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Rationale for ethical choices
This research proposal recognises that educational research involving children needs to navigate an ethical path between risk and benefit, whilst upholding young people’s right to both participation and protection (United Nations, 1989; Beazley et al. 2009; Graham et al. 2013; BERA, 2018).   
The proposal follows the sociology of childhood approach, seeing young people as capable, competent participants, able to engage actively in planning and informing a research project (Alderson, 2000; Danby and Farrell, 2005).   This approach is supported by UNICEFs recent work on the evolving capacities of the child, which recognises young people’s increasing autonomy in, and ability to, exercise their rights (Lansdown, 2005). 
Participation of young people in research poses ethical dilemmas.  Issues linked to consent and level of understanding, are often context specific, and require critical reflection throughout the research (Edwards and Alldred, 1999; Ahsan, 2009).  Indeed, ethical frameworks often leave room for interpretation, and require researchers to be aware of situational ethical issues during the process (Alderson, 2005; Hammersley and Traianou, 2012; Groundwater-Smith et al 2015).  Many researchers undertaking participatory research with young people have developed their own ethical codes, or sets of principles, including Viviers and Lombard’s thirteen principles (2013).  BERA has recently published case studies which illustrate some of these dilemmas (Pennacchia, 2019). 
The concept of ethical symmetry is increasingly used in the context of research with young people (Groundwater-Smith et al, 2015), and underpins this research proposal’s ethical choices.  The differences in social status and authority between adults and children in school situations means that this research will need to promote fairness and respect for pupil participants.  Ethical symmetry encourages researchers to provide options about the means and nature of participation.  It implies that ethical considerations play a part in every stage of the research process, with critical reflexivity needed throughout (Alderson, 2004).  
Research with children needs to balance benefit and risk. This research will benefit young people in the future as it will provide evidence on the most effective ways to facilitate collaborative learning. The teacher and school participating will gain greater first-hand evidence to support their pedagogy. The pupil participants may benefit from increased confidence as well as developing greater understanding of research.  Some suggest reciprocity as a way of keeping children’s interests at the forefront in research (Freeman and Mathison, 2009).  However, this is not appropriate in education contexts as it may pressurise young people to participate, especially considering their social and power status within school. It also goes against ethical guidelines (BERA, 2018). 
Risks to participants of intrusion, distress, embarrassment, loss of usual teaching methods, and new materials (Alderson and Morrow, 2011), have been mitigated as far as possible. All learners in the year to have access to the same learning experiences as the participants, to ensure equity.  The lesson activities and approaches in the research are valid, evidence-based pedagogies (Education Endowment Foundation, 2018).  Participants and their peers are not being disadvantaged by the research or the loss of teaching methods.  Proposals to ensure pupil assent, provide information about the right to withdraw and as well as confidential questionnaires and interviews reduce the risk of distress or embarrassment. 
Research with children requires effective communication, and an ethos of respect and support between children, parents and researchers (Alderson, 2005).   It has been suggested that parental consent can be waived in cases where a child is able to understand what participation in the project means (Burton, Brundrett and Jones, 2014), or that a non-response from parents is treated as consent (Powell et al. 2014). However, this research follows the more accepted policy of requiring both participant and parental consent/assent on an opt-in basis.   A flexible approach to gaining consent from separated families will rely on pupil’s preference on whether to contact one or both parents (Smart, Neale and Wade, 2001).  
However, the relationship between parental consent and pupil assent is problematic. If parents’ consent, the pupils may feel obliged or pressured to participate.  If a parent refuses consent, pupils may feel excluded or unhappy.  Opening an effective dialogue and conversation about the research with parents and pupils, in a way that allows for the exploration of ethical issues of consent, is vital (Danby and Farrell, 2005).  A signed consent form will be used to encourage informed discussion on the nature of participation (Dockett, Perry and Kearney, 2013).  The information and explanation of the research to both pupils and parents will repeat that there will be no negative consequences of not participating or withdrawing from the research, as well as encouraging discourse and communication about participation. In cases where pupils have withheld assent, but parents have given consent, pupil wishes will be paramount (BERA, 2018). 
Young people are not a homogenous group and will need different information or explanations in order to be fully informed about the research (Groundwater-Smith et al. 2015).  Therefore, the proposal includes written and verbal information to be provided to the pupils and an opportunity to ask questions or contact the researcher.  Care will be taken to ensure that the information on the research supports informed decision making and does not cross the line identified by David, Edwards and Alldred (2001) into education or marketing.  
[bookmark: _GoBack]Approaching pupils for their assent at school provides opportunity to discuss the research and develop an informed view of the risks and benefits. However, it also raises issues of how the power dynamics and social status of young people in school may influence their decisions (Freeman and Mathieson, 2009).  Based on the idea of ethical symmetry discussed above, the researcher will ensure that the class teacher adopts a neutral position towards the research, to counter any perceived pressure to participate. Care will be taken to ensure the process of discussing consent empowers the young people to give informed consent, and to be aware of their rights to withdraw assent at any point.   As the research is focusing on individual participants motivation and engagement, non-participants can still be in the classroom and not be subject to the research.  BERA guidance is that consenting participants’ interactions with non-consenting individuals can be noted in group situations (BERA, 2018). 
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