A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction 
To be able to critically evaluate a specific critical incident, a range of research must be conducted in order to underpin and understand the reason for this incident occurring and having the impact that it did. Tripp would describe a critical incident, within the environment of the classroom, as an event which can be marked as a “significant turning-point or change” (2012, pp.24) in the learning of the individual or group of learners. It is important to note that not all critical incidents are explosive, dramatic or obvious, but are usually straightforward events that “occur in routine professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures.” (Tripp, 2012, pp.24-25). There are three key areas of exploration for the one particular critical incident chosen here. In short, the incident regards the poor behaviour of a child, and so research will be used to support questions such as, ‘Why do children misbehave?’, and ‘Was the type of discipline used best for this behaviour?’. It is important to understand what lays beneath these acts of poor behaviour so that extra support can be given during learning, or in other cases, the correct discipline or punishment can be given to prevent such behaviour reoccurring. This is part of reflective practice, where practitioners can use these critical incidents to reflect on their actions, use new ideas to solve problems, and trial it in practice.

The role of critical reflection 
Critical reflection, and reflective practice is an important aspect of being an effective teacher. Loughran explains that the term ‘reflective practice’ is a diverse term, he writes, “for some, it simply means thinking about something, whereas for others it is a well-defined and crafted practice that carries very specific meaning and associated action.” (2002, pp.33). The Welsh Government published the ‘Education in Wales: Our National Mission’ where they write of the new curriculum which will include “a self-involving system” (2017, pp.36), allowing teachers to engage in and develop the skills and commitment, to learn and improve their practice, in order to support all children to achieve their potential, and prepare them for life in the world (2017, pp.36). This shows relevance to one of the four purposes which aims to enable learners to be ethically, informed citizens of Wales (Welsh Government, 2020, pp.11). Being reflective on your practice allows you to recognise personal strengths and weaknesses and grow more knowledgeable of the best ways to teach the students and your ability to understand how they learn. 

Kolb’s (1975 & 1984) learning cycle emphasises reflective observation as a way to analyse and draw conclusions from an experience. The theory hypothesises that people learn best through the engagement in first-hand experiences, which can be reflected on later by recalling the details of the experience and the feelings and perceptions which emerged (Aubrey and Riley, 2019, pp.198). The four stages of the model are concrete experience, reflective observation, abstract conceptualisation, and active experimentation, this leads an individual, or the teacher, through the motion of reflection. Concrete experience is the ‘doing’ or ‘having’ experience, this experience is then reflected on at the reflective observation stage. Abstract conceptualisation involves learning from the experiences and can include integrating theories ready for active experimentation where planning and trying out what has been learnt is implemented in practice. As the role of the teacher, this cycle of experience, reflection, conclusion, and planning for practice allows for self-development, improved motivation, and an opportunity to better teaching ability and the quality of practice provided.

Alternatively, Gibbs (1988) created a six-stage reflective cycle, covering a description of the event/experience, thoughts and feelings, an evaluation, analysis, conclusion and action plan. The model lends itself well to repeated experiences, such as a classroom lesson, due to the learning and planning opportunity, once reflection of aspects that either went well of didn’t go accordingly in the previous experience. Markkanen similarly comments that Gibbs’ “reflective cycle supports reflective learning from experiences by providing a framework for reflection. The model involves feelings, thoughts and recommendations for future actions in the reflective process.” (2020, pp.50). Within the teaching profession, the teacher could use this reflective cycle to review a particular lesson and pick out what went well and what could have been better, or needs to be changed for future lessons. This then aids the teacher in creating an action plan for how they would deal with similar situations should they arise again, or general changes they find appropriate to improve the next lesson. 

Observation
In line with the BERA Guidelines, “the confidential and anonymous treatment of participants’ data is considered the norm” (BERA, 2018), meaning, the school name as well as teachers and pupils’ names will be kept anonymous throughout discussion. 

The observation took place in an English medium Primary School situated at the mouth of the Garw valley, north of Bridgend. The school serves a varied catchment area with approximately 400 pupils on roll, and an age range of 3-11 years. The school is a new build which opened its doors in February of 2018 and therefore offers a modern, first class learning environment for all pupils. Each year group spans across two classes, with years 5 and 6 mixed through three classes. Due to the observation being within a new school, an Estyn inspection is yet to be conducted and contextual information from the report isn’t yet available, therefore these details are scarce. Before the opening of the new Primary School, the school resided in an older building since 1913. 

The class the observation took place is a mixed gender year 4 class. The children in the class are from varied backgrounds and have a wide ability gap between the high-end achievers and the lower ability. The critical incident that will be discussed took place on Wednesday, and built up throughout the day, however the key aspect of the incident occurred after lunch time, during art lesson. 

Critical Incident
The critical incident chosen for exploration involves one particular learner and their disruptive behaviour within the classroom. The child became disengaged from the task and started to disrupt surrounding pupils, and began moving chairs around the class. The school behaviour system follows a yellow, orange, and red card protocol – yellow card given for behaviour, orange as a warning, and red as a time out. Once given a warning by the teacher and asked to return to their desk, the child used inappropriate language which caught the attention of all pupils. Due to multiple yellow and orange card warnings being given throughout the day, for an array of separate issues, the teacher put the child in a time out. Although later disclosing the hope of not using a red card, the teacher felt forced due to the constant behavioural problems throughout the day, and the feeling that warnings simply weren’t working. Later, away from other children, the teacher was able to sit down with the child and talk calmly of the issues that had occurred, and they reached a mutual understanding and apologies were exchanged. 

One of the four purposes “ethical, informed citizens who are ready to be citizens of Wales and the world” (Welsh Government, 2020, pp.11) hopes that all children “understand and consider the impact of their actions when making choices and acting” (Welsh Government, 2020, pp.24), as well as the ability to “respect the needs and rights of others, as a member of a diverse society” (Welsh Government, 2020, pp.24). To respect the needs and rights of others one must be empathetic, honest and have the ability to listen to others, this helps to build trust and a healthy relationship. After the time-out was given, when the teacher quietly sat down with the pupil to discuss the incident, the child was unable to consider the implication his actions had on the learning of other children in the class. This small, quiet conversation away from everyone else helped the child see the disruption they’d caused, and openly talked about why they got upset and distracted from the task. This enabled the child to understand the impact they had on others’ learning and be honest with the teacher, building a good repour.  

Additionally, the “healthy, confident individuals, ready to fulfilling lives as valued members of society” (Welsh Government, 2020, pp.11) purpose aims to support children in “building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2020, pp.25) and “form positive relationships based upon trust and mutual respect” (Welsh Government, 2020, pp.25). Similarly, as part of the ‘Healthy, confident individuals’ purpose, the ability to form positive relationships based upon trust and mutual respect can be seen here between the child and teacher, as an outcome of the quiet, one-to-one conversation. The child would have begun developing his confidence and empathy by expressing and talking through his thoughts and feelings. This ability to be open, to discuss such things will help him build his mental and emotional well-being, moulding him into a healthy, confident and strong individual. 

Literature Review 
There are three elements of literature that will be explored in relation to this critical incident; ‘Why children misbehave’, ‘The impact of home life on child behaviour’, and ‘The use of discipline/punishment’, which will explore the Assertive Discipline model and the use of time-out. These different aspects will be able to provide a better understanding of why the situation occurred and draw together reasons why the child in the incident began to misbehave and disengage. 

Why children misbehave. 
There various different reasons that could lead a child to be disruptive, not only within a school environment, but also in day-to-day life outside of education. These behaviours could be due to one, or a combination of, biological, genetic, psychological and social factors (Esturgó-Deu and Sala-Roca, 2010, pp.831) that impact the way the child deals with specific information, actions, and social interactions. In relation to the idea that behaviour can be led from these four areas, Miller, et al, reported “attributions for misbehaviour being located with families’ inabilities to control their children and general family problems” (2000, pp.90). Issues within a family can be listed as those involving drink, drugs and financial hardship, which can have an impact on the way the child is treated within the home, cared for, and can be detrimental to their mental and emotional health. Subsequently, when the child attends school and feels isolated, angry, or upset, they become disengaged and disruptive, earning themselves negative reinforcements which only diminishes their self-worth further. To continue, Miller, et al, found that “the less controlling and more disruptive family home life is seen as a perceived cause of misbehaviour” (2000, pp.91), complimenting their previous comment of those with family problems, and the possible impact on the child’s misbehaviour. 

Moreover, Schiff and BarGil argue that misbehaviour in children is “the result of a complex interaction or triangle between the child’s attributes, his or her family background, and the school environment” (2004, pp.208). They suggest that the improvement of any aspect, the child, family, or teachers, will lead to an improvement in the other areas. For example, pupils who are able to identify the teacher’s unfairness and strict classroom style will see this as a cause of misbehaviour (Miller, et al, 2000, pp.92), however, by identifying and eliminating the teachers’ unfair actions and a slight adaptation in their classroom style, the child may be happier and better behaved in the class. Additionally, “teachers are encouraged to create situations in which the children receive positive reinforcement for good behavior” (Schiff and BarGill, 2004, pp.209). The theory argues that positive, frequent praise will increase good behaviour, while negative behaviour will gradually decrease. This links to the Assertive Model, developed by Lee and Marlene Canter, where there is an emphasis on catching children being good, but also not feeling guilty when negative consequences are used. 

The impact of home life on child behaviour.
Bandura’s ‘Social Learning theory’ proposes that “behaviours are learned through observing and imitation” (Aubrey and Riley, 2019, pp.145), and suggests that children learn through observation rather than their behaviour being modified through rewards and sanctions, which he found too “simplistic” (Aubrey and Riley, 2019, pp.132). The watching of different actions and behaviours from parents, siblings, and other role models within the community, can impact the behaviour of the child. These observations can affect the child’s attitude and what they deem acceptable behaviour from what they have seen, as well as having possible detrimental effects on their mental and emotional well-being, should they witness something harmful. Aubrey and Riley say that “children will look to the adults around them for cues as to how to behave appropriately” (2019, pp.40), so if these ‘cues’ are of a negative nature, the child is likely to display this form of behaviour themselves. Skinner, much like Bandura, was interested in how external, environmental stimuli could have an effect on children’s behaviour. However, Aubrey and Riley again report that;
“while Skinner theorised that the environment was solely responsible for behaviour through reinforcement, Bandura developed this theory by suggesting that the child does not have to be personally reinforced for the behaviour for it to be imitated. He instead posited that behaviour was learnt through observation and was not immediate…” (2019, pp.138). 
Skinner developed the Operant Conditioning behavioural strategy which utilises either reinforcement or punishment to increase or decrease behaviour. Meanwhile, Bandura firmly believes this to be too ‘simplistic’ and that behaviour stems through observation of those around the individual.

Parcel and Menaghan’s paper on family links to children’s behaviour problems may be classed as ‘outdated’ due to its publication date being over 25 years ago (1993, approaching 30 years old), but many of the ideas presented are still valid and acceptable to discuss. Parenting styles was an area explored in the paper which suggested that parents in high-complexity jobs placed less emphasis on ‘direct’ parental control, and instead promoted children’s internal parental norms, “thus reducing the frequency of “acting-out” behavior problems by creating stricter internal controls within the children themselves.” (Parcel and Menaghan, 1993, pp.122). In connection to the effect of parents’ occupations, Parcel and Menaghan comment that a variation in work hours could also affect the child’s behaviour (1993, pp.122), due to the inconstant routine of parent-child interaction, and a differing about in quality time and attention. Furthermore, research introduced by Parcel and Menaghan showed that strong home environments produced fewer behavioural problems in children, and better cognitive performance (1993, pp.123). These environments were defined as those which were able to provide; 
“1) appropriate levels of physical safety (e.g., cleanliness and freedom from hazards), 2) cognitive stimulation (via age-appropriate books and outings), and 3) sufficient levels of warm maternal response to children.” (Parcel and Menaghan, 1993, pp.123) 
These home environments, essentially provide children with the fundamentals in allowing them to grow into caring and independent individuals, but also encourage problem solving and academic success. As identified previously, this paper is out-of-date in terms of the data offered, and viewpoints on various concepts may have changed since its publication. Additionally, many things have occurred in the recent years that could also have an effect on the home life of a child, such as the impact of the COIVD-19 pandemic. However, due to the outbreak still being very recent and on-going, there is a lack of research specifically looking into the impact on home life and the effect it’s had on child behaviour.

The use of discipline/punishment.
Teachers have legal authority to discipline and/or punish pupils whose behaviour is deemed unacceptable, and those who break school rules, or fail to follow instructions (Department of Education, 2016, pp.6). The Department of Education also state that “when poor behaviour is identified, sanctions should be implemented consistently and fairly in line with the behaviour policy” (2016, pp.8) put in place by the school. The use of discipline within a classroom promotes essential qualities, such as; good behaviour, self-discipline and respect, which will equip children throughout their education and in a workplace.

Assertive Discipline.
The Assertive Discipline theory was developed by Lee and Marlene Canter in the mid 1970’s and, essentially, assumes that children will misbehave. Barrett explains that a major part of this theory is “the development of a discipline plan” (1985, pp.5), he continues by emphasising the need for “classroom rules, the enforcement of negative consequences when those rules are broken, and the use of positive reinforcement whenever students behave properly.” (1985, pp.5). A more recent paper written by Malmgren, et al, would agree with the importance of classroom rules in relation to future discipline, they comment;
“teachers should establish a systematic discipline plan prior to the start of the school year and then communicate expectations and consequences to the students immediately.” (2005, pp.36). 
This process then makes the pupils aware of how they are expected to act within the classroom and what is deemed unacceptable and acceptable behaviour. These behaviours are then often linked to a positive reward or a negative discipline/punishment, depending on the severity of the behaviour. Furthermore, although an older piece of research, Barrett presented data from a study focusing on teachers’ use of the Assertive Behaviour model. Findings reported that 81.55% of the sample thought that pupil behaviour had improved due to the use of Assertive Discipline, and 91.4% of teachers felt as though the model had a positive impact in their classroom (1985, pp.7). Though the research is many years old, the overall view of the Assertive Behaviour model is that it has a positive effect on the behaviour of pupils. 



Time-out
The use of time-out in classrooms has been widely researched and often results in the same conclusion, that when used appropriately, time-out can be a powerful tool in behaviour management. However, Wolf, et al, paraphrase Gartrell (2001), commenting that the use of time-out is an “undesirable practice” (2006, pp.25), as it diminishes the child’s self-confidence and self-worth, and be perceived to others as a troublemaker. Additionally, the child may have “difficulty understanding the relation of actions and consequences and may feel bewildered by the time-out experience” (Wolf, et al, 2006, pp.25), therefore, the time-out has now impact on the behaviour. Additionally, Wolf, et al, comment that the use of time-out in classrooms is effective in reducing behaviours such as tantrums, yelling, time spent out-of-seat, aggression, and inappropriate use of language (2006, pp.22). Supporting this, Turner and Watson also found that “time-out has been shown to have vicarious effects such as decreasing aggressive acts” (1999, pp.135) but likewise had an effect on the behaviour of observing peers, reducing their poor behaviour. This suggests that the use of time-out in classroom environments not only results in a change of behaviour in the individual receiving a time-out, but other pupils who alter their behaviour after witnessing this type of punishment. Time-out is regularly viewed as “an efficient means of providing space and time for the young child” (Wolf, et al, 2006, pp.24), this allows them to refresh feelings of guilt, and ponder on desirable responses and/or actions they would use in similar circumstances. Following this, Turner and Watson emphasis that reasons should be “provided after time-out is over and generally consist of statements about why the child was sent to time-out.” (1999, pp.140), by giving these reasons, the child can understand why they received this punishment and is able to recognise their unacceptable behaviour. 

Reflection & Next Steps  
The reflection model I have chosen to use when reflecting on this experience is Kolb’s (1975 & 1984) model. The model follows a four-stage cycle of; concrete experience, reflective observation, abstract conceptualisation, and active experimentation. ‘Concrete Experience’ refers to you physically experiencing a situation, and making a note of what happened, how you feel about it, and what you think. Following this on the cycle is ‘Reflective Observation’, where you reflect deeper on what has occurred. Questions such as ‘why did the situation arise?’, ‘what worked?’, and ‘what didn’t work?’, must be asked to support reflection. Thirdly, ‘Abstract Conceptualisation’ is where you turn to literature for further ideas and to gain a better understanding of the experience, in order to learn from it. The main questions carried forward here are ‘what could have I have done differently?’ and ‘how can I improve?’. Lastly, in the cycle is ‘Active Experimentation’. At this stage you put into practice newly acquired knowledge, taking from your reflections, thoughts for improvement and ideas from theories, and implementing them into practice. 

Firstly, I am going to reflect on my observation of the child in question misbehaving. I feel as though this situation occurred due to the child receiving a lack of teacher attention, as the group was set on an independent task. The teacher repeatedly dismissed and shushed the child when they began acting out, and tried to redirect the child back on task. This links to the Logical Consequences model, developed by Dreikurs (1968) whereby inappropriate behaviour is motivated by unconscious needs, such as, to gain attention, to display inadequacy, or to exercise power. In my practice, I will strive to ensure that all children are comfortable with the set task, and although working independent from myself as the teacher, provide the correct support when children start displaying signs of difficulty, to prevent actions of lashing out. Additionally, I would catch the child mentioned being good, following the Assertive Behaviour model by the Canter’s, to fuel his self-esteem and self-belief in completing the given work. 

The use of time-out was a crucial part of this critical incident because this pin-pointed the highest act of in-class punishment on the school discipline system. Within the situation, I felt as though the time-out was required, to not only show the individual child, but other pupils in the class, that the type of behaviour being displayed was not acceptable. This ‘red card’ action worked, as the class was stunned by its use, implying that they themselves would be too scared to repeat the actions and behaviours of the child, but also, the child receiving the time-out, once it was over, was able to have a quiet, calm conversation with the teacher on the behaviour that had occurred, and reached an understanding that this was not tolerable in the classroom. In this situation, I like that the teacher returned to the child once the time-out was over, and the discussion was able to lead to an understanding and apology from the pupil. This is similar to Turner and Watson commenting that “reasons are provided after the time-out is over and generally consist of statements about why the child was sent to time-out” (1999, pp.140), which ensure that the child is not left confused as to why they were given this punishment, but also may prevent future situations like this happening again. This is something that I would like to bring into my own teaching practice, should this type of discipline need to be used, and I experience something similar to what I observed. 

Throughout my observation of the critical incident, there were various aspects from different behaviour models implemented into teaching. The Logical Consequences model by Dreikurs (1968) suggests, as previously discussed, that poor behaviour stems from unconscious needs, such as to display inadequacy and to gain attention from the teacher. This can be highlighted as the starting point of when the child began to disengage from his work and became disruptive to surrounding peers, as he may have been struggling with the task and acted out to gain the teachers’ support. Additionally, the Reality Theory by Glasser (1965) says that not all behaviour needs consequences, that they may or may not be used. This implies that the teacher can either discipline poor behaviour through various behavioural methods, or not act on it at all and ignore it. In my teaching practice, I would use consequences and/or discipline, even if not extreme, simply just warnings to redirect behaviour in a more positive direction. I would like to use a particular point from the Assertive Discipline model which is to catch the children being good.  This could increase positive actions of a child and eliminate the chance of any poor behaviour. By providing these encouraging comments, I will be building and supporting the child’s self-esteem which can reduce the chance of them becoming disengaged and disruptive to others, forcing the need for discipline and consequences. 

Conclusion 
In summary, as a teacher, the engagement in reflective practice is important because it allows the individual to become more knowledgeable of the best ways to lead children’s learning, and recognise personal strengths and weaknesses they may have. Teaching Standards by the Welsh Government (2020) specifically mention the use of reflective practice. They state that the “evaluation of learning looks at all aspects; the products, quality, development of learning and the extent to which the four purposes are addressed within reflection on the learning exhibited.” Additionally, under ‘Leadership’, the standard reads “leadership empowers colleagues to develop abilities in others, systematically encouraging reflection on practice and techniques for development. (Welsh Government, 2020). These standards suggest that there is now a bigger emphasis on critical reflection of a practitioners teaching, as this can help improve future lessons and better the learning of pupils. The observation of this particular critical incident led me to discover various methods and opinions on what I had witnessed. Approaches to time-out were uncovered through research which had an impact on how I would use this myself within a classroom environment, but also home influences on behaviour brought a new light to why children may misbehave. This experience has provided me with the ideas, knowledge, and theory concepts I would like to, and will aim to implement in my own teaching practice.
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Appendices

OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group:
22nd September 2021, Year 4


	Where and When: 
During a math lesson the teacher gave praise throughout and rewarded some pupils for good work, listening skills, and behaviour. This improved engagement of other pupils in the class as the children seemingly craved the praise and rewards given by the teacher.


	What happened: 
As the children completed their work, the teacher praised the engaged children and those completing good work, this encouraged other pupils to work hard and perform to their best during the lesson in the hope to be recognised by their teacher and receive praise and/or a reward. 
The class follows ClassDojo which has a feature which allows points to be rewarded for specific actions day-to-day. This reward system kept children motivated to participate in the lesson and complete their work. 


	Areas of possible exploration:
A Behaviourist School believes that learners require some kind of reward or reinforcement for learning, that learners are motivated by expected rewards/praise of satisfied curiosity. Another principle of this approach is that reinforcement should follow the desired behaviour as soon as possible. This was apparent through the observations as the teacher gave immediate praise after the good behaviour.
Behaviour models such as the Assertive Model, developed by Lee and Marlene Canter (mid 70s), propose the use of both positive and negative consequences to convince children that it’s to their benefit that they behave. This in relation to this incident suggests that the use of praise and rewards improved the behaviour of the pupils as they were working for a positive goal. 


	Notes: 
This is the first lesson of the day. 
The teacher did a great job at ensuring each task/activity was clear and provided differentiation for different abilities.






Record 2
	Date and time, year group:
22nd September 2021, Year 4 


	Where and When: 
During an art lesson, after lunch, a child began to disrupt peers with poor behaviour. The child was not engaging with the work set and was causing others to move off task. Due previous warnings throughout the day, the teacher was forced to take further action and place the child in a time out. 


	What happened: 
The child became disruptive to those around them and caused them to be distracted by his actions and behaviour. The child was disengaged with the activity and chose to move chairs around the classroom and turn them upside down which sparked concern for the safety of other children in the class who were required to move around as part of their work.  Once being warned the child used bad language towards the teacher which caught the attention of the whole class. Due to previous warnings throughout the day due to other situations, the teacher put the child in time out. 
The school behaviour system follows a yellow, orange, red card protocol. A yellow card is given for behaviour, an orange card as a warning, and a red card is a time out. The teacher later expressed that they’d hoped not to use the red card but was forced to due to the constant behaviour issues throughout the day, and that warnings weren’t working in improving the child’s behaviour.


	Areas of possible exploration: 
The Assertive Behaviour model, developed by Lee and Marlene Canter (mid 70s) assumes that children will misbehave. The teacher prepares a discipline plan in advance (4-5 rules with consequences/ discipline method used when children misbehave – these are shown on the board with the children. In relation to this incident, the yellow/orange/red card system is on board for all children to see, as well as class rules stuck to a wall. 
Secondly, the Logical Consequences model, developed by Dreikurs in 1968 presents that children’s behaviour is motivated by unconscious needs, such as, to gain attention, to display inadequacy, exercise power, and exact revenge. This can link to why the child in the incident became disruptive, as the activity was an independent task and so lashed out from the lack of teacher support and attention. 


	Notes: 
The classroom environment was busy due to another group/table participating in a practical activity and were walking around the classroom - there were lots of distractions because of this. 
The child was working independent from the teacher as that group was set to work independently, this may account for the outburst of behaviour from the child, as if a cry for attention. 






Record 3
	Date and time, year group:
23rd September 2021, Year 4


	Where and When: 
The first lesson of the day was a maths lesson, learning about number sequences. On the day of this observation, a cover teacher was taking the class due to the class teacher being out for PPA. Different groups were assigned different pieces of work due to level of difficulty – children sat on tables of ability (unknowingly). The children were encouraged to ask each other for help and assist one another in their learning before asking the teacher or myself. 


	What happened: 
I closely observed the table of what would be deemed the ‘lower ability’ children. As well as persevering with the challenging work, the children asked those next to them for help when struggling, before turning to the teacher or giving up. This use of peer-teaching meant there were less hands in the air for the teacher to attend to, and no shouting across the classroom to get the teacher’s attention. Of course, when they came across a tricky question, one of which they were all struggling with, they asked for help and support from the teacher as a group. This led the teacher to go through the question with the whole table, as if teaching this particular group separate from the class, before confirming their understanding and setting them back off on their work.


	Areas of possible exploration: 
Learning theories such as that of a Constructivist School suggest that peer teaching and group work should be valued within a classroom environment. Vygotsky, probably best known and famous for the Zone of Proximal Development, introduces the question ‘what can I do with help?’. This help can come from parents, teacher support, peer support or a variety of resources/materials. The support from those around the child is known as ‘the more knowledgeable other’. In the context of this critical incident, children within the group, those being asked for help by others, are the more knowledge other and provide the additional support for the individual. The teacher is also a more knowledgeable other. 


	Notes: 
There was a cover teacher leading the lesson due to the class teacher being out for PPA. 
The environment was relaxed as the class engaged with their work and discussed amongst their peers.
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