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Section 1
Foundation Phase Framework (2015) was introduced by Welsh Government (2014) as a way to help achieve the best education for Wales and focusing specifically on basic skills of literacy and numeracy, promote the traditions and language of Wales and for communities to welcome multiculturalism (NAFW,2001).
Foundation Phase Framework (2015) has a wide range of practices and pedagogy that is vital to a child’s development, it also highlights the importance of experimental learning and language and communication as well as social and personal development. 
Foundation Phase Framework (2015) focuses on strengthening children’s learning experience and building positive relationships with parents and guardians as these are seen as a child's first educators before they attend any form of setting (Kingston, Siraj 2017).
Foundation Phase Framework (2015) is a statutory curriculum in Wales for children aged 3 to 7 years of age. This curriculum was first introduced in 2008 but only in nursery classes for children aged 3 to 4 it was fully introduced to primary schools in 2011 which focus on children aged 6 to 7 as highlighted by Thomas & Lewis (2016).
Alongside Thomas & Lewis (2016) Goodway (2016) highlights that at the age of three to seven years Foundation Phase Framework (2015) identifies seven areas of learning that form part of an integrated cross curricular way of teaching and when practitioners are planning for their curriculum, it always has the child as the main focus.
The seven areas of learning that are highlighted in Foundation Phase Framework (2015) are mathematical development, language communication and literacy, social and person development, bilingualism and multicultural understanding, physical development, creative development and knowledge and understanding of the world as highlighted by Blanchford et al (2007).
Gore and Ladwig (2006) suggest that Practitioner professional development plays a key part in having a successful implementation of a new curriculum and having the right professional development can allow teachers to expand their knowledge and introduce them to a new approach to teaching. Alberta Education (2006) also agrees with Gore and Ladwig (2006) and suggest that having the appropriate professional development for practitioners n lead to children improving in their development through their early years.
Introducing practitioners to the implementation of a new curriculum is a significant but also a challenging task, while having programs in place to help with professional development can help with the preparation for a new curriculum it is also important to make sure that all practitioners needs are met when promoting change in a setting and have the appropriate continuous professional development throughout the implementation of a new curriculum  and having the right tools and training for practitioners will lead to successful results all around (Gibson,2010).
The most recent stocktake that us been undertaken by Siraj et al (2005) highlights the lack of staff training that is accessible for not only new staff but staff who have worked in settings for years (Welsh Government, 2014).
Alongside Welsh Government (2014) Hopkins (2014) suggests that by strengthening and introducing practitioners to a wide range of training and by not focusing on structural changes to a curriculum this will result in a higher increase of successful results for children’s development by enhancing the quality of teaching, rather than concentrating purely on structural changes, increases in all children’s achievements are likely to result.
As discussed in the previous statement another challenge that comes with the implementation of Foundation Phase Framework (2015) is that practitioners struggle to find a clear understanding of the reasoning behind the new theories and changes to the early years curriculum, this means that the outcome of this would more than likely mean that if practitioners do not fully understand the new implementation, then they would go back to their old way of teaching, and this could have an impact on how different setting follow different curriculum without the clear message of the new implementation as highlighted by Taylor and Rhys and Waldron (2016).
Funkkink and Lont (2007) reported that the right resources and training for practitioners can amplify and support children’s social and personal development, it can also support children’s physical and language development by having a more in-depth learning experience overall this suggests that by having the right provisions in place will help practitioners get a clear understanding of any future implantations of a new curriculum.
Welsh Government (2015) evaluation of the Foundation Phase Framework (2015) highlights that there is a variety of different training and support that is provided by Welsh Government this training includes guidance on each area of learning, different training modules and guidance on each area of learning, the employment of a support officer and this is offered in funded non maintained settings and in each local authority.
Welsh Government (2015) spent £46 million pound on supporting practitioners with training in the foundation phase in 2012 to 2014 evidence shows that for practitioners to have a clear understanding of new implementation to any curricula and how important these new changes are they need to know how important teacher training is.
Therefore for any future success to implementations and changes to a new curriculum one suggestion that could be made is that any training that is available and needed for practitioners to have a clear understanding of new changes should be made compulsory and all practitioners should have to participate in this training not just head teachers and teachers. This training should be provided for all sectors of early years setting and by practitioners, As professional development training is compulsory then this might allow practitioners to see the importance of attending training courses and the result of this will have a positive impact as this will lead to all practitioners from different settings following the same teaching method from having a clear understanding of the new curriculum (Welsh Government,2015).
Both Foundation Phase Framework (2015) evaluation and the stocktake highlight and recommend that guidance and training for head teachers, practitioners, policymakers, and the inspectorate are crucial for the next step of development of Foundation Phase Framework (2015). 
The Foundation Phase Framework (2015) evaluation makes recommendations that focus on changes in pedagogical practice that will allow practitioners to be shown how the changes will be a positive change rather than just understanding why as suggested by Waters (2016).
Curriculum for Wales (2022) is the new curriculum of Wales this new vision for education highlights four purposes for young people and children to achieve. These are for children to become enterprising contributors who are ready to play a full part in life and work, ambitious capable learners who are ready to learn throughout their lives, ethical informed citizens who are ready to be citizens of Wales and the world and finally healthy and confident individuals who are ready to lead fulfilling lives as valued members of society (OECD ILIBERARY,2022).
The four purposes as highlighted by OECD ILIBERARY (2022) have guided the development of the new Curriculum and will be the starting point for any plans made for Curriculum for Wales (2022). All school settings should plan all their curricula activities around these four purposes that are highlighted in the statement above as these will help children realise the benefits of learning these new purposes and how important these four purposes are will become in any future development.
As highlighted by Welsh Government (2022) the plans for Curriculum for Wales (2022) are designed to help all early year's practitioners to develop an appropriate curriculum to meet the needs of all learners and has also been designed to reflect the positive strengths that the Foundation Phase framework (2015) has brought to schools throughout Wales (Welsh Government,2019).
When implementing Curriculum for Wales (2022) the main plan is to help early years settings and schools to understand education and help them to focus on the key four purposes that make up the new Curriculum for Wales (2022) as mentioned in the statement above. 
Having this change will allow practitioners to have a clear understanding of how the implementation of the Curriculum for Wales (2022) will be a positive change not only to education but for children’s development Welsh Government (2022).

Section 2
Each child is unique, they all have their own individual personalities and characteristics. Babies and children both develop at different times and rates throughout their lives, they are both vulnerable and become more confident if they have the right support from those who surround them. Building relationships at a young age will have an impact on how a child will develop and having a close relationship with practitioners will play a key part in a child's development (Early Years Matters,2011).
Department of Education (2021) highlights that every child is unique and is constantly learning and each child can be capable, confident, resilient and self-assured. Each child will develop and learn with the support of practitioners who will focus on their individual needs and interest and who will help build their learning over time.
Using assessments is a way for practitioners to see what each child can do and what they can understand. Assessment is an important tool for practitioners to track progression, put a plan in place for any concerns and finally using assessments is a good tool for practitioners to report any information to a child’s parent or guardian. Assessing is a good way for practitioners to support a child’s learning, it will allow practitioners to plan an appropriate curriculum and will also allow them to learn about each individual child’s likes and dislikes as highlighted by (Parentzone Scotland,2022).
Donaldson (2015) states that Welsh Government (2019) is currently looking at different ways in improving the way practitioners assess children, evidence has shown that there is a number of different requirements in Wales that need changing to improve assessment in non-maintained and maintained settings across Wales one of these requirements that stands out the most is that students need to engage in their own assessment, therefore this means that any future curriculum changes need to make the children the focus of any assessment and planning.
Curriculum for Wales (2022) has changed the way that practitioners few how each individual child develops, this new curriculum will introduce practitioners to positive progression steps that will focus more on how an individual child is developing at their own pace whereas Foundation Phase Framework (2015) focused on how a child should be developing by age range and as highlighted in the statement above, each child is unique and will develop at their own pace and at the right time.
Welsh Government (2022) highlights that a child's progression should be the focus when implementing a new curriculum rather than designing the curriculum around a certain theme or topic and then expecting each child to fit into this. The principles of progression can help teachers learn how children develop at their own pace and by not placing a child in a certain age range and expecting them to hit the development stages that are listed under the different age categories by having positive progression statement this allows practitioners to have more flexibility when planning activities for the children and it takes the pressure off children as they will understand as they get older that each child has their own unique qualities and will develop different skills at different stages of their lives (Twinkl,2022).
Piaget (1929) highlights that children's intellectual skills change over a period of time and that each child will see the world differently no child will see the world the same. 
Therefore this suggests the same as how a child develops differently because like Piaget (1929) theory on cognitive development all children have different likes and different and each child is unique and the focus needs to be taken away from what a child is doing wrong because there are no wrong answers when it comes to a child’s development as each child needs to be the forefront of any activity that is planned in a curriculum, it needs to focus on the likes and dislikes of the individual child (Ault,1977).
Assessment and planning play a key role in any child’s development, Curriculum for Wales (2022) has a section on enabling learning this has been developed to support practitioners in planning their curriculum to support all learners using this enabling learning technique will also help children’s development before they hit progression step 1 of Curriculum for Wales (2022).
Before any assessment can take place on a child it is important to have the right enabling environment that is suitable for all children. Hodgman (2012) suggests that the environment plays a vital part in any child’s development and progression, it will allow practitioners to observe children and highlight children’s particular likes and dislikes and will allow children to explore different objects and environments.
Using observations is a marvellous tool and will be an effective way for practitioners to assess children’s progression when following Curriculum for Wales (2022) but observations happen all the time practitioners do not need to sit with a pen and paper and watch children while they play. Using the observation tool will allow practitioners and teaching assistants to get a full few of each individual child by listening, watching and interacting with children practitioners will get a clear understanding of how each child is developing and what interests each child has this will then allow practitioners to plan appropriate activities and lessons that will meet the needs of each child in their classroom.
Cross et al (2015) agree with this above statement and suggest that a key reason why practitioners use observations as an assessment tool is because it is the most reliable tool for practitioners to build a clear picture of a child’s learning and development and by using this tool for assessing a child practitioners will get a clear understanding of what a child can do and what they know.
Observations can allow practitioners to understand each individual child, they can learn about their emotional, physical, social and cognitive development just through short observations. Practitioners can also see how a child can cope with certain situations they can also see how a child behaves there are so many ways in which observations can allow practitioners to have a clear view of how each unique child is developing and not only using observations to critique a child but also using it to find out a child’s passions and interests as highlighted by (TURUPCU,2014).
Palaiologou (2008) Highlights the importance of using observations as an assessment tool as observations focus more on what a child can do rather than having a negative outlook and focusing on what a child cannot. 
Therefore, using observation as a way of assessing children will be a positive way for practitioners to assess children while using Curriculum for Wales (2022) as they both follow the same method in focusing on the unique child and not placing a child in an age range category like Foundation Phase framework (2015).
Practitioners can use a variety of different observation methods that will help them get a clear holistic view of what stage of development a child is at these observations can start from photographic observation, written observation and tracking observations there are a variety of different observation tools that practitioners can use to support Curriculum for Wales (2022). 
Some of these observations methods are more suited to different settings as some maintained settings have a higher capacity of children in a room compared to non-maintained settings this might result in practitioners struggling to observe every individual child daily (Barber, Smith, 2010).
As early years teachers may struggle to observe each child, this would be a good way in which both parents and teachers can work together and use a joint observation technique. Building relationships and working as a team is an important part of a child’s development and by using this parent and teacher relationship to observe a child will allow both parties to be able to compare notes on each child and by using this technique this will allow early years teachers to be able to perform observations on each child and will allow them to have a full observation instead of performing a fast one if they were observing a child on their own (Drake,2006).





Section 3 - the importance of outdoor play (blog)
What is outdoor play? Outdoor play is when a child plays or interacts with nature in an outdoor environment, this type of play can happen when a child is sliding down the slide at a park to swinging on trees or even playing teddy bears picnic in their own garden as long as a child can freely play outdoors this will help their development sore (Teare,2021).
All of us remember when the school bell use to ring and how amazing it felt to run outside into the playground and smell the fresh cut grass on a summer's day, but a lot of parents do not realize the key learning skills that are developed when children are learning and playing in an outdoor environment.
Little Tikes (2022) highlights how important outdoor play is for children’s development and they freedom a child can feel from playing outdoors they can hop, run, jump and explore a different world rather than having limited space from and indoor environment.
Being outdoors offers children a unique way to develop skills that will help them later in life it will introduce children to the wonders of the everchanging environment they will get to feel the air on their faces, play in different weather conditions, lay on a bank and watch the clouds passing through the sky and pointing out the different shapes of each cloud and on a summers day see the different flowers that are planted in a flowerbed, being outdoors will allow children to have a hands-on learning experience that differs from being in and indoor setting with limited space and resources (Tovey,2007). 
Being in an outdoor environment and exploring all the wonders of nature plays an important role in a child’s physical and emotional well-being. Any outdoor environment such as parks and gardens can open a child’s mind and let their imagination go wild (The National Literacy Trust,2019).
The outdoors can allow children develop their independence it can initiate child led play by allowing children to find the most basic item and let their imaginations run wild for example when a child picks a stick up from the ground this can lead to endless hours of fun by pretending it’s a magic wand and casting spells on their friends, it is an amazing thing to see a child use their imaginations on the simplest of items and create the most amazing adventures and memories that they will cherish for life (nidirect,2022).
Children need to have access to the outdoors and by allowing this form of play and this freedom to explore will help a child’s well-being and will lead to children wanting to explore the world independently (OEAP,2018).
As a practitioner myself I have seen how excited a child gets when they get to partake in outdoor activities their little faces lighting up as soon as you tell them to line up at the door, but I feel that outside of an early year setting, parents are afraid to allow their children to explore the outdoors as they have a fear of the risks that their child might endure whilst playing outside.
But allowing a child to take these risks is important for their development but this fear from their parents is taking away these key developmental stages of a child. By being outdoors children can learn how to climb a tree or swinging from the monkey bars it is these activities that should be adult-led and why parents should show children how amazing the wonders of the outdoors are and if parents try to prevent children from this risk taking play, then it is stopping them learning how to deal with unpredictable environments and it will lead to children losing their confidence when being in the outdoors as suggested by (Bento and Dias,2017).
During this 21st century children seem to be more interested in spending time indoors, they have more interest in downloading the latest game or watching YouTube on their iPads. This will have a negative effect on their social and personal development therefore outdoor play needs to be encouraged by adults towards children as the benefits of playing outdoors include:
Creativity – Children who learn outdoors will be encouraged to use their imaginations and when finding different resources that are outside this will lead to children focusing on their creative side.
Health- By having more room to explore in children will build on their fitness by being active learners and running around the outdoors as well as the fresh air being outdoors in the sun will allow children to absorb vitamin D in a natural environment.
Learning – the outdoors can help improve a child’s learning abilities by having the right educational resources outside, this will introduce children how to learn outdoors through play this is also a good way to help children pick up new skills and learn new information.
Wellbeing – Allowing children to be free when playing outdoors will help them feel calmer and happier, which will create a positive mindset and improve their moods. Being outdoors and free will burn off any energy a child might have which will lead to a better night's sleep.
Social skills- As an outdoor environment has more room and is less crowded than an indoor environment this will allow children to become more confident and social. This will then mean that children will be more intrigued in joining new games and talking to new children and building strong relationships and making new friends. This will teach children how to interact with other children and will allow them to develop new social skills.
Explore- Play equipment that sits outdoors may have more risk than the toys children play with indoors but as mentioned earlier these riskier toys need to be encouraged by adults as these will build on these steppingstones of this early development stage. It can start by showing a child how to slide down a slide or swing high on a swing set if a child sees an adult taking these risk then this will then make them wonder if they can mimic what they see an adult doing leading them to attempt these activities themselves and they will start to build on their confidence leading them to become more independent when playing new games and taking risks without the support of an adult.
And finally, independence- By having a large area to play in children will often be more independent and separate from adult supervision leading to more child-led play. Adults who take a step back and allow children to explore an environment without any distribution this is allowing children to freely play by themselves. They will learn when interacting with other children they must share their toys and take turns when playing a game by allowing children to lead their own play this will make them become more self-aware and independent (Playtime by Fawns,2015).
Overall, I think that introducing children to the great outdoors and showing them the wonders of interest will not only have an impact on their mental health but will allow them to build new relationships, learn independence, learn how to take risks and overcome any fears, it will allow them to put their thinking caps on and explore their imaginations and finally, the outdoors will have a big impact on these early stages of development.
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