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This Assignment is going to discuss two models of reflection that related to a practitioners daily professional working life. It will critically analyse the knowledge, skills that are essential to developing successful working partnerships with carers, parents, children and multiple organisations. These models will go into a critical analysis of the quality services relating the models and the situations that are referred too. It will then go on to discuss a critical reflection on practitioner’s own development as an early year’s worker and relate to their own professional development and what plans they have to help they continue to develop. 

Critical refection is important for any professional working in the profession as it is important that they are providing a high quality service for children families as well as develop their own professional development. As it states Bolton (2001) “Continual critical thinking and reflection can close the gap between theory and practice, improve quality of care and stimulate personal and professional development.” It is important to reflect as a practitioner because if practioners do not reflect then they will not be able to develop their professional development. Without practioners reflecting it is hard to understand if what they have done when working with children, parents or careers is right. 
Research suggests that practitioners who reflect whilst working with children, provide a higher quality of children than practitioners who do not reflect. This is stated in Lindon and Trodd (2012) “Reflective thinking is a process that every practitioner should carry out on a daily basis to help child in their care have a high standard of quality childcare.” This is one of the main aims of Flying start as that aims to provide high quality childcare, with staff who are fully trained and knowledgeable. But also with understanding to reflect fully as possible in order to get the best outcome for both children, parents and their own professional development. 

The first model that will be discussed is David Kolb, Experimental Learning Model. This model is used by practioners as a reflective tool. The benefits of this model are that a practioners can look back and fully reflect on how the situation went. By using the model, they can ask important questions such as why the situation went well or did not go very well and ask themselves why it went well or why it didn’t go well. Practitioners can then plan for the future with an action plan in order to continue their development. Leeds Beckett University (2015) states that “the basis of the Kolb model is that the learning cycle begins when the learner (individual or group) encounters a concrete real-life experience”. This model also provides the practitioner with detailed information which they can then read and reflect as reading. This is a cycle process that means that practitioners should use to continue their professional development and improving the quality of childcare that is provided. This model can be used if practitioners are able to take the time to complete it to help them fully understand where the scenario went well and where it did not go as well.  This model supports practitioners to provide a quality service as this model was used in a Flying Start practitioner. 
This scenario a practitioner was working with a child who were new to the setting and so not much was known of the child. Throughout he session the child would not communication verbally with the practitioner and so the practitioner used flash cards to gain the child’s attention. The child pointed to the images but no verbal communication so the practitioner thought to inform management and share with the appropriate professionals. In this case it was the health visitor, the health visitor could then assess and see whether the child needed extra support. As it states on Flying Start Guidance (2012) “Real partnerships be developed between parents and professionals to allow the child to receive the greatest attention and care, working together both practitioner, health visitor and parents means that the child has the best possible chance in life from a young age and the best start in life”. The Effective Provision of Pre School Education Project (2003) states that “Practitioners who conduct assessments more regularly and used a wider repertoire of assessment strategies”. This is what a Flying start practitioner should be doing on a daily basis with the training received and reflect on a daily basis in order to prove a high quality service of childcare to all children. Assessments include observations and completing assessments like Wellcomm in order to find out the areas which the children need to develop. 

The process included sitting down and talking about the child as well as reflecting on how well the activity went and see whether there would anything that the practitioner could do differently in order to help develop the child. There are aims put in place in order to make sure that the child, family and professionals all get the best out of the outcome. As it states on Flying Start Guidance (2017) “Flying Start aims to improve child outcomes in areas of severe deprivation within local authorities by providing high quality childcare.” This then also promotes inclusion and equal opportunities for all children who are in the setting. As it states on the United Nations Convention Right of the Child (2017), Article 28, right to education, “every child has the right to an education.” Flying start also promotes community support, they do this by inviting parents, carers and any adult working with the child to come in and be offered them opportunity for them to ask questions. For example, flying start runs play and stay sessions which run so parents can come in and get to ask questions and be involved it is an informal way for  parents and practitioners to keep the communication doors open. Parents are show what the children have been creating and shown the weekly update books and have one to one time with the keyworker in order to gain a better understanding and relationship with the parents.
There different ways in which a practitioner could reflect using technology, for example, a practioner could record themselves interacting with the child, then re watch the footage when they have the time, make points of their strengths and weaknesses, as well as see how the children reacted and whether they were engaged or not. Loughran and Russell, (2002) states “video as an analytical tool allowed for a series of concrete examples of the teaching and learning environment, which enables instructors to view a wider spectrum of practice”. Practioners could also update parents with information of their child with the use of social media with permission of the parents. As it states on Kwei Liou, D et al. (2014) “Social networking sites are built and designed to provide online services and a platform for people to social interacts and exchange information. Keep this as confidential as possible and only include children’s information if they have been given permission and respect parents’ wishes including photos, names. A private page where only certain people can access to see what their child has done that day. It helps develop the bond between staff and the parents with communication and letting the parents voice their opinion, to be listened to and valued will help develop a bond. This is also part of the Flying Start core aims to develop relationships between staff, parents and the child so that the main focus is the child and working together with the parents the child will receive a high quality service when involved in Flying Start. 

This model can be used in every day practice if practitioners take the time to sit and reflect on their day or on a specific activity. However, practitioners working in 2017 do not get the time needed in order to sit and fully reflect but Penn Green (2017) states “Practitioners need to make time in order to provide the best high quality childcare.” Working in Flying Start practioners get the time to be able to full reflect once a week with specific time given to either reflect individually or with management. Setting also reflect through the inspection bodies through Care and Social Services Inspectorate Wales through regular visits in order to make sure that the setting is providing a high quality child care setting. 


The second model that will be discussed is Graham Gibbs Reflective Cycle Model. This model is also used as a reflective model for some practitioners to fully be able to reflect and find out a certain outcome. 

There are many benefits to using this model which include Gibbs going into great detail when reflecting which would help a practioner be able to break down what went well and what did not go so well and be able to see what areas they need to work in order to improve. Another benefit of this model by talking about feelings professionals are able to be open and honest and then learn form that experience in order to grow and develop. As Bolton (2014) states that “Reflection enables learning from experience so that we learn from our mistakes and that will help us to develop professionally.” Another benefit is practitioners talking to other professionals in order to get a greater understanding of how other people feel the scenario went and to obtain new information to understand how to understand new opinions and ideas from other people. The cycle is also clear to read and follow and any practitioner would be able to develop a reflection when using it as it is clearly set out and easy to read. It gives the practioner the control on how they reflect and they can either be honest and talk or write about their feeling are they can decide not to. 

Even though this model does go into depth on reflecting practitioners working in early years may not have the time to sit down and fully reflect. Some practioners might not want to reflect as if the planned activity did not go as well then they might not want to go into detail to determine why it went wrong. This could though help practitioners to develop their professionalism as it states in Bolton (2014) “Reflecting apon emotional situations can help discover ethical values in practice.” They can then fully reflect and then decide what they are going to do in order to help the situation better and build confidence. This links back to the Gibbs Reflective Cycle as practitioners can go back and go through each stage and make sure what they want to do next time is planned and keep continue to work. 

As Daniel et al (2013) states “Reflection is unnatural”, practitioners should follow a model in order to know how to reflect. Without the models practioners may not reflect fully and in depth where they can make change. But any practitioner who works with children on a daily basis should be able to reflect fully and follow a model to put an action plan in place to continue their development. However, O’Connor and Diggins (2002) states "Reflective practice is an integral part of providing quality early childhood programmes”. This links with Gibbs because Gibbs talks about reflection and the importance of it in everything a practitioner does and then use models to reflect deeply after the event has happened. 

Working in Flying Start practioners should be able to reflect on a daily basis and be able to use models in order to reflect deeply. This will help practitioners provide a high quality service for parents and children. Flying Start is all about working together with families and including them in their child’s holistic development. This includes working with an mulit agency team including speech and language, team around the family and healthy visitors as well as many others. As it states on the Welsh Government (2017) “There are 3 key measures of quality in a successful Flying Start childcare setting:  A high quality environment; a high quality people; and a high quality experience for the child”. 
The main aim and focus is on the child and developing that child to their fullest potential by using early intervention and quality childcare to give them the best chance possible. Working with other professional also means that practioners have to listened to other view points and develop listening skills and understanding skills in order to hear and understand other people’s points of view. As Edward Debono (2016) states “Practitioners build on knowledge and develop tools to help them become better practioners by listening to other people’s views and develop professionally through the eight main steps, Plan and action, Decision and evaluation, Problem-solving and design, Coping and organising, Negotiation and conflict, Communication and persuasion, Exploration and discussion and Opportunity and initiative.” 

This scenario a practioner was working with a small group of children completing an activity. These children had all been assessed and were all not understanding one aspect of the Wellcomm question which was putting something in a box. The practioner identified what the issue was and planned activities that the children could do to get a better understanding of what is meant by using the word in.  The activity consisted of posting a flash card into the correct coloured box. Using this model, the practitioner was able to reflect during the session and change the activity to help the children engage fully and that help to motivate the practioner to think if the practitioner was to do this activity again what could they do differently. They would then decide what they would do for future action and help develop professionally and help the children to develop their knowledge and understanding. This would then be a continuous cycle where the practitioner keeps providing activities that will help the children and then reflect and make an action plan for future development. 

This model can be applied in practice because practitioners do assess the children and then plan out activities which will help children to develop and thrive. Practitioners support and enhance children’s development by identifying issues from a young age and putting in place support needed in order to give that child the best start in life possible. Practitioners work together with management and other professionals and gain support and work together to reach the best outcome for the child. As it states on Mesmer-Magnus, J. (2009) “Organizations are increasingly assigning complex decision-making tasks to teams rather than to lone individuals.” With the practitioner being offered support they can then improve on practice and be confident then to work with other professionals Discussing the issues can help professionals to reflect as a group and then come to a decision in order to give the child the best possible start in their life, which is one of the aims of Flying Start. 

Practioners working in Flying Start are sometimes are asked by speech and language to film an activity that is completed with the child who might need extra support. This is something that has only been introduced recently and it is part of the speech and language team to see the child in the natural environment and to assess them that way. By practitioners using the camera to show professionals who are working outside the setting its helps both the practitioner and speech and language work together to come up with an action plan of what to do to help the child. As it states on Steinel, W. (2010) “Information sharing is a crucial process in group decision-making.” This model can be used in 2017 with the use of technology because practitioners are still reflecting but are just using a different process to show the evidence of reflection. 

To summarise both models, Kolb’s Experimental Learning Cycle, it is clear and easy to read and understand. The layout of the cycle is a really good idea to catch practitioner’s attention so they can follow and use it. They are then able to reflect fully on the situation and are able to identify an issues that could affect them or the children and problem solve in order to resolve the issue and make it better for the children and themselves. Practitioners are also able to ask in depth questions such as who, why, and what questions to get an answer to what they want to know. Working in Flying start this model would be useful because practitioners can share it with other professionals and get their opinion and see whether what they have reflected on is fair and what they need to work on. As it states on Graham (2012) “Within such professional communities, the processes of reflection and collaborative dialogue, or critical transformative dialogue, are central to the maintenance and improvement of professional practice for individuals”. 
Both models are similar in how detailed they go and they are able to help any practitioner fully go onto depth in order to come out with a successful outcome. The downside to using Graham Gibbs model is that it would take practitioners time to complete it which in 2017 is one of the biggest issues with paper work from other Flying Start areas it is a struggle, it is a long process to fill in and complete as it is long. Kolb’s Reflective Model is very effective compared to Graham Gibbs model as it helps practitioners to be able to fully reflect but it has a shorter cycle so therefore will take less time to complete, this would make it more appealing for practitioners to use. As it states on Cavilla, D. (2017) “Building upon reflection as a tool for enhanced metacognition, the researcher postulated that a positive correlation would exist between application of a reflection instrument and students’ level of academic performance and motivation.” Practioners can fully reflect using Kolb’s Experimental Learning Cycle but still have time to complete other tasks. 
The only difference with both of these models is that Kolb’s Experimental Model does not discuss feelings but Graham Gibbs Reflective Model does encourage practitioners to reflect on their feelings and talk about them. 
With the importance of reflection being taught in academia and being able to use that knowledge and understanding and bringing it into the workplace on a daily basis. With the importance of Early Years being thought as an importance by the Welsh Government to improve children’s life chances, there could be a possibility of following programmes practiced in Finland to help children develop and grow as it states on Venninen (2012) “Finland are praised for the way it supports educators’ opportunities to develop their professional skills via long-term continuing education throughout their careers.” Everyone working together to create the best possible early years for all children. 

To conclude this assignment, it has discussed two models of reflection that related to a practitioners daily professional working life. It has critically analysed the knowledge, skills that are essential to developing successful working partnerships with carers, parents, children and multiple organisations. These models have critically analysed the quality services relating the models and the situations that are referred too. It has discussed two critical reflections on professional development as an early year’s worker and relate to action plans for further development. 
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