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This essay will focus on the pedagogical approaches to understanding and supporting children’s early experiences within Denmark and Wales comparing and contrasting cultures, exploring childhoods, ethnicity, languages and rights.
The role of society is the key contribution to a child’s development and achievement according to Harding (2013) and not the biological factors. However, the interpretation of childhood varies in different countries, which influences children’s learning, education and development. Relating to this, educational pioneers from the Welsh Assembly Government studied and observed various countries educational systems, which resulted in the adaptation and of the Foundation Phase in 2008. Amongst the educational systems that influenced the Foundation Phase was Scandinavian Countries such as Denmark (Maynard et al., 2012). Einarsdottir and Wagner (2006) states that Denmark amongst all other Scandinavian countries understand and acknowledge the importance of policies and legislation and ensure that it is the forefront of all actions carried out, which has resulted in the realisation of the importance of children and their childhood. This has also been adopted by the Foundation Phase as the United Nation on the Rights of the Child (UNCRC) is a key aspect throughout the Framework in Wales is to ensure that there is a pedological approach to children’s learning and development, and children’s rights are respected DCELLS (2008). However, Wood (2008) would agree that the change in international and national policies has influenced the regional and local aims and frameworks. Despite this Denmark and surrounding countries has been identified as the countries that provide others of the knowledge and understanding of what childhood should look like, as the principles of these countries has resulted in the ideas, aspects and foundation of family and child policies (United Nations, 2004). 
Wales’ educational system has adopted aspects of the practices from Denmark, the Foundation Phase Framework is targeted for children ages three to seven years old, despite this The Education Act (1996) states that the compulsory age for children to attend school in Wales is five years old, although children from age three can attend.  Within Denmark the compulsory school age starts at six to seven years of age until the age of sixteen, once children reach compulsory school age the education that they receive is known as ‘Folkeskole’, which consists of a municipal pre-school, which children attend for a year prior to primary and then lower secondary education. However, the teachers throughout Folkeskole, will teach four subjects across their curriculum that they have studied previously (Harnett, 2007). This differs from the Foundation Phase as Early Years Practitioners and teachers within pre-school and primary school will support children’s knowledge and understanding throughout all areas of the curriculum, such as mathematics, language and literacy it is only when children reach the age of comprehensive schooling in Wales will they be taught by teachers of individual specialised subjects (Welsh Assembly Government, 2018).
Denmark, encourages the role of the early years practitioner to facilitate children’s learning, to allow and provide them opportunities to explore, play and investigate the world around them and ‘teachers’ dislike this term being used to identify themselves, as they do not teach the children but care for them to enable them to develop (Wagner, 2004). The Welsh Government also uses this approach, the main difference is the age in which children start their education, and the strategic aspect such as the educational framework. The ‘Foundation Phase’ does encourage children’s play and is at the centre of the framework, but the framework also provides a system where development is monitored and staged within different areas of learning. Individual plans are created to support child development; activities are also carried out with the view to monitor children’s outcomes, which are clearly defined within the Framework. However, Wood (2008) would argue that children’s individual development in terms of educational practice has been criticized due to implementing frameworks that are based on educational outcomes and expectations of children, which are generic milestones based on developmental theories, which does not consider children’s individuality in terms of development, and that not all children develop in the same way or at the same stage. Despite this view of education, the Foundation Phase Framework creates an approach where children’s personal, social, and emotional well-being and development is integrated throughout all practices to encourage individuality, confidence, self-esteem, respect and empathy (DCELLS, 2010). 
Russel (2013) states that the way of living and approach in Denmark will not work within Wales, due to the higher number of children to staff ratios within Denmark. It is stated that it is common for children to be left outside in cold temperatures and for child minder and early years’ practitioner to have six children in their care at one time, where they often travel around in a wooden cart with the primary carer towing the wooden cart at the front on a bike. Blocksgaard and Rostgaard (2016) state that the support parents receive in terms of maternity and paternity pay varies, where women are entitled to four weeks before birth and fourteen weeks after birth, and paternity leave is for two weeks that can be used during the first fourteen weeks after birth. However, in Denmark parents are also entitled to a maximum fourteen months post-natal paid leave, and also there when parents go back to work, and if they return within the fourteen months they are then eligible for Early Childcare Education and Care (ECEC) which is known as ‘Vuggestue’, which is heavily subsidised by the Government, which children can attend from the age of six months old, therefore ensures there are no barriers to prevent parents returning to work. Within Wales paternity leave is also two weeks and must be taken within the first year that the child is born, maternity leave entitlement is a year, however there is a decrease in the financial support available during the last twenty-six weeks of maternity, despite this mothers have the right to request flexible working hours, or to adjust their working to part time (NHS Direct Wales, 2017). Early Years provision for children however is supported financially by the parents, although there are different schemes available to support parents with their fees, such as tax benefits. However, Russel (2013) discusses despite the Early Years minister requesting to adopt the ‘Danish’ way of living by increasing child to staffing ratios, to enable and provide a more affordable, sustainable economic way to support parents with their financial and childcare worries, although there are no national standards in terms of early childcare in Denmark. 
Denmark’s way of living has been seen as an influential role in the increase of the population, which has also resulted in half a million immigrants have now become Danish Citizens, which has supported the country to develop a culturally diverse approach (Boström and Henrik, 2010) However the Welsh Government (2013) has recorded that there is approximately nine-thousand migrants moving to Wales each year, but has also in recent years decreased. Furthermore, research states that immigrants that had fled to Denmark, had an overall negative experience according to Wood (2008) This was explained as children experiencing a ‘crisis situation’, were not only did they flee from their own country, but also then treated differently within the Danish community due to their lack of academic achievements, and their cognitive development was compared to the developmental milestones and age related targets in Denmark. Waller and Davies (2014) would argue that the view of child development has been constructed with a patriarchal view. The majority of research and theory has been carried out by males, and it would also be criticised that child development is varied, there is no such thing as ‘normal’ development as health, wealth and culture are the main factors on a child’s development, and in some cases this can be affected due to the unfortunate events such as War, storms and other causes that require people to flee their country, and also the safeguarding of children. In comparison to this, Wales adopts a cultural approach to individuality, and that children celebrate all aspects of cultural diversity, to ensure that despite children’s ethnic backgrounds or heritage everyone is treated equally, and tokenism in this aspect is also avoided, through not only celebrating but educating children (DCELLS, 2015). 
Denmark is recognised for celebrating and recognising traditional culture, however language within Denmark has changed over time despite their traditional language being similar to Norway and Sweden. All three countries current language has adapted and includes aspects of the German and English language (Einarsdottir et al., 2006). However, language used within Wales is English, although the traditional and cultural language is Welsh. Children within Wales are introduced to the welsh language through Government Legislation and policy ensuring that bilingualism is a key aspect, and available through written, visual, and verbal communicational methods and also across all systems such as education and health (DCELLS, 2015)
Health Care within Wales is known as the NHS system, which is free health care for all that live within Wales, a substitute fee is taken from citizen’s wages to sustain, pay for the system (NHS, No Date). The Ministry of Health (2017), states that Denmark has the same approach which provides free health care to all citizens and ensures equality. Furthermore, Denmark has been identified as the least corrupt country in the world, and has also been recognised as the country with the highest employment rate within Europe, and third within the world for business and economic development. Linking with Wood (2008)  states that the growth of the population within the workforce has been acknowledged by the Government, and reflecting on this has resulted in the increase of providing heavily subsidised fees for ‘Vuggestue’, within Denmark, which has seen as a positive influence on child’s social development, which provides a pedagogical approach to children’s development, understanding the importance of education, working parents, positive attitudes and ethos to sustainability, well-being and growth. In comparison to this, Save the Children (2012) has acknowledged the concern for the poverty rates within Wales, which has been recognised as the highest within the UK, with one in every three children living in poverty, and although the aim is to eliminate poverty over coming years, it is also been identified that poverty rates within Wales may also increase due to many factors such as, increase of unemployment rates, higher living costs and also changes in public benefits. Save the Children (2012) believe that the way to prevent further poverty, and eliminate current poverty is to understand the work-life, family-life balance and understand the measures and views of those who are unemployed, working, retired and those who are seen to be further up the ladder to make changes on a local and national level, to provide a holistic approach, which is similar to that of Denmark. Pais (2014) states that the role of the family is influential in protecting and preventing children from harm, through providing warmth, trust, and a nurturing environment to develop, it is also recognised that family stressors such as poverty can affect the outcomes and experiences for children, and the role of the national and international reports should take into account the needs of the whole family, which will in affect interlink with children’s childhood experiences, well-being and adopting a pedagogy approach to support children. Goode (2003) would agree that the government and public policy and crucial in deciding what is acceptable for families and the dynamics of family life within societies. Furthermore, Flying Start was introduced in 2007, which provides free childcare for children in the most deprived areas within Wales to ensure that children meet the core aims of the national policies, and to ensure that children have opportunities to have the same experiences, and start in life as their peers (Welsh Government, 2017). Alongside this approach Families First was also later introduced, which provides a multi-working approach, pedagogy approach to children and their families, where third sector services work closely to support those in need, and to encourage families to become independent, and support the well-being of the whole family, whilst also reducing the pressures on public services such as healthcare, social services and police (Welsh Government, 2017). Trask (2013) states that globalization has resulted in the increase in the workforce amongst females which has resulted in the many new frameworks and legislation, which has also influenced and changed the concept of childhood across many societies and countries.
However, Phillips and Schweisfurth (2014) believes that pedagogy is affected by the changes in modern world that has influenced and changed culture and social norms, and the importance of education and pre-school to adapt ways to ensure that social values and traditional cultures and embedded within children’s learning. Charles (2012) also discusses the changes in the role of the family within Wales compared to previous traditions due to the changes of working mothers and increase of retirement age, which has also resulted in changed childhoods, due to working extended family. However, the Charles (2012) found that the meaning of extended families within Wales was vast, and it does not necessarily mean that someone is biologically related but a family friend. Despite the close population and large family dynamics within Wales, the way of living is still different to that of Denmark. Mcdonald and Kragh (2011) investigate the concept of childhood in Denmark, it was easy to identify the differences, as children were outdoors playing without supervision, within a main road, However, it was then realized that children’s play outdoors is seen as more important than travelling within vehicles, and children were also unsupervised. Within Wales, there is seen to be too many risks to allow children out to play without supervision, this has been influenced due to the increase of traffic, electronic devices, and the harm such as unknown adults, and the media’s constant messages of child exploitation and pedophilia Doherty and Hughes (2009). Mcdonald and Kragh (2011) also state that young children are left outside unsupervised sleeping, and this is common. However, this in Wales would be seen as a Child Protection and Safeguarding concern. Boström and Hanson (2010), state that the Government provides the basis for the social framework, and also provide services, and a community that encourages and provides appropriate and good conditions of living. Furthermore, the crime rates and also the citizen’s fear of crime within Denmark is low. Studies also show that Danish people are amongst the happiest within the world, and children’s well-being is regarded as the third where the United Kingdom was marked as twenty-first. The Key differences of Wales and Denmark has also been identified as the Danish citizen’s focus on well-being, freedom and happiness, and in Wales the focus is on development (Mcdonald and Kragh, 2011). Linking with the Danish view of freedom, education systems such as Forest School is also applied, and the early year’s practitioner is known as the pedagogue, this education is also different to that of Wales as there is a higher number of male pedagogues in comparison to the number of males working as early years practitioners in Wales. This identifies the different cultural experiences, that children are experience within the two contrasting countries (Williams-Siefredsen, 2012). Mcdonald and Kragh (2011) also identified within one childcare setting in Denmark all the staff were male, with no female worker at the centre, However, within Wales and also throughout the United Kingdom, this would not be culturally acceptable by many citizens, and would not be seen. Alexander and Sandahl (2016) state that the way of living, and the cultural experiences of the people living within Denmark, is the contribution of the findings that Danish people are amongst the happiest people in the world, which then is passed on to their children, and continues for generations. Langley et al. (2017) states that mental health in Wales has increased amongst children. This has resulted in issues within children behavioural attitudes and emotional development. However, an Embury-Dennis (2016) state that Wales has been ranked as the lowest within the United Kingdom, for well-being and quality of life. It has also been recorded that Wales has the lowest academic achievements in terms of further education. However, Einarsdottir and Wagner (2006) would argue that within Denmark, further academic achievement within their country is also low, and this is not seen to impact on people’s happiness and well-being. Wales has identified along with Denmark the importance of the child’s early year’s experiences. Furthermore, within Wales the Government has introduced a new incentive that has identified the importance of the attachment process which begins to take effect on children during the first thousand days which begins from the date of conception.  This is linked with Adverse Childhood Experiences (ACES), there is great emphasis on educating everyone involved within the children’s early years experiences to prevent ACES, which will later support improved well-being and health across Wales (Ashton, No Date). 
To conclude Wright (2014) states that the definition and perspectives of childhood changes and it is unclear what are the main contribution to this, whether it is the influences of adulthood, or changes within policy and legislation, globalization and the way countries are becoming more interconnected. All of these factors change the world to be more culturally aware, accepting of others from different ethnic backgrounds. However, there is great emphasis on the importance to ensure that everyone is still aware of their heritage and traditions.  Throughout, it is clear that Wales and Denmark have the same outlook and goals in terms of childhood and children’s experiences. However, as stated previously Russel (2013) and Mcdonald and Kragh (2011), that despite this the concept of childhood in Wales and the view of the Government still look to further adopt practices from the Danish way of living, and educating it’s citizens. Although, it is clear through research and understanding that the Danish culture, and way of living is unique and a process that is supported throughout all citizens and equality is essential and a key aspect within Denmark society. Furthermore, Mcdonald and Kragh (2011) also state that Wales and Denmark at the surface seem to have the same view, policies and practices. However, the more research into children’s education, early experiences it is clear that both countries are different throughout many aspects, such as the education and role of the practitioner, school ages, health and safety risks of the outdoors, freedom, government support, work ethic and the support to return to work after Maternity or Paternity leave, poverty and equality. 
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