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[image: ]This prospectus delves into the day to day schedule of Ysgol Y Gwanwyn (YYG), a radical school in the Llanelli area which provides a free education for children from the age of seven to eleven. The following literature will include examples of the effective pedagogies used, what curriculum it follows and what policies have been enforced. The aim at YYG is to create a safe, kind and happy world for all pupils. The hope is that each child experiences a positive and joyful four years at this school and will embrace the tools that are provided and can be applied later on in life to develop into independent and balanced individuals. A school uniform is available however it is not essential, it is the pupils’ choice as to whether they wish to wear the uniform, or their own clothes provided they are appropriate. By providing a choice for the pupils, it gives them a sense of self expression and freedom to be individual. 

(Source: Boorman, 2015).

















































(Source: Boorman, 2015).



A Typical School Day




9:00 to 9:10 a.m. – Morning registration.

9:10 to 9:20 a.m. – Morning Mile.

9:20 to 10 a.m. – Wellbeing session (Feelings).

10:00 to 11:00 a.m. – Session 1.

11:00 to 11:30 a.m. – Play time.

11:30 a.m. to 12:30 p.m. – Session 2.

12:30 to 1:30 p.m. – Lunch time

1:30 to 1:40 p.m. – Afternoon registration

1:40 to 2:00 p.m. – Wellbeing session (Feelings)

2:00 to 3:00 p.m. – Session 3

3:00 p.m. – Time to go home.
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Context
In 2016, Estyn (p. 7) found that schools who take a values and rights-based approach toward education have allowed themselves to provide students with a socially inclusive and rewarding school experience. A positive ethos influences a number of factors such as pupil engagement, teacher-pupil relationships and school involvement (Markham et al, 2012, p. 71). As a result of this, YYGs ethos was derived from the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, 1989) and is the foundation for each and every approach. Ensuring that every child is aware of their rights is vital, therefore there are fifty-four posters around the school which are created by the pupils with a child friendly version of every article. 

Holt (1990) stated that ‘school is where children learn to fail’ as a result of school pupils being taught without context and not being enabled to learn independently, however all teaching staff at YYG share a similar curriculum ideology. The framework that is used throughout the school is not one that has been created as a one size fits all, dissimilar to the first statutory National Curriculum which was introduced in Wales as part of the Education Reform Act in 1988. Instead, similar to Montessori (1948, cited in Plekhanov, 1992, p. 81) who believed an environment which encourages child led learning is the ideal place where a child would be appropriately stimulated and can freely live their educational experiences (Bosna, 2015, p. 37). It is based around Donaldson’s six Areas of Leaning Experiences, goes hand in hand with the National Literacy, Numeracy and Digital Competency Framework. By providing context for each pupil, it eases their understanding of what they are learning (Estyn, 2019).

What also sets this school apart from others is that the pupils do not start their education until the age of seven as similarly to Majoniemi (2016, cited in Butler, 2016) “we believe children under seven are not ready to start school, they need time to play and be physically active. It’s a time for creativity.” In 2018, Finland scored higher than the average in reading, mathematics and science (OECD, 2019, p.1) despite the extremely relaxed education system, which is evidently successful. 

At YYG, bilingual learning is also encouraged. This contributes to the Welsh Government (2017) strategy to achieve a target of a million Welsh speakers by the year 2050 and also increases their chances of employability in Wales in the future. 

Curriculum Framework and Learning
‘It seems to be a modern trend that assessment and qualification define education’ (Summerhill, n.d), however at YYG it is not learning the answers to a test question in order to pass a specific assessment. Underpinning the values of the school, the child’s rights are at the heart of all decisions taken by the school. YYG strives to meet all seven of the core aims, established by the UNCRC (Welsh Government, 2015). In order to remove the pressure off of the pupils, assessments are not prominent during their time at school. The four classrooms are organised by age however the teachers are equipped with a vast amount of knowledge in order to pinpoint which children need some extra support and will intervein in order to help them achieve their goals. At YYG, the word ‘lessons’ is non-existent as this insinuates that you have to learn something during this time period which can be daunting for some children who do not have the ability to learn a brand-new concept in just an hour. In order to ease this pressure off of the children, instead the term ‘session’ is used which is defined in the Oxford Dictionary (2020) as ‘a period devoted to a particular activity.’ This is a better description of what takes place within each classroom. Each member of teaching staff applies Vygotsky’s (1978, cited in Shabani, Khatib and Ebadi, 2010) Zone of Proximal Development model to frame their lessons. This consists of three stages; at first the child is unable to do complete the activity, however with some support from someone who has the knowledge of how to complete the task, they find it slightly easier however still requires some guidance from the teacher, then finally they reach the zone of proximal development and are able to complete the task independently. These three steps are otherwise known as scaffolding. During each session, the teacher will have a learning outcome in which they wish to achieve however the context in which the children would like to learn is their choice, for example, one child may like to do his multiplication with visuals of dinosaurs and another may like to use counters in order to physically move them. This will help to ensure the children remain engaged in the session. This may be seen as ‘tokenism,’ a term defined by Hart (1992, p. 9) as ‘those instances in which children are apparently given a voice, but in fact have little or no choice about the subject’ however, it assists with the completion of the task and makes it a fun and enjoyable atmosphere during the sessions, which is what this school aims to provide. 

YYG does not believe in assessing children in order to grade their knowledge, instead the assessment method is a one to one observation in order to identify who can and cannot carry out the task independently This provides the teacher with an idea of what tools are and are not working and for which child. Learning the knowledge to be assessed for marks is not what YYG believes in, it is how the child adapts the tools they have been given in order to complete different tasks. 

Most schools will have a rewards system in place, whether that be free time, a gold star or a star of the week award in order to encourage pupils to get things right and to maintain engagement, however at YYG rewards are not something that are given away very often. In agreeance with Skinner (1988) rewards, otherwise known as operant conditioning, encourage children to associate completing a task with getting an award every time which is not the way the world will work as they develop into young adults. Rewards are given out at YYG, but it will be for something that the child has gone above and beyond for which makes it all the more special. 

Pupil Voice 

Education for Sustainable Development and Global Citizenship (ESDGC) is important to YYG and a number of initiatives have been introduced to prepare pupils for the twenty first century. An Eco Council has been formed within the school and upon their suggestion, a bike rack has been installed at the front of the school to encourage children to cycle to school and reduce the carbon footprint. 

As YYG is a bilingual school, it offers pupils an opportunity to develop their Welsh language skills which contributes to the target of a million Welsh speakers in Wales by 2050 in the Welsh Government strategy, Cymraeg 2050. This is just one of the examples of skills that YYG leavers are equip with when leaving school and can be used and adapted later on in their adult lives. 
YYG has a fantastic school council, which is made up of 2 children from year group who voice the opinions and ideas of their peers. This encourages regular group discussions and inclusivity whist the whole class are reflecting and contributing ideas of how to make their school even better

[image: ].Health and Wellbeing
At YYG, pupil wellbeing is a big priority. A variety of methods are in use to ensure each child is heard and is feels valued. A sensory room has been created for children to engage their senses and relax whilst stimulating the brain, a nurture unit has also been created in order to assist those children who require some extra support in their social and emotional needs and also there are many tools that are used within the classrooms to promote healthy living. For example, every morning at 9:05 a.m. every class is required to do the ‘morning mile’ which means they walk around the school three times in order to cover a mile of walking. Children are also encouraged to express how they are feeling during the day; therefore, a tool has been created to fit each classroom with a form of feeling expression. As you can see below there is a carpet with different faces to represent the different emotions. The child is encouraged to stand or sit on the corresponding emotion if their feelings should change, prompting the teacher to engage in a conversation with the pupil to discuss why they are feeling this way whether it be positive or negative. 



 






























(Source: Austin-Smith: Lord, 2020).

[image: ]Teacher and Pupil Relationships

Trust is one of the main values that is focused on. All children should feel as though they have a friend in their class teacher. As a result of this, at YYG there are no barriers between teacher and pupils. Teachers are called by their first name and their dress code is relaxed because ultimately it is not about how they dress but what values they hold and what type of relationship they have with their pupils. There are a number of approaches that are put into practise at this school in order to demonstrate the trust that the teacher has in the pupil. For example, a school bell is not required as the pupils are encouraged to keep track of the time independently. This is the same for the start of the day, play times and dinner times. The teaching staff are on hand to prompt the children to actively check the time however they never instruct the children. For those who are unable to tell the time independently, there is a wall display dedicated the daily schedule with visuals of what the clock will look like at those certain times. For some children, visuals make it easier to understand (Insight Resources, 2019).



 































(Source: Boorman, 2015).

[image: ]During each session, the teachers use a wide range of approaches such as Bruner’s (Bruner et al, 1966) theory that suggests learners will construct their own knowledge. This is done through organizing and categorizing information using a coding system. He also believed that most effective way of developing a coding system was create it independently as appose to just being told by the teacher how to complete the task. The classroom lay out is all pupils and teachers sitting around the same table rather than forming groups, again creating a friendly atmosphere between the teacher and children. Many of the sessions have inclusive activities where it will be a whole class lesson but unlike traditional classrooms where the teacher talks and the children listen, this is formed as more of a structured discussion.

































Freire (1993), introduced a banking model when he stated that schools treat children like ‘empty vessels’ that need to be filled with knowledge, like a metaphorical piggy bank. However, at YYG the teacher will equip the children with the necessary tools in order to facilitate their own learning and will be on hand to guide them in the right direction as appose to giving them the information that they can ‘bank.’





(Source: Austin-Smith: Lord, 2020).

[image: ]School Meals / Breakfast club

A typical day in YYG starts with breakfast club, a Welsh Government (2015, p. 3) funded initiative where children have the opportunity to be provided with a nutritional breakfast to start their day right. This is a free club for all pupils that runs from 8:00 a.m. until school day starts. 
According to Maslow (1943), each child has a hierarchy of needs. Starting from the psychological tier; basic needs which are essentials such as food, water, warmth and rest are required. Fulfilling each tier is vital in order to reach self-actualisation. In order to assist in every child achieving this, all school meals at YYG are free of charge, however lunch boxes are also allowed, permitted it has a nutritional content. Any allergies can be catered for also. This underpins the values of the school in relation to the rights of every child. Article 27 of the UNCRC (1989) states that every child has the right to a good enough standard of living which includes food, clothes and a home. 


 (Source: Austin-Smith: Lord, 2020).
















































Policies(Source: Austin-Smith: Lord, 2020).


Inclusion is a big priority for YYG as many of new initiatives have been introduced in order to combat social exclusion both un the community and the school. This policy was derived from the Equality Act (2010). It states that nobody in this environment should be discriminated because of their race, religion or gender, and that everyone should have equal opportunities, this includes both children and staff. This also includes those with a physical impairment or an additional learning need (ALN).

Our ALN policy has been written to underpin the Welsh Government (2018) ALN Bill which combines both special educational needs and learning difficulties and/or disabilities and places it under one unified policy to support learners for the duration of their time at YYG. In addition to this, certain areas around the school have been adapted in order to facilitate any children with any physical disability with the independence to get to and from one area to another. This was upon reflection of the medical model of disability (Banks, 2012). This model demonstrates how society is causing the individual be in abled as a result of the lack of changes to society for example; ramps, lack of signs in braille and the fact that not enough people cannot sign in order to communicate with a person with a hearing impairment, which is why YYG decided to invest in adding fixtures into the school in order to eradicate the thought of anyone being ‘unable.’ Again, this approach is supported by the 2010 Equality Act. 

In support of Welsh Government (2014, p. 3) legislation, the schools safeguarding policy is in place on order to protect those who are unable to protect themselves. This piece of legislation will go hand in hand with our school values of the rights of the child. 










Outdoor learning

At YYG, a change of scenery assists in the pupils maintaining focus, therefore our outdoor classrooms are used every day. It also gives the children the freedom to get right into the nature around them and have a joyful experience all whilst sub consciously learning. This is supported by Dewey (1938, cited in Cahan, 1992) who states that children learn best by using a ‘hands on’ approach and to learn by doing and the best place for that is outdoors. In 2011, Estyn (p. 2) criticised outdoor learning and stated, ‘Children’s learning is not assessed as often outdoors as indoor and outdoor assessments are often less focused,’ however since then they issued another report in 2019 (para. 7) and stated that ‘creativity and outdoor learning have strengthened as pupils feel that it gives them far more opportunities to become independent learners’ 
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(Source: Heathbrook Primary School, 2020).

Conclusion 

To end this prospectus, the above literature demonstrates YYG’s aims to educate pupils with the tools in order to gain the knowledge independently.  As Holt (1990) states, children do not need to be coerced into learning. They will naturally learn provided the freedom is given to follow their own facts and interests and are handed a rich assortment of resources. By attending this school, children are feeling more relaxed and are not subject to brutal examinations and assessments, but instead are equipped with the adaptive tools required in order to progress successfully through adult life. As well as a joyful and exciting experience, pupils at YYG are considered to be fully independent learners upon their last days with the help of the supporting teachers using Vygotsky’s theory of scaffolding. All strategies that are carried out within the school all coincide with the UNCRC and it is ensured that all children are aware of their rights and where to find them. 

An inclusive atmosphere is highly important in the running of the school in regard to the pupil voice activities like school council and eco council where ideas are bounced off one another. Promotion of ableness is also important which is why the installation things like lifts and ramps and facilitating children with the resources to be independent and able pupils. The outdoor classroom is a brilliant environment to learn through play and promotes a high volume of brain stimulation and also encourages children to communicate more. 
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