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[bookmark: _Toc213419643]Introduction.
This study proposal looks at how the COVID 19 pandemic expedited the digital revolution of higher education and how these developments impacted UK university students' learning experiences and mental health. Online learning tools were quickly embraced by colleges during the epidemic, changing social contact, student involvement, and instructional methods. Academic continuity was made possible by digital change, but there were drawbacks as well, including screen fatigue, loneliness, and decreased motivation. To investigate these challenges, the study will use a secondary research approach, utilising reports, government data, and previously published academic literature. The study will employ a pragmatic philosophy and qualitative design, guided by the Research Onion framework (Saunders., et al 2016), to examine the effects of digital transformation on students' educational outcomes and psychological well-being. The results will give UK universities important information for creating future learning models that strike a balance between student welfare and technology use.
The Spanish flu in 1918 and the swine flu in 2009 are two examples of past worldwide pandemics that resemble COVID-19. Hickok (2016) claimed that these pandemics were fatal. However, between April 2009 and April 2010, the swine flu had a mortality rate of 0.02% in the United States of America. In contrast, COVID-19 had a mortality rate of 2% in the same nation in 2020, which is 100 times higher than the swine flu. These figures support the assertion that the COVID-19 aftermath is the worst in recent global history. The pandemic quickly spread around the world, leaving a lasting impact on every aspect of life. As a result, people were forced to adapt and adopt new economic and lifestyle practices. One of the main effects of this pandemic was to accelerate the adoption of digital technologies by numerous economic sectors worldwide. Higher education is one of the many industries affected by COVID-19. Because it fosters socioeconomic development through the creation of human capital, knowledge research and development, knowledge dissemination and utilisation, and knowledge storage and transmission, this sector is among the most significant in any economy (Mhlanga., et al 2022).
Higher education around the world was drastically altered by the COVID-19 pandemic, with UK universities quickly switching from traditional in person instruction to online and hybrid learning approaches. While this abrupt shift to digital technology was necessary to continue providing instruction during lockdowns, it also put additional strain on teachers and pupils. Students encountered difficulties like decreased motivation, digital fatigue, poor concentration, and increased anxiety even if digital platforms like Microsoft Teams, Zoom, and Moodle allowed for ongoing access to education (Gonzalez., et al 2020). Additionally, a lot of students found it difficult to adjust to autonomous learning settings and the absence of social interaction, both of which are critical for psychological health.
Thus, the pandemic brought to light a dual effect of digital transformation, it increased learning accessibility and flexibility while simultaneously exacerbating student mental health problems. 82% of UK students reported spending more time on screens, and 63% said they had trouble staying motivated when learning online, according to Jisc (2021). To provide insights on how digital education might develop sustainably after the pandemic, this study focusses on comprehending the effects of COVID-19-driven digital transformation on the educational experience and mental health of university students in the UK.
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In addition to being a technology problem, digital revolution in education presents management and wellness challenges. Universities were compelled by the pandemic to implement new technology at a rate never seen before, frequently without providing students with sufficient training or psychological support. Issues including decreased participation, social isolation, and cognitive overload resulted from this. During this time, the UK's student mental health problem worsened, according to the results of the ONS are very concerning. Since the beginning of the autumn term, over two-thirds (63%) of students felt that their mental and general well-being had gotten worse. Additionally, students were disproportionately likely to have felt lonely during this time: 26% of them reported feeling lonely, compared to 8% of adults (Nicholl 2021).
 University administrators, legislators, and educational technologists who want to strike a balance between innovation and student care must comprehend this relationship between digital change and mental health.
According to data from the Student Covid Insight Survey (SCIS) pilots, 57% of students said that since the beginning of the autumn semester, their mental health and general well-being had gotten slightly or significantly worse. 
Additionally, compared to the general population as reported in the Opinion and Lifestyles Survey (OPN) at a comparable time, students who answered the SCIS reported higher levels of anxiety and lower levels of life satisfaction, pleasure, and worth (Tinsley 2020).

According to Brammer and Clark (2020), COVID-19 has had a substantial impact on academic and professional staff. The pandemic has forced modern colleges to undergo the biggest and fastest changes in their pedagogical and evaluation practices. This increased the workload for faculty and professional staff and put pressure on institutional governance and quality assurance processes.
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The purpose of this study is to investigate how university students' learning experiences and mental health in the UK were impacted by the COVID-19-driven digital transformation, as well as how educational institutions may create more encouraging learning environments going forward. 
The following queries will serve as a guide for the research:
1. What effects did the switch to online and hybrid learning have on students' motivation, engagement, and academic performance during COVID-19? 
2. What psychological effects resulted from extended use of digital learning environments, such as tension, anxiety, or loneliness? 
3. How can academic institutions incorporate digital transformation tactics that support both efficient learning and mental health?
[bookmark: _Toc213419646]Critical literature review.
One of the biggest digital shifts in higher education history was brought about by the COVID-19 pandemic. Dhawan (2020) claims that colleges around the world had to quickly adopt online learning platforms, which compelled teachers and students to embrace innovative teaching and learning strategies. Although this shift brought about potential for diversity and flexibility, it also brought about psychological stress and digital inequality.
Hastening the use of digital technologies by various sectors of the global economy was one of the pandemic's most notable effects. In the higher education sector, campus closures were seen, ending long standing in person instruction. 
According to several studies (Aristovnik., et al 2020), (Gonzalez., et al 2020), although online learning made it possible for students to complete their education, it also decreased interpersonal connections, which increased feelings of anxiety and loneliness. In a same vein, Odriozola-González., et al (2020) noted that uncertainty and loneliness were the main causes of an increase in depression symptoms among university students during the pandemic.
According to the Jisc (2021) poll, while many UK students valued the flexibility of online learning, they also voiced worries about low motivation, difficulty focussing, and a diminished sense of social connection. Another significant issue mentioned was digital weariness, which is characterised by excessive screen time (Mheidly., et al 2020). Positive aspects were recognised, nevertheless, including the development of digital skills and accessibility for pupils with impairments (Marinoni., et al 2020).
For a few years, student mental health has been a significant worry, and the epidemic has undoubtedly made matters worse. According to available data from the UK, slightly more than half of university students reported having deteriorated mental health in 2020. Self-reported declines in students' mental health, which manifest as increased psychological stress, anxiety, sadness, and even PTSD, seem to be widespread (Ihm., et al 2021).
Few studies have combined these viewpoints within the context of UK higher education, even though several have examined the educational or psychological effects of COVID-19 independently. Few secondary research has looked at the simultaneous effects of digital change on student wellbeing, learning quality, and participation during the epidemic. To close this gap, this study synthesises current UK-based research to create useful insights for long-term digital education and mental health assistance.
Overall, research shows that the COVID-19 digital revolution had a complicated effect on students' lives and mental health. A thorough grasp of how UK institutions may apply the lessons learnt from the epidemic to enhance upcoming digital learning environments has been identified as a deficit.
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This study's research design is organised using Saunders., et al (2016), Research Onion framework. Decisions about research philosophy, approach, strategy, and techniques are represented by the various layers of the onion. This study uses pre-existing institutional and academic data in a secondary qualitative manner.
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This research is grounded in a pragmatic philosophy, which emphasises the use of discoveries rather than loyalty to a particular philosophical tradition. To solve actual educational and wellness issues brought on by COVID-19, pragmatism enables the integration of many data sources.
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Instead of testing hypotheses, the study uses an inductive approach to generate insights and patterns from the body of existing literature. The study will pinpoint important issues about mental health and digital change through thematic analysis of secondary sources. 
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The study used a secondary qualitative approach, evaluating data from reliable sources including Jisc, ONS, as well as published literature and reports. Without gathering primary data, this approach allows the researcher to synthesise several viewpoints.
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To enable in depth examination of secondary texts and thematic tendencies, a monomethod qualitative approach is selected. This approach is suitable for comprehending intricate social and educational processes. 
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To capture the short-term effects of the pandemic's digital transition phase, a cross-sectional approach will be employed, concentrating on data from 2020–2022.
[bookmark: _Toc213419653]Data gathering and analysis. 

Peer-reviewed publications, official reports, and surveys released during or after the COVID-19 epidemic will all be used to gather data. 'COVID-19 digital learning', 'UK higher education, and 'student mental health' are important search terms. To find trends and increase conceptual understanding, a thematic analysis will be carried out.
  [image: ]
Fig 1: https://15writers.com/wp-content/uploads/2019/10/figure-1-research-onion.png
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There are few ethical risks because this study uses secondary data. Academic honesty and transparency shall be ensured by appropriately citing and acknowledging all sources.

[bookmark: _Toc213419655]Practical and Business Relevance. 

The results will help UK universities create long-term digital education plans that promote student welfare and learning effectiveness. The integration of digital wellbeing initiatives, such as mental health support integrated into virtual learning systems, will be facilitated by policy recommendations.

[bookmark: _Toc213419656]Timeline for Research. 
The suggested research timeline is shown in the following table, which shows every stage from the literature review to the completion of the report.




[bookmark: _Toc213419657]Conclusion.

In summary, in the post-pandemic UK setting, this study proposal emphasises the crucial confluence between digital change, educational quality, and student wellbeing. The study offers an organised and moral method for comprehending the long-term impacts of online learning on students' mental health by employing secondary qualitative analysis within the Research Onion framework. To ensure that digital transformation promotes inclusive and sustainable learning environments, policymakers and leaders in higher education are anticipated to learn from the findings how to strike a balance between innovation and wellbeing.
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