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[bookmark: _GoBack]Article 26 of the Universal Declaration of Human Rights (United Nations, 1998) states ‘Everyone has the right to education. Education shall be free, at least in the elementary and fundamental stages’ Although the notion of Article 26 is to ensure every child has free access to education, there are many barriers which children face signifying that not all children can have access to education.  Whilst the west faces barriers to education, developing countries face far more barriers which coincide with a wide array of both social, economic and environmental issues (Chimombo, 2005). The fact that across the globe both developing and developed countries face barriers to education it is clear to see that article 26 is not being met. This essay will focus on gender, refugees and poverty issues as barriers to education on a global scale. 

When investigating barriers to global education, something which is ever present throughout many countries is gender disparity within schooling. Gender inequalities when it comes to education is seemingly a huge issue which impacts access to education for millions of children. There are as many as 104 million children in the world whom are not in schooling and disproportionately 57% of the children are girls (Rena, 2004). Thus, highlighting that females are generally less able to access education than their male counterparts. It seems that female discrimination is so deep rooted within societies, that even with the prospectus of female education having a hugely beneficial impact on a country’s economic growth, countries are still lacking in female enrolment in schooling (Ara and Malik, 2012). 

Throughout a variety of cultures, the stumbling block for girl’s education comes back to cultural norms and carrying on traditions within the community. This is ever presence in families which are not financially stable; there is a belief that the family’s money should be spent towards the girl’s marriage rather than education. Furthermore, when the family’s plan for their daughter is marriage their beliefs go further into the fact that education is non-beneficial as in the marital home their education would be purposeless (Kapur,2019). Although in many cultures the idea of marrying off your daughter is a cultural norm, essentially majority of the time child marriage is taking place. In situations where child marriage takes place the child very rarely is able to have access to education after the marriage occurs. Schooling is replaced with household duties and majority of the time motherhood (International Centre for Research on Women, 2006). 

Despite the UDHR article 16 clearly highlighting that someone cannot consent into a marriage until they are of an age of maturity hence eliciting that child marriage should not take place (United Nations, 1998). The act of child marriages taking place is still rife throughout many countries, including western countries such as the USA and the UK. (UNICEF, 2021) highlight that over 100 million girls worldwide are expected to enter a child marriage before they turn 18.  As a direct result of this that is over 100 million girls who are going to face an immense impact on their education. Even in circumstances where child marriage is not taking place there are still many obstacles in which girls face in order to access education. (Ambreen and Mohyuddin, 2014) highlights that in Indian culture men are the providers and take charge in the family, whereas females are expected to serve the men in the family. This notion is replicated in many regions and cultures globally; suggesting another reasoning for the figures of girls not in education for being so excessive. 

Although the UDHR both highlights that all children should have access to education and that child marriage should not take place one should, nevertheless, consider this issue from another angle. While by Western standards girls facing marriage at young ages and missing out on vital education is a problem which should not be happening. This is an ingrained part of many societies and there is an argument to be had as to whether we are trying to hold these communities to the Western societal standards. Even so, the reasoning is not always culturally fuelled and there may be other more financial fuelled reasoning. (International Centre for Research on Women, 2006) convey that poverty is a huge reasoning behind marriages and that the parents agree to marry their daughters in order to pay off debt or in material exchange. This puts light onto a further issue within the girl’s access to education, as there may be an argument that if the girl’s family were poverty stricken anyway, the access to education may still not have been available. Although notably child marriage is something which clearly has an effect on girls accessing fundamental education; without the prospect of marriage the children and family could face further poverty and hardship. 

Furthermore, when looking at barriers to education for female’s period poverty is something which has not only a great impact in developing countries, but also heavily in the UK. It is suggested that girls and transgender/nonbinary children’s education can be greatly impacted due to menstrual problems such as lack of menstrual products, lack of education surrounding menstruation and shame in regard to periods (Tull, 2019). As such a huge number of people globally irrespective of any factors will experience menstruation, it is clear to see how menstruation is such a collective barrier to education globally. There is a huge gender inequality in regard to menstruation as many girls do not attend school while they have their periods (UNICEF, 2020). Therefore, girls are missing out on vital education due to a biological function which happens once every month. 

Henceforth it is clear to see that there is not enough action being taken in the fight against period poverty. Even with the support of NGOs such as action aid who have schemes such as the development of reusable sanitary products and education surrounding the stigma of menstruation there is not enough of a global effort against period poverty (Action aid, 2021). 	Provided that there are statistics such as over half of girls in Africa do not have access to sanitary products and therefore will miss out on vital education (UNESCO, 2014 p23-25). It is clear that there is still a lot of improvement globally in regard to period poverty and breaking down this barrier towards accessing education. 

The UK government is taking steps to try and tackle period poverty; closing the gap for girls’ access to education. A scheme in which schools and colleges will provide free sanitary products to any students who need to use them is underway. The scheme also involves education and de stigmatisations of periods (Department for Education, 2020). Even with this scheme in place till at least 2021 there is no guarantee from the government that the scheme will run indefinitely. Furthermore, this does not deal with the root of the problem and is rather giving a short-term solution in order to allow the students to come to school. Majority of the time period poverty is the root cause of the barrier to education so surely governments should be reflecting upon the levels of poverty which is causing the barriers to occur. On the negative side with Western countries such as the UK only putting such schemes into place in the past few years and with inequalities and period poverty even higher in developing countries. It raises the question as to whether action is being taken too slowly and whether globally, we are taking the issue of period poverty affecting girls in education seriously enough. 

An issue which is equally as prominent as a barrier to education globally is the refugee crisis. There are a host of barriers which refugees face when it comes to education this education journey starts in their home country right through to the country that they may settle in. (UNHCR, 2019) highlights that there are over 26 million refugees currently in the world and half of these are children under the age of 18. This suggests that there are over 13 million refugee children who should be in education, however the reality is very different. Before even facing the thought of education refugee children face great challenges which can include trafficking, rape, child marriage, child soldiers and psychological issues (McBrien, J.L 2005). Not only do the children miss out on education on the journey to resettlement, but these issues mentioned and other make the barriers even greater once they have reached the country, they settle in. 

A huge barrier which refugee children face when trying to access education is coming to terms with the trauma which has come from the experiences, they have had in their home countries (UNHCR, 2001). These traumas which the children have experienced can have a detrimental effect upon their education. The children often face challenges once in education such as depression, PTSD, anxiety and general mental health issues (Seker and Serkeci, 2015). All of these issues may have a huge effect upon the children’s attendance and performance within schooling. This highlights that there is not enough support and help in regard to mental health and well-being for refugee children which is going to have an impact long-term on their education. However, the children do not only have to deal with the psychological stress of their previous challenges. They also face the issues dealt with integrating into a new society, deciphering a potentially new language and a new education system which can have a further psychological impact on the children. 
The issue of language barriers is something which is repeatedly noted through research into barriers for refugees. While other factors which cause barriers may only effect certain groups of the refugee children, language barriers affect the children regardless of any other factors (UNHCR, 2014). This seemingly is a problem throughout schooling for refugees when they settle in countries whose language which does not match their mother tongue. Even when their displacements within countries there may be dissimilarities between regions.  Research shows that refugee children who access education seem to display huge self-esteem issues, it is thought that this partly coincides with the children not being able to fully communicate. Moreover, the children become more isolated within the school as the other children are unable to communicate with them (Seker and Serkeci, 2015). As a result of the language barriers which they are facing in education there may be a high chance of the children dropping out. They may not fully feel a part of the new community which they have joined which subsequently will have a negative impact upon their education. 

Despite the UDHR outlining the need for every child to access education it is clear that this is not being met for refugee children. (UNHCR, 2021) highlights that its estimated 4 million refugee children are not in any form of education. This shows that the barriers refugees face is clearly stopping refugees from accessing education. Although there are initiatives from NGO’s and government policies in place to try and help refugee children have access to education, the facts and figures elicit that there are large numbers of children who are going under the radar. (Ingram, 2016) suggests that a key issue within the education of refugees is resources within the country in which they are placed or settle in. Many countries such as Lebanon do not have the school places to facilitate for the influx of refugee children. This could cause a further issue within societies in which refugee families are settled as tensions could rise between local people and refugees. Situations like these would cause further problems for the refugee children’s education. In light of this it shows a huge need for governments to work on integration strategies, not only for refugee children in schools, but refugees as part of the society. 

Both the gender and refugee issues have had the themes of poverty underpinned throughout them. Although poverty in its own right is a stand-alone barrier to education with an estimated 365 million children living in poverty globally. Even in the wealthiest countries throughout the globe there is still one in seven children living in poverty (UNICEF, 2021). These figures highlight that poverty is a severe issue which is being felt globally. Children face a significant detrimental effect upon their education due the matter of poverty. (Bovaird et al, 2007) highlights that poverty has such an impact on a child’s life that even before schooling they are already on the back burner compared to other students. This is due to their readiness for formal education, whereas children who are not in poverty are able to prepare for their intake into schooling, this is not the case for children in poverty. Bovaird goes on to suggest how a child’s home life can have a huge impact upon their readiness for school. Furthermore, children in poverty may not have access to valuable time spent interacting and learning language from family or good health care, both of which could seemingly have a negative impact upon their access to education. 

Similarly, these barriers only appear to grow when or if the children start formal education. Research shows that children who come from a low socio-economic background perform less well in education than those who are from an advantaged background (Hirsch, 2007). This could be due to a number of factors one issue which is the deprivation cycle; if the child’s parents are in poverty, they may be part of a generation which was also educationally disadvantaged. In light of this parents may be unable to prepare their children for school and are unable to assist them at home with their schoolwork. Moreover, if the parents have not gained relevant qualifications, they may be in a lower income job; this can then have a bigger demand on the family due to financial troubles (Hirsch, 2007). Although poverty can have a huge impact upon the outcome of the child’s education under Article 26 of the UDHR as long as the child is accessing education the declaration is not being broken. 

However, poverty can signify that the child will have no access to education at all. The prospect of no access to education is more common in developing countries, although it is not limited to just developing countries. (Berg, 2008) highlights that there is a great difference between academic inequalities in developed countries compared to developing countries. Children in developing countries do not only face the prospect of not being able to access schooling due to their family’s poverty, but also the countries poverty. Therefore, this highlights that even if a child’s family has the resources to send them to school, the community may not have the necessary provisions. In countries where they have run initiatives in order to reduce the fees in which need to be provided to attend schools studies showed a huge influx of students from disadvantaged backgrounds (Ganimian and Murnane, 2014). This highlights that it is not a lack of desire to access education which is stopping students from enrol, but the fees that they must pay.   

Although it can be seen within Article 26 of the UDHR that each child must have access to education there is an argument that in some parts of the world it could do more harm than good (United Nations, 1998). In many regions globally children do not have access to schooling as the children have to work in order to support their families due to absolute poverty (Orrnert and Seed, 2018). Article 26 should ideally take away the children’s opportunity to be able to work and support their families. As a result of this the children and families could be struck with even further poverty and be in a worse position. In an ideal situation the children would be able to go to school in order to receive an education and not have to be subject to child labour. However, in many countries parents simply have no other option other than to send their children to work which in turn restricts their access to education. 

Article 26 of the UDHR makes it clear that every child must be able to have access to education in the primary and secondary phases at the least (United nations, 1998). However, through examination of barriers which face global education, it is clear that this mission statement is not being met. It is readily apparent in the few examples which have been highlighted that barriers to education are heavily entrenched within society and throughout all cultures. Furthermore, it is also apparent that many, if not all of these barriers are things which can be resolved or minimized greatly. There is a considerable underpinned theme of poverty throughout the barriers to education; suggesting many problems could start to be resolved through the growth of wealth and economies. However, for that to happen there needs to be a huge effort from governments nationally and a collaborative effort globally. In short to begin to tackle poverty should automatically reduce many barriers, although a push for education in regard to barriers should be used alongside this. 
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