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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction
This essay will be addressing observations made during a bridging experience in a school as a case study, reviewing a critical incident in a classroom that has been observed. This essay will also address how critical incidents may affect the education sector in a holistic aspect, and how Graham Donaldson’s new curriculum may be affected by analyses of critical incidents. A classroom observation is pivotal in school case studies where pupils act as samples, and participant observation is un-structured. A school is also the perfect environment for typical and atypical critical incidents to occur.  The evidence throughout this critical incident case study can be seen and referred to in the appendices and references at the end of this essay. 


Observation

Participant un-structured observations have been arranged for a bridging experience of a day in a secondary school in Swansea, Wales in order to write a case study on a critical incident observed in each class through each period. ‘A case study is a specific instance that is frequently designed to illustrate a more general principle’ (Nisbet and Watt 1984). The role of case study method in research becomes more prominent when issues with regard to education. A case study offers an opportunity to study a particular subject, in depth, or a group of people, and usually involves gathering and analysing information. For this case study four classes are observed but with the same pupils in each class. There has been several critical incidents in this class throughout the day, but only one critical incident is concentrated on in this case study – A pupil asks a teacher if he can borrow a ruler long after the teacher asks the class if any of the pupils need to use a ruler. 

Through the new teaching curriculum in Wales it is imperative that a teacher encourages education to create individuals that allow the Donaldson’s four purposes to pursue and diffuse into a pupil’s life outside of school as well as inside. According to the new curriculum in Wales (Donaldson 2015) ambitious, capable learners should be able to communicate well and be ready to learn. The critical incident observed is creates hypocrisy to this as the pupil has not engaged with the question the teacher gave to the classroom, thus has not reacted well to communication well and is not ready to learn. A healthy, confident individual should participate in class and also understand trust and respect. One could consider disengagement as a sign of disrespect in addition to choosing not to participate with the class. Ethical and informed citizens should be able to engage and understand choice and actions, thus the critical incident is an obvious breech of this purpose as the child must understand the choice and action of disengagement.





Methodology

The method of case study research is described by Yin (2002) ‘as an empirical study that investigates a contemporary phenomenon within its real-life context which is when the boundaries between phenomenon and context are not clearly evident; and in which multiple sources of evidence are used.’ A case study design should be considered when the 
aim of the study is to address the 'Why?' questions. And ‘How?’ The researcher is unable to influence the actions of those participating in the study. The researchers want to discuss contextual circumstances because they think that they are important to the phenomenon under review. The use of case study analysis and technique in many fields and disciplines in all forms of media is evidenced by past literature. In all respects, a case study approach requires comprehensive and holistic investigation and can use a variety of different measuring tools, such as a methodological instrument. Over time, the data can be obtained and connected to sectors. 

A case a researcher picks becomes the foundation of a detailed, holistic and in-depth exploration of elements the researcher wants to find in the case study. 
This approach ‘in which a particular instance or a few carefully selected cases are studied intensively’ (Gilbert, 2008) within a unit of research offers an outline and in-depth understanding of a case, but cannot claim to make any generalisations that are comparable to the one examined for a population outside cases. An effort is not to choose a random sample in a design, but a case that can provide as much detail as possible to understand the entire case. But this is a consideration that cannot be monitored as a sample has been chosen at random to observe by bridging. For this case study a year group between the ages of 12-13 was observed, following through their planner for the day. Outside participation was not present in any activities but being acknowledged and present inside pupil’s class environments throughout the day means that this was a Participant Observation. Kumar states that ‘To be called a case study it is important to treat the total study population as one entity.’ (Kumar, 2019). Due to this case study being a participant observation meant that the case study was a qualitative research study. Thus, for this case study, data of critical incidents had to be recorded through a choice of medium that would respect and support qualitative research. A lesson timeline was recorded through writing. 

Avoiding bias is fairly straight forward and simple in an observation as there was no outside interaction with the classroom environment, other than my attendance. One bias maybe that a student’s behaviour or relation to the teacher may have differed whilst carrying out an observation due to the fact that being recognised as an outsider of the original and ordinary classroom environment the pupils are used to. It is safe to assume that this bias can be neglected as nothing drastic changed in the classes environments towards learning in each class, according to the teacher of each class. Although, one may consider that this observation method was not completely protected of bias, through the points stated it is safe to assume that these biases are negligible and can be ignored. 





Literature Review

On a Monday afternoon in third period, after a short break, a teacher of a year eight science class assigns a practical experiment. The teacher asks the class if any pupils in the class need to borrow a ruler, in order to draw a table of results for the experiment. The teacher states numerous times if any pupils need a ruler. The teacher gives rulers out to the pupils who listened, after she states it the first time. As the class is about to make a start with the experiment a child asks the teacher for a ruler. Teacher then proceeds to give the ruler to the pupil obliviously, not knowing the pupil did not listen in class.

It is Tripp who states that a critical incident is not critical at first but becomes critical when processed and thought through (Tripp, 1997). Under the critical aspect of critical incident analysis, I will only be concentrating on two people in this circumstance. The pupil and the teacher in this phenomenon. Tripp also states that to make a incident become critical is ultimately to interpretation, but typically is where an incident occurs in an everyday scenario. I found this incident most interesting as I haven’t been able to find sources on a critical incident similar to this one, and have decided to look into this incident further to see what possible outcomes there could be and which would be most appropriate to look at and to keep in mind to avoid this incident from becoming repeatable in my own practise, and perhaps could be applied to other paradigms or scenarios that are considered incidental. 

To gain more understanding of this critical incident I had decided to try and narrow down the possibilities behind the reasoning of the pupil and teacher in this critical incident. Tripp, mentions four approaches to analysing a critical incident. When looking through other teacher’s experiences of critical incidents I had noticed that something these two articles have in common is that they also came to a reasonable implication of why the phenomena played out the way that it did, through Tripp’s four approaches. Since this approach to an analysis was somewhat successful I’d figured this would be a good idea to start looking at my own critical incident. I began with the Why approach first of all. In brief, this is where a researcher begins to analyse a critical incident by continuously asking why to responses of the critical incident to the limit of relevancy. Another approach from Tripp’s four approaches to finding more answers of this paradigm was the good, bad and interesting approach, which can also be seen in the appendix. 

As for the other approaches from Tripp, Dilemma and Personal analysis, I found that this builds interest of discussion and interpretation, and instead of tabling these out like the two previous approaches I had decided to write about these generally as they would come from a personal point of view. The obvious anomaly in the critical incident’s class observation is the pupil who hadn’t acknowledged the grasp of attention the teacher was looking for. Whether this may be a fault of the teacher, the pupil, the environment or all aspects mentioned is up to personal interpretation. To tie the fact of a class disruption with having a lesson after a recess us reasonable as young pupils are difficult to settle after being energetic. That being said all of the pupils that needed to borrow rulers all acknowledged the teacher’s request after the first time which can rule out the environmental aspect as this implies the critical incident is personal to the pupil. The reason I will state that the critical incident is not personal to the teacher is because of the same reason as the former aspect. In a hypothetical sense, if one was to decide that the critical incident is personal to the pupil, and not the teacher, then perhaps more intimate relationships are required between class pupils and teacher respectively. What I mean by this is not that teacher and pupil need to know more about each other personally, but perhaps employ targeted teaching in a class plurally, through the means of eye contact, cold calling and singling out pupils subtly. 
As is explained above there are countless possibilities and situations that could have happened. Some better and some worse. To put this in my own teaching experience I must try to consciously avoid the way the teacher in these scenarios and paradigms has reacted, or has not reacted, to the paradigm and approach the possible incident with a holistic approach to ensure pupil’s will gain the correct responses that a teacher must employ into a classroom, following Donaldson’s four purposes.

Reflection and Evaluation

Through critical incident analysis, it can be understood that wide ranging complex diverse perspectives, expectations and needs of pupils that are attending school and how this hinders their learning in grasping the idea of respect and acknowledgement. This in turn provides an unpredictable and diverse learning and teaching environment for both student and pupil. Aspects of reflection have included understanding manageable pupil numbers, where group work can suffice and as an educator having the time to sit with pupils who ask don’t hear, acknowledge or engage in a classroom. This may maintain the quality of the pupils learning experiences, where personal interactions between pupils and teachers can bring upon dialogue and an ‘autonomy-supportive’ approach. Further, clear links to assessment and employability are essential so that pupils understand why teaching a curriculum with full engagement is crucial. Although students are asked to bring in their own supplies, teachers can provide supplies that then help facilitate to link to the learning: in other words, role-model creative thinking to bridge the gap between theory and practice. Finally, skills and engagement exercises need to be included in the assessment criteria of teaching plans to ensure practices of learning are valued as well as experience. 


Conclusion

An inspiring and supportive method is critical incident analysis. It is useful for navigating the difficulties faced by teachers and pupils in school experience. In the sense of teaching, rethinking professional judgement and practise, having objectively focused on this case study is in practise. Conflicts and dilemmas are variables that must be treated on a daily basis by critical analytical experience. This also provided a sense of whether initial expectations, pupil expectations, study, and the reality found in the teaching environment were unfamiliar. It also seems that the pedagogical value of social constructivism, the learner, the students and teachers with whom a learner comes into contact with, and the dynamic requirements of the teaching profession are difficult. This all filters into the role of the teacher. It is clear that, in day-to-day practise, the principles that teachers hold would actually change, be expanded and elaborated. Via various research frameworks, which propose different strategies to allow students to advance, the position that is being developed for teachers is being strongly deconstructed by the realities facing students within the discipline. However, from this reflection, the development of a practise in teaching, there will be students who do not engage, as demonstrated by the pupil in the critical incident. Examination of this has shown a variety of obstacles for practise, and it should not be denied that everyone participated in the remaining classroom group, thereby not inherently highlighting difficulties in the strategy of learning and teaching. What it does stress is the independence of the pupil, and how this will fit in with the larger sense. There are therefore problems that have to be faced at a far wider level than the sense of teaching itself.
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Appendix


Tripp’s Why approach.

Why did the pupil ask for a ruler?
Because the pupil didn’t acknowledge the first few times the teacher asked.
Why?
Because the pupil made the choice not to engage.
Why?
Because the pupil was not concentrating.
Why?
Perhaps, because the teacher was not able to hold the pupil’s attention.
Why?
Because the teacher was explaining the task to the rest of the class and giving pupils rulers.
Why?
Because the class had a learning objective of the lesson that had to be met by the end of the lesson.
Why?
To learn.
Why is this important?
Because this is the children go to school. Pupils have a right to education and must become contributing citizens in Welsh society.



Good, Bad and Interesting approach.

Good – Although the question risen from the teacher was not acknowledged, the pupil still had the confidence and independence to ask the teacher for a ruler. 

Bad- A pupil disengaging from tasks in a classroom is not ideal.

Interesting – Teacher and class are oblivious to the pupil disengaging with the classroom activity. 
 









Observation notes and Critical Incident Sheets


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Sept 29th 0900am, Year 8.

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Language, Literacy and Communication. Spanish. Towards the start of study. Indoors. The class was able to work very well with a clear understanding of the Topic and Lesson Objective. The Lesson Objective was 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Class attitude towards work is generally positive. In this class there was only one pupil whom which was disruptive. High ability class; answers were given swiftly and when needed and problem solving was greatly achievable. 
Behaviour seems good for this time, the pupils stay on task and ask reasonable questions. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Interest of the room was mainly towards the board so concentration is pulled to the front of the classroom.







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A lesson objective is written on the board before the class starts work. 
The subject related decorations around the classroom directions of aiming and working at a higher level of Spanish. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Tables were spaced in rows of two pupils per table, all of the pupils faced towards the board. The room was white and the front of the class was painted orange. The orange front encourages pupils to stay facing forward and grabs attention towards the teacher and work on the board. The rest of the classroom (Side walls and back wall) had light subject related ‘decoration’ of information. Each table had an assigned seating plan of boy/girl. 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?



The teacher tells the class ‘SHH!’ to settle down. Works on settling class apart from one pupil who continues to be disruptive.










OBSERVATION / FIELD NOTES   					Researcher.......................
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

29th September, Year 8, 10:00


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

P.E Lessson. Health and Well Being. Beginning of unit of study. Mixed ability class.








	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Lesson was completely female. The only males in the room was myself and a T.A.
Pupil’s see, eager to engage, cooperate and learn.








	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Physical Exercise releases endorphins. Pupils are allowed to be active in lesson which is opposite to what a class is used to.









	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Lesson was taken inside a sports hall.













	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Class was given tasks to perform and practise in the lesson. One girl was singled out as she played football as an external hobbie and was more skilled than the rest of the class.












	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Encouragement and enjoyment is full in P.E lesson. 












	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One pupil is singled out for having an unfair advantage of being betterly skilled and didn’t take part in the activities the rest of the class were doing.











CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

10:00 P.E Lesson
Pupils are between the ages of 12 and 13.
All female class practising football techniques.
One pupil plays football as an external hobbie.







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class was given a task to complete exercises to train football techniques and skills. One pupil was excluded from the activity as she already has an expert skill and is given another task to do at times, or told to just watch. 
Singling a pupil out of a group effort in learning in my personal view appears wrong.








































OBSERVATION / FIELD NOTES   					Researcher.......................
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


29th September/ Year 8/ 11:20am

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Science and Technology. Start of study. Indoors. Mixed ability class
Class have a physics lesson on refraction. A brief overview of refraction and then a practical to demonstrate refraction.







	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Class are becoming more disruptive than the previous two classes. But behaviour towards learning is positive.







	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?




Class is faced forwards towards the board. Lights are off and the only light in the room comes from the projector which pulls class’ attention.







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


The powerpoint the teacher gives is graphic and illustrative.













	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



The practical part of the lessson.












	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?



The previous lesson before refraction was reflection. The teacher implied independant learning and problem solving here.











	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?



A child asked for a ruler after the teacher calls to ask if pupils need any rulers.









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



11:20am
Pupil and Teacher
Teacher asks class if any pupils need a ruler. When teacher finishes and carries on the lesson a pupil then puts hand up to ask for a ruler.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Class had to draw out a table of results for an experiment.
Teacher asked the class if any of the pupils needed a ruler to borrow to draw the table of results. When she finished giving out rulers a pupil puts a hand up and asks for a ruler, to which the teacher gives no reaction and obliviously passes a ruler.


































External Field Notes and Observations
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