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This essay will be looking at how six different elements can create an effective learning climate within a classroom environment. These elements include the social and emotional aspect of learning, positive partnerships, outdoor learning environment, positive classroom management, assessment for learning and having a growth mindset. These elements are all different are explore the advantages of how they can help children reach their full potential within education. A positive environment includes children being able to trust, ask questions, take risks and feel a sense of belonging (Bucholz & Sheffler, 2009) which each element will look to explore. There is sufficient evidence to suggest that any of these six elements provide an effective learning environment and how practitioners have implemented them into the classroom but it will also critically evaluate these elements to provide constructive feedback in all areas. 


Outdoor learning environment: 
In 2010 the Welsh Government introduced the foundation phase to provide children the opportunity to learn within a creative, imaginative and fun environment (Estyn, 2011). Within the foundation phase great emphasis was put on outdoor learning to help achieve this (Welsh Government, 2009).
Research into outdoor learning has shown that it offers many learning opportunities and benefits for children to develop their knowledge and skills. Dierking and Falk (1997) state that educational trips have an impact on children with them remembering the visit, what they did and where they went. 
The outdoor environment allows children to excel in all areas of their learning, it develops their cognitive, emotional, social and physical development, by providing the children freedom, fresh air, the ability to take risks and offers them the chance to explore unique activities they would not be given indoors (Bilton, 2010). Vygotsky supports this research and argues play is a main avenue for children to develop (Doyla, 2010). Butler (2016) also supports this theory of outdoor play by suggesting countries such as Finland excel in this area by putting great emphasis on play and outdoor play from a young age. It promotes a child’s confidence to take risks in learning by providing them the ability to communicate and ask questions that develops their physical and mental health. Whereas Britain have policies in place that incorporate the outdoor learning into a child’s school day for learning, however, they seem to promote children using outdoors mainly for recreational use after the foundation phase  (OECD, 2016).  Welsh Government (2009) insist teachers should understand that outdoor play is just as important as classroom learning and should integrate the two techniques to give children the best opportunity to learn throughout their school years.

Teachers are able to use the outdoors to promote all types of learning topics such as mathematics, where they can ask children to measure the lengths of different stems and petals of plants by writing them down and comparing them with the results of the other children’s measurements. (Welsh Government,2009). Not only is this promoting mathematic skills but also their literacy skills, communication skills and their physical health. Using the outdoors helps promote the use of a cross curricular approach which will be a key aspect of the new curriculum that will be introduced in Wales in the upcoming years. This offers many benefits and a fun natural way of learning that enables children to take their developments with them in their future learning and lives (Welsh Government, 2020). 

Maynard (2007) reported children in Wales benefited greatly from outdoor play as teachers used nature to promote all aspects of learning to stimulate the children’s senses, these children were from disadvantaged backgrounds. Outdoors gives children an enriched environment that enables children to learn beyond the boundaries of their classroom (Passy, 2014) however, Joyce (2012) explains teachers need to be able to engage children to learn in the outdoors as it was found teachers were using the same techniques as inside the classroom, such as sitting the children down to listen to the teacher talk about the topic. Teachers did not see the benefit in the freedom of outside, and children who were part of these classes became slow, cold and were not interactive (Joyce, 2012). Davies and Hamilton (2018) argue that allowing pupils to be free in the outdoors and giving them access to a large area where teachers cannot supervise every child is intimidating for practitioners, and keeping them indoors is a way of controlling the situation. Montessori states teachers need to facilitate children’s learning giving children access to the outdoors as children are active agents of their environment, allowing them freedom allows children to understand and develop the skill to become accountable for their actions (Isaacs, 2010). 
Outdoor play is a multi-sensory tool where children can use their touch, smell, sight and hearing to learn (Joyce, 2012). It’s a way of activating children’s creativity and allowing them to develop themselves as individuals. Understanding and teaching outdoors is a key skill that practitioners need to learn to help create an effective learning environment (Welsh Government, 2009). 
 

Positive parent partnerships: 
Parents and teachers have a common goal when it comes to their children and one of those goals is for all children to receive the best education possible, and when adults work together it helps develop children’s education for the better (Department for Education, 2010). Henderson and Mapp, (2002) suggest when teachers involve parents in their children’s education it helps encourage learning, produces higher grades, better social skills and improved behaviour. Children are six times more likely to produce better learning outcomes when parents are more active in their child’s education and school life (Welsh Government, 2016). 
Welsh Government have found families are a powerful influence on children’s behaviours, attitudes and development and in order to help the children grown, teachers and parents need to work together (Welsh Government, 2014) so much so the Welsh Government developed different policies and campaigns including ‘Education begins at home’ to encourage parents to support their children and their educational development (Welsh Government, 2016). 

Brookes (2008) found that within a UK study of parent’s involvement with literacy and numeracy it raised the achievement levels of the children within the study. Practitioners met with the adults once a week to track the progress but also to give advice and support to encourage and empower the parents who were told to use a broad arrangement of activities to help engage the children in their literacy and numeracy. The adults use books, games and outdoor exercises and the results found the study had a positive effect on children’s development while it was running, however, once the study stopped children’s progress slowed down (Brookes, 2008). Involving parents allows for shared responsibility and the communication between the adults allowed the parents to receive confidence (Lambiase, 2014).  If parents had any questions about the work parents did not feel intimidated to ask and for help, they were given feedback and clarity in what they were meant to be teaching allowing for the parents to feel involved and helpful in the development of children’s education (Desforges and Abouchaar, 2003).

However, promoting parent teacher relationships can be difficult within the school environment when parents have a different opinion on the attainment of their children (Goodman and Greg, 2010). All families need to be treated as equals but it is not difficult to engage with parents who are actively involved in their child’s development, but to provide equity to all family’s schools need to understand the different barriers parents face and why they do not have the same involvement as other parents (Welsh Government, 2016). Some of these barriers include lack of confidence, mistrust, time pressures, lack of understanding of topics and poverty to name a few (Welsh Government, 2016). 

To help teachers break down some of these barriers such as confidence and mistrust the school must be an inviting place to go for all parents. Creating opportunities for families to get involved like transitional days for when children move school years, the teacher can invite the parents into the classroom one morning to experience the environment and answer any questions they have on the up-and-coming year (Welsh government, 2016). Department of Education (2010) suggest teachers work to facilitate parents as much as they can by arranging meetings that are convenient for all parents and not just the school, to provide translators for parents if needed and even meeting them in a convenient meeting spot for the parent, making it aware that schools will try and meet the needs of all parents and their families (Department of education, 2010). Estyn (2018) also provide evidence to support actively listening and regular communication with parents improves their relationship, they reported one school asked fathers what method of communication worked better for them. Once finding out their preferred method was technology the school teachers updated the school homework onto the digital app and evidence reported eighty-five per cent of parents were actively engaging and helping their children with homework as children’s reading standards improved (Estyn, 2018).

Schools and teachers need to be aware positive relationships with parents are an essential part of developing children (Welsh Government, 2016). Not all parents will want this relationship but teachers need to develop one to enable a child’s learning, social skills and attitudes in the classroom (Welsh Government (2014). This element needs to be looked at as a whole school approach with the entire school providing support and encouragement for breaking down individual barriers, every adult needs to be made aware the purpose of positive partnerships between adults in the classroom is for the purpose of developing children’s education in an effective learning environment (Department of education, 2010)



Growth Mind Set:  
One area that teachers can develop children’s learning experience in the classroom is through a growth mindset. Carol Dweck’s research shows individuals learn through two different channels and end up becoming one of two learners (Dweck, 1999). Entity learners who are individuals that believe learning is fixed and unchangeable. They believe individuals are either born with their intelligence or not. The other type of learners are incremental learners. These are individuals who believe learning is a process, intelligence can be developed through hard work, perseverance and effort, and these individuals are known to have a growth mindset (Dweck, 1999). 
To have a growth mindset an individual believes intelligence can be improved through learning and developing the brain muscle (Kazakoff and Mitchell, 2017). They are self-confident in their abilities to develop new skills and embrace constructive feedback to allow them to progress, this skill allows children to understand that learning is a process and a tool for their development. Individuals always try to achieve even in the face of failure and having this mindset allows children to feel excited, encouraged, stimulated and challenged in their everyday learning (Dweck, 2006).
 
Too often adults and children hinder their development by believing the brain is static with its learning, by training and learning new information connections form to help retain this information, the more times that information is revisited the more pathways develop allowing that individual to become smarter and hold onto that information (Ayers, 2015). By having a growth mindset and individual views failure as a means to learn and progress through education. Failure is not the end but a process in which an individual can learn from their mistakes and develop new ways to achieve the best outcome (Dweck, 2014).
Yeager and Dweck (2012) support this by stating Growth mind set is not just about starting over and over again but learning to adapt their way of thinking by the support of their teachers, being encouraged to understand their process of thinking needs to be adapted to approach a task with different strategies that will enable children to solve a problem, and develop their skills (Yeager and Dweck (2012). 
Children will need the correct praise and encouragement from a teacher to allow them to have the confidence to revisit or adapt their work to allow them to become independent, capable learners with a growth mindset (Kazakoff and Mitchell, 2017).
Dweck and Muller (1998) state praise is essential to develop a child and their learning, but praise should be constructive helpful and informative. Whereas Skinner (Gordan and Krishanan, 2014) believe praise will control the behaviour of an individual. He believes rewarding an individual when they have produced the correct piece of work will reinforce this behaviour throughout a child’s schoolwork. 
However, the praise given needs to challenge the individual and allow them to progress, Dweck and Muller (1998) say praising a child for producing a good piece of work in math will allow the child to favour that subject compared to a practitioner giving advice or constructive praise on a piece of art-work if they do not have the correct mindset the child will not want to continue improving their art skills because they did not receive the correct praise and this constructive praise may have made them feel disheartened or not good enough. However, if the practitioner always gives critical, encouraging praise, that will better the child’s performance and develop them. The child should want to learn to better themselves rather than learn for the reward of praise, therefore the praise system within the classroom should recognise the effort to help children develop their growth mindset (Chao, Visaria, Mukhopadhyay and Dehejia,  2017).  Blad (2016) does state that it is essential for children to receive praise to help develop a growth mind set however, a survey taken by teachers discovered eighty five per cent of teachers within the survey advised they want to receive more professional development in this area to help give the best education possible. Without this training, they cannot help the children grow as individual and their support them growing more confident (Blad, 2016). 

Teachers can help develop growth mindset within a classroom by using ‘visual aids such as Stuck in the Mud’ where children can look on the wall and find different approaches of getting out of the ‘mud’. Hattie agrees that using visual aid’s will allow children to understand the different methods they can use to help them advance in their learning rather than relying on the teacher alone and encouraging a fixed mindset (Hattie, 2008) this aid helps them finish their piece of work by using multiple channels rather than give up, helping the children to become independent learners and encouraging a growth mindset (Yeager and Dweck, 2012).   
Dweck (2014) gives the example of positive growth mindset and states children in New York who could not hold a pen at the beginning of the school year due to underachievement scored in the top percentage on their national tests. This was due to the teacher encouraging and developing children to use a growth mindset throughout their learning. Encouragement and always working towards bettering their work allowed the children to achieve (Dweck, 2014). 

Assessment for Learning: 
Assessment for learning (AFL) refers the process of always allowing frequent interactive assessment (looney, 2005) a process where teachers and students recognise and respond to their learning in order to enhance their development (Cowie and Bell, 1999) AFL allows practitioners to use evidence to identify misconceptions of the children on the current topic being taught and allows practitioners to develop their pedagogy to help advance their students' knowledge throughout the task in hand (Black and Williams, 2014). This  
The key principles of AFL are to give children clear clarification of the criteria they will learn within that task and allow them to understand what is expected of them (William, 2011). A way of the teacher explaining this is by giving them an example of what they expect their final piece of work to look like, at the beginning of the class the teacher would show the students a completed piece of work. Hattie (2012) explains by giving them a starting point, it allows children to understand what the teacher is asking of them, this allows children to acknowledge the standard that their work needs to be and gives the assurance that they can complete the task (Hattie, 2012).  
Whilst the activity is being carried out it is essential for the practitioner to give feed-back throughout the task by observing the child and asking them questions throughout, making sure the children understand and if not, this allows for constant adaptation (Black, Harrison, Lee, Marshal and William, 2003). It allows the practitioner to update the information in a way the child will understand to enable them to carry out the task with confidence and encourages the child to believe they can improve (Black and William, 1998). However, the feedback provided needs to encourage and be informative information so the individual can use the updated advice to help the child develop and allow them to progress throughout their learning experience (Williams, 2011).  
The idea of AFL is to develop a two-way relationship between the teacher and the pupil to always ensure the individual understands what is asked of them and to constantly update one another without any judgement (William, 2011). This feedback should allow the individuals to recognise areas that can help improve and develop them and their learning skills, it allows them to always aim for better (Cowie and Bell, 1999). While it is essential for the teacher to always understand the process of the child’s learning through AFL it is important for the child to also be able to assess themselves and their peers.   
Allowing children to self-assess and assess their peers throughout a task enables children to become more independent in their learning (William, 2011). This recognises Vygotsky’s zone of proximal development (ZPD) theory where a more knowledgeable other can give guidance and support to the other. It allows the more knowledgeable other to scaffold the other student to be able to complete the task in hand by demonstrating what the task in hand entails (Fani and Ghaemi, 2011). Allowing children to peer assess each other provides life-long skills such as good communication and allows children to become more engaged in their ability to perform by providing a fun and intimate learning experience, this pedagogy has proven to have a positive effect on the outcome of the work they produce (Black Et al 2003). However, not all theorists agree with guidance and support from a knowledgeable other as Piaget believes individuals motivate themselves to learn as it is an innate response to development (McCarthy Gallagher and Reid, 2002). He believes children will develop in their learning by actively progressing through certain developmental stages on their own and until the child equips him or herself in the first stage of development, they will not be able to develop through to the next stage and so on, he believes this learning skill is done by the individual learner and they do not need another influencing their development (O’Donnell and King, 2009). 
AFL peer assessment needs to be carefully monitored by the practitioner in the class as peer feedback should be encouraging and supportive, when conducted wrong it can influence poor work quality (Topping, 2017). If peers are not positive in their critique providing negative, judgmental feedback instead of feedback that encourages and helps the individual understand and progress, it can put a strain on the relationships within the classroom providing a negative atmosphere and leaving the students feeling judged or disheartened, providing a negative outcome on their future work and their development process (Topping, 2018).  
AFL needs to be a natural part of the classroom routine, to effectively implement this element practitioners need to enable children to understand that adapting a piece of work is a natural process of life and allowing children to build this skill will develop them for future learning and in everyday life situations (Cambridge Assessment, 2020).
 
Positive classroom management: 
Behaviour is a type of communication, whether that be positive or negative behaviour (Cross, 2011). It is important for practitioners to understand that all behaviour is a way for a child to communicate their feelings. Teachers must be able to support children with their behaviour for them to create a positive classroom environment to promote effective learning for all children (Long, 2005).  
Different behaviours can affect how productive learning is for all children in a classroom, negative behaviour can disrupt the teachers or the other pupils in the classroom (Cross, 2011). For teachers to create a positive, structured, well-managed classroom environment Welsh Government (2012) suggest informing children of how that teacher would like the class to run at the start of the year. This involves creating classroom rules, rewards and sanction policies, planned lessons (Welsh Government, 2012). Teachers who have these skills and put these rules in place can manage a positive classroom that supports every child to develop, respect one another and their learning process (Welsh Government, 2012).  
Rules should be introduced to a classroom to give structure, allowing children to understand what is expected of them throughout the day gives them the opportunity to respect themselves the teacher and the classroom environment (Marzano 2005). Practitioners should allow children to help make the rules of the classroom, this allows them to take ownership and responsibility (Sieberer-Nagler, 2016). Cobb-Moore, Danby and Farrell (2009) explain children engage more with the rules when they have helped make them, the rules are more respected, followed and understood.  
Another area of positive classroom management is developing a reward system where practitioners intentionally reinforce good behaviour (Payne, 2015). Welsh Government (2012) identifies three different types of rewards. Praise, material rewards and physical rewards such as extra break time. According to skinner (Gordan and Krishanan, 2014) the response given to a child from their teacher determines how they will carry on behaving within the classroom (Altman and Linton, 2014). Reinforcing positive behaviour increases the possibility of the child repeating that behaviour to receive a reward. This reward then strengthens the positive behaviour improving the classroom environment and relationships within (Mcleod, 2007). 
However, Kohn (1999) argues rewards or bribes as he sees them are not, in fact, helping change the behaviours of children but only temporary changing the behaviour in order to receive praise or extra playtime (Kohn, 1999). Kohn explains children will rush a piece work to receive a reward and this does not help children progress in their learning but will only make for a happier classroom environment (Brown, Smith, Lepton, and Armitage, 2018). It is not consistent, learning and developing children involves changing behaviours and for children to grow and develop they need to understand learning will occur best in an environment that is happy, quiet and peaceful (Siberer-Nagler, 2016).  
Ginott (1975) however, suggests teachers need to communicate and build positives relationships within the classroom to help promote a positive environment, these relationships help children model the teacher and help them understand how to behave in a classroom. Bandura (1975) explains when teachers model positive attitudes, language and behaviours the pupils in the classroom will mirror this and help develop a positive mindset.

Language is a powerful tool and highlighting the appropriate language a teacher wants within that environment will strengthen the use of this language throughout the individuals in the classroom (Hook and Vas, 2004). Highlighting the successes of the children rather than the failures will help children trust and give them a sense of pride which intern will allow the environment to continue to be positive and a happy place for everyone in it (Siberer-Nagler, 2016).  Bandura reinforces Kohn’s theory was to change the environment into a positive happy learning space the attitudes and behaviours need to be developed, not temporary chang for a reward.  

The Social and Emotional aspect of Learning (SEAL) in a classroom.
The social and emotional aspects of learning (SEAL) was implemented in 2005 to help develop the personal and social skills of children aged three to eleven (Humphrey, Lendrum and Wiglesworth, 2010). The idea of the SEAL approach is to encourage children to understand their emotions and feeling to help better their education (SEAL community, 2020). Hallman (2009) reported that when the policy was introduced ninety per cent of teachers of schools that took part agreed SEAL had a positive effect on children’s well-being which improved the overall classroom experience.
Humprey, Kalambouka, Bolton, Lendrum, Wiglesworth, Lenner and Farell, (2008) state that SEAL sets out to improve five key aspects of a child’s social and emotional skills, these include Self-awareness, managing feelings, motivation, empathy and social skills. Encouraging children to be self-aware allows children to understand their emotions helping them engage and communicate with others in a positive way (Humphrey Et al, 2008). Humphrey Et al (2008) encourage practitioners to provide children with strategies to help them manage their negative feelings and turn them into positive emotions. Setting achievable goals to help children succeed encourages them to continue the process of being positive, giving children these tools allows them to build empathy for others and once they can understand their emotions, they can help others and build healthy relationships that will help them with their social skills in the future (Humphrey Et al, 2008). 
When these five areas of SEAL are understood and successful children can make better relationships, concentrate better, enjoy their learning experience and become a more productive student (Weare and Farr, 2013). However, Hallman (2009) suggested when SEAL is implemented into a classroom not all teachers agreed it changed the attitudes of all children with practitioners not seeing a big change when it came to bullying. On the other hand, non-teaching staff did not agree with this statement as they noticed a dramatic reduction in bullying suggesting the SEAL programme worked better on the playground (Hallman, 2009). 

Research suggests to use SEAL as a positive effective learning method in a classroom environment, the entire school needs to be on board (Humphrey Et al, 2008). When the school takes a holistic approach to SEAL it is reported the children show a significant change with their attainment and their social experiences (Weare and Farr, 2013).  The aim of the whole school approach is to create support for all children and teachers to help promote the emotional health and well-being of every child, the programme suggests teachers need to reinforce children to talk and understand about their emotions throughout the day in order for them to progress in their learning throughout school (SEAL community, 2020). 
The support of the whole school is needed as Humphrey, Lendrum and Wiglesworth (2010) suggest it takes time to embed SEAL into the school’s ethos and some teachers found it difficult to continue with the SEAL method due to not seeing quick results. They found to tackle these attitudes teachers and staff needed to have regular training and information on the different time scale for changing behaviours in order for them to have a clear focus when implementing SEAL in the classroom (Humphrey, Lendrum and Wiglesworth, 2010).
Within the classroom teachers can use Maslow’s hierarchy of needs theory to help children express their emotions in a fun and informative way. Maslow’s theory explains if children’s basic needs are not met then children’s educational attainment will be affected. Without understanding the emotions of a child, a practitioner cannot help children reach their full potential (REFERENCE). By having a pyramid on the wall, the child can place themselves on one level of the pyramid throughout the day. Teachers found the SEAL programme trained them to understand and adapt the lesson to help tackle these emotional needs in a more calming and thoughtful efficient way (Hallman, 2009). 

This essay has demonstrated that all six different elements can affect the effectiveness of the learning environment by explaining how outdoors provides children with the opportunities to be creative, imaginative and fun within education (Estyn, 2011). With research support that nature promotes all aspects of learning (Maynard, 2007). The essay explores the importance of positive parental partnerships and the need for these relationships to work in order for children to reach their full potential (Mapp, 2002). it shows that a positive mindset will encourage children to achieve (Yeager and Dweck, 2012) by continuing to adapt ad think about the different approaches a child can take to allow them to become independent capable learners (Kazakoff and Mitchel, 2017).  Allowing children to feel and understand their emotions will help facilitate a positive classroom environment for all (Sleberer-Nagler, 2016) however using positive language is key to support children but it will also benefit the classroom, the attainment of the child and the overall ethos of the school environment (Humphrey Et al, 2008), 
All of these elements have place inside a classroom but it is the job of the practitioner to understand evaluate which pedagogy method is best for themselves the child and will fir it with the school’s values beliefs and ethos. 
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