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Personal Targets What have I done in this assignment?

1) Check Harvard's referencing 
guidelines again and apply them 
consistently by proofreading your 
work.

In this assignment I have attempted to 
improve my referencing my reading 
Harvard's guidance to referencing while 
completing my work.

2) Broaden the range of your 
reading.

I have read more literature to gain a better 
understanding of what I am writing about 
and to support my opinions and claims.

3) Develop criticism in your work, 
rather than being too descriptive.

I have tried to give more of an opinion in 
my work rather than reciting other opinions
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Introduction

This report will cover how good teaching was carried out successfully on a 
practitioners professional teaching experience (PTE1) by implementing three 
pedagogic principles. Images and files are present as evidence of this good practice. 
The report will also outline the principles linking them with theories and published 
documents by education specialists, using them to reflect on practitioners work while 
providing opinions on all positive implementation and improvements that will benefit 
while planning and teaching in the future. 

Pedagogical Principle: Good teaching and learning means employing 
Assessment for Learning principles.

At the beginning of Professional Teaching Experience 1 (PTE1) it became clear that 
I needed to become familiar with the pupils ability and previous knowledge in order 
to progress their learning and apply Assessment for Learning (AfL) to ensure a 
successful level of teaching. This is one of the most important pedagogical principles 
out of twelve. At the beginning it became apparent it would not be easy to become 
familiar with their abilities without employing AfL techniques and strategies. During 
the week of observation it was important for me to interact with the children to get to 
know them on a personal level, completing challenges and focus tasks with them, 
"Arguing against a model of assessment of ‘checklists, precision, explicit criteria 
[and] incontrovertible facts and figures’, Drummond (2003, p.13) explains her use of 
the term to ‘describe the ways in which, in our everyday practice, we observe 
children’s learning, strive to understand it, and then put our understanding to good 
use" (Taylor and Francis 2006, p. 134), these were only basic AfL strategies but 
allowed me to understand what the pupils knew and their thought process for the 
answers they give. 

After assessing the children in an informal manner I decided to look at the schools 
assessment policy and the applications and methods they used to gather a better 
understanding of the schools methods and of each child's capabilities, with all these 
factors considered I went to design my lesson plans accordingly in the attempt to 
apply these strategies and carry out AfL effectively. 
"Dylan Wiliam has suggested that effective teacher assessment can ‘double’ the rate 
of learning – that is, if implemented appropriately it could result in learners making 
what had previously been one year’s progress within six months" (Donaldson p.68) If 
I was to be a  successful practitioner during this PTE it was important for me to try 
and implement these strategies to the best of my ability. Combining all of the 
information gathered I had created a mathematics lesson plan suitable for children of 
all abilities based on what they already knew. 

During the lessons I implemented a think-pair-share strategy suggested by the 
Welsh Government, this strategy outlines how children who work in pairs can be 
more easily managed than large groups, (WG 2010, pg. 8) recommends a maximum 
group size of 6 to make sure that all are involved, therefore I thought it would be 
more manageable as a teacher but better for the children as each group in my class 
contained 7 pupils, who at such a young age are very difficult to keep interested and 
contributing at all times. The (WG 2010 pg. 28) states that learners usually produce 
better quality success criteria when working collaboratively and therefore I sought 
this method to be more suitable for the type of lesson I was teaching, although due 
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this method to be more suitable for the type of lesson I was teaching, although due 
to the age of the children I found this method somewhat inconsistent. 

Many of the children in the higher ability groups possessed the knowledge but also 
the understanding, with the ability to apply the methods I was teaching and 
understand what they were doing and therefore providing opinions and would often 
disagree with a peer if they believed their answer to be wrong, this created some 
very basic discussion where the children of the same group would then understand 
why their original answer was incorrect. Unfortunately for the children in the middle 
groups or with additional learning needs (ALN) they very often would just agree with 
any answer given by their peers right or wrong, with no opinion or reasoning of their 
own as they did not understand. 

After some frustration with this method I went back to research other strategies and 
theories that specialists have suggested, and found a number of AfL theories that 
may assist with the problem I was having with the younger children. 

Vygotsky's Zone of Proximal Development (ZPD) whom many refer to as 
'Scaffolding' is defined as "The distance between the actual developmental level as 
determined through independent problem solving and the level of potential 
development as determined through problem solving under adult guidance or in 
collaboration with more capable peers" (Vygotsky, 1978, p. 86). This definition 
speaks about the collaboration of more capable peers but in these less capable 
groups all the children are so similar in level that they are not able to collaborate to 
provide sufficient answers, something I did not consider before the lessons which 
would have improved my teaching. 
The guidance which would be most appropriate would be guidance from myself to 
further the child's knowledge from the stage of independent learning, the children 
were aware of numbers and symbols but rather than them agreeing with anything 
that their peers had said, it may have worked best for me to discuss one on one with 
individuals to improve their understanding for their potential development. 

Think – pair – share was possibly a more effective strategy with the MAT (More Able 
and Talented) students whereas students in the middle and ALN groups would've 
been better working individually with my guidance so they better understand the 
work they are doing and why. 

To understand more about this explanation we can look at Bloom's Taxonomy, there 
are two versions of this the old and the new but both can simplify the level of what 
the children can and cannot understand. The six stages of Blooms Taxonomy from 
the first stage onwards are:

1) Knowledge – Remembering (new terminology)
2) Comprehension – Understanding 
3) Application – Applying
4) Analysis – Analysing
5) Synthesis – Evaluating 
6) Evaluate – Creating

The new terminology allowed me to understand Bloom's Taxonomy in a more 
simplistic manner as I understood that at the children's age they were only able 
achieve level 1-3 in mathematics with the MAT children having the ability to 
understand why they are applying these methods, and the groups below achieving 
level 2 or more commonly level, as some of them were only able to recognize the 
numbers but not understand why or apply adding. (Forehand, M. 2005)

"Bloom’s taxonomy of educational objectives (1956) has been used as a basis for 
arguing that successful questioning moves through a hierarchy from knowledge 
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arguing that successful questioning moves through a hierarchy from knowledge 
recall though comprehension, analysis and application, to synthesis or evaluation. 
Others have argued that this is an over-formal model which encourages a focus 
towards the lower end of the taxonomy, particularly for lower attaining learners, and 
that effective pedagogies focus explicitly on open-ended questions at the upper end 
of the taxonomy (Morgan & Saxton, 1994)." (Husbands and Pearce 2012, p.9)
This statement supports my idea of using blooms taxonomy when designing and 
planning for the lower ability children and allows me to use AfL in a successful way. 

Towards the end of my PTE 1 I found these strategies allowed me to improve my 
teaching and help progress the pupils in my class at all levels not just in this subject 
but in others as well. This was apparent by the end of the four weeks, from the 
independent ability and knowledge I saw displayed by the children as well as the 
comments noted by my tutor in my log book. 

Pedagogic Principles: Good teaching and learning regularly reinforces Cross-
curriculum Responsibilities, including literacy, numeracy and digital 
competence, and provides opportunities to practice them

I discovered early on in my PTE 1 how important cross-curricular responsibilities are 
as this was emphasised by the University, the school and my class mentor. During 
my first week of humanity lessons I was able to include all 3 responsibilities into my 
lessons’ but they were on a basic level, this showed me how important it was to 
research more into cross -curricular teaching. 

The Welsh Government has outlined the importance of cross-curricular teaching in 
the 2022 curriculum draft, with the pressure to constantly embed the three 
responsibilities literacy, numeracy and digital competence into all Areas of Learning 
and Experience (AoLE) along with other skills. 

‘The proposed digital competence framework and the wider skills will similarly be 
embedded in the Achievement Outcomes, identifying opportunities for application as 
part of the teaching and learning process.’ (Donaldson 2015, p. 68/69) Up until 
recently literacy and numeracy were the two main focuses in the curriculum with their 
targets and outcomes outlined in lesson plans and in all guidance by the WG. There 
is an emphasis on digital competency in the framework now as technology is 
becoming more common in todays’ society and in all aspects of life, so children can 
learn skills that will help them overcome and deal with real life situations in the 
future. 

When thinking about the 21st century we must consider how far technology has 
advanced already since the 1990’s and how complex it is now, it is becoming a 
fundamental part of our future and must be considered as these children will be 
growing up in this future and must be able to use technology at a substantial level by 
the time they finish education. ‘The future has always been uncertain. Rapid 
advances in technology and global communications have made us hyper-sensitive to 
the speed and unpredictability of change. The education we currently offer our 
children may not be good enough to help them thrive in, and live fulfilling lives 
through the twenty-first century.’ (Barnes 2015, p. 21)

‘The challenge for teaching posed by the Cross-curriculum Responsibilities will be to 
maintain the focus on these responsibilities within teaching and learning so that their 
application becomes natural and authentic rather than an add-on.’ (Donaldson 2015, 
p. 69) – Donaldson speaks highly of the importance of the cross-curricular 
responsibilities in this quote by explaining that focus must be maintained on these 
skill sets while creating lesson plans, that they are all equally as important. I believe 
that he is right when saying they should not simply be ‘add-ons’, to employ good 
teaching with the new curriculum and the freedom it gives to teach topics and 

   Aseiniad ECAD6008C.pdf Page 4    



teaching with the new curriculum and the freedom it gives to teach topics and 
themes schools deem appropriate and important, it is mandatory that all lessons are 
designed around improving these three key skills in children’s education. This is 
what will allow schools to choose freely what they would like to teach the pupils, 
instead of schools having a choice between teaching world war 2, battle of Hasting’s 
or the Tudor’s, schools and teachers would have the choice of teaching other 
historical events as long as they meet the cross-curricular responsibilities, there are 
no set lesson plans only guidance plans. 

This quote from Barnes for me supports my understanding – ‘Curriculum, as used 
throughout this book, is defined broadly to include not just the subjects taught, but 
also the choices made within those subjects, the styles and means chosen to teach 
them, the activities, attitudes, environments, relationships and beliefs that pervade a 
school. Successful school communities work hard to clarify their fundamental beliefs 
before considering their curriculum.’ (Barnes 2015, p. 19)

During my first week I found it difficult to implement digital competency in to my 
lesson plans and I believe it was down to me over thinking the complexity of digital 
competency tasks, at their age taking pictures on an Ipad or using a BeeBot are 
excellent uses of digital competency. I did not include enough digital competency if 
not any in to the lesson’s within the first week which was discussed with my class 
tutor at the end of the week I would have had a greater understanding with more 
research and discussion with my class tutor and this is exactly what I did to correct 
these mistakes after the first week. Once I realised what I needed to improve, 
including cross-curricular responsibilities into my lesson plans was much simpler. 

During the next humanities lesson’s I considered all cross-curricular responsibilities 
while providing the children other skills to help them in real life situations. I took the 
pupils for a walk around the school, familiarizing them with the area and environment 
surrounding them, whilst doing this I questioned the children on many things like the 
correct words and terms in welsh for ‘road’, ‘zebra crossing’ and ‘church’. They were 
also questioned about house numbers to enhance their numeracy skills and the 
colours of doors, cars and names of objects to enhance their literacy skills. The 
purpose of this was to improve the children’s knowledge and understanding of the 
local area they live in and/or attend school. Using the knowledge and information 
they already had and what they had acquired on the journey they worked in focus 
groups to re-create a 3D map of the local area using recycled materials such as 
cereal boxes and plastic bottles that the children brought themselves. On these 
boxes’ students attempted to create realistic houses with some guidance from 
myself, drawing windows and doors, writing numbers on the doors and using the 
correct terminology when asked about specific things, proving cross-curricular 
teaching and responsibilities being met with numeracy and literacy. To attain the 
digital competence target I suggested using a BeeBot, I asked the pupils to direct the 
BeeBot to the correct buildings such as the church or the bus stop which they 
completed successfully. For some of the ALN pupils they did not struggle with the 
use of the BeeBot but needed more guidance to the locations on the map as they 
struggled with their literacy skills. 

Schools are guided towards making more partnerships with the community. 

‘As schools and their communities become more involved with each other, the issues 
and concerns that dominate lived experience should be reflected in the curricula and 
pedagogies they develop. To be understood fully each question or problem inevitably 
requires insights and skills of several subject disciplines’ (Barnes 2015, p. 21)

I believe that I was successful in teaching literacy, numeracy and digital competency 
although there are improvements I can make as a teacher to extend the amount of 
teaching they receive pushing these skills. Using critical evaluation and reflection 
has allowed me to see what areas I can improve in and how I can carry these 
learning points into my PTE 2. Considering medium term planning I will be able to 
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learning points into my PTE 2. Considering medium term planning I will be able to 
understand and plan intended learning outcomes in a much more professional 
manner by thinking about how these outcomes relate to the annual curriculum plan 
from the scheme of the plan in context which comes from the lesson in context. 
(Husband and Pearce 2012, p. 6) Showing that these responsibilities are included 
providing opportunities to practice them, considering short term and long term 
outcomes and how they will contribute to the children’s future.

Pedagogic Principles: Good teaching and learning means employing a blend 
of approaches including direct teaching

During my first week of teaching on PTE 1 it was not apparent of the importance of 
direct teaching, it was imperative that I discussed the work with the children 
explaining the task at hand and what they needed to complete during their focus 
tasks but it felt as if I was just observing the children and only there to guide them if 
they went off task or were distracted by what their peers were doing in the 
classroom. 

It was very frustrating and it was hard for me to understand why the children did not 
grasp the tasks entirely at the beginning, this could've been due to me not guiding as 
well as I could have, not being direct enough as I was under the impression I was 
allowing the children to lead the learning, but unfortunately I was doing so in the 
incorrect manner at the beginning. 

This led me to look at cognitivism, this theory suggests humans generate knowledge 
and meaning through sequential development of their cognitive abilities, such the 
mental processes incorporating the abilities to recognize, recall, analyze, reflect, 
apply, create, understand, and evaluate. (Ahmet Gurses et al. 2015 p. 2386) 
Understanding this allowed me to reflect on the first week while planning for the next. 

Once the first week was completed and I was settled in to the class my mentor 
explained to me how I needed to include different opening and closing sessions in 
my lessons to present to the entire class to include a more direct approach while 
teaching, providing the students with new information and therefore applying direct 
teaching into my lesson plans.

Having understood what my mentor wanted me to do It was clear that I needed to 
research further into direct teaching to gain a better understanding so I could apply it 
correctly throughout the rest of my PTE 1, during the first week I found it difficult as it 
was new to me and I needed to adapt to this way of teaching on top of what I had 
learnt in the previous week. 

(Donaldson 2015, p. 65) explains how the teacher is responsible for deciding the 
learning intentions and success criteria of the lesson, then making them transparent 
to the students through demonstrating and modelling. Once this is done the teacher 
will then evaluate to see if the student has understood what they have been told by 
checking for understanding, he then continues to explain that the children must have 
this information repeated to them whilst tying it all together with closure. 
This was done effectively during the final weeks of PTE 1 as success criteria was 
explained to the children during the opening stages of the lesson, but was also met 
in the closing sessions to recap what the children had learnt and their understanding 
and also in the next opening session throughout the week, with the children having 
different introductions but being reminded of the purpose of the tasks and how to 
complete, discussing basic information such as numbering, spelling and formats. 
'Its essence lies in clear purposes and success criteria, modelling and practice, and 
regular and insightful feedback. In this way, direct teaching involves the active 
engagement of the teacher in ‘scaffolding’ learning.' (Donaldson 2015, p. 65)
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Donaldson refers to the regular use of Vygotsky's 'scaffolding' learning also known 
as ZPD, which is the zone between what the pupil can complete independently and 
what they can complete with guidance from an adult figure. (Bruner, 1960 and 1971; 
Piaget, 1926; Vygotsky, 1962; Wood, 1986) explain how a learner requires 
assistance to develop their prior knowledge resulting in the student being able to 
integrate new knowledge. Piaget (1964) defined knowledge as the ability to modify, 
transform, and “operate on” an object or idea, such that it is understood by the 
operator through the process of transformation. (Ahmet Gurses et al. 2015 p. 2386) 
this is one method of AfL which has been incorporated throughout all my lessons 
and shows another method of direct teaching during focus tasks I have carried out 
with the pupils. I found that these methods of direct teaching were very effective 
throughout my PTE 1 and I shall definitely continue to use them during my PTE 2. 

I believe during my PTE 1 I have demonstrated and effectively carried out a number 
of teaching approaches, I have overseen individual learning by identifying what the 
learner has or has not achieved as well as guiding collaborative group work, creative 
activities developing the thinking of pupils and whole-class instruction. Throughout 
my time on placement I attempted to apply skills to help pupils learn in reflective 
ways as well as collaborative and through direct teaching. 
I personally preferred teaching in small group tasks as it allowed me to get to know 
the pupils and their ability on a more personal level, allowing me to plan and execute 
more effectively when trying to get them past the stage of ZPD to completing this 
new knowledge independently (Vygotsky 1978). However it was important to use 
direct teaching as a class so everyone was getting the same opportunities and 
experiences and that I could teach the class as a whole allowing collaboration and 
discussion between children of all abilities. 

To reflect on my work effectively I chose to use Gibb's reflective cycle, this cycle has 
6 stages:
Description - What happened?
Feelings - What were you thinking or feeling?
Evaluation - What was good/bad about the situation
Analysis - What sense can you make of it?
Conclusion - What else could you have done
Action Plan - If situation arose again what would you do? (Gibbs, G. 1998)
This really made me think about the work I presented during my PTE and allowed 
me to take all the correct steps to create a sufficient action plan to overcome these 
situations in the future. 

Conclusion
I conclude that this overall critical reflection has been a success as I have evaluated 
the work I completed on PTE 1 using theories and evidence to support my methods 
but also to suggest where I can improve as I continue to PTE 2. I believe the I have 
effectively employed all three pedagogic principles in my lessons, applying effective 
AfL strategies, ensuring cross-curricular responsibilities are met and using a blend of 
approaches including direct teaching. Although all pedagogic principles were evident 
it is clear that I can improve in all three areas. More research is needed to improve 
all three of these principles in my teaching experience, the more research carried out 
the more strategies I will discover and will be able to implement them into my 
lessons to trial them and see if there are any improvements in the pupils 
development. As well as research experience plays a very important part and as this 
is my first teaching experience in my first class it is clear that we cannot expect every 
target to be hit perfectly immediately, with more time and more experience in a 
classroom and with a year group best suited to myself it is possible I will develop 
better teaching traits and they will become more natural as I continue. 
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This mathematics lesson was designed for children in reception of the ages 4-5 
where I had researched and included many Assessment for Learning strategies to 
further develop the knowledge and ability the children already poses. When 
teaching children it is important to remember that the work assigned to them must 
build on their previous knowledge and therefore they must be assessed 
throughout their time in school. AFL is a formative way of assessment that can be 
recorded formally and informally, at this age the informal assessment is done 
through questioning and feedback while target setting is the formal way for them. 
Questioning enables the teacher to understand where the child is at, "We can think 
of a ‘good’ question as being one: that promotes discussion; in which everyone 
can have an answer; which makes learners think; and has a purpose" (WG 2010, 
pg. 25). This was also included in all sections of the lesson, the opening section to 
understand what they knew, during the lesson to understand their thought process 
and why they gave these answers, and also in the closing period to reflect on what 
the children had learnt. I wanted the children to work in pairs as the Welsh 
Government says that 'think-pair-share' can be more easily managed than large 
groups, from the images above we can see that I had a large group of 7, the (WG 
2010, pg. 8) recommends a maximum group size of 6 to make sure that all are 
involved, therefore I thought it would be more manageable as a teacher but better 
for the children as the (WG 2010 pg. 28) also states that learners usually produce 
better quality success criteria when working collaboratively. Although this method 
is suggested by the Welsh Government I did find some issues during my lessons 
possibly due to the age of the children, we can use Blooms Taxanomy as an 
example for this, with many of the children in the higher groups having the 
knowledge but also being able to apply these methods and understand what they 
are doing and therefore will disagree with a peer if they believe their answer to be 
wrong which created some very basic discussion that I needed to add to, but for 
the children in the middle groups or with additional learning needs (ALN) they very 
often would just agree with any answer by their peers right or wrong. 
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With this lesson plan I feel that I have met the cross curricular responsibilities out-lined by the Welsh 
Government in the new curriculum, it is important that all students are developing their literacy, 
numeracy and digital competence skills in all lessons while they also develop and learn skills that will 
help in real life situations. The WG states "funded non-maintained settings and schools will be under 
a duty to provide a broad and balanced curriculum which comprises the six areas of learning and 
experience. Welsh, English, religious education, relationships and sexuality education, and the three 
cross-curricular responsibilities of literacy, numeracy and digital competence must be embedded in 
the areas of learning and experience as appropriate." There will be no set lessons that all schools 
must teach only areas that the school may teach in any way they see appropriate and fitting as long 
as it follows the 2022 welsh curriculum statutory guidance which is in place. This is currently only a 
draft but schools are abiding by this guidance as it is very likely lay out the same guidelines when the 
final draft is published. 

During this lesson the entire class went out for a walk around the school so they could become 
familiar with the area and their surroundings, whilst doing this I questioned the children on what 
certain things were such as a zebra crossing or the road, I would then teach them the correct 
terminology in welsh for certain things, these words are displayed on the pic collages above. I also 
questioned the children on basic numeracy and literacy, asking the numbers they saw on doors or 
the colors they saw, trying to teach and build on knowledge they already knew, as well as names of 
things in the area. 
Once returning back to the classroom we worked in focus groups to re-create a 3D map of the local 
area using recycled materials such as cereal boxes and plastic bottles that the children brought 
themselves. Using a map that I had created using masking tape the children went on to use their 
creative skills to draw and color houses, bus stops and churches on the boxes, they would then lay 
out the buildings on the map with some of my guidance. To develop their digital competence they 
directed the beebot to different locations on the map when I asked. 
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During my time on PTE 1 I attempted a number of different approaches to teaching 
applying different strategies, techniques and styles to further the knowledge and 
understanding of the pupils, (Donaldson 2015) talks about the 12 pedagogic principles 
and how good teaching is how you implement these principles into lessons. In the 
weeks of teaching reception it was mandatory to include direct teaching in opening and 
closing sessions to build on children's previous knowledge and then come back to go 
over what they had been taught to see who was able to absorb the information. 
Every less consisted of some form of direct teaching towards the children as there 
would be a new introduction every day that went with the lesson plan, above we can 
see the powerpoint presentation which was used for the introduction phase of the 
lessons where I would talk directly to the children about specific things related to 
Christmas, as I had already done the vocabulary for presents I decided to focus on 
something related to Christmas but not directly linking with a list as I wanted to expand 
their vocabulary further.  
I would speak directly to the pupils not just as a class but certain individuals questioning 
them, providing the names and pronunciation of these items and asking them to repeat 
to me. 
After this opening phase many of the pupils would go off in their groups to complete 
various challenges and tasks in their areas around the room while I taught my focus 
group, I provided them with examples of what they needed to do explaining the 
intentions and success criteria on a very basic level, gave them the resources, checked 
for understanding and allowed them to continue with the task as I observed and gave 
guidance where necessary. 
The entire class would return to sit together for the last 10 minutes as I questioned them 
on what the purpose of the lesson was and went over what we had learnt during the 
introduction to see if they had understood and remembered the information provided
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