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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident.

In teaching it is vital to continue professional learning throughout your career. Each year you are teaching a new cohort of children, who are each at different stages of their learning and development, which leads to your approach changing. We are also human beings who occasionally make mistakes, it is important that we learn from those mistakes. We have to challenge ourselves to look deeper at individual situations and critique ourselves to a high standard (Tripp, 2012). In this essay I will refer to myself as the researcher are going to look at one way of identifying and evaluating next teaching steps, they will be done by focusing on a case study of an individual learner, in this case child H, based on an observed critical incident see appendix C. Critical incident at first glance appears extreme, slightly dangerous and you would believe to be obvious, this however is not the case. Tripp (2012, pp25) states that “incidents appear to be ’typical’ rather than ‘critical’ at first sight,” the incidents we talk about are very generic events in school which you would normally not give a second thought to. By delving deeper into these events using analysis, we create critical incidents (Tripp, 2012). The researcher is going to be analysing the critical incident from Appendix C, where Child H was throwing stones instead of doing the task in the enhanced learning provision. The research explores the reasons behind this behaviour by looking into the theory of behaviourism and the importance of play in a child’s holistic development. 
When conducting research, it is the norm for confidentiality and to anonymise data where possible this guidance comes from The British Educational Research Association (BERA, 2018). BERA (2018) is committed to advancing the quality of research undertaken in an educational capacity. They give clear guidance to research takers on best practise, ethical values and approaches.  Full anonymity cannot be given due to the researcher knowing the participants identity however, the researcher is able to offer participant confidentiality (Fleming and Zegwaard, 2018). Therefore, in relation to the school itself I will not mention the school by name and will only give context where it is not possible to identify the school. Due to looking at a specific learner I will employ an approach known as ‘fictionalising’, this way I will refer to anyone with a name as ‘Child A’ or ‘Teacher A’ throughout the research (BERA, 2018). 
The observation was done at a primary school with around 400 pupils from age 3-11. The school is well below the national average of 18% for free school meals and have a majority of white British ethnicity (Esytn, 2019). Observed was a mixed class of Year one and Year two children, throughout the day some observations were made on children from two other classes which are also a year one and two mix, this was due to the outdoor learning provisions being used by all three classes. This year was the first time in over fifteen years that the school had mixed year groups due to a lower intake. 
When undertaking research, the method and methodology has to be taken into consideration, to determine the best option for your research. You need to look at a number of factors linking to what you are trying to find out to decide which methodology is best for your research. For example, the amount of research you are going to do, is the data qualitative, quantitative or both, who the information is for, the setting where the data is collected. If the data is qualitative and quantitative, mixed methods research allows both types of data to be researched (Fleming and Zegwaard, 2018). For the research undertaken in this project a case study approach would be best suited, due to looking at an event focusing on an individual learner. A case study offers a flexible approach to explore multiple outcomes or influences within a single incident (Lucas, Fleming and Bhosale, 2018). Case studies are able to look deep into the cause and effect of real-life incidents (Cohen, Manion and Morrison, 2009), especially in situations which do not give numerical data. With any methodology they are some fallbacks, in a case study it is difficult to cross-check, meaning there is no way for another researcher to reattempt the study to see if alternative findings are available. A case study may focus on an aspect so specific that it can be challenging for readers to relate and find the research beneficial (Cohen, Manion and Morrison, 2009). In reflective practise this is not a need for concern as the research is done primarily for the researcher to develop their own learning making case study a suitable choice for the research of a critical incident. Critical incidents work hand in hand with case study as both tend to want to analysis the how, what and the why of a situation. Critical incidents are used by teachers to identity good teaching practises and areas for development in a professional aspect allowing reflection to create next steps (Joshi, 2018). Incidents come from real life experiences 
	There are three main sources of collecting data, observation, interviewing and questionnaire (Kumar, 2014). Due to the nature of the research looking at learners in a primary school setting, interviewing and questionnaires are not going to give the data as to the extent that observation will. Interviewing the teacher could be an option, however incidents can occur without the teacher realising due to the ‘typical’ nature (Tripp, 2012). We also have to acknowledge that when the learners are involved in the incident, they are unable to provide objective information, also their age affects their response. Kumar (2014) tells us that there are two types of observation, participant and non-participant. Participant observation is where the observer acts as a participant and blends into the environment. In this research being a participant is not possible as the learners are young children therefore non-participant observation will be used. In non-participant observation you can observe in a natural or artificial setting (Cohen, Manion and Morrison, 2009), a natural setting is where the participant is comfortable and already used to, for example their normal classroom. An artificial setting could still be a classroom but a room to look like a classroom for the experiment which may also have a one-way mirror to allow observations. The researcher decides to us the natural setting as it is already there and more comfortable for the learners. 
With all methods there are fallbacks that can cause errors or changes to the learners, Kumar (2014, pp 174) talks about the ‘Hawthorne effect’ which is where the participants behaviour changes because they are being observed, this can be positive or negative. In a classroom situation this is normally not too extreme as it is quite natural for there to be another adult in the room. Kumar (2014) also mentions that the data may be incomplete, this can occur in two ways, by the researcher spending so much time concentration on the note taking that events are not seen, or by the researching not spending enough time writing, causing note to not be full and later events could be forgotten. To minimise this the researcher typed the notes, meaning the researcher could still observe and record notes at the same time. However, there was time during the observation where the learners were in multiple places, meaner the researcher could only observe certain learners at a time and typing was not so easy when observing outside. To account for these situations the researcher created detailed notes as soon as possible to prevent events from being forgotten. Not being able to observe all learners at the same time links onto Cohen, Manion and Morrison worry of observer bias, as the observer is then choosing who to observe and who not to observe. In this situation observer bias is not too much of an issue as we are observing as much as we can and then use analysis to create the critical incident, but we are not looking for anything particular. Due to this the observer has gone into the observations with a semi-structures plan adapted from Fletcher-Wood (2016), a semi-structure plan has been chosen because the researcher knows to look for incidents but does not know prior what those incidents will be, but will gather data in a systematic manner (Cohen, Manion and Morrison, 2009). To conclude the researcher is creating a case study of a critical incident through a non-participant observation, using a semi-structure plan.
Currently the Welsh curriculum is in the process of a restructure, right now schools are still using curriculum 2008 but are starting to embed some key aspects of the new curriculum. A big change coming into effect are the purposes for the curriculum, the new curriculum is going to have four purposes which each have key characteristics that will be developed through the curriculum (Donaldson, 2015). These four purposes are to be developed over the course of a child’s education with the aim that the child will leave school with all the characteristics. Donaldson’s (2015) four purposes are “ambitious, capable learners, who are ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world, healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” Every aspect of a child’s learning should relate to at least one of these purposes, as each one breaks down it becomes easier to develop certain skills together to develop each and every child. With the new purposes, learning is a continuum from beginning to end of a child’s education. 
When looking at a critical incident the researcher needs to first identify ‘what exactly happened’. Child H was throwing stones, which then hit child G. This happened when child H was meant to be on an activity of continuous or enhanced provision. Child H has chosen not to take part in the independent learning, this then resulted in learning support assistant A (LSA A) communicating with child H in regard to the incident. LSA A, spoke calmly to child H and questioned child H. LSA A first asked child H “if they were throwing stones”, child H responded with “yes”. This then led to LSA A asking child H “if it is appropriate behaviour? Is it safe? Is it showing respect?” To which child H responded with “no” and “I’m sorry”. LSA A specifically used the words “safe” and “respect” this is to reinforce the school’s rules which relate to the expectations for all students, including child H. The use of this wording links to one of Donaldson’s (2015) purposes “ethical, informed citizens of Wales and the world” as we dig deeper a key characteristic is to “consider the impact of their actions”. So, in this incident LSA A wanted child H to consider what they had done and the impact it had on child G. Child H was meant to be doing independent learning which would help develop child H into a “Healthy confident individual ready to lead a fulfilling life as a valued member of society” according to Donaldson (2015). 
According to Tripp (2015), an incident becomes critical through the use of analysis, Joshi (2018), suggest in order to analyse the researcher needs to look at why the incident happened. Looking at the incident outlined in appendix C, of the misbehaviour of child H. Why did the child misbehave? According to Glasser (1965) children choose how to behave based on five needs which lead to motivated individuals. The needs that must be met are: “survival or self-preservation, love or belonging, power or inner control/achievement/accomplishment, freedom or independence, and fun or enjoyment” (Wubbolding, 2015). When they talk about survival, they are looking at whether the child is in a safe environment where they are free from harm and have basic needs such as food, drink and shelter. Schools are a prime example where children have the understanding that they are safe within the school environment. Love or belonging is when a child has a meaningful relationship where they may experience attention, are including in activities and in some events collaborate with the significant person. When a child has a meaningful relationship in a school environment this can lead to the child feeling safe, satisfying both survival and belonging. Power for a child is as simple as being responsible for something it gives children a sense of being special because there in control of something or somewhere. Giving responsibilities can often increase the relationship between two people, linking back to feeling as though they belong. Giving children freedom or independence can often excel a child, It allows a child to do what they want, this is often used very effectively in the foundation phase of school as children have time known as independent learning where they can choose from a variety of activities to play and learn in unison. This links on to the need of fun or enjoyment, if an activity is enjoyable a child will engage for longer, they may not even realise they are learning as to them they are playing. Play is an active learning approach adopted in the foundation phase to allow independent learning, which in turn establishes a fun aspect to learning (Welsh Assembly Government, 2008). Glasser’s (1965) approach of ‘Reality Therapy’ says that children are motivated by these five needs, meaning if all are met children will be motivated to learn. However, ‘Reality Therapy’ does not tell us how much of each need will result in a motivated individual. 
	Whereas Maslow’s hierarchy of needs model suggests that certain needs are more important and need to be met in a greater quantity compared to the other needs (Petty, 2014). The largest need are the physiological need of food, water and sleep, when children are hungry, thirsty or tired their motivation decreases and can result in not taking part or being distractive. Next is the safety aspect similar to Glasser (1965) there is a need to feel safe and out of harm’s way. Followed by belonging and love, relationships appear in both models as being an important need for an individual. The model moves on to esteem needs, desire for achievement, recognition this helps individuals build confidence. Then lastly, they is self-actualisation, achieving one’s full potential through activities the individual enjoys (Petty, 2015). Each of Glasser’s (1965) generic needs fits into Maslow’s model but Maslow’s model gives us an indication of how much an individual will need to lead to motivation. 
	But is it as straight forward as someone meeting those needs, or does a particular person have to meet those needs? Bronfenbrenner (1996), looks into the interactions an individual has with others and these relationships affect an individual’s behaviour, this model is known as Bronfenbrenner’s ecological model. The model is made up of five section which all link to the individual (Gray and MacBlain, 2015). The microsystem is the closest to the individual and includes interactions between the child and close family or friends. The mesosystem goes a little bigger to the type of home, the school and their peers. Exosystem branches out to places the microsystem may interact with without the individual, for example the mother or fathers work, the greater neighbourhood, or friends of friends. Macrosystem moves onto the larger culture surrounding the individual. Over time the fifth section has come into play called the chronosystem which takes into account environmental changes which occur over time (Gray and MacBlain, 2015). Each individual has a different social context to contend with, these relationships impact on a child’s motivation to do task, which can then result in misbehaviour. If an individual has negative or little interactions from significant individuals such as a mother, a father or friends, those individuals may struggle with the need of love and belonging in Maslow’s hierarchy which then can make it harder to establish the needs higher up. In schools a way to build up these interactions is through collaboration with peers and also building up the student-teacher relationship. A key element in building relationships is empathy, being able to understand what it feels like to be in the other person shoes (Hattie and Yates, 2014). The teacher-student relationship should be built up with every student, it’s a key concept needed throughout school and can lead to an increase in motivation as the teacher can then be filling the need of love and belonging for the child. Communication, expectations and modelling all impact children. 
	According to Gray and MacBlain (2015), Bandura believed that human behaviour was based on what they observed, doing as they see. This becomes incredibly important in a school setting where if a teacher is saying to do one thing but themselves does another the children will do as they see rather than as they were told. Bandura’s doll experiment (Gray and MacBlain, 2015) shows how children will copy what is observed by the modelling adult, when you relate back to Bronfenbrenner’s model the interactions seen from the microsystem these are who a child will observe most frequently and are more likely to copy. 
	Children will also copy good behaviour, Skinner believed that behaviour could be changed based on positive and negative reinforcement (Gray and MacBlain, 2015). Using positive reinforcement such as stickers as a reward for good behaviour would encourage not only the individual child who got the reward but other children to do the behaviour which resulted in a reward. Linking back to Bandura’s idea that individuals do as they see, if the individual see good behaviour resulting in a reward the individual is more likely to do the same behaviour. Negative reinforcement works alongside positive reinforcement, resulting with bad behaviour with a punishment such as a time out. For either of these to work the most effectively the reward needs to be enticing and the punishment needs to be uninviting for the individual. In some cases, if you catch good behaviour early or communicate with an individual at an early point you may be able to prevent negative behaviour from happening. 
	Petty (2014), explores the reason individuals want to learn, people are willing to learn if they believe the information their learning is useful to them, if a teacher can convince their children that the information is useful and will help them do other things which maybe they enjoy, their motivation to learn is increased. Self-belief is a factor Petty (2014) finds impacts on motivation. Maslow’s hierarchy suggested self-belief as well, but how can self-belief be installed in children. Self-belief comes from feedback that the child is doing well, this can come from peers as well as teachers. However, if a student does not get this feedback to reinforce their learning is worthwhile it is very easy for the child to become de-motivated, stop doing the activity and move on to something else. The timing of this feedback is crucial to keeping children on track and comes under the assessment for learning aspect of feedback. Instant feedback is the best as children can get that self-belief quickly addressing the need of Maslow and Glasser (1965). The teacher has a vast impact on their learners some learners wish to learn for the recognition and acceptance from their teacher (Petty, 2014). This links into the self-belief as children might do work to show the teacher, the teacher then increases the children’s self-belief by reinforcing the good job the child has done. When children are motivated in this way the student-teacher relationship has established well and the need of love and belonging is met. Some students are motivated by the fear of consequence of not learning, they may have observed other children receiving consequences or experience themselves. This reflects Skinner theory of positive and negative reinforcement. Petty (2014), also acknowledges that activities that are fun and engaging will entice children into learning, the children in some instances do not realise they are learning. 
	Motivation to learning is different for each individual, but there are a variety of ways to enhance children to be motivated. However sometimes it comes down to a child needs that must be addressed in order to increase motivation. 
	Looking at the critical incident from appendix C, when this occurs in my teaching, I plan to address what happened, for example the behaviour, and implement the correct punishment as per the school policy. This will enable the learner to understand the negative reinforcement of unacceptable behaviour equals a consequence similar to Skinner (Gray and MacBlain, 2015). Other children may see this consequence and learn through observation to not do this action. Just as Gray and MacBlain (2015) suggests from Bandura theory. However, I would also think about whether there is an underlining reason behind the behaviour, in the situation from appendix C, the child had chosen not to do the independent learning. If I take on board Glasser’s (1965) concept I could question if all the child’s needs are met. Is the child safe? Yes, the child is in the safe environment of school. Is the child hungry or thirsty? No, there drinks are readily available, and we have just had break where all children have fruit. Does the child have choice of what learning/activity to do? Yes, there are multiple activities to get on with during independent learning, either inside or outside. Is the child responsible for something? Yes, the child was a monitor for the areas and has the responsibility to make sure the area is tidy at the end of the day. Has the child had any recognition of the good work they have done. Not from what I could see at that moment, to address this I would look at whether the LSAs could interact with the children to engage with what they are doing and offer that feedback to the child to help boost self-belief. I would also look at whether certain activities could be documented through photography/ video for myself to be able to view. This is turn would help motivate children who learn to show the teacher. Does the child have meaningful relationships? From what I had observed the child had been playing with friends and the teacher appeared to have good relationships with the students, she demonstrated this earlier in Appendix A. Where her communication towards all the students was very positive and used children’s names throughout. In this situation I do not have any information in regard to the child’s microsystem (Bronfenbrenner, 1996), but in my own class, it would be up to me to take on board any influences and interactions the child may experience. Are the activities fun? Now the school have taken on the active learning outlined for the foundation phase known as ‘play’, which would appear fun. Also, I observed other children referring to the activities as playing rather than learning. Which would give the illusion that the activities are enjoyable. However, the activities stay the same for two weeks at a time and at the time of the observation they were at the beginning of the second week. Therefore, was there a need to change them sooner, or outline how long each activity should take. This I feel would be best looked at by talking with the whole class to see if the structure of learning was working for them as I would have intended it to and adjust as needed. This of course will only be possible if my student-teacher relationship is stable, a brilliant way to initiate a student-teacher relationship is to learn names quickly. Children react well when you know their name.
	In this essay, I have observed teaching, identified an incident, made it critical through analysis, all to improve on my own professional learning. I have looked at additional reading to inform my incident and reflected on the incident to then change the way I teach moving forward. This has advanced my learning, and influenced my decisions moving forward. It has allowed me to step back and view from a different perspective in order to learn and assess my actions when dealing with a similar situation. It has also introduced me to new theories and understanding of a child development which will be vital knowledge in the teaching profession. Everyone can learn new techniques it is implementing them that is important.
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Appendices:
Appendix A.
OBSERVATION / FIELD NOTES   			Researcher: Gabriella Blenkinsop
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29th September 2020
· Mixed class year 1 & 2.
· 8:45am

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Welcome/ Well-being / morning routine
· No subject focus
· Child focused
· Indoor
· Children arrive at different time 
· When a good number of the class have arrived, teacher A put a counting video on the screen 1-20 then 1-30 and backwards. – Use of ICT, - Children stand up doing actions – Physical activity. Maths
· Welsh phrase to sit down.
· Children moved to be “safe” links to School Rules
· Teacher A introduces changes in classroom – There is now a table and chair in reading area to use for a librarian. Teacher A then explains in words using children in the class as examples. Child A may be sat there, and it will be their jobs to get the books for anyone in the reading area. Child A sat on chair Child B wants this book Child A gets books and checks the book out for Child B.
· Teacher A says we are going to do our register now, so we are... Children: SAFE. School rules
· Lunches – children stand up if they say Cinio (welsh for lunch) If a child doesn’t stand right away teacher A says: you know what to do.
· Teacher A goes to change date on board. With children’s input. 
· Child C asks to go to toilet in English. Teacher A doesn’t allow until they ask in Welsh. Teacher A works with child C word by word to get it right. Doesn’t stop until child C says it in Welsh.
· Hand sanitiser reminder linked to “Safe” – school rules

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children walk into class and sit on the carpet. (this is what is expected) Teacher A links to school rule “Choose a position that is Safe”
· Classroom monitors set up areas. ICT monitor puts iPad on charge. Has to find the 3 iPads with the lowest charge. 
· Monitors for each area and other activities such as milk. Responsibilities, Independents.
· Positive reinforcement: Teacher A acknowledged children for setting up areas and praises whole class at how good they are at tiding up – linking to the class rules “Must tidy up your bit before you leave an area”
· Children are greeted by teacher A as they come in.
· When teacher A is talking to whole class, teacher A will name drop on children, this appears to keep children engaged. Teacher A is not asking them a question just talking. 
· General conversation with the children. Teacher A using hand gestures. Links to fine motor skills, - prior learning- talks about being a colourful Chameleon while pointing to a display. All children respond about the Chameleon.
· Children who are still arriving during activity join straight in.
· Everyone is involved.
· Daily routines – activities that will be repeated every day.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher A has constant communication to children even while video is on.
· Teacher A asks for pattern to be found.
· Table and chair placed in reading area with the word’s librarian on and croeso ‘welcome’ in Welsh. Using welsh language.
· Teacher led.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Pointing to boards.
· On the screen.
· Teacher A moves so they can see the screen themselves.
· Teacher A is doing activity with children

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· First video 1-20
· Second video 1-30 and backwards.
· There is a pattern to how their counting.
· Second video done twice as most difficult.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Prior knowledge in regards fine motor skills when teaching is communicated naturally to children.
· Prior knowledge when pointing to display in regard to “colourful Chameleon”. All children respond about the Chameleon.
· No teaching for video, prior learning reinforced.
· Teacher A wants to hear the children.
· Teacher A goes to change date on board. With children’s input -prior learning Read Write Inc, for each part. “Capital letter stands on its own” “a as in play”.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Each task no matter how small, involves the children and where possible reinforces prior learning.
· Increased level of challenge, video starts 1-20 then introduce 1-30 and reverse.
· Teacher involvement
· Teacher communication.
· Keyword ‘Safe’
· Area monitors – responsibilities, independence 



CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September
Mixed group of Year One and Two class.
Teacher A and whole class.
Communication between Teacher A and the whole class.
Teacher A uses children’s names through the conversation even when Teacher A is not talking directly to one child.
Teacher A welcomes every child to class.
Teacher A communicated verbally constantly even with the video on.  

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher A welcomes each child to class personally. Teacher A does this by saying ‘Hello…’ or ‘Good morning…’ to each child as they enter the classroom. Teacher A always uses the child’s name. When a child enters that is still wearing their coat, teacher A ‘Good morning… what have we forgotten to do before coming into class’
This embodies the pedagogy principle of ‘supports social and emotional development and positive relationships. Creating connections between teacher A and each child enables school to be a safe place for the child. Each communication builds the relationship between teacher a and child. 
Simple yet effective way to communicate to all children on an individual level. Builds on Safe need (Glasser, 1965) Reality therapy.




Appendix B.
OBSERVATION / FIELD NOTES   				Researcher: Gabriella Blenkinsop
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29th September 2020
· Mixed class year 1 & 2
· 9:30am

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Read Write Inc
· Phonics
· First day of year doing Read Write Inc – Remember week – this week has been put in place due to Covid-19 as each child has done different amounts of work from the Summer closure.
· Set into different groups based on level. 
· Teacher A first has to send each child to their group. Teacher A starts with the Year 2s and goes group by group calling names out getting them to stand up and then sit together. Once all the Years 2s are sitting in their groups teacher A sends each group to their location. Teacher A then moves on to the Year 1 this time she calls the names for a group and then sends them straight away. So, they don’t have to remember. Cognitive overload
· All children indoors on carpet.
· Welsh encouraged for register. Children given a choice of options but must be welsh.
· Using Display teacher A goes through sounds. My turn your turn.
· Plenary – Teacher A ask have we…? All children respond. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children sitting on carpet. 
· Perfect partners – with someone in their class. 
· Setting rules these partners will always be your perfect partner when you come to RWI so you must be like this every session.
· Teacher A moves position to be with the RWI display behind them.
· Teacher A refers to Grey Gecko and Colourful Chameleon school round knowledge 
· Teacher A questions what’s the rhyme for this sound “Qu” – All children respond.
· Teacher A repeats the rhyme to demonstrate importance.
· Teacher A always addresses children by name. Keep them engaged. Not just when asking a question.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher A communicates the importance of remember week and practice.
· Teacher A talks about LTM & STM and real-life example of learning to ride bike. Real-life context age appropriate.
· Hand gestures.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Grey gecko & colourful chameleon board.
· Hand gestures – hand in front of mouth when saying th for that and this. You will feel your breath.
· Using display board for sounds.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Questioning – changing the question. Teacher A asks for a word with “ar” in children shout out with different words. Teacher A then asks child D for a word with “ar” at the end. Child D says “Car” ( this was shouted out by another child previously. Teacher A then asks Child D “Is the ‘ar’ at the start, middle or end?” child D pauses and then responds with “end” Changing the question ensured child D understood the question and answer rather than copy another child. Did put child D on the spot.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Perfect partners – prior knowledge – Read Write Inc vocab.
· Hand gestures – hand in front of mouth when saying th for that and this. You will feel your breath.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Hand gestures to help with learning.
· Use of questioning to develop understanding
· Real life examples riding a bike STM/LTM
· Change of teacher A style when addressing year ones to year twos. Cognitive overload, acknowledging child development is different.



CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020
Mixed class of Year one and Year two children.
Child D and Teacher A.
Use of questioning to confirm Child D understood their answer.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher A asks for a word with “ar” in children shout out with different words. Teacher A then asks child D for a word with “ar” at the end. Child D says “Car” ( this was shouted out by another child previously. Teacher A then asks Child D “Is the ‘ar’ at the start, middle or end?” child D pauses and then responds with “end”
Teacher A employs assessment for learning (AFL) by changing the question to check Child D understanding of what had been asked.




Appendix C.
OBSERVATION / FIELD NOTES   				Researcher: Gabriella Blenkinsop
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29th September 2020
· Mixed class year 1 & 2
· 10:00am

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Maths – Part-part-whole method. Already learnt. 
· Showing example of 4. Partner talking throughout lesson.
· When the children were meant to be talking to a partner teacher A noticed child E with no partner. Teacher A: You need to find a partner 3-2-1 countdown.
· Snapback – Went over expectation of talking to a partner. Question Teacher A “Do I find a partner for you?” all children respond “no” “Do you find a partner yourself?” “Yes” – Independence, Previous knowledge of expectations.
· Hand gestures to represent numbers
· Teacher B comes into room, Teacher A tells Teacher B about feedback from a child earlier “That was the best RWI ever” Teacher A & B show excitement and happiness to hear such kind words. Big fuss made.
· Children set a task with partner so Teacher A can talk to Teacher B.
· Teacher A goes back through what is expected in each area. Reinforce the task.
· Goes over rules with children, Hand sanitiser and tidy an area before you leave. 
· 2 Helpers chosen who are set a task to check how people are. Must ask 5 people. ”Sut wyt ti?” How are you welsh. Child F mentions that we don’t know how to respond in welsh. Child F told not to worry.
· Children sent to area. “Tiptoe” one group stay with teacher A.
· Child G was injured in one of the areas. Child H had thrown a stone at them. LSA A spoke to child H in regard to the behaviour and explained the expectation. This was done with just child H and LSA A. 20 minutes later LSA A informed teacher A in front of the whole class of child H’s behaviour. Teacher A then addressed Child H in front of the whole class. The teacher also asked the class “if throwing rocks was an enhanced provision” The class answers “no” together.
· In-between the throwing incident and the teacher being told. Child H had been warned twice in regard to talking when teacher A was talking. Child H was reminded of the school rules. Not being respectful. Teacher A asked “do you speak when the teacher is speaking” Child H replied with “Yes …” Teacher A repeated the question 3 more times until the correct answer of “No …” was established. Child H was then asked “Were you talking when I was talking and being disrespectful?” “Yes … Sorry …”

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Snapback – attention grabber Showing a quality audience (quality audience link to real life). Positive reinforcement picked out 2 children who did snapback perfect.
· Children seem excited in areas.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Real life context – In the house 4 people in the house but 2 in kitchen 2 in living room.
· Task links to enhanced maths provision.
· Each area has an A4 sign with what the area is about. It tells the leaner what to do but not what they are learning. In one area they are to use foam boards to build a well-structured building. The observer asked child I what they were doing they said “building a house” the observer asked what they were learning “I’m not learning I’m playing.”
· The provision areas are a mix of different areas some inside some outside. Some of these areas are also open during break time, which could be confusing for children between what is learning and what is play. Some learning areas are shut during break and lunch time. Or have rules as to what can be done at certain times. For example, the role play area can be used at break time but the dressing up equipment is only for enhanced learning.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Interactive Whiteboard. Full screen
· Children get to show examples on the screen.
· Task links to enhanced maths provision.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Example is an easier number. When with focus group later expand knowledge.
· Allowing children to experiment with an answer. Even though teacher A knows there is no more solutions. Child J is still allowed to come up and try. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· When looking for a system Teacher A chooses Child K who showed a system the previous day. Prior learning – share with class.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Children sharing their learning with class.
· Children exploring wrong answers
· Children using interactive whiteboard
· Child I thinks they are playing not learning.
· Real life context
· Snapback attention grabber – positive reinforcement of correct behaviour.
· Child H talking when Teacher A talking, Behaviour.
· Child H being told off in front of whole class and involving class in questions.
· Child H throwing stones instead of learning.
· Communication between teacher A and teacher B
· Child E not having a partner. Independence, expectations.



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020
Year 1 & 2 Mixed class.
Child G and H, and LSA A.
Child H was throwing stones. One hit Child G.
LSA A spoke to Child G to make sure they were okay. LSA A then spoke to Child H, in relation to expectation and that the behaviour was not acceptable.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Observed was the communication between LSA A and child G.
Observed was the communication between LSA A and child H. 
Child G approached LSA A and said, ‘I was just hit with a stone’ LSA A: how? Child G: Child H. LSA A check on Child G injury and then sent child G to get Child H. Child H approached LSA A. LSA A: were you throwing stones? Child H: Yes. LSA A: One of those stones hit Child G in the face near Child G’s eye. Is that acceptable? Is that safe? Is that showing respect? Child H: No, I’m sorry. LSA A: back to what you should be doing.
Didn’t question why child H did the behaviour. 
No reinforcement of what child H should be doing.
Did address the behaviour in a calm approach to the child.
Supports social and emotional development and positive relationships.
Encourages learners to take increasing responsibility for their own learning.



Appendix D.
OBSERVATION / FIELD NOTES   				Researcher: Gabriella Blenkinsop
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Tuesday 29th September 2020
· Mixed class year 1 & 2.
· 1:30pm

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Oracy – Think it say it -my Favourite book and why. Literacy
· Teacher A refers to safe again with register
· Quality audience – gets children sitting nicely – nice link to real life.
· Child J asks to go to toilet – Teacher A explains it has just been lunch and you should be going then. – Independence.
· Teacher A talking and writing on board. Giving examples as they go. “My favourite book is…” “I like it because…” 
· Teacher A fills in word wall with children’s ideas.
· Children back to class on carpet.
· Teacher A and children create “steps to success” using children’s examples. Near beginning of unit as the creating criteria to use in later lessons.
· Teacher A asks children “Do you think we should save the steps for success” Giving children choice.
· Teacher A refers back to helpers from earlier check if they did the task. Dojo if they did. Teacher A asked helper A if they asked 5 children helper A said I don’t know. Teacher A surprised. Responded with you don’t know if you asked 5 people well let’s see. Teacher A ask children to stand up if helper A asked how you were today. Nearly the whole class stood. Teacher A oh did you lose count after asking so many.
· Welsh story “Y Meddyg” “The Doctor” story on board. Big picture on each page few words. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Children active in partner talk but not so active in the feedback. Not many putting hands up.
· Physical literacy – teacher A noticed the children were not engaged and responding to the questions. Teacher A got children to stand up and did a few minutes of stretching and active movements.
· Still struggling to get full engagement teacher A sends children to advanced areas and keeps a small group to work on the focus task.
· Practical activity one child comes up and shows teacher A. Other children say what is good about it. AFL
· Teacher A puts hands over eyes and says when I open my eyes, I want to see everyone as a quality audience. (Quality audience technique)
· Teacher A sayings words children repeating.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Teacher A explains Oracy – Talking
· Steps to success – Think it and say it a few times to yourself. – Use a clear voice. – Use a loud voice. – Steady pace (not too fast or too slow) – Stand still and look at your audience.
· At the end of the story – Teacher A explains how you can now use these phrases to respond to the helpers tomorrow in Welsh.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· Whiteboard picture
· Teacher A gives direction to talk to partner one chunk at a time – Think on own then partner. What I know first then feedback then I wonder.
· A4 sheets on wall around board explain - Think it say it Write it. – Partner time – Information gap.
· Spends time on “because” express it is not “cos”
· Partner talk – Teacher A asks children to get into pairs and 1 person talk for 2 minutes saying what book they like and why. Teacher A then stops the children and gets the one who’s talking to swap with the partner. When listening to the children, both of the partners had told each other multiple times in the first 2 minutes. Here the time given to the activity was 4 minutes in total it could have easily been halved. This may be why children did not feedback well at this stage as engagement had fallen.
· Use of pictures in the story – Teacher A ask children what they can see. Then Teacher A tells them the words. So, they have a link.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Information gap – AFL – What do I know? What do I Wonder? Teacher A puts picture on whiteboard for children to discuss.
· Lollipop sticks for responses.
· Challenged children to think of other words than nice.
· Children came up with some really advanced words. – “Fantastic” “Brilliant”
· Challenging phrases but useful for real life contexts.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Prior learning – Drawing of characters from their favourite book from yesterday.
· Filling in the word wall display – these words will be on display for a while and are there to encourage children to use them in their word over the coming weeks.
· Practical activity one child comes up and shows. Other children say what is good about it. AFL
· Steps to success – creating success criteria with children to use in future activities.
· Teacher A gets the helpers and a child to show their conversation.
· Phrases from the story can be used straight away tomorrow to enhance the helpers questioning. Now the helper and child can have a conversation in welsh.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Physical Literacy to improve engagement
· Afl approaches – Teacher A talking to one child at a time, but others have activity to get on with.
· Quality audience technique – real life context
· Children creating their own success criteria
· Story links to welsh learning, and phrases to use.
· Partner talking and timings given
· Information gap. Questioning 
· Advanced knowledge – can say words even if are unable to spell them.



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020
Mixed class year one and two. 
Beginning of unit.
Teacher A and whole class.
Creating their own success criteria – Steps to success.










	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher A had children doing task. Teacher A worked with a small group having one-to-one time with each child to help improve their phrase. Afterwards these children got to show whole class their improved sentences. Then from how the children presented these sentences and what was in these sentences the children picked out good things to include in their success criteria.
Encouraging learners to take responsibility for their own learning.  
AFL – questioning what good what needs is improving.
Children working together encouraging collaboration.
Letting the children realise these criteria for themselves more effective than the teacher just setting these criteria. More relatable for the children.






