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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculum context.  Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.
The importance of the arts has been a matter of debate over the past 45 years. (Janes, 2014, p.6) What is the purpose of them? To allow people to be creative? The National Advisory Committee on Creative and Cultural Education defines creativity as “imaginative activity fashioned so as to produce outcomes that are both original and of value” (1999, cited in Craft, 2000, p.1). This is very similar to what craft thinks; Craft suggests that in order to be creative there must be some sort of outcome at the end to show; whether it is a decision, idea or a piece of writing: (Craft, 2000, p.5) But, what if someone can think creatively, but doesn’t have the skill to go further? Therefore, allowing children from a young age to have different experiences and opportunities to be creative is crucial. Ken Robinson says that ‘schools kill creativity.’ This comes from the idea that children are taught out of thinking creatively because society is built to take tests, raise standards and compete to be the best school. Teachers sit children in rows and teach by giving information to the whole class, rather than working in groups and learning by discovery. (Robinsons, 2015, p.12) Currently at Key Stage two, art sits at the back of the curriculum and is two pages long. If you compare this to subjects such as maths and English, which have about 8 pages of the curriculum, art isn’t seen as very important. As Ken Robinson says schools are built on a curriculum with literacy and mathematics at the top. At the very bottom comes art, drama, dance, music and design; which are all thought as ‘non-academic’ subjects. (Robinson, 2015, p.12) The National art association and national dance association have been “active participants in reshaping the image of art as a ‘soft’ subject and giving the arts their place in the curriculum along with the mathematics, science and language.” (Edwards, 2009, p.13) The Expressive arts Is often seen as a subject that isn’t as important as others: however, a report written by the presents committee says that art and creativity strengthens democracy and lifts people from ‘isolated individualism’ to ‘shared understanding’. (Edwards, 2009, p.14) This suggests that creativity allows people to work together rather than alone to improve their socials skills and become responsible citizens. An Estyn report says “The creative arts play an important part in the Welsh life. There is a growing recognition that children and young people should have a range of exciting opportunities to participate in the creative arts in school.” (Estyn, 2015). Having art at the core of education enriches the child’s potential as an individual; if they are better at art, they will feel on an equal level to someone who is good at Maths or English. (Edwards, 2009, p.15). People who are good at Maths and English tend to look for an answer to a question; however, people who are good at the arts tend to more divergent thinkers, looking for every possible solution. (Craft, 2000, p.8). Therefore, in order to be creative, you must be able to think and question things to create a new idea or adapt an existing idea to make it your own. In contrast, creativity does not come naturally to everyone. Some people are better at logical thinking and prefer literacy, maths and solving questions; these people may find it hard to think creatively. (Craft, 2000, p.8) People ability to draw is usually based on children’s confidence. Many learners will attempt to draw something and give up in the first few minutes because they think they ‘can’t draw’. Some learners may think they are doing well, look at one of their peers, then decide that theirs isn’t very good after all and give up. People are very negative toward their own work. Maslow’s hierarchy of needs could explain this; for people to achieve their full potential all their other needs must first be met. One of these needs are self- esteem; children must have a good self- esteem before they can achieve. (Cherry, 2018) This could explain why many children do not want to have ago at being creative because they do not have the confidence do to it. This could be due to the lack of opportunities to be creative in previous years or early stages of life. To overcome this, teachers need to create a classroom environment where it is ok to fail; Additionally, more support should be given to parents with children on how they can be creative at home.
A Primary School in Bridgend, Mynydd Cynffig Primary, has been a pioneer school for the last 12 months. They have put expressive arts at the heart of the curriculum and focused lessons on art, drama, dance and music. They give children the freedom to think and perform creatively and have control over their own learning. This has proven to show increased interest and focus in lessons, as well as improve the children’s speaking and listening skills as they get involved in discussions and debates about their ideas. This is evidence to support that the expressive arts should be used more often in Primary schools and how it allows children to engage more in their learning. (Estyn, 2017). 
Education is changing as we are moving into a new curriculum with areas of learning rather than subjects. The areas of learning are not going to be structured, but rather taking an approach where the teacher should implement the activities into day-to-day lives creatively. (Donaldson, 2015, p.39) One of the new areas for learning is ‘expressive arts’ and the rationale behind it is give children the opportunity to explore their creative talents and inspire and motivate them to experiment within all the elements of the expressive arts. (Donaldson, 2015, p.43-44) As the new curriculum is actively being implemented in schools the expressive arts are becoming more important and involved into day-to-day activities in schools. Cross curricular learning is something that has been around for a while, but with the new curriculum It is being implemented more in schools. (Barnes, 2012) says that cross curricular learning is “when the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, theme or idea” this means that you could use a theme to stimulate more than one subject being taught at one time. The disadvantage to this is that children may get confused what they are learning and associated a subject with the wrong purpose. Many teachers do not have much experience with cross curricular learning, either through training or personal experience. (Barnes, 2007) this means that teachers are less likely to do it correctly. It takes a lot of planning in order to be effective, but when done correctly, can allow the children to create links between subjects and real-life experiences and have a deeper understanding. (Barnes 2012) also says that “cross curricular is a powerful way to generate creative thinking.” Therefore, cross curricular should be used, when possible, in lessons as it gives children better opportunities to think creatively and make links between different subjects.
“A Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country” (Estyn, 2001, p.4) The curriculum Cymreig should try be implemented throughout education for learners to have a great understanding of where they come from. Throughout the assignment the curriculum Cymreig has been used, where possible, to help learners learn about their own country. 
The artefact being used to stimulate the lessons is a giant sea monster, or ‘Cragen’, which has been created by the Small World Theatre in 2018 to support the theme ‘World of the Sea’. (Appendix 1) It is approximately 20 metres long and made up of plastic and recyclable materials. The purpose of it being made is to travel around different events in Wales to raise awareness of plastic waste and portray an important message: to recycle. This artefact is not only creative but also teaches an important lesson to help protect the environment. (Pembrokeshire County Council, 2018). The lessons planed are more suited to Key Stage Two and the theme for the lessons is recycling. 
Art lesson
In previous lessons the children would have received an email from the sea monster asking for help as he needs a logo for his campaign to create awareness of plastic waste. The class would have looked at good and bad examples of logos and created their own success criteria as Dylan Wiliam suggests that children should take control of their own learning. (Wiliam and Black, 1998) The activity planned has been inspired from two artists, Andrew Goldsworthy and Marc Treanor; both artists use the natural environment. (Appendix 2) The activity is to create their own logo, using their success criteria, for plastic waste awareness. At the end of the lesson the children will vote for their favourite 5 logos which will be used as the designs. ESDGC is something that should be taught in schools, but it isn’t a subject; This lesson supports the ESDGC themes: natural environment, climate change and consumption and waste. As a stimulus to start off the lesson, the children will be shown part of a video created by artist Marc Treanor. He’s a local sand artist living in Pembrokeshire who creates art on the beaches. (Appendix 3). The children will then discuss his work, using ‘think, pair, share’, the positive and negatives to his work and their opinion on it. The children will be doing this as in the Current KS2 curriculum under ‘Art’ it states that “Pupils should be stimulated and inspired, where appropriate, by: Other artists, craftworkers and designers” (DCELLS, 2008) Additionally, learning about local artists allows the children to become informed of their local area and be proud citizens. This supports Donaldson’s new curriculum ‘success futures’ and one of the four purposes, which is the aim for the future education. Due to the current increase in traffic and parent’s safety concerns there has been a decrease in outdoor play. White (2011, p.36) suggests that adults are the “gate keepers” to ensuring children get the same experiences outdoors as they do indoors. White believes that outdoor learning has many benefits to children, one of them being “it offers children the freedom to be inquisitive, exploratory, adventurous, innovate and messy” (White, 2011, p.1) When allowing children to be creative it is important that they have the opportunity to do all of these things or it could hold back on their creativity. White (2011, p6) also suggests that it is crucial for children to have opportunities to learn in the outdoor environment as it offers different opportunities that the indoor environment doesn’t; it allows children to be different. The outdoor environment could spark interest in children who aren’t as creative as others. It allows them new experiences and opportunities. Outdoor learning is also supported by other theorists such as: Froebel and Isaacs, to name a few. After completing a risk assessment and sending a letter to parents (Appendix 4), the children will then be heading down to the beach for the rest of the morning to create their logo in the sand. They will be split into 5 groups of 6 and each group will be given one of the chosen logos to create. There will be an adult with each group to ensure they are working safely, however the adult will have no input in the children’s ideas. Piaget suggests that all children must construct their own learning in order to have full understanding, and must be involved in real life, hands on experiences. (Edwards, 2009, p.50) The children can use ideas from all the artists, using natural materials and sand. They will be given a variety of tools to use, such as a rack: spade, bucket and shovel. This lesson may best suited in the autumn term where there are more natural materials available to them, as it is the season where leaves start to fall off trees. The children will then work together as a group to create their logo using their imagination and influence from local artists. Working in groups gives the children the chance to develop their key skill of team work. Each group will be given a cam recorder and they must take it in turns to video their group creating their logo. This develops the children’s digital competency. Each group must also keep an eye on the time, as they have one hour to create their design. This brings numeracy from the LNF into their learning. This lesson is developing the children’s skill of ‘shape’ as they are designing and making two dimensional images. They’re also investigating natural objects and the environment which all comes under the current art curriculum for KS2. (DCELLS, 2008) Once the children have created their designs they will take a picture of it and discuss in their groups how they think they worked together. Would they change anything if they were to do it again? This gives the children time to self-assess and reflect on their work and give themselves praise. Schon suggests that reflecting on our work allows us to think about what we did and why we did it to then develop a set of questions and ideas on how we could improve the activity if we were to do it again in the future. (Smith, 2001) The Curriculum Cymreig should be implemented throughout lessons as much as possible to help children understand more about their country and appreciate it. This lesson supports the Curriculum Cymreig; one of them being cultural and the other would be environmental (QCAA, 2003, p.4) (Appendix 5). It also links to two of the four purposes of the new curriculum; enterprising, creative contributors and ethical, informed citizens of Wales (Donaldson, 2015, p.31) as the children have learnt about local artists of Wales and had the opportunity to be creative. To follow on from this lesson, the children will have a design and technology lesson where they will create a short film of everyone creating their logos, like the video they were shown at the start of the previous lesson. This develops the children’s ICT skills which is important for future generations as technology is becoming a big part of the future.  
Music lesson
(Edwards, 2009, p.107) outlines four important reasons that music should be taught in the classroom, these are; ‘Mental capacity and intellect’, ‘Mastery of the physical self’, ‘Development of the affective aspect’, and ‘development of creativity’. These four reasons support music in a cross curricular way and can not only develop their understanding of music but use music to develop other areas such as maths, physical development, feelings and to be imaginative. In a previous English lesson, the children would have designed a story about a turtle who gets caught in plastic that’s been thrown in the sea and gets injured. They will then use this story as the stimulus for their music lesson. Piaget stages of intellectual development suggests to us how children acquire new knowledge and information. In the first stage, the sensorimotor stage, the children learn through their senses: such as sound, taste and touch. When a baby is only a few weeks old they associated everything with sound and will often turn their head in the direction of a sound. As they get older, they will be attracted to toys that make sound; such as bells or rattles. Evidently, a child communicates through sound when they cannot talk. Based on a child’s cry parents can tell whether the child is hurt or needs something; whether they are happy or sad. As the child gets older, they develop their speech from hearing others talk. (Edwards, 2009, p.23) This suggests that one of the first senses that children learn from is sound; so why shouldn’t this be implemented in the classroom? Piaget also believes that children develop through 3 stages: Equilibrium, accommodation and assimilation. For example, an object may fall on the floor that was inside a piece of paper; the child will first assimilate the idea that paper makes a thumping noise. After testing this theory, several times, the child will realise that paper doesn’t make that sound, disequilibrium happens and then leads to an accommodation of a view that the paper will only make that sound under curtain circumstances. (Pound, 2014, pg.48) This idea suggests that children learn and develop their knowledge based on old knowledge. This supports the constructivist learning theory; that children should learn for themselves and develop new knowledge based on old knowledge. This is why children should regularly have music involved in lessons to deepen their understanding. The children will arrive into the classroom listening to a piece of music that is upbeat and lively to get them excited for the lesson to start. This will be Stereophonics ‘Dakota’ as stereophonics are a Welsh band. (Appendix 6) The teacher will then ask the children how they feel? The response should be excited, and the children will be asked why. This will stem off the idea that different pieces of music can allow us to feel differently. This supports one of the four reasons ‘Development of the affective aspect.’ The children will then follow on to look at another two pieces of music, one happy and one sad and discuss why they think it is making them feel this way; looking at tone and pace of the music. (Appendix 7a & 7b) Following on from this the teacher will introduce the story they have written in English and inform the children of the task for the lesson; they will each be given a section of the story and must work together to compose that part of the story; looking at pace and tone to emphasise the feelings during that part of the story. The children will be split into three groups and given one of the following sections of the story: swimming in the sea at the start, getting caught in the plastic, and getting rescued at the end. The children would have previously composed music and are familiar of the instruments and roles needed in a group. There will be an instructor and a writer, and the rest of the group will be composers. They will have their own chose of instruments and how they want to compose the music based on their own interpretation of the story. The children will record their music on a graphic score (Appendix 8). After having enough time to practise their piece of music, the class will perform their pieces from start to end whilst the story is being read. Allowing children to express emotions through music may help them to understand emotions better and express themselves through a different way of communicating rather than speech. The class will then evaluate their performance and discuss whether they have achieved the appropriate feelings to the story. This lesson will cover the 3 elements to music in the National Curriculum for music: Performing, Composing and Appraising. This allows the children the opportunity to develop team work and problem solving as they are working together to create their own piece of music; it is also cross curricular as they are using a story their had created in English to create their pieces of music. The ESDGC being supported in this lesson are choices and decisions and identity and culture. The curriculum Cymreig link is cultural (Appendix 5) 
Dance/ Physical Education Lesson
“Dance is experienced through awareness of kinaesthetic flow patterns, the awakening and development of skills through control, coordination and, above all, through significance and meaning of movement in a creative and expressive way.” (Bloomfield, 2000, p.45) In previous lessons the children would have looked at folk dancing and Tai Chi to learn about their local dance and dance in other countries. For the current lesson, the children will start off by being shown an imagine of diversity and asked if they know who they are and what they do. (Appendix 9) The children will then look at some of their dances and look at some of the dances moves they do. They will then be put into groups and asked to choose a scene from the story they had created in English. The children will then create their own dance to tell the story without using words. They can use ideas from the different types of dance they have looked at over previous lessons and work together to create the scene and bring it to life. Each group will have an iPad to video their dance once it is completed. This lesson supports the LNF of literacy as they must communicate their ideas and contribute to the conversation. It also develops their key skills of team work and problem solving as they are working out what moves to do and how they will flow together to create the dance. In primary schools, dance isn’t seen as important and will be taught for the minimum amount of time possible. However, in an article, dance was investigated in two primary schools and in the findings, it has shown that holistic learning was achieved through studying dance. (Torzillo, 2016, p.27) At the end of the lesson, after being given enough time to think and create their dance, they will show it to the rest of the class and see if the class can guess which part of the story the dance is. Sue Palmer suggests that children spend too much time on technology. Evidence has now arisen, and it shows that children spend 5-6 hours a day in front of a screen. Many children start primary school with poor co-ordination and social skills. (Palmer, 2016) This is why teaching physical education is important in primary schools. Many children won’t do any exercise at home because they would rather be sat inside on an iPad or watching a tv screen; this has resulted in children not having developed their core muscles and therefore have little co-ordination when starting primary school. Physical education helps strengthen children’s core muscles, but also allows them to have physical exercise. Dylan Wiliam’s research shows that many children’s concentration is better in lesson after having physical exercise. (Jennings, 2010) Once the children have all created their dance to go to the story, they can add their music that they had previously created in a music lesson to accompany the dance. (Bloomfield, 2000, p.85) says “there has always been a close, and in some instances indivisible, relationship between music and dance” having the two together allows for a cross curricular lesson and the children to experience how dance and music together can make a powerful performance and message. This lesson links to the YCC of Historical and cultural (Appendix 5). It also supports the ESDGC theme of health, climate change, consumption and waste and choices and decisions. 
In conclusion the expressive arts should be taught more in schools and be just as important as literacy and numeracy. It allows the children to expressive themselves and engage more in their learning. Literacy and numeracy can be developed through the expressive arts, especially drama and dance, as they will be communicating and discussing their ideas and emotions. Using a cross curricular approach, it means the expressive arts can be implemented throughout other lessons to make them more engaging and fun for the learners. With the new curriculum ‘successful futures’ being just around the corner, the expressive arts are already being looked at in a new light and becoming more involved in daily school lives. It has proven to give many benefits to children, especially engagement during lessons, which will have a positive effect on the children’s learning and outcomes. The children can develop their creativity outside of a school environment and should be supported at home to be creative rather than watch TV or sit on iPads. To support parents with this, they should be invited to be more involved in schools to see their children’s work. After all the work the children would have done from the artefact, they will create a gallery with all their art, videos, and story they have created and invite their parents to come and see. This allows the parents to be involved but also allows the children to show off the work they have done in schools and be proud of their creativity: this will boost the children’s confidence to be creative. With Donaldson’s new curriculum supporting more hands on and experimental learning, the expressive arts is a perfect way to engage and involve the children with their own learning. Cross curricular approach works nicely with the expressive arts as many of them link together. You can include music into dance and art, create art from pieces of music or dance, and you can use stories or poems to create music, art and dance as seen from the lesson activities planned from the artefact; It also has plenty of opportunities for the children to develop their literacy and numeracy. Linking the expressive arts allows for a more powerful performance and using cross curricular the children can see and understand this by doing it for themselves. With education changing, the expressive arts are starting to be more important rather than pushed aside like they have done previously. Teachers should start to be more involved in implementing them as much as possible in their classroom to engage the children and equip them for a better future. 
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