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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. 

Introduction.
This assignment will examine how Assessment For Learning (AFL) can be utilised in a series of learning opportunities to aid progression across the Areas of learning and Experience (AOLES). The subject of AFL is particularly relevant as Wales begins with the Curriculum for Wales 2022 which has been developed ‘to ensure that our children and young the people in Wales have the best opportunity and support in life to ensure that they are all able to thrive for the future of Wales’ (Welsh Government, 2021). To support all learners to thrive as suggested, a series of teaching approaches and strategies are required. This is where AFL enters teaching practice. According to Black & Wiliam, (1998) ‘Assessment for Learning helps low achievers more than other students and so reduces the range of achievement while raising achievement overall’. This would suggest that if teachers are using AFL strategies to understand the learning needs of all learners this could close the attainment gap meaning success and development for all but in particular lower ability learners. Throughout this assignment I will be critically evaluating how AFL strategies can be used in teaching and learning to underpin and scaffold pupil progression. 
The learning opportunities planned and discussed in this assignment were prepared for a year 6 class of thirty-three 10–11-year-old pupils. The class consists of mixed ability groups of More Able and Talented (MAT) learners, middle ability, and lower ability learners. Within the lower ability group there are a group of pupils with additional learning needs (ALN) who are supported through differentiated tasks, support staff and individual learning plans as detailed in my lesson plans. 
The focus theme this term was conflict with particular emphasis on World War 2. These learning opportunities were delivered at the beginning of this topic and the pupils used the information and knowledge gathered to write a recount diary entry from the point of view of a World War 2 evacuee at the end of term. The three learning opportunities discussed covered three AOLES: humanities, expressive arts and Literacy, languages, and communication. The humanities AOLE inspired the theme for this term. In accordance with the statement of what matters 1: enquiry, exploration and investigation inspires curiosity about the world, its past, present, and future, it was decided given that Remembrance Day would be celebrated this term it was an appropriate time to cover the theme of conflict through WW2. The aim of the learning opportunities was to give learners information and stimuli to encourage learners to explore this area of history and channel the ethically informed citizen through enquiry about the past. 
From here it was decided that through the AOLE Literacy, languages and communication the learners could use their new knowledge to progress in the area of recount diary writing. To underpin the learners creative writing the expressive art learning opportunity was planned. This aimed to encourage learners to read over the stimulus text, study the illustrations and discuss the way this part of history was portrayed. The aim of this was to give learners the opportunity to collaboratively come up with descriptive language that could be recalled to write their diary entries. 
There was a particular focus on gathering information and new vocabulary to create learners own bank of knowledge to use in their own work. There was also a focus on taking an empathetic approach to the topic to allow learners to reflect in their diary entries the new knowledge and information they have gained. This also progressed learners through the new four purposes in the curriculum for Wales 2022 to become ethically informed citizens by learning about the past and showing respect to others. 

Literature review. 

It is widely accepted that there are four key elements to Assessment for Learning; sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback and peer and self-assessment (Black & William, 1998). These four elements to AFL give teachers a clear guide on the types of feedback that make good teaching and learning but also the types of feedback that could be used to aid pupil progression. Research into AFL strategies provides both strengths and challenges to the use of these strategies, both of which will be explored in this section. Vygotsky’s  sociocultural theory suggests that learning has a social aspect and that children will engage in problem solving and challenging conversations regarding their learning when scaffolded to do so. A key component to this theory is thought to be the idea of this conversation being with more knowledgeable others. This could reference a teacher or another child such as a MAT learner. (Saul Mcleod, 2022).
This theory could be taken to imply that learning is a social activity which could suggest that an effective learning environment would be a dialogue rich environment where learners are encouraged to discuss their ideas, theories and findings which feeds into the quality of questions/quality of talk element to AFL.
Practical examples of this AFL strategy could include but are not limited to; see, think, wonder discussions where learners are given a stimulus and the three statements to build opinions and ideas around, ‘speed dating’ or reflection alley style activities where learners are lined up and have a set amount of time to give opinions to the person opposite in the hopes of coming to a shared conclusion, Debono’s thinking hats (to be discussed further on) where learners are assigned roles in the conversation, consensorgrams where by learners all take turns to write their ideas or opinions onto large pieces of paper to see were the majority opinion lies and think, pair, share where learners are posed a question, given time to think about it then ‘pair’ up with another learner and share ideas. 
A possible weakness to this element of AFL as suggested in research gathered by (Cambridge Assessment, 2022) could be that teachers fear they could lose control in the classroom by using this AFL strategy. It is noted that as this is a social form of AFL it will require discussion that could allow learners to get off track with their learning. This research goes on to explain that this is usually a concern that is overcome when these discussions are structured appropriately. 
Similarly, it is suggested in research by (Welsh Assembly Government , 2010) that teachers are apprehensive about small group work as it could cause pupils to lose focus although it is also stated this type of group work leads to dialogue that checks and reinforces understanding. 
However new research by (Voice 21, 2022) suggests that ‘on average pupils who take part in spoken language interventions make approximately 5 months of additional progress over a year, with some studies showing the progress of up to six months for pupils from economically disadvantaged backgrounds. This research became the foundation of the Voice 21 Oracy scheme. This scheme scaffolds pupils’ verbal discussions to underpin learning and aid pupil progression. This scheme formed part of my learning opportunities to be discussed later in this assignment. 
Both Osborn (1953) & DeBono (1971) theorised about creative aspects of AFL. DeBono suggested the thinking hats tool in which pupils would take on individual roles in a discussion to broaden their thinking and challenge their learning. This strategy could allow a teacher to assess pupil learning of a subject so far and could aid in pupil progression by allowing the teacher to see where the learning needs to go next. Osborn (1953) emphasised the tool of brainstorming  to encourage learners to collaboratively tackle a learning challenge. This can be seen in modern AFL strategies such as the snowball questioning strategy where a teacher asks a question about the learning topic and pupils need to give answers that build upon each other’s statements. This strategy could allow a teacher to see the flexibility in the pupil’s knowledge and could help to identify gaps in knowledge that could form the next steps in learning. Suggested weaknesses to these strategies reflect the ones discussed above where a teacher may be hesitant due to a fear of lack of control or pupils getting off task.  Klenowski, (2009) suggests that there could be a flaw to teachers focussing on where the learning needs to go next. Klenowski suggests that deciding on where pupils are in their learning and where to go next can be misconstrued and lead to teachers assessing pupils learning level and solely focussing on getting that pupil onto the next learning level possibly, without ensuring that the learning that has taken place was real, sustained and flexible knowledge. These strategies could be linked to the use and quality of feedback element of AFL. 

In regard to the peer and self-assessment element to AFL, Donaldson, (2015) suggested that in order for pupils to have sustained learning that will stay with them for life they must be able to reflect and assess on their own learning and progression. This also feeds into the new four purposes of leading pupils to become ambitious capable learners who set themselves challenges and seek out high standards. Equally, Donaldson suggests that peer assessment demonstrates a pupil’s knowledge and understanding as they must have a flexible understanding of the learning to be able to study and give feedback on another learner’s work. It is theorised that peer assessment can lead to discussions that help learners understand the knowledge on a deeper level. 
Practical examples of this element of AFL could include but are not limited to; traffic lights to show confidence level in learners work, self-assessing how a learner is fining the work by colouring in a square into the margins of their workbooks and having good success criteria and potentially what a good one looks like (WAGOLL) to successfully self or peer assess work using a guide. The success criteria element to AFL ties into peer and self-assessment element in many ways as there could be many possible overlaps, potentially, in order for a pupil to successfully peer or self-assess they need clear guidelines and a point of reference to assess against.
Contradictory to this, Webb & Jones , (2009) research suggests that honesty and trust are some of the foundations to a classroom that underpins the ethos of achievement however these are difficult to achieve. They theorised that this could be down to a lack of time or training in this area of AFL and possibly the teacher found it difficult to teach trust and honesty as traits when peer and self-assessing learning as many learners see getting an answer wrong as failing instead of taking it as a learning opportunity. 
Lastly, Florez & Sammons, (2013) suggest that AFL strategies underpins pupils to become active participants in their own learning and the classroom. They also suggest that with a variety of AFL strategies a learner will develop a strong self-image and relationship with learning specifically with having the resilience to have another attempt at learning if they have not been successful originally. This is a required trait across all four elements of AFL as this confidence and resilience is needed to ensure that learners are fully participating in the assessment for learning and there for providing their teacher with the necessary information to assess a pupil’s learning needs and how to support their own progression. Research conducted by Cambridge Assessment, (2022) argues that AFL strategies may not provide learners with a strong self-image and relationship with learning as MAT learners could find it challenging to critique their work and may be reluctant to critically analyse their work in effort to avoid showing failure or uncertainty to their peers. 

Discussion of lesson planning decisions. 
Whilst on my professional teaching experience 2 (PTE2) I planned a series of lessons within our term topic of conflict. The aim of this term was to monitor pupils’ progression in regard to recount diary writing, at the start of term learners completed a ‘cold task’ where they wrote a diary entry without any teaching input, practice, or stimuli. This was in the hopes of gaining a clear idea of where the pupils learning was at the start of term. At the end of term pupils will complete the ‘hot task’ where pupils will use all the knowledge and new learning they have gained. This should show steady pupil progression in the chosen areas. It was then decided that in order to aid pupil progression and to extend their writing a series of lessons would be planned to encourage learners to think creatively using a broad scope of language and imagery. These aims are where the learning opportunities were planned from. I chose to plan a humanities lesson for this topic as I felt it was important to give learners a base line of knowledge surrounding the theme conflict. The lesson was planned around the statement of what matters 1(WM1) for humanities – inquiry, exploration and investigation inspire curiosity about the world its past, present, and future. (Welsh Government 2020). This WM statement underpins learners’ natural curiosity about the unknown, so I decided to plan a discussion and writing lesson around a number of stimulus images, videos, and diary entries in the hopes of sparking creativity in the learners. I was able to find local sources for these stimuli which made the learning more real for many pupils and through discussion we found out that one pupil was aware that their family had taken in an evacuee during WW2. The aim of this lesson was to spark learners’ interest and begin that rich discussion that would lead to their creative writing later on. 
From here, the second lesson was planned. I decided that the next step in the pupil’s progression was to give them a structured opportunity to discuss their knew knowledge and implement what they have already learnt. As highlighted in the literature review, research has been conducted regarding the role discussion and oracy has on learners written work. I planned an Oracy focus lesson around the WM3 language, literacy and communication statement – expressing ourselves through language is key to communication. (Welsh Government 2020). The aim of this lesson was to give the learners our model text ‘Rose Blanche’ and encourage learners to discuss the model text in detail. This model text was chosen as it gave context to why there were local evacuees during WW2 and what the world conflict was at that point in history. This was to underpin one of the four purposes to be an ethically informed citizen who knows about the past and the different viewpoints that make up our opinions. This lesson aimed to give learners a scaffold to a vocabulary rich discussion surrounding the topic of conflict. Finally, the third lesson plan was planned around the WM1 statement for expressive arts - Exploring the expressive arts is essential to develop artistic skills and knowledge and it enables learners to become curious and creative individuals. (Welsh Government 2020). The aim of this lesson was for pupils to further discuss the model text and break down the illustrations in the story to not only cement their understanding of the text but also to understand how imagery can be used within creative writing and to encourage them to think of an image for their writing to generate descriptive and creative ideas. 
(Douglas, 2023) suggests that using a stimulus as a ‘hook’ to start a topic can be hugely affective as it engages pupils, motivates them to solve or to inquire about a topic and pupils gain fulfilment from this type of learning. Contradictory to this, Young & Ferguson, (2021) disagree and imply that research suggests that teachers usually set tasks with a stimulus that is typically tailored within the needs of teacher assessment thus limiting the range of creativity that learners could display. After conducting this own research I decided that I would still provide a stimulus to the learners as I felt it would give them context and content knowledge however, I ensured that during discussion and writing learners could be responsible for their on creativity so as not to limit them but provided a success criteria which detailed steps to success to ensure they had covered what I expected them to learn within their own creativity. 

In this section I will discuss some AFL strategies that I incorporated into my lesson planning. I will be discussing one strategy for each of the four elements to AFL; sharing success criteria, quality of questions/quality of talk, use and quality of feedback and peer and self-assessment. 
In regard to sharing success criteria, I decided to make a skill slip with steps to success on it (appendix 1). Prior to starting the humanities lesson (appendix 2) I discussed this success criteria with learners to ensure they understood the aim of the task but also how to lay their work out. I also ensured that the learners understood which pieces of information we needed to acquire. Hattie, (2012) suggests that success criteria needs to show children not only what success looks like as in the end product but also the steps that will allow pupils to reach success. However, I was cautious of limiting learners’ creativity as discussed by Young & Ferguson above. To overcome this, I included a mind map section to this lesson where learners could document any additional thoughts/feelings/ideas surrounding being an evacuee. (Appendix 3). At the end of this lesson, we discussed the success criteria again and students checked over their work to check they had covered all ‘steps to success’. 
In regard to quality of questions and quality of talk I chose to use the research discussed in the literature review conducted for Voice 21. Voice 21 created a series of ‘talk tactics’ (appendix 4) that could help to structure a group discussion. I then turned these into lanyards for each pupil to wear to use as scaffolds for the discussion in the Literacy, languages, and communication lesson (appendix 5). These talk tactic lanyards gave each pupil a role in the discussion and some sentence starters to help them fulfil this role. This allows the students to have a comprehensive and thorough conversation regarding the model text. It also allowed me to assess what the pupils had learnt so far and possible ideas I could introduce using my teacher talk tactics to move their learning on (appendix 4). I was very cautious of the discussion getting off topic as discussed by Cambridge Assessment (2022) in the literature review. I was also cautious of the fact that these lanyards were a new tool in the classroom which could also cause the learning to get off track. To overcome this, I had a series of questions prepared to refocus the discussion however I found the pupils to be deeply engaged and following their roles as outlined on their cards. I also found that these talk lanyards gave confidence to some lower ability learners and proved to be the scaffold required to encourage them to be adventurous with their talking points and by the end of this lesson all pupils in this activity were contributing to the conversation and having topical debates surrounding each other’s ideas. To extend some of the MAT learners during this activity I chose to delegate the role of summarising what had been discussed so far to these learners and they then chose where the discussion was heading next. I feel that this challenged the MAT learners but also allowed them to act as that more knowledgeable other (Vygotsky) as discussed in the literature review. 
In regard to use and quality of feedback and peer and self-assessment I used a think, pair, share strategy and success criteria in for assessment for learning during my expressive arts lesson (appendix 6). I firstly covered some success criteria that I expected to see in the learner’s art to give a clear goal and steps to success. I then asked the pupils to ‘think, pair, share’ over the model text to find examples of the illustrator showing moods and feelings specifically. This not only related directly to the success criteria, but it also contributed to the bigger picture which would be the end goal of pupils writing a diary entry using creative and adventurous vocabulary and imagery. From here the learners set off on their artwork. During my mini plenary I encouraged learners to peer assess each others work against the success criteria and to then give feedback to each other on how to improve their work to reach the success criteria. It was then a personal choice of each pupil whether to take this feedback on board or to discard it. The bigger picture aim of this activity was to improve learners creative writing through imagery so as long as this feedback was creating a language rich conversation regarding the imagery pupils were still progressing irrespective of their individual art skill level. I found that all pupils were engaging in this type of discussion and witnessed many children suggesting ways to achieve the mood or feeling of the story better. At the end of the lesson, I encouraged learners to review the success criteria and the feedback they were given from their peers to determine if they had achieved the steps to success. I was cautious about these two elements of assessment for learning and making the feedback and assessments fair and work relevant as outlined by Webb & Jones (2009) in the literature review. This is why I made the decision to combine them in this lesson so I could give learners the steps to success which would underpin their peer assessment finally leading to their own structured and relevant self-assessment. I found that because I had added success criteria to begin with, students had a clear idea of the expectations and also the steps to success so when it came to giving feedback through assessment the pupils knew what success looked like so limited their feedback based on this. 

Conclusion.
To conclude, assessment for learning strategies as outlined above and, in my lesson planning has consistently provided me with opportunities to understand where pupils are in their learning. Through research outlined in my literature review I have considered possible limitations to assessment for learning however I have found that for the majority of scenarios the benefits outweigh the limitations. I found that not only planning to use assessment for learning strategies but also planning when in the lesson I would use them allowed me more control over the outcome of the learning. It allowed me to ensure I had questions to extend and challenge pupils learning but also to assess individually to identify any learners who needed extra support. I also found that my opening phases were far more engaging for pupils when adding in AFL strategies, I also found that in most scenarios’ pupil progression was aided by these strategies as they usually involved some aspect of shared thinking or feedback which many students used as a scaffold for their own learning. To begin with peer and self-assessment was the most challenging element to afl with the class I worked with. They found it difficult to move away from generic comments complimenting each other’s work. This is why I moved to combine giving success criteria and peer and self-assessment in many instances as it gave learners starting points to assess work. I found that many pupils were able to use the success criteria to form their feedback and from here could suggest other improvements relevant to the task. A possible weakness to planning assessment for learning strategies into lesson plans could be that commonly ideas and the flow of a lesson can change depending on the knowledge and skills of the pupils. This could mean that if something has been explicitly planned it may need to be changed according to the pupils needs in the moment. This is why it is detrimental to not only good teaching and learning but also to pupil progression that a teacher has a broad range of assessment for learning strategies that they are confident to implement in the moment while teaching. It is my experience thus far that in order to underpin pupil progression It is paramount that assessment for learning has its place in all areas of teaching, learning and experience. 
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Appendix 3 – mindmap.
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Appendix 5 – Language, literacy and communication lesson plan. 
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Appendix 6 – Expressive arts lesson plan. 
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The learners have started the topic of evacuees and have been completing tasks relating to this topic for the last week. The learners also
completed a research homework task to give them some prior knowledge.

e The pupils learnt about life as an evacuee, they used sources that | provided to gain a general idea of life as an evacuee. The sources gave them
positive and negative points of view. The learners then had to use this new knowledge to discuss and compile a list of positives, negatives,
thoughts and feelings about life as an evacuee. | know that the learners were gaining an understanding of life as an evacuee as they were able to
have an open conversation discussing points of view, cause and effect and were able to take an empathetic stance for evacuee children.

e Next, the pupils will be writing their own diary entry from the point of view of an evacuee. This lesson was designed to give learners background
knowledge and a general understanding of life as an evacuee. This lesson was also designed to get the learners to start discussing thoughts and

feelings of an evacuee which will be a component of their toolkit for their diary entry.

e This lesson promoted pupil learning and confidence as it gave the leaners multiple sources to choose from to discuss and write about. It also gave
the learners multiple points of view and provided them with positive and negative views.

My target this week is:

e Learners leading learning.

e Inplanning and delivery, the student teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their one learning.
| feel I have started working towards this as we had a success criteria skill slip which | referenced throughout my introductions. We also spent a few minutes of the
mini plenary checking over the success criteria and adding in any missed components.
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Languages, Literacy & communication — Theme: Conflict WW2 Date: 07.12.22

e WMS3 — expressing ourselves through languages is key to communication.
PG 3 - | can respond to others’ points of view, seeking clarity, structuring arguments, summarising and explaining what |

PG 2 - | can ask and answer questions and exchange ideas and information.

e Four purposes — Ambitious, capable learners who:
e Set themselves high standards and seek enjoyment and challenge, are questioning and communicating effectively.

e LNF. Literacy: speaking. Questioning.
PG3 - | can ask and answer questions, building on and developing the ideas of others in group discussions.
PG2 - | can ask and answer questions and exchange ideas and information on topics (familiar to new).

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to
the Welsh Language Competency Framework)

* Sustained effort and resilience in learners.
e The student teacher promotes and secures learners self-motivation and self-direction in their learning.
e | aim to achieve this by promoting independence in pupils learning and provide opportunities for them to lead their own learning.

LO: | can contribute to a group discussion.

Intro:
1. Engage with PowerPoint and discussion.
2. Come up with discussion rules as a class.
Teacher led:
1. Read extract and look at the picture.
2. Use the student talk tactic lanyards to discuss the extract and picture.
3. Use our discussion rules to have a fair discussion.
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E_refyk dc_)wn e.g., key questions, retrieval of prior learning What will the pupils be doing and what learning will be taking (in¢|uding understand, and can do:
timings into (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
groups if today’s lesson?), modelling and explanations, Consider CHUNKING (too much information can limit learnin p e opportuniti
appropriate. checkiny understa);ldin Iagned usepof addit[a’nal f 4 o Focus on the what is to be USSES.SHIE'" appDItll.m!Ie.S,
Consider pace, ecki gCh d i g, ple ned use ditions taught, (and how) rather than effective Af strategies, live
engagement adults. Choice of pe agogical modef or of the who is to learn it’ (Florian, marking opportunities, planned
levels (ensure pedagogical principles Black-Hawkins, 2011). Make feedback.
Ppupils are . ) appropriate reference to Types of Retrieval Practices?
‘doing’ quickly), | Carousel learning - 3 groups of approx. 10 mixed resources which support this.
managing ability learners rotating these activities Reasons for, and Zf tails o /‘
transitions throughout the week. scafj"olding
Types of representation in
tasks?

15 mins.

INTRO.

The objective today is | can contribute a group
discussion — we are going to be ambitious capable
learners who set ourselves high standards.

Warm up with slide 1 —what do you think you can
see? You have 3 minutes to discuss with your
table.

Pump, pedwar, tri, dau, un — pwy sy’n barod?
Who's ready?

1 person from each table to feedback ideas.
Did you get it right?

Intro

Having table discussion to guess what the picture is.
Show me five/ready.

1 person from each table feedback ideas.

Whole class feedback, how did the discussion go?

Table discussions to support all
ability learners.

Table can choose who will
feedback.

Questions to scaffold answers.

P

Teacher question to guide learners.

Class feedback to check
understanding and discussion.
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Did everyone have an idea?
. (Think,

Now we have these rules let's try our discussion
again but this time | want you to discuss this
picture (Rose Blanche front cover)

Discussion ideas on the whiteboard PowerPoint.
You have three minutes to discuss this picture as a
table,

Was that discussion better? TRUMBY
- any thumbs down ask for
improvements.

Grwp 1 (Teacher led) - We are going to be looking
at an extract from the book Rose Blanche and
using our new rules and voice 21 help cards to
discuss the extract!

pair, share for ideas)

i discussion again with Rose Blanche front cover, using new

Use discussion starters on PowerPoint to help.
Thumbs whole class response and giving suggestions.

Get into groups and gather relevant resources.

Table discussion to support all
ability learners.

Discussion starters to scaffold
conversation for lower ability
learners.

Mixed ability groups making the
activity more achievable for all.

allows me to
quickly see if our guide has helped
learners — any thumbs down can
offer improvements.

25 mins MAIN TEACHING

Grwp 1 - teacher led.

Show group the stimulus book page, snowball
questioning around the group what can you see?

Your first discussion point is — what do you think might
be happening at this point in the story?

Grwp 1
Read over cards and discuss as a group to check
understanding.

— do you understand what is on your card and
how to use it?

Take it in turns following the discussion guide that we made to
discuss what might be happening at this point of the story.

Learning pairs to support all
learners.

Group discussion about roles to
help clarify.

Snowball questioning — start with
MAT leamners to give lower
ability learners ideas to build on.

Learning pairs for lower ability
learners.

Discussion to check understanding.

Thumbs AFL strategy

Open ended questions.
Group discussion.
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1 Addy
Continue to scaffold & extend discussion.
EXT question — what do you think the characters would
be thinking or feeling at this point?

Engage with EXT question using lanyards.

Questions provided to support
lower ability learners.

Scaffold-questions.

5mins. | MINI PLENARY
MINI PLENARY GRWP 1.

To challenge MAT learner(s) - encourage them to say the
teacher tactic statement — so far, we have talked
about...

(Talking buttons — you must speak at least __ times)
Swap lanyards.

Grwp 1 — MAT learners to ask EXT question — all learners to add
ideas on.

Offer suggestions for improving discussion.

Swap lanyards.

MAT leamners to structure the
discussion — lower ability
learners to add to discussion.
Swap lanyards to change
challenge.

PLENARY — WHOLE CLASS

Clapping patterns to get whole class attention.
Once everyone is repeating appoint a few ‘helpers’
to collect resources so all attention is back on me.
Ask each group in turn to put their hands up, in our
groups you have two minutes to discuss what you
have done/learnt today in the lesson then feedback
to the class

Clap pattern back. Helpers to collect resources. Discuss in
groups what they have learnt today, snowball feedback (building
on each other's ideas)

starting with MAT leamers to
give lower ability learners time/
ideas to think about.

Group to summarise what they
have discussed so far.
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Student-teacher: Jessica Gethin Class / Group: Year 6.
AOLE or Subject: Expressive Arts — Theme: Conflict WW2 Date: 08.12.22
Meaningful links to Curriculum (What Matters e WML1 - Exploring the expressive arts is essential to develop artistic skills and knowledge and it enables learners to become curious and
Statements, Descriptions of learning, previous creative individuals.
curriculum...) PG3 — | can explore and experiment independently and demonstrate technical control with a range of creative materials, processes, resources,
and tools showing innovation and resilience.
PG2 — | can explore and experiment with and then select appropriate creative techniques, practices, materials, processes, resources and tools.

Four Purpose driver: e Enterprising, creative contributors who clonnect and apply their knowledge and skills to create ideas and products.
(Remember to go ‘beyond the headlines’. Only
main links should be identified here)
Meaningful links across the curriculum e LNF - Strand: speaking, Element: Purpose.
Links to other AoLEs or the Cross-curricular PG3 - | can share and talk about my thoughts, feelings and opinions using a range of techniques to show impact.
skills frameworks) PG2 — | can explain information and share ideas, opinions and feelings using relevant vocabulary.
Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language
Competency Framework)

e Learners leading learning.

e In planning and delivery, the student teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their own learning.
Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that
you can apply to Z in the future’.
LO: To use creative techniques to recreate art from the Rose Blanche text.
Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

1. Read over Rose blanche text.

2. Discuss pages as a group and decide which will be your individual stimulus.

3. Use avariety of creative techniques to re create the art work.
Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.
Learners may have misconceptions regarding creative techniques, as this is an expressive arts lesson it will be pupil led so they will have artistic independence and can choose to use techniques or
tools creatively.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Break down e.g., key questions, retrieval of prior learning What will the pupils be doing and what learning will be taking (including understand, and can do:
t”"f’;’gss””;" (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
u:pm;iam " ;t;zlt:,);'su ,:,sjf_:‘::;);,Z::E;I,I;:gnz’:jdui);p!;,:gg;g; . Consider CHUNKING (too much information can limit learning) ‘Focus on the what is to be asses'sment opportA{n itie' s,
Consider pace, 3 P taught, (and how) rather than effective Afl strategies, live
engagement adults. Choice of pedagaglcql njadel or of the 12 who is to learn it’ (Florian, marking opportunities, planned
levels (ensure pedagogical principles Black-Hawkins, 2011). Make feedback.
‘_’"p”s are appropriate reference to Types of Retrieval Practices?
‘doing’ quickly), B B
managing resources which support this.
transitions Reasons for, and details of
scaffolding.
Types of representation in
tasks?
5 mins INTRO
Begin by showing group the front cover of Rose Learners will be listening to stimulus text and using their Learners can discuss and Learners demonstrating their
Blanche story. imagination to visualise the text. share ideas about the text. ability to comprehend the
Then read through the text as a whole group language used in the stimulus
encouraging learners to listen and imagine the text.
story as its read.
FRIRKNPSIRISHSER what images do you think we THRKNBSIEISAARE discussing ideas. rShare to have
will see in this book? cqllaboratlve discussion about
stimulus.
40 mins MAIN TEACHING MAT learners can instigate
Learners to look though the story and _ Learners will be looking through stimulus and _ the discussion and new
as a group. the art as a group. talking points.
What can you see?
What do you think the author is showing us here?
How does the author show the mood of the
story?
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After discussing the art in Rose Blanche what sort | Learners to decide on techniques to show Group discussions allowing Snowball-questioning strategy to
of ideas/feelings/moods are you going to add to mood/emotions in their own art and discuss as a group. Lower ability learners to build technique ideas for whole
your own work? ‘magpie’ ideas and MAT group to use.
learners to extend the groups
thinking.
—your art must be a recreation of | Learners to engage with Sliccess criteria and check Artwork will be differentiated | (Giving learners success criteria to
art found in the Rose Blanche book. understanding if required. according to ability levels — close attainment gap and ensure
You must use creative techniques to show the MAT learners to challenge success for all.
mood/feelings of your art. themselves to use more than
You must use a variety of creative techniques in two creative techniques.
your art — two minimum.

5 mins MINI PLENARY Learners will have random book given to them to - Teacher to support lower using
We are going to use our success criteria to d ability learners when giving | success criteria to check and
h Remind Learners can choose whether to take this advice on feedback to ensure the solidify understanding.
learners that the peer assessment is on board for remainder of lesson. success criteria is used.
success criteria only.

Art to be collected and randomly distributed
so learners give a fair assessment based on
work.
PLENARY Learner to reflect on feedback given from peer Teacher to support learners Self-assessment to check
After having feedback from your peers, can assessment and success criteria and h Any | to work and write | understanding of task and self-
you ﬂ improvements to be written in the next steps box. next steps. assessment.
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Jessica Gethin Class / Year 6
Group:
Humanities — Theme: conflict WW2 Date: 06.12.22

WM1 - Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.

PG2 - | can present what | have discovered in a variety of ways and draw simple conclusions.
PG3 — | can present my findings in a variety of ways, drawing conclusions and making judgements based on the evidence used.

e Ethically, informed citizens who evaluate and use evidence to form views and opinions.

e LNF - Planning and organising for different purposes, audiences, and context - | can write about my thoughts, feelings, and opinions,
showing empathy and respect.

®  DCF - Interacting and collaborating — storing and sharing - | can upload files from a local drive to online storage. (Uploading onto
dojo/google classrooms) — ALN learners.

Personal Targets (refer to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the
Welsh Language Competency Framework)
e Learners leading learning.

e In planning and delivery, the student teacher demonstrates an awareness of the importance of encouraging learners to reflect upon their
own learning.

| can explore life as an evacuee.

1. Look at video, diary and pictures and discuss.
2. Record ideas of life as an evacuee in books/on iPad.

TL — misconception surrounding evacuation/evacuees - to overcome any confusion | will use the resources to explain any questions/misconceptions.
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Pupil’s learning:
What will the pupils be doing and what learning will be taking
place?
Consider CHUNKING (too much information can limit learning)

Inclusive Strategies

Checking what pupils know,
and can do:

differentiation):
‘Focus on the what is to be
taught, (and how) rather than
who is to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.
Types of representation in
tasks?

key questions, self, and peer
assessment opportunities,
effective Afl strategies, live
marking opportunities, planned
feedback.
Types of Retrieval Practices?

Subtle Emph... Emphasis

Y Drindod Dew
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Trinity Saint David Addysg i Gymru | Education for Wales
Timing: Role of the teacher & support staff:
Break down e.q., key questions, retrieval of prior learning
timingsinto | (What previous learning needs to be revisited in
groups ’{ today’s lesson?), modelling and explanations,
appropriate. | ecking understanding, planned use of additional
Consider pace, B ’
enaagement. | adults. Choice of pedagogical model or of the 12
levels (ensure pedagogical principles
pupils are
“doing’ quickly),
‘managing
transitions
15 mins INTRO

what is an evacuee?
Talk through slide 1 of PowerPoint ~ lesson
objective, four purpose driver and success criteria.

Discuss slide 2 empathetically - | am going to give
you a minute to think of a word to describe how
you would feel then | am going to ask you to share
that word with the class

slide 3 - talk through what each group will be
working on, where they need to go and what
resources they will need.

Discuss in pairs what is an evacuee.

Think of a word to describe how learners would feel as an
evacuee - all learners to share a word.

Ask any questions about today's lesson, thumbs
up/middle/down response. Collect all resources and move to
table for activity.

Pair discussion to scaffold each
other's learning and sharing
ideas.

Start with MAT tables to give
other learners extra time/ideas
to think about.

to check prior
knowledge.

Dictate Editor
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