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Choose one Specific Learning Difficulty (SpLD) and discuss its impact on learning and achievement for children and young people in schools.
Current statistics reflect that that 10% of the population are identified as dyslexic (British Dyslexia Association, 2021). Dyslexia is specific learning difference that is more commonly herd of however, still little understood. The impact of Dyslexia is outlined within the content of this essay to identify the function of its complexity on the subject, and how it can impact those in educational settings and beyond.
Dyslexia is a difficulty in learning to decode (read aloud), and to spell. It is also classified as one form of a neurodevelopmental disorder that affects the reading process (Snowling, Hulme and Nation, 2020). Inherited factors that influence dyslexia estimate to account for 80%, and the chromosome regions for dyslexia are adequate of that of other comorbidity that is present in various specific learning difficulties (Schumacher, Per Hoffman and Nothan, 2007). Along with this, it can affect writing, spelling and organisational skills, but in turn give the subject strengths in other areas where properly channelled enhanced educational experiences are introduced. According to Understood Team (2021) dyslexia impacts learning not intelligence, and those with dyslexia are just as smart as their peers. The identification of dyslexia often is apparent in early years, but can also be overlooked due to behavioural issues, and co-occurring specific learning differences that present within the spectrum of dyslexia. Winn (2017) notes that much has been recorded regarding dyslexia and its broad range of manifestations, but an aspect that receives little attention is that children with dyslexia put much effort into avoidance to complete educational tasks and are prone to anxiety and behavioural changes and challenges which further suggests that as educators we should be vigilant of signs such as these where children are uncooperative in a classroom environment. Dyslexic children can often be identified by a teacher as disruptive and unable to perform educationally along with their cohorts, with much of the interventions being the duty of support staff (LSA/TA). Child A, noted that the view of a teacher was that they were ill disciplined, and insufficiently supported at home due to the difficulties they had with regards to the reading, and writing process. This too was reflected within their school reports. Research shows that in schools dyslexia subjects were exposed to ill-treatment by other learners who despised, ridiculed, bullied, and undermined them (Leseyane, Mandende and Cekisoe, 2018). It also notes teachers were not always patient with learners, and did not give them extra attention, and often used negative comments that embarrassed them. This suggests that the current educational emphasis on inclusion still has much progress to be made, furthermore systems in some educational institutions still do to not acknowledge the importance of the physiological effects of a poorly supported learner. Where children are judged and not supported, the emotional and social impacts can be far reaching and continual into adulthood due to the evidence that Dyslexia is a lifelong difficulty. Framework advises that all policies in educational institutions fully support learners with specific learning differences, and its practitioners should identify support and implement targeted interventions due to the added risk of pupils falling behind their peers (Wales. Welsh Government, 2015). It is important that not only are our children supported in an educational aspect, but their anticipations, and feelings of inadequacy within areas such as Dyslexia are identified and acknowledged.
ALNCO ‘s within our schools are equipped with strategies and interventions for the learner that demonstrate a willingness to support, but often as previously noted, support staff are more commonly the providers of educational practices with differentiated reading programmes and coping strategies to further support independent learning. Programmes such as speech to text programmes or learning to touch type can be practical tools to support the learner and IDP’s, and Pen Pictures can be compiled, and updated accordingly where techniques are successful to enhance the importance for a child to be able to stay within a mainstream setting. Gardener (1983) suggests the theory of multi-intelligence supports that everyone has a set of enhanced skills sets when we distinguish them and that it is narrow to compare I.Q in humans to measure intelligence in its entirety. Often children form positive relationships with support staff, and gain confidence to look for different areas of learning. Successful interventions support a continued willingness to try new things and supports positive behavioural outcomes. Maslow (1962) noted some behaviour is highly motivated, other behaviour is only weakly motivated. Some is not motivated at all (but behaviour is determined), suggesting that esteem is improved when children feel supported, and encouraged.
Dyslexic children can often feel stigma attached to interventions and resent the fact that they sometimes need to leave a mainstream class with their peers especially as they progress to teenage years. These years can prove vital to continue the support process and can be difficult to maintain as learners progress into teenage years. Studies reflect the impact of how dyslexic children can find these years difficult to navigate. According to The Independent (2019), 80,000 learners collecting GCSE results were dyslexic and although being as able as their classmates, they are twice as likely to fail to get the critical grades and much less likely to leap the important exam hurdle that they require by to obtain a job or apply for universities and colleges. It also goes on to note that over 85 per cent of dyslexic learners leave school without a diagnosis that may have supported them throughout the exam process and through their school years.  For those that did it was noted that parents were fortunate enough to be able to pay for a private assessment. This suggests that we still are failing children every year that could pass GCSE’s unless they have a written diagnosis and meaningful support. It also may suggest because of this, that parents and caregivers are given little choice to engage in a personal struggle between the school and the child often left without knowing which way to turn on the learner leaving places of education. Parent A acknowledged that the thought of the child leaving school unable to perform to examinational expectations, left not only the child, but the family in a state of turmoil and not knowing which direction to turn for support even with experience of what has been beneficial in the past to support their children. The system of perusing an assessment for a dyslexic learner can be a difficult and often seemingly impossible task. There are many complicated procedures that need to be identified to secure a diagnosis and in past and current times this reflect the reluctant use of statementing, parents are often armed with much information where schools have been negligent in their responsibility to the learner. Whilst it is important to acknowledge there are many layers and multi agencies that need to be involved with statementing a child, it is still the most important document a dyslexic subject can own. More recently emerging policy shows that Additional Learning Needs Act (2021) reform is moving at pace and seeks to support those aged 0-25. It outlines a multi-agency approach to unify the need to support all those who require ALN support and improve and simplify the existing SEN plan. With increased collaboration from all parties the aim is to self scaffold all those involved in the ALN process for increased educational outcomes, and to support parental involvement also. More importantly it outlines a clear and concise right of appeal for parents where they are refused support and a strategic and supportive outline to enhance Inclusive practice. It also seeks to support the subject progressing with them till age 25 where need be, supporting the transition from educational institutions and into the workplace. 
Properly supported specific learning differences such as dyslexia, can enhance positive educational outcomes while our children are identified, nurtured, and supported through the educational process. Dyslexic children are often creative thinkers and learn to get around difficult tasks quickly and differently and thrive in adult years often using negative experiences in educational years to progress. Morgan –Richards (2021) advised those with dyslexia to: 
  ‘Turn your obstacles to your advantage. If you can find a plus out of a negative, then it               cannot weigh you down. I like to think I have a superpower called dyslexia. I am great with       problem solving, and I can think outside the box’.        
It can be deemed difficult to fathom that with all our technological advances and knowledge that we still cannot make all of our educational processes fluent to support those with differing levels of processing information. The level of stress on subjects and parents can be unmeasurable where we do not support these interventions collectively. Children are still feeling stigma to ask for help or be supported within our classrooms and it has emerged through this essay that peers and our adult educators, are still enabling our children to feel inferior through lack of understanding or empathy for what a dyslexic child can experience daily, even  when we have so much training-based education for all staff in our schools, and evidence to lead us to practices differentiating and even worse that our Teachers seem to be last to identify this and often unaware of the struggles of their students. More positively, support staff are more equipped and specialised in supporting dyslexia through formal training which supports early emerging diagnosis. Inclusive practice could support views from more abled children to be more empathic and knowledgeable of their dyslexic cohorts.
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