction – 
1. Recall on previous knowledge from past lessons on the Tudors. Ask questions like:
· What have we learnt so far about the Tudors?
· Who can tell me who reigned the longest?
· How many Monarchs were there, can you list them all for me?
· When did the Tudor perido start and end?
Using white boards.
2. Explain the aim of this lesson is to show how much they have learnt so far about the Tudors by completing a comprehension.
3. Go through PowerPoint recalling the history of the Tudors, pupils are allowed to make notes if they want to. 
	



Whole class discussion 
	




















	AfL -quality of talk and questioning. Mini whiteboards closed questioning. 
Ask questions on what they have previously leanrt about the Tudors as it will help them progress through this lesson.
Questions:
•	When did Elizbeth I reign begin?
•	When was Henry VIII crowned King?
•	List as many Monarchs as you can who reigned during the Tudors?
When did the Tudor period start and end?
Have pupils raise their boards so that I can see what they already know, and if they are on the right track.

	
5 mins explaining task 

	4. Go through an example of a comprehension using one of the Tudor monarchs that they will not be completing which is Mary I. 
5. State how they should skim and scan the comprehension.
	Class discussion 
	Scaffolding – show an example to show how to correctly go through a comprehension. 
	

	35 – 40 mins
Task completion 


	6. Pupils choose which comprehension to complete, Henry VIII, Elizabeth I or Henry VII.
7. Towards the end of the task pupils peer mark each other’s work by been given an answer sheet of the correct answers, and mark on punctuation and grammar. (Make sure pupils are not marking their friends work so they are not biased) 
	
Complete main tasks



Pupils peer mark each other’s work using guidance sheets provided
	Higher ability groups 1 and 2 – complete comprehension on Henry VIII a sit has the most questions on his history in the Tudors.
Middle ability groups 3 and 4 – complete comprehension on Elizabeth I as it has less questions than the higher abilities work sheet.
Lower ability groups 5 and 6 - complete comprehension on Henry VII as he has the least information and questions to complete. 
	AfL – peer and self- assessment
· Pupils swap over their work in pairs once they have completed their work.
· They have an answer sheet with the correct answers, they should also mark on spelling and punctuation using the literacy marking scheme provided which includes looking for capital letters, use of full stops, commas, etc. 
· After marking each other’s work, they can give each other feedback on how they could improve on their work for next time and what they did well in this lesson. 
· Give two points what they did well and one point to improve on.

	5 mins plenary 



	8. At the end of the lesson discuss with whole class how they thought the lesson went.
9. Allow pupils to write what they have learnt about or one fact they can tell me about the Tudors on a post-it note and stick it on the class whiteboard.
	Whole class discussion




Independent feedback from pupils
	If pupils do not want to put their names on the post-it notes they can put nicknames, but it is not compulsory to do. 
	
AfL – post-it note wall
Pupils say one fact or what they have learnt in this lesson. 
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