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The statutory requirements for regulated childcare in Wales are The National Minimum Standards (2016). These standards are the minimum requirements that childcare settings must adhere too to remain registered as a setting and to provide care for children. 

According to Reed and Canning (2012:1) ‘quality improvement is part of an evolving and changing process of ideas, innovations and implementations’. Providing a quality childcare environment for children can have a lasting effect on their education outcomes (MENA Report, 2014) and quality in early education should be improved so each child is able to benefit and experience this (Nutbrown, 2013).
Individuals will have their own perspective of what quality is, Reed and Owen (2012, cited in Reed and Canning 2012:35-36) highlights that there are both ‘insider and outsider perspectives’ on what quality is and how policy makers and childcare professionals might have different views. 

According to Care Inspectorate Wales (CIW) Childcare and play providers are required to compete a Self Assessment of Service Statement (SASS) and Annual Review of the quality of care that their service provides (CIW 2018). The SASS is to be completed in two parts. One part is the gathering of data such as the number of children that care is provided for, their ages and other information. The second part is a Quality of Care report, which according to CIW (2018) is a legal duty. Childcare providers are required to review the quality of the care that is provided. Individuals are able to document their evidence of good practice and high quality, but it remains the decision on Care Inspectorate Wales to determine how they rate the service that is being provided through the inspection process. 

The SASS forms are to be completed online and there is currently not an option to fill in a paper form and according to Play Wales (2018) is easy to navigate with clear questions tailored to your setting. This can not only save time and recourses but provides guidance for easier completion. However this can be challenging for individuals that are not as competent using such technology, this might have an effect on the information they are able provide and to fully showcase their attributes. Findings suggest that 30% of Internet users have never completed Government processes online as they prefer to use pen and paper (Ofcom, 2017:72). 

Inspection reports are published and available to people who might potentially use these services (Care Inspectorate Wales, 2018b), this enables parents to receive an informed choice on the childcare provider they choose. The new rating system was introduced in 2018; the ratings Poor, Adequate, Good and Excellent will be awarded for each inspection theme (Care Inspectorate Wales, 2018a). This rating is able to distinguish between settings that only meet the national minimum standards and the services that go above and beyond the required standards.  One of the benefits of the SASS form is that all childcare settings are required to complete the same form; this provides a level of consistency. By allocating ratings, parents are confident that the setting they are leaving their child in is of a high quality (Zahawi, 2018). However Butler (2016:4) challenges this and highlights that as inspections are undertaken in a small timeframe they can possible offer a ‘limited picture’ of how these settings are providing positive outcomes for children with such little time observing practice. By acknowledging parent’s views, input and recommendations on the service they receive and how these changes to practice have been implemented, early years settings are providing evidence to CIW on the quality delivered (Hadfield, 2015). 

The SASS form requires providers to acknowledge the training undertaken, this is a positive part of the form, which enables you to reflect on the developments you have made, and possible gaps in training needed. 
It also requires settings to evaluate the setting and consider the input and views of the service users. Querying the opinions of the service users and the children that are cared for, not only complies with Standard 6 of the National Minimum Standards- Working in Partnership with Parents - but also connects to The United Nations Convention on the Rights of the Child (UNCRC) (1989) and in particular article 12. The important thing is what you decide to do with these views, by developing practice and implementing positive change early years settings are investing in the children’s future. 
Practice needs to be developed to stay in line with policy changes as improving on quality should be a continuous process (Reed and Canning, 2012) and it should be highlighted throughout the SASS form by providing evidence of training and knowledge gathered. 

Continued professional development (CPD) requires individuals to develop knowledge and skills, providing motivation, good practice and quality service (Social Care Wales, 2017) it is also needed to ensure early years educators are kept up-to-date with new research (Callanan et al., 2017), the SASS form requires you to think about how you have developed your CPD and how this integrates into your practice. By being aware of new initiatives early years providers are enhancing their knowledge of the issues that they are developed from, for example Prosperity for All (Welsh Government, 2017a) highlights the current gaps in the under-achievement in educational outcomes for children in deprived or disadvantaged backgrounds and how they plan to change this. High qualified staff is not the main focus for supporting children’s development, clearly this is important however according to OECD (2012, cited in Butler, 2016:11) other factors such as adult: child ratios, management and staff wages can influence quality, however PACEY (2018) highlights that better quality of care is provided by childcares that have better qualifications and a minimum qualification of a level 3 is obtained for childcare professionals that work unsupervised such as a childminder, this is conflicting with Social Care Wales (2017), which outlines that to become a childminder the minimum requirement is  CYPOP 5, which is not a qualification.

The SASS form requires you to self-evaluate not only how you meet these requirements but also how you develop to provide a higher quality service to provide the best for children. According to Callanan et al. (2017) research surrounding a study of early education and development (SEED) provided a clear importance and that was ‘Tailoring practice to the needs of the children’ (Callanan et al., 2017:90) this means that all changes, improvements and developments were to be made with a positive outcome for the child. Children’s development needs to be monitored and documented to provide evidence that current practice is enhancing their growth (Nutbrown, 2011), and planning can play an influential role in this as outlined in The Foundation Phase Profile Handbook (Department for Education and Skills, 2017) not only planning for children’s development but how to develop practice for the future. The importance for planning is a focused part on the Additional Learning Needs and Education Tribunal (Wales) Act 2018, supporting meaningful learning for children with additional learning needs to provide best outcomes (Welsh Government, 2018). 
Successful Futures (2015) is focused around school education but there are features within this that can be implemented in early years childcare settings such as the transitions though school, and the face-to-face communication about the child’s development to relevant agencies (Welsh Government, 2015), if these principles were developed to incorporate early years then again this is providing consistency for children and offering better rounded quality provisions. 

Changes that have been made to policies, procedures and legislation are to be documented and establishing how these changes have been made might be required. Developments in early years policies have let to positive changes (Reed and Canning, 2012), such as the improved partnership working and the changes to the Data Protection Act 1998. General Data Protection Regulation (GDPR), with regards to early years settings, covers control of personal information that is held on families and the children cared for (National Day Nurseries Association, 2018). 
These changes might be made because of changes to legislation or because of reflective practice has established a need for a change. PACEY (2016) highlights that the aim of reflective practice is to develop your knowledge and the service you provide, reflect, make changes, improve and benefit. It is also your professional responsibility to regularly review policies and procedures so that changes to practice can be highlighted and amended accordingly (PACEY, 2016). 

One of the five priorities in Prosperity for all (2017) is Early Years and how its aim is for all children from all backgrounds receive the best possible start in life, children should be given the chance to reach their full potential, reducing inequality and to promote well-being (Welsh Government, 2017). Alongside this is the offer of the 30 hours free education and childcare that is being delivered that benefits both children and their families (Welsh Government, 2017a). 
The Effective Pre-school, Primary and Secondary Education experience studies (EPPSE) studies summerises that some experience of early childcare in a group setting is more beneficial than nothing at all (Skinner, 2016) furthermore that if the early years education is of high-quality then this can provide a developmental advantage of up to 8 months for children in comparison to those who have no pre-school experience (Melhuish, 2016), however there an be conflicting views on who is best to provide this care, whether the care should be provided by family in the home setting and others that see childcare as ‘the epitome of best practice’ (Tomlinson, 2013). 

Policy changes since 1998 have impacted the quality of service that is provided for children under 5 years, from the Sure Start initiative which was designed to improve outcomes for children from deprived backgrounds which was later developed following the findings of the Effective Provision of Pre-School Education (EPPE) and NESS findings (Melhuish, 2016). One of the aims of the EPPE project was to identify if some pre-school settings were more effective that others in regard to children’s development (Siraj-Blatchford et al., 2008). 

Although the SASS form is a legal requirement, there are many other initiatives available to benefit children’s well-being and aid towards providing a high quality setting, however these are not compulsory but can make a difference from receiving acknowledgment from a ‘good’ to an ‘excellent’ early years setting. One of these initiatives is Designed to Smile. ‘Designed to Smile’ was launched in 2009 and is aimed at improving the oral health of young children in Wales; this national programme is delivered across schools and early years settings that have opted to participate (Design to Smile, 2018). 
According to Smith (2015a), children from lover income families are more likely to suffer from poor oral health, one of the highlights if this initiative is that is funded by The Welsh Government, all aspects of this is free, including the training involved, all resources including tooth brushes and toothpaste, storage for the brushes and resources that promote this to children and families. By providing access to these free resources early years settings are promoting ‘A More Equal Wales’, as outlined in The Well-being of Future Generations (Wales) Act (Welsh Government 2015a:6). 
Early intervention of these initiatives is key to providing children with best outcomes and the long term benefits and effectiveness will depend on the quality that this initiative is delivered within settings (Public Policy Institute for Wales, 2015). Research identified that 52% of parents face challenges surrounding children’s tooth brushing (Dental Abstracts, 2017) 
[bookmark: _GoBack]Designed to Smile is also working in line with the Rights of Children and Young Person (Wales) Measure 2011 as one of the seven core aims of this measure is linked to the UNCRC, is that children enjoy the best possible health (NSPCC, 2018). 
Although the designed to smile programme is to provide supervised tooth brushing in schools, research shows that educating parents of the importance of effective oral health in more important (Trubey and Chestnutt, 2013) encouraging partnership working (NICE, 2015) in line with ‘Working in Partnership with Parents’ policy. Alongside this initiative is the importance of highlighting the effects of diet and nutrition, which can have detrimental effects to children’s teeth (Morgan, 2016). 

Toothbrushes and toothpaste cost the Welsh Government £97,594.30 between April 2015 and March 2016 (Morgan, 2016), however money alone does not improve learning (Ng, 2011) young children require a level of consistency to learn and develop to reach their full potential, it is not only about offering the initiative but maintaining the high standard (Peyton, 2017) and sharing this knowledge with service users so they too are able to continue it (Nutbrown, 2011). 

Before settings can implement this initiative, a full risk assessment must be completed of the environment in which it will be provided (Morgan, 2016) and Quality Assurance visits will be carried out to ensure correct practice (Welsh Government, 2018) however there are some challenges to providing this initiative in early years settings, one being the guidelines of tooth brushing and ensuring that these are adhered to. Tooth brushing should not be completed until at least after 30 minutes after consuming certain foods (Desfosse, 2018), this can be challenging when working in some early years settings such as with childminders as it can be difficult to fit this into the individual routines of the children and timescales, Lindon (2006) suggested that such educational care routines should not be rushed if children are intended to learn from these. The programme highlights that this initiative is intended to support tooth brushing and not as an alternative to brushing at home (Designed to Smile, 2018), however some schools have opted out of this programme as they believe tooth brushing should remain parental responsibility (Smith, 2015). 

The Welsh Government set a target in the 2006 Eradicating Child Poverty in Wales strategy that by 2020 the dental health of children aged 5 and 12 would improve and the reason for this would be the Designed to Smile Programme (NICE, 2015). Providing this quality initiative in settings, which children younger than 5 years old attend, is developing early intervention strategies. According to (The National Assembly for Wales, 2016) there has been a decrease in tooth decay by an average of 12% in children aged 5 and 10% in children aged 12 years from 2007/08 to 2014/15, this shows that the initiative is working, however it could question that if this was a requirement in all early years settings, would the outcome be greater.

The importance of high quality childcare has been highlighted throughout, research concluded that early years education could play a significant part in children’s further development and can also play an important part in reducing issues with social exclusion and in particular disadvantaged children (Sammons et al., 2010). As discussed the SASS form is devised for early years settings inspected by CIW however Butler, (2016) argues that early education and childcare should be required to follow the same policies to provide integrated early education and care. 
Frameworks and initiatives surrounding early years show what can be achieved when working together, a study undertaken on early intervention by Bonfenbrenner (1974) highlighted that involving parents in such initiatives had longer lasting effects (Nutbrown, 2011) however Tomlinson (2013) highlights that to transform the lives of children then a focus should be on improving early years education and care. Having particular values and beliefs and the understanding of quality assurance are reflected in the quality of provision provided (Arthur et al., 2018). 
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