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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, PLO meetings, family networking meetings, case conferences or tribunals, or any other indirect activity or work with groups of professionals, even if you are supporting people in need of care and support at these meetings. An suitable observation could be preparing people we support for these meeting or events, or meeting to explain outcomes afterwords. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. Where issues of capacity to give consent may be relevant, you should consider this in relation to ethical practice within your reflection. 

Feedback: - The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than just words: Welsh language plan in health and social care 2022 to 2027” (Welsh Government, 2022; last updated 2026).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _07/08/26 _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner. 
	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The observation took place during a check-in with YP1, observed by my practise lead and lasted 30 minutes. It was an informal catch up with YP1 about how their week had been and ensuring they understood their ongoing bail conditions, focusing on the consequences of not adhering to them. I revisited previous assessments including YP1’s speech and language assessment (SALT) which highlighted the need for a calm tone of voice, and shorter sentences to avoid overwhelming them.

I sought verbal consent from YP1, parent and social worker. YP1 had met the observer many times before which was beneficial as they can struggle to trust other adults. I was mindful of the impact the observation could have upon YP1 due to distrust in professionals and the anxiety this can cause. I outlined the role of the observer and advised YP1 that this was for my professional development. I reminded YP1 throughout that if they felt uncomfortable then the observation would end.

YP1 resides out of county due to a placement move and has shared that keeping a connection to their hometown is important for their sense of belonging and cultural connection to their community.YP1 enjoys attending the office as this is near their hometown and makes them feel close to family despite the geographical separation. Maintaining this agreed location was important to provide stability as any change may dysregulate them. This was considered alongside the Social Services and Well-being (Wales) Act 2014 which promotes the voice and control of children, which for YP1 is having their community connections respected.

I checked YP1’s language preference as they enjoy Welsh at school. YP1 chose to continue in English, however offering the choice reflected the Active Offer and the wider More Than Just Words framework (Welsh Government, 2022). I also incorporated familiar local language and expressions used within their home community where appropriate, supporting YP1 to feel understood and comfortable. I acknowledged the significance of their Welsh community despite the geographical separation from it.

Word count- 330



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice, the principles of the “Active Offer”, and reference to “More than just words: Welsh language plan in health and social care 2022 to 2027” (Welsh Government, 2022; last updated 2026).

Effective communication a is key part of social work practise and is reflected in the Codes of Professional Practise (Social Care Wales, 2026) which requires social workers to communicate appropriately and in an open, clear and meaningful way. Communication is also underpinned by a person-centred approach which considers all protected characteristics to meet the needs of others. The Equality Act (2010) provides a legal framework for protecting individuals from discrimination which is particularly important during my reflection as failing to meet communication needs can become a form of inequality. To critically reflect on my communication during the observation I have used the SHARE reflective model developed by Maclean, Finch and Tedam (2018) which considers Seeing, Hearing, Action, Reading and Evaluation.

Seeing-
I was conscious of maintaining relaxed posture and facial expressions to ensure YP1 felt comfortable in my presence and feel this matched my relaxed tone of voice. Although, I did feel nervous and recognise I may have appeared more tense because of my stuttering which was pressure from the observation itself. YP1 maintained eye contact with me and laughed at different points.  I requested that my practise lead sits next to YP1 as opposed to us both sitting across from them as I recognised this could feel like a police interview or a feeling of power imbalance. Linahl and Pettersson (2025) highlights that the physical environment of meetings can influence the participation of children and relationships with professionals. This has helped me realise how important seating arrangements are and I am pleased this was already part of my preparation.

I paid attention to how the presence of my practise lead may have impacted their engagement. I have worked with YP1 a year and a half, so I feel quite confident in trying to understand their emotions even when they are silent. I was apprehensive about the impact on YP1, however as I chose someone who was familiar to them, the conversation flowed easily and YP1 genuinely appeared calm and comfortable. YP1 has a great sense of humour and likes to use sarcasm, and I was pleased to see this coming through during the observation despite there being another professional present. Cross (2026) describes communication as a diverse skill rather than just a tool for interviewing, and this reflection has helped me realise that communication is a form of understanding someone and their individual personality.

Hearing-
Active listening was an important part of my communication as I did not want this observation to feel task focussed. I began as I usually would with YP1 asking if they had any updates for me or anything they wanted to share. Reflecting here has highlighted my incorporation of the Social Services and Wellbeing (Wales) Act 2014 (SSWBA) voice and control section and the ‘what matters’ conversation as I showed an interest in YP1’s day.

I was conscious of YP1’s language preference as they have begun testing my Welsh understanding lately due to enjoying it at school and this has become ‘banta’ between us. I ensured to ask whether YP1 wanted to communicate in Welsh or English, even to incorporate some Welsh tests into our observation, however they politely declined. I can see how valuable this was as I gave them control for how they wanted to communicate and respected their decision to continue in English. My communication clarity here reflects the principles of the Active Offer which is imbedded in the More than just words plan (Welsh Government, 2022). My decision to use some of YP1’s hometown language was valuable as this can promote a sense of belonging to the area in Wales despite living out of county. Upon reflection, YP1 smiled when I did this which tells me this added effort to my communication style provided YP1 with a feeling of being understood and recognised. I can see my actions have reflected the National Occupational Standards (Social Care Wales, 2026) as I listened over time and responded in a way which respected YP1 and their Welsh identity.

Action-
Throughout the observation, I adapted my approach to meet YP1’s communication, cultural and individual needs to ensure they felt safe and comfortable to engage. As I had viewed YP1 speech and language assessment I knew to shorter sentences, a calm tone and allow for silences as this is where I know YP1 will process what is being said. I reminded YP1 that any time they felt uncomfortable the observation could end and his choice to do so would be respected.  I noticed I would discretely check in with YP1 by giving them a thumbs up and moving it side to side, as this is how we usually communicate our feelings without words. The side-to-side movement is my way of asking YP1 if they are thumbs up or thumbs down and I always received a thumbs up which was reassuring. However, as noted by Reith-Hall and Montgomery (2022), non-verbal communication needs to be considered alongside other forms of communication, highlighting that although YP1 gave me a thumbs up, it may have been a pressured response given the observation.

Reading-
I was drawing on different legislation and policies during the interaction to ensure my communication method and skills were meeting YP1’s needs as they were changing during different topics. Although I felt the observation was going well as I have such a positive relationship with YP1 and their personality was flourishing through, I was always mindful of my next action. I was worried about lowering the tone when mentioning bail conditions.  I drew on my understanding of YP1 using relationship-based practise and judged how best to approach the sensitive topic especially with another professional in the room. I considered the United Nations Conventions on the Rights of the Child (1989) to remind me to give YP1 an opportunity to express their views on the bail conditions or tell me that they did not feel comfortable discussing it. I verbally asked YP1 if they was ok to discuss and asked if there was anything else they wated to address first as it was their session. The Social Services and Wellbeing (Wales) Act (2014) informed my thinking here too as it promotes the view that an individual is an expert in their own life and similarly has a right to privacy and dignity under the Human Rights Act (1998).

Evaluate-
I feel my communication was effective with YP1 as I adapted my approach, for example, laughing with them whilst also having a sensitive discussion about bail conditions. I ensured YP1 was comfortable by checking in using our non-verbal gesture and provided reassurance that they could stop at any time. However, I am curious whether my tone of voice became more authorative when discussing bail conditions and mindful I did not consider this in the moment. Looking back, I should have considered that power imbalance could be triggered by my tone of voice.

YP1 appeared to enjoy the conversations due to the amount of laughter, eye contact and calm body language. However, I question whether I placed too much confidence in my ability to interpret YP1’s body language because I have worked with them for such a significant period. I assumed that I would have been able to recognise their discomfort. Moving forward, I must consider that confidence can become a limitation in my communication as it could cause me to overlook and assume feelings.

I also need to consider how being observed impacted my own communication. I was so conscious for the observation to go well that I became slightly nervous and could feel myself stuttering my words. I noticed I became more aware of how I was speaking, rather than focussing on YP1 themselves. This reflection has made me realise that effective communication is not about everything being perfect, so moving forward I would like to be more focussed on YP1 and their needs. 

A realisation for me here has been I may have made some assumptions about YP1 just because of how long I have worked with them. I accept that I do know YP1 well, however I worry that I assumed they would be comfortable sitting next to my practise lead as opposed to sitting next tome who is far more familiar to them. Although I made this choice to reduce power imbalance, I should have asked YP1 where they wanted to sit and not seating the professionals first and this is something I will need to take forward in future practise.


1300 (+/- 10%: include your actual word count at the end of each section).

Word count- 1407








Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.









	Did Jess ask you if it was okay for me to be in the room for one of your sessions? 
 
	 Yes 

	When you come to see Jess, are you clear about the reason you are seeing her? 
 
	 Yes, we make a plan a week before. I like to know what is going on

	Do you think Jess plans your sessions (plans work to complete together)
	 Yes 

	 Does Jess listen to you and respect your views and wishes?
 
	 Yes. 
I have done a wishes and feelings chart for her

	Does Jess speak in a way you can understand?  
	 Yes 


 
	On a scale of 1 to 10, 1 being not very good and 10 being great, how do you think your session with Jess went? 

You can give a reason if you want.  
	 9

	Are there any other comments or suggestions that you would like to make?
	 Shes good , I like her 
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