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	Student Self Evaluation Form



	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	

      Yes
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	

Yes

	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	

Yes
	
	

	4. Key Transferable Skills
	
	
	
	

Yes
	
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that I have had to read a lot of material for this essay and used it to support any statements I have made. I have tried my best to answer the main question in a few different ways and simplified my research to make it easy to read.
	 I feel that my time management could have been more efficient. If I had organised my time better I could have written my essay in good time instead of making final touches fairly late.


Purpose, aim and objectives of the research
The purpose of this research is to establish whether the basketball strategy is an effective tool for teachers and learners to plan for their next steps in learning. Assessment for Learning is an essential part of teaching that can be seen within every classroom. Black and William (1998) suggest that formative assessment is a crucial component used in teaching and using it effectively can help raise the standards of achievement throughout schools. During placement it was clear that the basketball strategy was used very sparingly as an AfL strategy while other strategies were often preferred. This was noted and hence led to the research based on why other strategies were used in preference to the basketball strategy. It is evident that within the research question, there are other questions which have to be addressed so that the main research question can be answered. Addressing other questions of importance will support the overarching research question. Some questions of significance are: Are other AfL strategies more useful for planning future lessons and assessing pupil learning? Why is the basketball strategy not used as often as others?  What is the purpose behind using the basketball strategy?

Research context
The research was conducted in two separate Key Stage 2 classrooms located in different schools. The schools are each located within South Wales, however, one school is situated in an out-of-town area which is neither prosperous nor economically disadvantaged while the other is situated in an urban, deprived part of South Wales.  School A was the focus in lesson study 1 and consisted of a year 5 class containing around 20 pupils that were present and able to take part. School B was chosen for lesson study 2 containing a Year 5 class in which 26 pupils were present and able to participate. 
[bookmark: _Hlk511061863]Both researchers had previous experience teaching in these classrooms and were of the opinion that formative assessment could be further developed within both of the schools in question. Literature based on AfL only reinforces and supports the necessity and importance of its place within the classroom context if used effectively. Consequently, these settings provided an excellent opportunity to carry out the research and discover the effectiveness of the basketball strategy within Key Stage 2. Drawing from past experiences and observations it was evident that some AfL strategies were often used to tick a box rather than used to aid short term planning. This study begs the question: Is the basketball strategy an effective tool for teachers and learners to plan for their next steps in learning?

Literature review
There is an abundance of research that has been carried out which focus on the use of AfL and the opportunities it gives to support an increase in the attainment of learners (Donaldson 2015). Within their research, Black and Wiliam (2005) suggested that the use of effective AfL strategies were seen to raise GCSE standards by nearly two grades. Donaldson’s (2015) devotes a large section of ‘Successful Futures’ to assessment and indicates that the importance of assessment is now at its peak and plays a much larger role in the cog of education than in previous years. Furthermore, Black and Wiliam (2005) argue that teaching standards in schools can be raised only by changes that are put into direct effect by teachers and pupils in classrooms. They suggest that formative assessment is an essential component of classroom work and that its development can raise standards of achievement. According to Black and William’s research, they know of no other way of raising standards for which such a strong case can be made. Our research is based on the notion that teachers and students can, themselves, raise the standards of learning in schools. We will investigate how one particular AFL strategy, which are deemed as ‘essential components’, can aid the planning of the teacher and learners.
According to Sangster and Overall (2006), the entire purpose of AfL is to immediately act upon the information gathered to provide a more personal and individual education which will enable a child to further progress their learning. Considering this information and drawing from past experience, it could be assumed that not every teacher across Wales is utilising the assessment information effectively, thus hindering a child’s education. However, Norwich and Jones (2014) state that if used effectively, AfL strategies offer the opportunity for early and specific feedback. This has been evident throughout PTE 1 whereby information gathered from using different AfL strategies has generally had a positive impact in terms of giving extra support to learners or providing information to help with short term planning to aid progression. From a personal perspective, the benefits of assessing learning are plainly obvious. Nevertheless, that is not to say that each AfL strategy is equally as effective as the next, hence why the research question solely concentrates on one strategy and its effectiveness in planning. Not only does Donaldson (2015) highlight the importance of assessment, alongside this, Black and William (2005) and Grigg (2014) all reinforce the significance of formative assessment for classroom development. Their research indicates that the use of formative assessment supports teachers in identifying where the pupils are in their learning which enables them to plan and work towards goals which will improve their performance.  
[bookmark: _Hlk511383801]The Assessment Reform Group (2002) outline ten principles of AfL, each playing an important role in the make-up of assessment. ARG (2002) emphasises the fundamental role self-assessment plays within AfL and suggests that assessment for learning develops self-assessment and enables children to become reflective and self-managing. This implies that children should be able to reflect upon their own learning and be able to identify the next steps in their learning which is something the research question aims to discover by using the basketball strategy. Providing learners with the opportunity to have a level of control over their own learning increases pupil engagement and pupil involvement which assists in producing independent and self-managing learners (Sangster and Overall 2006). These are the kinds of learners that Donaldson (2015) suggests a new curriculum will produce, thus enabling them to become enterprising, creative contributors, ready to play a full part in life and work. 
[bookmark: _Hlk511384129]Glazzard et al. (2010) note the consequence of allowing children to evaluate and review their own work and their own learning based on the notion that it is a skill people generally use within everyday life to become more efficient practitioners and motivate them to improve their own life-skills. Drawing from prior teaching experience, giving children the independence to judge themselves and their own learning is a useful way to ensure children are engaged and focused as they are always motivated to better themselves. When learners are able to work independently, they tend to show more enthusiasm for their work and therefore are more inclined to assess their own work to achieve higher outcomes (Cremin and Arthur, 2014). If true, the basketball method should give some sort of indication to a learner of their own ability and where they are currently at in terms of their learning and what they must do next to improve. 
[bookmark: _Hlk511386029]Black et al. (2004) address the issue that a child cannot successfully self-assess unless they have the core skills to do so. According to Piaget (1959), a child can only start to develop such skills once they reach the age of 7. Children under the age of 7 are in the preoperational stage of cognitive development and do not yet possess the ability to logically reason (Piaget, 1959). Piaget insists that at that early stage, children are still more influenced by their peer’s behaviour than their own drive for personal improvement. According to Lancaster & Broadbent (2003), children of a young age are often easily influenced, consequently, rendering it difficult to recognise a child’s individual outlook when attempting to assess. This information gives the impression that children of 7 or younger are not yet independent enough to rely on their own opinions and beliefs in terms of their own performance and may simply copy others as opposed to forming their own assessments of their own learning. This study aims to look at children within a year 5 setting. However, there is no definitive evidence to suggest that children reach the age of 7 and can suddenly self-assess, meaning that there is still scope for a year 5 pupil to find it difficult to be able to plan for their next steps in learning as they are not yet a fully independent learner.
Nonetheless, there are still implications to Piaget’s theory based on the fact that he does not consider a child’s rate of learning or the impact and role of teaching. According to Vygotsky (1978), the role of a ‘more knowledgeable other’ is a factor in supporting learning. The Zone of Proximal Development model reinforces the significance of a teacher’s understanding and approach to AfL based on the idea that when AfL is not used correctly by the teacher, the learners will find it difficult to participate competently. For AfL to work effectively, Palaiologou (2010) suggests that both students and teachers need to show a high level of involvement and interest in the method so that everyone is mentally stimulated and motivated to work towards the same goal. This means that the process of assessment must not only be done by the teacher, but the children must work equally to co-operate with the teacher and be involved in the process. Learning from practice, it has been noted that children often show higher levels of interest and motivation when the task is interesting and engaging as well as being informed as to why they are participating in the task. From a behaviourist point of view, every stimuli causes a particular reaction or behaviour. A specific event can influence a person’s behaviour meaning that there is a possibility for each AfL strategy to produce a different behaviour (Benson, 2003). Linking this information to the study, it can be assumed that due to the general physical involvement of the basketball strategy, children are likely to show a high level of engagement which would deliver useful results. However, there is the potential for this fun and stimulating method to produce an excitable reaction and create an environment where the children simply want to play and not learn. 
A suitable assessment strategy can offer the calmest and most soundless classroom an opportunity for each individual to have a voice in a setting they should feel comfortable (Goldsmith, 2013). The most introvert of learners should be allowed to build their confidence in their own classroom by participating in the learning opportunities given with no judgements in their own education. It is vitally important that learners are engaged and participating in the opportunities given to them so that students and teachers can work side by side to create an effective education to progress their learning. This belief by Goldsmith (2013) links closely with Donaldson’s suggestions as he eludes to the proposal that Wales must develop a curriculum that can produce confident and capable learners and offer them the opportunities to allow young people to engage confidently with their education and the challenges of their future lives. This AfL strategy puts trust in the pupils to act appropriately and respond to their environmental conditions suitably to achieve the most desired outcome meaning that maximum engagement and positive behaviour is required. Pupil’s interaction and responses to the method can be noted by the teacher and used to dictate the next steps in planning and progression.

Ethical consideration 
When conducting research in a school setting it is important to address any ethical implications. The ethical implications that apply to this study were addressed in detail within an ethics form submitted to the university. The ethics form was designed by the university’s ethics committee and completed by both researchers within this study. Ethical approval has been gained and cross referenced with the British Education Research Association (BERA, 2011) guidelines, the Data Protection Act (1998) as well as UWTSD research, ethic and integrity code of professional conduct and practice.
Due to the study being carried out in a year 5 classroom, an email was sent to the class prior to the lesson to explain what would be happening as well as a child friendly announcement on the day the research took place. This announcement informed the children of their rights to withdraw at any time they wish to do so. Details of the study were explained so that each child knew exactly what was happening at every part of the study so that the children did not feel any pressure to participate. Consent forms were given out weeks prior to the lesson and collected on the day. Assent was also gained from the pupils on the day to reinforce their decision to take part. Consent from the pupil’s parents as well as assent given by a child implies that a student fully understands the nature of the study and that they have agreed to participate. DuBois (2002) states that consent can be gained on behalf of a child under the pretence that personal details and identification is not divulged. Any information gathered is to be destroyed when the study ends. Assent was gained in both schools by using lollipop sticks and two bowls. One of the bowls is to confirm participation and the other is to decline. The children will remain anonymous throughout the study and no personal data will be collected. Schools will be referred to as school A and school B, while each child who is interviewed will be referred to as child 1, 2 and 3.

Lesson study design
The intention of a lesson study is to work in partnership and design a research experiment to determine the outcome of a question. This outcome is to be worked upon by teachers to address issues or enhance and improve an approach. Dudley (2014) specifies that a lesson study permits teachers to observe children learn in more detail and focus on specific subjects. Dudley (2014) recommends that a lesson study should be carried out by three researchers for the most desired results. However, the investigation in question is to be altered and carried out by only two student teachers who will be the researchers. The structure of the lesson study will consist of one researcher leading a lesson tailored to meet the needs of the research question, while the other researcher will observe and note take using a set observation framework. After the first lesson has been taught and correspondingly observed, the roles of the researchers will reverse and the researcher who previously observed will conduct a lesson while the other is then given the opportunity to observe. During the lesson, both researchers must monitor which pupils play a significant part within the lesson so that three children can be chosen using purposive sampling to effectively conduct semi-structured interviews and deliver fruitful results (Tongco, 2007).  An observation schedule will be designed to make note of what happens during the lesson (appendix 1 and 2).
Following each lesson, semi-structured interviews with the three chosen pupils will be conducted as a focus group in a location within the school in which each child feels comfortable (see appendix 3 and 4). The interview questions will be aimed to address the main research question regarding aspects of the basketball method. Subsequently, the researcher who conducted the lesson will also take part in a semi-structured interview to gain additional information relevant to the lesson and research question (see appendix 5 and 6). Using the data gathered from the focus group interviews, lesson study 2 will be adapted in accordance to what was disclosed during the interviews to improve both the lesson and the use of the AfL strategy in question. Although the lesson itself is not at the centre of assessment, it is directly linked to how the basketball strategy is used and its effectiveness during the lesson.  
Dudley (2014) and Babiuk (2005) indicate that to gain the most beneficial results from a lesson study, the researchers should record the lesson and interviews using video technology and claim it is a useful tool when reflecting. Although this would benefit the research based on the fact that the researchers would be able to review the recordings as many times as possible, there are privacy and confidentiality issues raised with this. Although this method was considered and noted, in light of the ethical guidelines set out by BERA (2011) and UWTSD research, ethic and integrity code of professional conduct and practice, it would prove difficult to gain consent for each pupil and result in a lack of desired participants. There is also the issue of school policy which meant that video or voice recording would not be possible in both school settings. Adhering to these policies and guidelines meant that the most appropriate way of gathering data and information was through an observation framework designed in preparation to the lesson study. 
Interviews
According to Basit (2010), interviews enable us to view the interpretations of others based on their perceptions and opinions. They give us an insight in to another’s psyche. A semi-structured interview in the shape of a focus group will be carried out between the researchers and three chosen pupils. The use of semi-structured interviews as opposed to structured interviews allows for the researcher to ask unplanned questions which may be prompted by the subject’s answers. Listening to the participants will give the researchers the opportunity to consider and understand potential rationales for their thoughts and behaviours (Glazzard et al., 2010). When conducting interviews, there is always the potential for bias (Bell, 2010). Sparkes (2002) argues that as researchers, we cannot enter the research process as ‘blank slates’ that data imprints itself on and that we enter the research process with hunches and biases on a specific topic that we must maintain our control over for maximum reliability. Mukherji and Albon (2010) state that when taking in to account a person’s answers, it is important to be aware that their answers must not be twisted or misunderstood and that it is essential that the subject understand the question exactly so that the researcher can fully comprehend the information. Furthermore, Cohen, Manion and Morrison (2002) address the issue of the ‘interview effect’. The interview effect applies when the subject of an interview responds differently to questions depending on how they relate or perceive the interviewer. Concerning the interviews in question, there is potential for the subjects to be reluctant to contribute effectively due to the fact that one of the interviewers is unfamiliar to the participants.
[bookmark: _Hlk511387592]Using the semi-structured group interviews, the data gathered will be qualitative as opposed to quantitative. Gratton and Jones (2004) claim that semi-structured interviews are a core component of qualitative data collection based on the in depth answers the researcher is able to gather from the subjects. Using non-participants observations as well as semi structured interviews is the most appropriate way to collect qualitative data (Gratton and Jones, 2004). Group interviews can be beneficial based on the fact that the researcher is able to gather data more efficiently and timely by using a larger number of pupils at the same time (Denscombe, 2014). This method can help produce a broader volume of data and can be very effective considering the time constraints of a school day (Bryman, 2004). Although ideally, it is beneficial for children to build their own answers, group interviews can be useful as the children are able to supplement each other’s answers with extra information. Nevertheless, it should be noted that the researchers must pay close attention, as there is always a risk of participants influencing or manipulating another subject’s answer (Newby, 2009). According to Bell (2014) it is vitally important that the researcher does not ask leading questions during the interview process as this could facilitate bias. Open ended questions are the most effective way of obtaining unbiased and detailed answers, along with the ability to probe deeper in to the explanations given by the subjects (Bell, 2014). Gratton and Jones (2004) explain that the process of probing is essentially when a researcher spots the opportunity to gain further and pertinent information that could perhaps be useful and asks a supplementary question. Lieb and Goodlad (2005) support the notion that there are two types of probing techniques. A clarification probe is when the researcher uses a question to ensure that there is a clear understanding between the interviewer and the subject of the interview. Whereas, an elaboration probe is when the interviewer may spot the opportunity to gather extra information on a comment made by the subject which may be deemed as interesting or important.  
Basit (2003) explains that the analysis of data enables researchers to gain an in-depth understanding of the investigation carried out and allows for the data gathered to be refined and interpreted accurately. The data gathered from the interviews will be broken down so that each individual’s answers can be simplified and made sense of. Following lesson number 1, the information obtained is to be used to enhance lesson number 2 and the use of the basketball strategy to tailor it to the needs of the learners and gain the best possible results. When lesson 2 has been completed and the interviews and observations have been conducted, the data gathered from both lessons 1 and 2 will be combined to provide a set of qualitative data. Ultimately, when all the data has been collected, similarities and trends will be examined to determine if the information can be applied to answer the research question. Examining the data will help create a theoretical framework which will enable the findings to be discussed and interpreted. These answers and interpretations are known as ‘constructs’ which are substantial in terms of understanding a subject’s opinions. Spiggle (1994) claims that it is difficult to consider qualitative data as ‘right or wrong’ and that these constructs help provide a sense of reliability to the data by noticing common patterns and trends within people’s answers. This data is to then be discussed and used to compare to previous literature on AfL in relation to the research question. 

Lesson study 1 analysis
Lesson study 1 was conducted in school A and was carried out immediately following the lunch break at 1:15pm by the researcher who was most familiar with the school and had a previous teaching relationship with the pupils in that class. This researcher will be known as researcher 1. The second researcher (researcher 2) observed and took notes using an observation framework that had been developed previously, using subheadings and comments which address key issues that would be scrutinised during the lesson. During the lesson, the children were given a variety of resources such as ipads, fact files, maps and books, which would help them discover and research information on the lesson topic. The topic of the lesson was called ‘My square mile’. The objective of the lesson was for the children to generate questions they could research the answers to, based on what was within the square mile of the school. Although the lesson topic was based on ‘My square mile’, this was secondary to the initial research question developed by both researchers which was whether or not the basketball strategy is an effective tool for teachers and learners to plan for their next steps in learning? This meant that the basketball strategy needed to be used at different points throughout the lesson. In lesson study 1, the basketball was used at the beginning of the lesson, during the middle section of the lesson and at the end of the lesson. 
Firstly, it should be noted that, generally, the children were able to competently participate using the basketball strategy while also successfully following the instructions of the lesson and tasks prepared for them. During the lesson, the teaching researcher stopped the class and gained their attention to begin the use of the basketball strategy. During the basketball activity, the ball was thrown around the classroom and questions relating to their square mile were directed at the child in possession of the ball. The child then had the opportunity to choose another pupil to throw the ball to, so that they could have the opportunity to answer a question. The purpose of using the basketball strategy was to ask questions to gauge and observe what knowledge on the topic the children had and who may have needed additional support. This was then repeated at the end of the lesson.
Immediately after the lesson, both researchers discussed which pupils were deemed to have played a useful role in the lesson, for example, a child who had answered multiple questions and had given stimulating and interesting answers and another child who was observed to have not had the opportunity to answer a question. It was believed that using these kind of candidates for the group interviews would produce the most prosperous results based on the notion that each child will have had a different experience during the lesson and provide the study with a range of answers. 
The subjects chosen from school A reinforced the decision to use purposive sampling as each child was able to give informative answers and elaborate upon their answers based on their experience during the lesson. Drawing data from the interviews, the general consensus amongst the subjects was that using the basketball strategy was an effective way to engage the children and added enjoyment in to the lesson. When asked:

“How the children felt when the teacher used the basketball strategy to ask questions?”

 Child 1 and Child 2 each responded by stating:

“It was more fun, better than putting hands in air because arms get tired”.

“Another way to share ideas with everyone in the class. It's fun as well, I like it”.

This information shows that because the children are enjoying using the method, it engages them enough so that they are involved in the lesson and hopefully willing to give answers which will in turn benefit the teacher who can plan for more specific, immediate support or for future lessons if the information is plentiful. 
Not only is AfL identified as enabling a teacher to plan for future lessons, but it gives a teacher the opportunity to immediately tailor the lesson or support learners during the activity. To do this effectively it is important that the teacher paused the lesson and used the AfL strategy to discover who needs immediate support. During the interviews, the subjects were asked:

“What are your feelings towards the teacher stopping the lesson to ask questions using the basketball?”

The children gave similar answers all relating to the general idea of determining if they were completing the task correctly. Child 1 stated:

“We can magpie other people’s ideas and know what they need to learn next”.

While Child 2 confirmed:

“It helps me see if I'm doing it right and what kind of stuff other people know”.

Based on each child’s answer, the children use the basketball strategy to identify if they are on track in terms of achieving the goal of the task. Similarly, this is partly the intention of the teacher because if the children are incorrectly carrying out the task then it is the teacher’s responsibility to step in and support the learning. 
When using the basketball method as an AfL strategy it is important to keep in mind that all strategies are different and each method has its own positives and negatives. From a personal perspective it would be difficult to find a ‘one size fits all’ kind of AfL strategy. During the interviews the children pointed out that some children may not get a turn to answer a question and that some children may only throw the ball to their friends.
Child 2 claimed:

“If people in other groups get the chance to answer, I would not pass the ball to someone I do not like”.

Child 3 suggested that if the teacher was to establish rules when throwing the ball then this would solve any kind of issues regarding fairness. Although, it was pointed out by child 1 that using the basketball strategy means that only one person may talk at a time so everyone else must listen carefully. This can be helpful when children are attempting to listen attentively and learn more about the topic, thus, improving their own learning independently. 
When the researcher who had taught the first lesson was interviewed, it was pointed out that because not every child had the opportunity to answer questions, then, as a teacher, they were not able to plan next steps for their learning based on the fact that the teacher was not currently aware of where that child is at with their learning. However, the researcher did explain that from the information that was gathered, it would be possible to plan for future lessons and provide immediate support. 

“In terms of next steps and planning future lessons, I would use the information written on the whiteboard and the A3 sheets of paper to establish what topics were not covered create a lesson based on these topics. Using the ball helped me understand who the children who struggled with the task were. Using that information I would plan to work alongside them and work more closely with them in the next lesson so that they are able to answer and ask questions more effectively”.

To improve upon lesson study 1, the information acquired through both the interview with the children and the interview with the teaching researcher had to be evaluated. Evaluating the data gathered meant that lesson study 2 could be adapted and tailored so that any previous underlying issues were addressed to maximise the effectiveness of the basketball strategy as a tool for both the teacher and learners.

Lesson study 2
Lesson study 2 was conducted the following day, again after the lunch break at 1:15pm. To keep consistent with lesson study 1, the observing researcher took notes commenting on anything of any significance during the lesson and used the opportunity to determine which students had played an important role in the lesson. The students chosen would then participate in the following interviews, similarly to lesson study 1. Based on the findings from lesson study 1, lesson study 2 was adapted and improved so that the lesson and the AfL strategy would be more effective. According to the results of the interviews in lesson study 1, the children identified that a way of improving the fairness of the basketball strategy would be to ensure that there are rules in place regarding throwing the ball. Introducing these rules would mean that more children are given the opportunity to answer questions. By more children answering more questions, it provides the teacher with a greater amount of information which can be used to help plan for future planning and next steps in learning. During the interviews that followed lesson study 2 the children were asked:

“Tell me why you think the basketball method may or may not be fair?”

During their explanations of why they thought the basketball method may or may not be fair, child 3 states that:

“I think having rules means more people get a go rather than just one friendship group”.

While child 1 said:

“I liked the rules. It meant you pass to different people”.

These rules proved to be an effective way of gaining more answers from a larger amount of children based on the fact that more children were able to have the opportunity to answer a question rather than the same child answering multiple questions because the ball was thrown at them numerous times. In lesson study 1 it appeared that children who may be deemed as ‘popular’ by their peers would get more turns than others which would, in turn, limit the opportunities given to other children to answer questions and effect the teacher’s ability to effectively plan future support for as many pupils as possible.  
A theme that became apparent during the interviews in lesson study 2 was that the pupils appreciated the teacher pausing the lesson to assess the children’s learning using the basketball method. Although it was clear that the children did not know exactly why the teacher uses the basketball method, each child gave a positive response to the question:

“What are your feelings towards the teacher stopping the lesson to ask questions using the basketball?”

Child 3 responded by saying:

“It’s good because we can recap. You can steal ideas from other tables”.

Likewise, Child 2 answered: 

“I think that’s fine. It gives you a break and you can see what answers other people are saying”.

From examining this information, it is evident that pupils are using this opportunity to pause the lesson and listen to other people’s answers as a way to ‘magpie’ information from other learners. A similar answer was given by a child in the lesson study 1 interview.  This means that, in some form, the pupils are assessing their own learning and evaluating what they do not yet know and gathering or remembering the information other pupils are providing so that they can further their learning without the support or assistance of a teacher.
As previously mentioned, no one AfL method is perfect, meaning that there are always aspects of a specific method that can be improved so that in future lessons these improvements can be implemented to maximise effective of the AfL strategy. When asked:

“Think back to the lesson and tell me what you think we could have done differently if we were to teach the lesson again to a different class?”

Each child’s comment was aimed more towards improving the lesson itself as opposed to mentioning anything about the basketball. However, the information the children provided was useful. Each child similarly touched upon the addition of a more focused task and resources within the lesson so that there were more rules in place. This would mean that some children would not lose concentration and end up googling pictures of their house on google maps. Giving more specific or less resources alongside adding rules to the lesson would mean that children may be more focused on the task and, consequently, research further information, which would provide the class and teacher with improved answers when a child is thrown the ball during the basketball strategy. 
Throughout the lesson and when questioned in the interview, the children did not appear to fully understand exactly why they were using the basketball strategy or why it may be helpful. As a general belief, the children assumed the basketball strategy was being used because it was fun. This can be seen in the data across interviews in both lesson study 1 and 2 when the majority of the children state that they all think it is fun.
In the lesson study 2 interview, the subjects are asked the question:

“Why do you think we use the basketball?”

Child 3 replies:

“Because it's really fun and we can see who is supposed to be talking in the class”.

While Child 2 confirms a similar viewpoint:

“I agree but also because it’s fun”. 

Deriving from these answers stems the issues that the children do not essentially know why the basketball method is being used. Although as previously mentioned, some children stated that they can use other people’s answers or see what other people have learnt, there is a strong possibility that not all children do this to good effect. To move forward and improve upon using the basketball method, analysis of the data dictates that the next step of progression be to inform the children, prior to the lesson, of the reason why the basketball method is being used and what they can do to maximise its effectiveness in their learning. This would likely ensure that the children stay engaged when others are talking and use the information supplied by other pupils to support their own learning and increase their knowledge without the assistance of a teacher. 

Discussion and recommendations
The discoveries in this paper can be closely linked with the aforementioned literature from a variety of research on assessment for learning. As acknowledged by Black and Wiliam (2005), teaching standards in schools can only be raised by the teachers and students themselves. Recognised as an essential component of classroom work, formative assessment is considered an excellent way of improving classroom standards. Weighing up the data collected through classroom observations, pupil interviews and researcher interviews, provides crucial information that can be used to address the research question. Florez and Sammons (2013) suggest that assessment for learning is part of effective planning and that an effective AfL strategy can support future planning for both the students and teacher. According to the interviews with both researchers and the statements provided from the data collection, the researchers felt that the basketball strategy was helpful for immediately assessing who may have needed support during the lesson. Researcher 1 clarifies that using the children’s answers from utilising the basketball worked as a tool to assess who not only has knowledge of the subject, but who is successfully completing the objective and who understands the task. However, it is noted that, at times, the strategy was ineffective in providing sufficient information on the students learning based on the fact that not each child had the opportunity to answer questions. This means that although it was helpful for immediately understanding who was on task or who needed additional support, it was difficult to plan beyond the lesson based on the lack of information on each child’s learning. Furthermore, a small number of children clearly did not want to or were not prepared to answer questions, so they would shy away when the ball was about to be thrown by looking in another direction or standing behind another pupil. This means that the information the teacher can gather from the children is limited, therefore, only providing enough for the teacher to generalise what the children do and do not know as opposed to having an in depth understanding of the children’s knowledge. Nevertheless, Sangster and Overall (2006) outline the importance AfL plays in acting immediately to provide a more specific and personal education. Reinforcing the claims from Sangster and Overall (2006) and Norwich and Jones (2014), some of the answers provided by the children gave the teacher enough information to provide immediate and specific support to the pupils who found the task hard and needed additional support generating questions and answering them. This shows that, in some sense, the basketball method can appear to be a useful tool. Moving forward, to enhance the use of the basketball method and gain a broader understanding of where each child is at in their learning, the teacher should ensure that each child is given the opportunity to answer a question every time the lesson is paused to begin throwing the basketball around the room. As suggested in the interviews with the children, a ‘circle time’ method would have a desired effect where one person at a time can talk and each person is given the opportunity to speak with no embarrassment of dropping or throwing a ball. This would provide the teacher with information on each child’s learning and enable the teacher to hopefully plan beyond the immediate lesson.
Drawing on the research presented by ARG (2002), the importance of self-assessment within AfL is an aspect of education which can provide children with skills they can use throughout their lives (Glazzard et al., 2010) to become confident and motivated practitioners. Teaching children to reflect upon their own learning can enable them to identify a path for progression to advance their knowledge, showing that children are becoming independent and capable learners (Donaldson, 2015). The research shows that a small number of children were using the basketball strategy to listen to other children’s answers and take note of them so that they could remember the information and use it to enhance their own knowledge of the subject. Using the data collected from the interviews, it became apparent that the children were unaware that this is an aspect of the basketball strategy which enables them to be in control of their own learning by internally self-assessing their own knowledge. Although some of the children who participated in the interviews stated that they were able to ‘magpie’ information provided by other children, not every child reinforced this ability to self-assess and self-manage their own learning by listening to others. The term magpie refers to the ability to gather information from other learners and combine it with their own prior knowledge to develop and further their own learning. This is a skill that some children practise inadvertently, while the study found that students who were more engaged were more inclined to do this. In the future, to maximise the number of children doing this, or to ensure children are using this skill consistently and consciously, the researchers felt that it would be beneficial if the children were informed of the skill and why it would be useful when exercising the basketball method. Sangster and Overall (2006) claim that providing learners with the best opportunity to have control over their own learning increases engagement levels which will provide a higher quality use of the skills needed to magpie information effectively (Cremin and Arthur, 2014). To provide the best opportunity in future lessons, the researchers strongly believe that children must be informed as to why particular AfL strategies are important. 
The research understands that there are limitations to AfL, in that each AfL strategy has its own advantages and disadvantages. A key limitation that was discovered with the implementation of the basketball method was, as beneficial as it would be for the children to magpie information and use other children’s answers to further their own learning, if a child does not already possess the skills or the cognitive schemas to do so (Skemp, 1962), then they would not be able to successfully utilise the information provided to self-manage their own learning (Black et al., 2004). To combat this and move forward, it would be advantageous to improve a child’s cognitive development so learning the skills to logically reason and understand (Piaget, 1959) at an early age can carry them through education and life which will support them in becoming independent and capable learners (Donaldson, 2015). 
Although improving these skills would improve the overall effectiveness of the basketball strategy, the lesson study was fairly short and concise. This means that time constraints in terms of the amount of time spent at each school (Bryman, 2004) and the short nature of the study meant that it would not be possible to imbed the core skills needed to improve cognitive development for children to truly understand and utilise the benefits of the method. Dudley (2014) identifies the need for a third lesson within a lesson study to gain the most fruitful results. Adding another lesson to the study would have been beneficial, so that the researchers could have improved upon the two previous lessons by informing the children of exactly why they were using the basketball strategy and what skills they could use to help gain the best results. 

Conclusion
In conclusion, there are two main themes that have come to light from the lesson study. How the lack of information provided by children prevents a teacher to effectively plan future lessons but allows for immediate support to be provided, and, how a child is able to self-assess and be in control of their own learning by listening to other children’s answers. Although AfL strategies are mainly used to assist in planning future lessons and assessing a child’s learning, the data collected suggests that the basketball method works better as a tool for immediate assessment and immediate actions or intervention as opposed to planning lessons beyond the current lesson. The researchers found that when using the basketball strategy, it was easier to observe who was finding the task difficult or incorrectly executing the instructions. This meant that the teacher was able to immediately intervene and provide support to get the children who were struggling back on track. The researchers discovered that the answers provided by the children during the basketball activity were sometimes useful for gaining a small understanding of the children’s knowledge, however, it was only possible to hear an answer from a small number of children based on the basketball method being time consuming. It is also worth noting that because the children are always providing different answers, the teacher can never truly know what exact information the children understand based on the fact that the children are not answering the same question. If each child answered the same question it would enable the teacher to see that each child has gained some level of understanding of the area in question. Nevertheless, it is not to say that answering a variety of different questions is a bad thing. Answering a variety of questions gives other children the opportunity to hear a broad range of answers so that they can magpie a range of information instead of the answer to simply one question. In terms of the research question, the study suggests that the basketball strategy is an effective tool for immediate planning and support as opposed planning beyond the lesson. For a teacher to plan effectively further than the current lesson, more information needs to be gathered from the children so that the teacher has more data to create more specific steps in learning.
Linking closely to the wide variety of answers children give, is self-assessment. During the lesson, children appeared to use the opportunity to listen to others as a chance to learn new information and remember new facts so that they could further their own learning. They also used it as a chance to assess whether or not they were achieving the lesson objective or performing the task incorrectly. The basketball strategy comes in to its own if a child is able to successfully and competently self-assess. The problem with this is that some children do not yet possess the ability to successfully self-assess and are not aware of their own learning. If a child is self-aware and is informed that they are supposed to use other children’s answers, this would enable them to have control in their own learning and use the information they have gathered to plan what they need to work on, for example, if child 1 gives an answer that is new to child 2, then child 2 can plan to research what child 1 has said so that they can then learn the same information. Therefore, relating to the research question, if a child is able to successfully self-assess and self-manage then yes, the basketball strategy is in-fact a highly effective strategy to help children plan. Although, it is essential that for it to work effectively, children must be informed of why they are using the basketball strategy and have the cognitive development to do so.
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	Appendix 1 
Observation Schedule
Name of Student Observer: Kane Thomas
Name of Student Teacher: Laura Davies
Date of Observation: 26.03.18

	Teacher input: Teacher throws ball. Explaining how to answer questions effectively. Continuously assessing the task and child outcomes. Using the information to clarify task and instructions throughout the lesson to narrow in on how to create the best questions and research methods to suit the question e.g. some questions are hard to answer such as how much electricity is used in School A? /How many autistic people are in School A?




	Pupil expectations: 





	Support provided (resources/guidance): Paper maps, ball, post-it notes, Chromebooks, A3 paper, explained how to use google maps/satellite. Reading with children. Showing children where to find the correct information and how to find data in tables and text.                                             





	Pupil interactions with teaching staff: Pupils put their hand up and answer questions. Teacher enquires with groups to find out what questions they are coming up with. Teacher gives suggestions to pupils who are having trouble coming up with questions. Throwing the ball back to the teacher. Answering questions while holding the ball. Making suggestions to teacher on potential questions they could ask. 





	Pupil interactions with other learners: Talk partners. Asking others where they live. Explaining the task to other pupils. Explaining how they found answers to the class.





	Pupil’s response to task: Laughing throwing the ball – pupils find it fun. Pupils enjoyed researching their local area using a variety of different research methods such as fact files, the internet, Google maps, paper maps. Pupils were quiet and engaged when throwing the ball and answering the question which lead to them coming up to the whiteboard and writing their answers down. By listening to other children answer questions with the ball, children were able to identify that they needed to answer a different question at the end of the lesson when they had to opportunity to catch the ball.





	Strengths and difficulties faced by learners: Throwing the ball gently/sympathetically. Creating questions that are easy to find the answers to using simple research strategies or methods. Children are unaware that the ball is used to plan their next steps in learning e.g. understanding that if someone with the ball answers a question they do not know then they should attempt to find out that information for themselves. Some children did not get to have a turn throwing the ball or answering questions. Some children had multiple turns to throw the ball and answer questions.





	Strengths and difficulties faced by staff: Getting the children to create questions that they can find the answers to. Some children came up with difficult questions to answer.





	Pupil engagement/involvement: Children were all engaged and were able to share Chromebooks and share paper to write on. Pupils were excited to find out about their local area. Pupils used some excellent ICT skills to find the answers to questions by using different websites such as Trip Advisor. Not every child had a turn at catching the ball and answering questions. Some children had multiple turns to answer questions which can be seen as unfair by others.






















	Appendix 2
Observation schedule
Name of Student Observer: Laura Davies 
Name of Student Teacher: Kane Thomas 
Date of Observation: 27.03.18 

	Teacher input: 
-Recap on email and ask children how far is a mile? 
-Lots of questioning for the children to come up with their own ideas. Almost every sentence was a question which is encouraging metacognition. 
 
Ball – The student teacher told the children to pass to other children based on certain criteria: 
-Opposite sex 
-Different table 
-Someone that you have not spoken to 
-Someone behind you 
 

	Pupil expectations: 
The children were expected to use their square mile and research areas of interest. They were ‘quizmasters’ coming up with questions for a game show. 
 

	Support provided (resources/guidance): 
Resources: Maps, pictures of landmarks in the area, iPads, fact file of St Thomas. 
Mr Thomas showed the children how to use google maps and how to find out the answers to their questions. 
 
 

	Pupil interactions with teaching staff: 
Asking for clarity and reassurance on questions and ensuring they were on task. 
 
 

	Pupil interactions with other learners: 
-Highly engaged throughout the session. Talking to people on their tables and other children in the class. Questioning and debating about topics before finding out the answer. Working together to think of questions and come up with answers. 
 
 

	Pupil’s response to task: 
Pupils were highly engaged in the session. They spent time writing up questions but took a little longer to research the facts. 
 
Ball – As there were rules introduced, the children seemed more a lot than the children the previous day, as they were ready to answer a question if the ball came to them. 
 
 

	Strengths and difficulties faced by learners: 
Coming up with questions that were too difficult to answer.  
 
 

	Strengths and difficulties faced by staff: 
Engaging ALL children in the learning. Some children were fixed on a certain question and spent too much time researching something too difficult. 
 
 
 

	Pupil engagement/involvement: 
Most children were engaged in the activity. The pupils who were not were supported by teaching staff. 
 



	Appendix 3
What did you enjoy most about today’s lesson? 
 

	Child 1
I enjoyed that we got to investigate about our square mile because we don’t normally do stuff like this and it's fun to look at where we can go and what we can do 

	Child 2
I enjoyed that we were working together and thinking of our own questions and seeing if there is much in our square mile. I liked answering our own questions 

	Child 3 
I normally love research and partner work – it’s a nice time to do things together rather than on our own. I liked learning about places. 

	How do you feel about the teacher using the basketball to ask questions? 
 

	Child 1 
I like it because then you know who to look at. The children get to choose who to pass to who they want to. I liked it because only the people with the ball can talk. 

	Child 2 
I agree with (name) – I liked the rules. I liked using the ball because I had used it before in maths! 
I liked that we could give the ball to different people and I could choose who I wanted to pass to. 

	Child 3 
We get to choose who to pass to. We can pass it to tables who might have found interesting information. 

	What other ways would you prefer to use answer questions? 

	Child 1 
Same as (name).

	Child 2 
I like going in a circle and passing an object around the circle. We can only speak when we have the object – like with the ball. 

	Child 3 
Each table can decide what answer they are going to give. Rather than saying give me one answer, we are allowed to give all our answers. 

	What are your feelings towards the teacher stopping the lesson to ask questions using the basketball? 

	Child 1 
Sometimes people talk when you say stop and they don’t actually listen. There are other ways to stop the lesson.  
 
I like that when we stop we can steal ideas. 

	Child 2 
I think that’s fine. It gives you a break and you can see what answers other people are saying. 

	Child 3 
Its good because we can recap. You can steal ideas from other tables. 

	Tell me why you think the basketball method may or may not be fair? 
 

	Child 1 
Mainly because the other children may not get a go. Sometimes they don’t get a go. 
 
I liked the rules –it meant you pass to different people. 

	Child 2 
I think it’s unfair if you’re in the same class as me because I always have good answers! 
 
When you said pass it to someone you haven’t spoken to – I had to think “who haven’t I spoken to?” so I passed it to someone else. 

	Child 3 
Some people may want to give a good answer but the person with the ball may just pass to their friend who doesn’t even have an answer. 
 
I think having rules means more people get a go rather than just one friendship group! 

	Why do you think we use the basketball? 
 

	Child 1 
It shows you who doesn’t want to share their work. 
 
 

	Child 2 
I agree but also because it’s fun. 

	Child 3 
Because it's really fun and we can see who is supposed to be talking in the class. 

	What do you like about using the basketball? 
 

	Child 1 
I like to hear other people’s ideas on different tables. 

	Child 2 
The same as the girls. It’s fun! 

	Child 3 
Everyone can have a chance and you can learn other people’s facts. It’s fun! 

	What don’t you like about using the basketball? 
 

	Child 1 
When someone gets picked who didn’t want a go. Not everyone gets a turn. 

	Child 2 
I don’t like it when people laugh at other people. 

	Child 3 
You might feel embarrassed if you miss catching the ball. This could make people feel really upset, especially if people don’t agree with our answer. 

	Think back to the lesson and tell me what you think we could have done differently if we were to teach the lesson again to a different class? 
 

	Child 1 
Only let children use google maps, not google earth. 
 
Self-Assessment: You might think, I wish I had thought of that! 

	Child 2 
Nothing. I’d be surprised if anyone didn’t enjoy that lesson. 
 
Self-Assessment: Yes – you listen to other people’s answers and it makes me question my understanding. 

	Child 3 
People get distracted looking at their houses, so it would be better just to use the internet / safari instead of google maps. 
 
Self – Assessment:  

















	Appendix 4
What did you enjoy most about today’s lesson? 
 

	Child 1  
Enjoyed learning facts about her school and the surrounding area. I found this interesting.  

	Child 2  
I liked learning about the community in (School A). 

	Child 3  
I liked using the ball the throw around the class to answer questions. 

	How do you feel about the teacher using the basketball to ask questions? 
 

	Child 1  
It was more fun, better than putting hands in air because arms get tired. 

	Child 2  
Another way to share ideas with everyone in the class. It's fun as well I like it. 

	Child 3  
Good way for somebody to talk at once without getting interrupted. 

	What other ways would you prefer to use answer questions? 

	Child 1  
Like to sit in circle so there is no right or wrong answers – sharing answers with each other.  

	Child 2  
Only if your hand is out to talk. Hand out – I want to speak. Thumb down not to speak. Different hand gestures. 

	Child 3 
Sit in a circle and one person at a time talks. I prefer not everyone talking at once. 

	What are your feelings towards the teacher stopping the lesson to ask questions using the basketball? 

	Child 1  
We can magpie other people’s ideas and know what they need to learn next. 

	Child 2 
It helps me see if I'm doing it right and what kind of stuff other people know. 

	Child 3  
Can take the time to stop and gather what we have so far. 

	Tell me why you think the basketball method may or may not be fair? 
 

	Child 1  
Is fair because one person talks at a time but not fair because some people only choose their friends and sometimes the ball just goes back and forth the same people. I think it is fair because everyone has to think just in case they get asked a question. 

	Child 2  
If people in other groups get the chance to answer, I would not pass the ball to someone I do not like. 

	Child 3  
Would like the teacher to establish rules for throwing the ball. 

	Why do you think we use the basketball? 
 

	Child 1  
Look forward to throwing the ball because its fun and I like sharing my ideas with everyone. 

	Child 2  
We use it so everyone gets a chance to have a go. 

	Child 3  
I like it because it is a different way of doing things and it’s more interactive. 

	What do you like about using the basketball? 
 

	Child 1  
I like it because you get a chance to think about a question before you have had the ball. It is fun because sometimes we drop it and everyone laughs so it is funny. 

	Child 2  
You get to throw the ball in a class which is unusual. Sometimes my arm hurts from writing so throwing the ball around is a little break. 

	Child 3  
I like the challenge of having to think fast and think on the spot because the ball has been throwing at me. 

	What don’t you like about using the basketball? 
 

	Child 1  
Some people only pass to people they like. Some people will get embarrassed if they cannot catch the ball or cannot throw it. 

	Child 2  
Some people might not get a turn. 

	Child 3 
Sometimes I don't want to speak but someone might throw the ball at me. 

	Think back to the lesson and tell me what you think we could have done differently if we were to teach the lesson again to a different class? 
 

	Child 1  
Give some example questions so have more to answer.  
 
 

	Child 2  
Bigger maps, longer lesson and draw maps ourselves. 
 
 

	Child 3  
Choose groups instead of being put in to groups. Roles – so everyone gets equal time on the laptops, maps, paper. Have a quiz at the end. 
 
 

	When we use the ball in class to ask questions, does it make you think about what you have or have not learnt? 

	Child 1 
Yes, it kind of does because if someone answers a hard question and I have only answered easy ones then I know I need to find out the answers to some harder questions. 

	Child 2  
It lets me know who I can help in the class to answer some questions they do not know. 

	Child 3 
Might make people feel bad because I have not answered as many questions as other people. Can use it to assess our own learning. We are thinking about throwing the ball at the time but after the lesson I can think about what I did and did not know. 


 





 
 
	Appendix 5
How do you feel the lesson went? 
I think the children were engaged in the activity and were particularly good following instructions. However, I believe that they could have worked better within their groups. As a whole, I think we were adequately prepared for the lesson and the children responded well. 

	How do you feel the lesson went using the basketball? 
I feel that it was effective in engaging the children and assessing their understanding of the task. When we used it later on I also feel that using the basketball was useful. 
 
 
 
 

	In what way do you feel it was effective / ineffective? 
It was effective because it was fun and it engaged all the pupils. I think it allowed me to assess their understanding of the topic. I could see which children were doing the work and who was doing the minimum. I feel that I was able to use the strategy as a tool to observe who needed my input to help them. At times I felt that it was ineffective because some children would only pass to their friends and others would get multiple chances to answer. 
 
 

	How will you use the information you have gathered from using the strategy to plan for the next steps in learning? 
Within the lesson I used this strategy to help me with my immediate assessment of who needed help and who understood the task. In terms of next steps and planning future lessons, I would use the information written on the whiteboard and the A3 sheets of paper to establish what topics were not covered create a lesson based on these topics. Using the ball helped me understand who the children who struggled with the task were. Using that information, I would plan to work alongside them and work more closely with them in the next lesson so that they are able to answer and ask questions more effectively. 
 
 

	Is the basketball strategy effective for every learner in the classroom? Please give reasons. 
 
No. There were some children who do not want to answer questions, so they would shy away whenever someone was ready to throw the ball e.g. looking away from the person throwing the ball. 
 
Not everyone had a turn during throwing and catching the ball, so I feel that it may not have been as effective for those pupils. 
 
 
 
 

	Do you think using the strategy during the middle of the lesson was effective and why? 
 
I feel as though it was effective during the session as it gave the children the opportunity to see what questions other children were asking and the answers they were coming up with. I also feel as though it was effective for me to point people in the right direction in terms of what they should be doing and acted as a mini plenary. This helped me assess their understanding of the task and their learning throughout the session. It was a good opportunity for me to address and observe any misunderstandings of the task and ask some further questions to gauge where they were at. 
 

	What was the purpose of using the basketball method twice during the lesson? 
 
To assess their understanding and identify which groups or children needed additional support. Whereas, at the end of the session I used it as a tool for children to teach each other what they had learnt and record their answers on the whiteboard.  
 

	In what way do you think the children used the questioning to assess their own learning? 
 
I believe it gives them the opportunity to listen to other children and boost their confidence if other children are doing it correctly. I also believe that if a child feels that they were doing the task wrong, it gives them the opportunity to ask questions to me, as a teacher, and clear up any misconceptions.  
 


 
 
Going forward we are going to add rules when the children throw the basketball so that we address the key issues that were identified through the focus group and semi structured interviews with the children and student teacher. The changes we intend to make are: 
· Throw to a different table 
· Throw to a different gender 
· Throw to someone you have not spoken to today 
· Stand up 
· Face the person who is holding the ball 
 































 
	Appendix 6
How do you feel the lesson went? 
I feel as though the children worked well together and were able to work well to generate and answer questions. They were able to use the internet and google maps, however using google maps distracted them and they were often drawn to look at things like where they live. 
They were able to generate some great questions. 
 

	How do you feel the lesson went during the basketball activity? 
I thought the basketball activity worked well as children were able to answer questions effectively. The children were able to use the added rules to make the strategy fairer so that everyone had the opportunity to feedback information. 
 

	In what way do you feel it was effective / ineffective? 
I feel that it was effective because using their answers I was able to gain an insight on what they had found out and what they needed to do next. 

I thought that not everyone in the class was able to have a turn based on the strategy being time consuming. I do feel it was a fair strategy especially with the added rules.  


	How will you use the information you have gathered from using the strategy to plan for the next steps of learning? 
Using the information gathered I was able to gain an understanding on who understood and who needs additional support. 


	Is the basketball strategy effective for every learner in the classroom? Please give reasons. 
 I don’t feel it is because I feel that the children don’t know why they are doing it so they are unable to assess their own understanding. However, I do feel that the children who get the opportunity to answer are able to build confidence because they have provided the class with good information. 


	Do you think using the strategy during the middle of the lesson was effective and why? 
I feel it was effective because the children were able to listen to other children’s answers and see whether or not they were completing the task correctly. It also gave them to opportunity to raise any questions. It was an effectively ‘brain break’. 


	What was the purpose of using the basketball method twice during the lesson? 
Using it during the lesson enabled me to gain a better understanding of who needed extra support. It also gave the children the opportunity to listen to other people’s ideas. 
At the end of the lesson it was helpful because I was able to see how much the children have learnt and would be able to plan the next lesson based on this information. 


	How will using the basketball method at the end of the lesson help you with your short-term planning? 
It will help me decide on the groups that the children may need to work in during the next lesson so that I can give them the necessary support based on the answers they gave. 


 

