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Business Plan Idea
Having worked with nursery aged children for many years, I have seen a significant increase in children starting nursery with speech and language delays. Roddam (2013) explains that considerable delays with language has repercussions for the educational attainments of children, they may become socially excluded and even be more susceptible to entering the criminal justice system. The Department for Education (2011) also explains that children who have speech and language difficulties will need extra support in school if they are to reach targets with other children in their age group.
One mother during this school year told me how upset she had felt when her 4-year-old son was trying to tell her something and due to his poor speech skills, she could not understand him, and he was quite frustrated.
As a practitioner I can see that parents are worried about the language delays of their children and want to help them. 
My idea came about when thinking about that Mum and her son.
· I want to start a group for parents prior to their child starting nursery and call it ‘Talking Turtles’.
· In my experience there is not a group for parents in the locality that targets specific problems with speech and language.
· Although many school establishments run playgroups, rhyme time sessions, or language and play sessions there is nothing available in my area that focuses on children with language delay.
· I carried out market research by speaking to parents of children who currently attend the nursery class and parents of children in the infant classes.
· All the parents I questioned have a child who has or has had speech and language difficulties. They all told me that there was no help or guidance available. The parents of children who had been referred for speech therapy explained that they would like to have some support available in the time between referral to a speech therapist and the actual time their child attended their first speech therapy session.
· Also, the parents of children that did attend speech therapy said their child only went for 6 sessions and 1 sound was introduced at each session. The parents felt that their child did not really benefit from the sessions and that they noticed their child’s language development improved when they started nursery class.
· The local health visitors also said that when parents share their concerns about their child’s speech difficulties they test them using the Wellcomm (2017) screening tool and if needed refer the child for speech therapy. Health visitors can offer suggestions for activities for parents but have told me there are no support groups in the area.

Unique Selling Point
When I carried out market research for this business idea, I was quite saddened at the lack of support for children with speech and language difficulties and how frustrated the parents were that they could not help their child.
There may be other groups that provide a similar service but, in the area, where I will operate there is nothing like this available and in all my time in early years I have not come across group sessions that support children with speech and language difficulties held in the school where they will attend nursery.
Nursery staff will run the sessions, and this will start good home school links. As Harris and Goodall (2008) explain, that children reach better outcomes if parents support their learning in the home environment. 
Another unique selling point is that parents and children can attend the sessions for as long as they think is necessary. The sessions will run on a continuous cycle, rather than in blocks of 6-8 weeks which usually happens with most types of support groups and interventions. This works alongside the Foundation Phase Framework (Revised 2015) (Department for Education and Skills, 2015) which recognises that children will reach different stages of development depending on their abilities and activities provided should be suited for the stage of learning they are at.



Language, Literacy and Communication in Early Years
Language development and language acquisition enable humans to learn how to use spoken language. Being able to use language allows us to engage with one another. Language in whatever form, be it spoken, read, written, signed or heard, supports us so that we can communicate, think, and learn. Using spoken language is important for us to engage with one another in society, form relationships, and for our daily lives (Neaum, 2012).
DfES (2015) says that children need to be in an environment that gives them the opportunity to be engaged with rich language experiences where they are surrounded by language that is written and spoken.

Benefits of Talking Turtles
Children can learn by using language and early years settings provide environments that are language rich and where children have opportunities to use language in different ways (Fisher, 2008). Language is the fundamental device for thinking, where humans learn to organise and understand knowledge and experiences Neaum, 2012). 
[bookmark: _Hlk519419674]Children learn by interacting with others and by communicating. Parents are their child’s first educators and it is the everyday interactions with their parents and community where learning first occurs. Most parents talk to their children constantly every day and answer their questions, sometimes those questions are continual as children strive for answers and gain knowledge. I want to build on this knowledge learnt at home and give parents strategies to improve their child’s language and ability to communicate. I also want to explain to parents the importance of talking to them in daily life and engaging them in stories, songs, and rhymes as Froebel (no date cited in Bruce, 2012: 99) explains songs and rhymes form part of a child’s learning that happens in the home environment. Children can learn to become creative when being completely absorbed participating in stories, rhymes, and songs and Neaum (2012) explains this as ‘flow’ when being fully engaged in an activity child lose track of time. Czikszentmihalyi (2008 cited in Neaum, 2012: 99) describes flow as being totally occupied in an activity and Nakamura and Czikszentmihalyi (2014) that this happens regardless of the type of activity, age of participant, culture, class, or gender. 
 
Barriers and Challenges
· Targeting parents who are reluctant to engage could be a barrier, especially parents from low socio-economic groups. Some parents may not want to bring their child to attend the sessions. They may lack confidence themselves and have negative memories of a school environment, or even not realise that their chid has speech and language difficulties.
· Parents themselves may have poor language and literacy skills.
· How to support parents and children where English is an additional language.
· Cost implications.

Stakeholders
Careful consideration needs to take account of the stakeholders that will be involved so that successful partnerships can be formed.
· Children- their needs to be met in a nurturing and supportive environment with highly trained practitioners.
· Parents- time allocated for them to speak with practitioners about their concerns regarding their child and their child’s prior learning so practitioners can plan activities.
· Outside agencies- Speech and Language Therapy Team and Health Visitors to be informed of the service that will be provided and if they want an input.





Practitioner Experience
I have been an early years practitioner for many years and have excellent knowledge of child development. Through observations and constant interaction, I can assess the children that need additional support. Working as part of a team I share these observations in order that myself and other practitioners can plan how to support children with speech and language difficulties. As well as experience in early years I have received training on several speech, language and communication courses and always form good relationships with parents to encourage home learning links. Through modelling rich language and asking children open-ended questions, I know that this will promote language development. These will enable the Talking Turtle sessions to provide the necessary support under my guidance to improve the speech and language skills of the children prior to them starting nursery and continue to build on these skills when they start nursery as I will already have the knowledge of what stage of language development the children are at.


Business Plan Part 2
Department for Children, Education, Lifelong Learning and Skills (2008) informs us that language, literacy and communication are important areas of children’s development. Through language children communicate with others and make sense of the world and engage with others daily (DfCELLS, 2008). This essay aims to look at how language and communication skills can be improved in children who have speech and language difficulties. 
Language is also the pre-eminent device which develops their cognitive skills to assist with problem solving and to form relationships. Spoken language lays the foundation for literacy development which supports children in learning to read and write. Literacy skills allow us to contribute and be involved in society on a local, national, and international level. Children’s language development starts in the home environment, with their family and the wider community. Their parents are their first educators that enable children’s language acquisition (Neaum, 2012). 

Johnson (2008) explains, the family and wider community form part of the microsystem of Bronfenbrenner’s Ecological Systems Theory which influences the developing child. Moreover, Sheridan et al. (2011) agrees that all parties involved in the microsystem (children, friends, adults, schools, policies, and legislation) as well as influencing the developing child, they also influence one another.
Vygotsky (no date cited in Mooney, 2013: 106-108) suggests that through social interactions with others, children develop their cognitive skills and by talking and having conversations through these social interactions, children’s language skills also improve. However, Chomsky (no date cited in Neaum, 2012: 21) considered that language learning was controlled by genetics and that humans are born with the ability to learn language and this is represented by a Language Acquisition Device or LAD. Furthermore, Bruner (no date cited in Pound, 2014: 63-66) implied for a LAD to be successful, there was also need for a Language Acquisition Support System or LASS, where children in social interactions are able to hear and speak language to improve their language acquisition skills. Moreover, DfCELLS (2008) suggests that children can also communicate by means of gestures and actions in addition to language and opportunities for this should be provided for them through a range of activities, such as arts and craft, music, dance, and drama.

Fenson et al. (1994 cited in Weisleder and Fernald, 2013: 2143) informs us that amongst children at whatever age, there is a broad inconsistency in their stage of language skills, Moreover, Weisleder and Fernald (2013) explain that children reach different stages of language development at different ages and envisage that children who are slower to develop language skills will have lower academic outcomes.
[bookmark: _Hlk518936189]Weisleder and Fernald (2013) explain that issues linked to socioeconomic status (SES) are also linked to differences in children’s language outcomes. When they start nursery, the spoken language and cognitive skills of children from underprivileged and privileged backgrounds vary greatly (Ramey and Ramey 2004 cited in Weisleder and Fernald, 2013: 2143) and it is these variations that envisage if children will succeed academically. Furthermore, Stipek and Ryan (1997 cited in Burger, 2009: 141) also explains that when children from underprivileged backgrounds begin their education in early years, they have less academic abilities than the children who have privileged upbringings and their cognitive development falls behind as they move further on in the education system. Moreover, Burger (2009) tells us that researchers analysed learning and language involvement in readiness for children starting school in home environments of different socio-economic groups and as Leseman (2002 cited in Burger, 2009:141) explains low socio-economic status related to poor home learning environments where the children on entry to school did not have the same skills as their peers from higher socio-economic groups. 
Welsh Government (2014) commissioned research to find out what effect language interventions have for pre-school children under four years-old to inform future policy for Flying Start provision. Flying Start can improve children’s social, emotional, and language development and cognitive skills. However, as Welsh Government (2014) states, Flying Start is only targeted in the most underprivileged areas of Wales. 

Roy et al. (2014) tell us that though it is proven that children from low socio-economic groups are more likely to have speech and language difficulties, leading to differences in their educational outcomes, literacy development, welfare, and life chances, however, the reasons for these speech and language difficulties are still uncertain. An All Party Parliamentary Group report suggests the reasons may be because of neurodevelopmental problems, other impairments, or that children have not had experience of language learning appropriate to their stage of development (Roy et al., 2014). Furthermore, Afasic (no date) explains that other reasons for speech and language difficulties could be due to medical conditions or disabilities such as, Autistic Spectrum Disorder, Down’s Syndrome, Cerebral Palsy, and hearing loss. However, Bishop (2006) says that poor parenting, hearing loss, and slight brain damage were presumed to be causes of speech and language difficulties, then more importance was put on the idea that the causes were genetic. However, it became evident that there was no reason for these difficulties and that attention should be best placed on assessing which interventions can improve children’s language skills (Pena et al. 2001 cited in Bishop, 2006).
Castro et al., (2011 cited in Hoff, 2013) discovered that children who come from families where English is an additional language have poorer language skills than monolingual children when they begin school and Shatz and Wilkinson (2010 cited in Hoff, 2013) explain to us that these poor language skills on school entry impede on their educational outcomes.
 Interventions for children where English is an additional language should be provided by practitioners that have skills and knowledge of both languages. For these interventions to be successful practitioners need to develop vocabulary and model rich language (Welsh Government, 2014).
 Marchman et al. (2010, 2009, and 2006 cited in Hoff, 2013) suggests bilingual children have lower language skills in each language compared with monolingual children. However, Hoff (2013) suggests that lower academic achievement in children who are bilingual is not merely due to their poor language skills but to a certain extent the low status of their home language. The academic achievements of bilingual children do not differ from monolingual children in countries where bilingualism is customary and the both languages are given the same status (Hoff, 2013). Moreover, in Wales, data shows that Welsh-English bilingual children do not experience lower academic achievements (Gathercole 2012 cited in Hoff, 2013) and this could possibly be that parents have the choice of sending their child to a Welsh medium language school (Hoff, 2013). However, research by Hickey et al. (2014 cited in Welsh Government, 2014: 44) suggests specific interventions are needed to improve language development in Welsh and Welsh-English settings and recommends practitioners swapping between English and Welsh as a method to improve children’s language when they start in early years settings.

For interventions that develop children’s language in early years to be helpful and effective, practitioners need to inform parents of the importance of their engagement with their child and how this can improve their child’s outcomes. Practitioners can convey to parents information about their child’s stage of language development and discuss suggestions how parents can support language development. Continuing the support in the home environment allows the positive outcomes of the interventions to be maintained and this can be achieved by involving the parents through discussions and planning which will give them the confidence and enthusiasm to carry on (Welsh Government, 2014).
However, Windisch (2015) discovered that studies undertaken by Bynner and Parsons (2000 and 2007) suggest children who have parents with poor literacy skills may also experience difficulties themselves. Moreover, if families are involved in interventions to improve literacy skills, parents and children benefit and parenting skills improve also (Windisch, 2015).
Furthermore, the family and school are two of the main support systems that can promote children’s language development, with the family offering lasting support that is seen as significant (Jeynes 2003 and 2005, and Nye et al. 2006 cited in Sheridan, 2011). However, DfES (2011) implies that engaging parents can be difficult, and settings are implementing ways to overcome the challenges they face in engaging parents. Some approaches that settings are using are to hold interventions in the evenings, access to parental information, and staff emphasising the importance of parental engagement when children first start at these settings. Moreover, Gallagher and Chiat (2009) explain that findings by Cooper, Moodley and Reynell (1979) report language interventions that were delivered in the home environment by parents were more successful compared with interventions delivered in a group by a speech and language therapist. 
Early years settings that provide high quality education and care are significant in helping children from low socio-economic backgrounds improve their outcomes (Sylva et al. 2004 cited in Mathers et al., 2012: 5) and for this to happen, stakeholders need support to recognise high quality provision so that public funding is used to improve children’s outcomes (Mathers et al., 2012). However, Mathers et al. (2012) explains that as several measures are used for stakeholders to assess quality not all measures have been proven by research and may not provide improved outcomes. 
Mathers et el. (2012) inform us that stakeholders are all able to provide support for high quality early education and care, but each stakeholder has a different role to play. Parents choose the settings that will provide the best to improve their child’s development and so demand is increased, local authorities provide funding, central government is in control of policies, legislation, and guidance (Mathers et al., 2012). However, the Organisation for Economic Cooperation and Development (no date) suggests that stakeholders all have different opinions and ethnic principles of what the curriculum should provide for high quality education and care and improved child development.  
Early Intervention Foundation (no date) informs us that early interventions improve the life chances and abilities of children and increase their resilience. Frederick Douglas (1818-1895 cited in Musgrave, 2017: 45) helps us understand early intervention and said, ‘it is easier to build a strong child than repair a broken man’. EIF (no date) and Musgrave (2017) both explain that as well as children, their families, and society benefitting from early interventions there are also economic benefits as money invested in early years improves outcomes into adulthood. However, Musgrave (2017) suggests that research undertaken by James Heckman found that for early interventions to be successful and offer economic benefits, it is important that the practitioners who deliver the early interventions must have the necessary skills and knowledge. Furthermore, Roy et al. (2014) recommends that all practitioners in early years settings receive training so they can assess children’s language development and provide suitable interventions if needed and children with speech and language difficulties are best supported through educational services and speech and language therapy services working collaboratively. 
To further develop this business idea, multi-agency and integrated working could be a possibility in promoting the intervention. Contact could be made with Speech and Language Teams, health visitors, G.P.s surgeries, local playgroups, childminders, voluntary sector, and early years education and care providers. Children’s life chances can de improved through practitioners and volunteers who are all involved with children and their families working together (Children’s Workforce Development Council, 2010).
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