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Part 2




The purpose of this assignment is to critically reflect on an action that school x has outlined as their first priority which is highlighted in their School Development Plan (SDP) as explained in Knelston Primary School (2021). The SDP is a work in progress document in school x based on pupil feedback, parent questionnaires and governor meetings. As suggested by British Educational Association (2018) the school in this assignment is called school x which is a pseudonym and used to protect the school’s identity. This is to make sure that the school will be ethically protected from any potential breach of confidentiality and anonymity (Gray, 2018). Welsh Government (2014) regard SDPs as a form of setting goals and outcomes for pupil progression. SDPs are more successful when they have the cooperation need to have the participation of all stakeholders including children, parents/carers, school staff and governors (Roffey, 2014).

The priority that I have chosen to focus on during this assignment will be the first priority that is outlined in school x’s SDP. This priority states: ‘Wellbeing and attitudes to learning: implement a whole-school approach to emotional and mental wellbeing’ (Knelston Primary School, 2021, p. 12). It is stated in Knelston Primary School (2021) that the stakeholders involved in the SDP understand the rationale and reasoning behind it. Their first priority is for the whole-school to focus on prioritising the Health and Wellbeing Area of Learning and Experience (AoLE) in the Curriculum for Wales (CfW), highlighted in Welsh Government (2019a) after the consequences from the COVID-19 pandemic which began to affect schools in March 2020 (Johnson, 2020). It is highlighted in Knelston Primary School (2021) that to improve the school’s expectations and meet the criteria agreed by all stakeholders the priority was to improve pupil independence, pupil self-assessment, attitudes of all learners, approaches to their independent work along with pupil led learning through enhancing their wellbeing. Additionally, the school has made links between this priority and the Children’s Commissioner for Wales (2022) where the United Nation’s Convention on the Rights of the Child (UNCRC) highlight in article 29 that children have the right to become the best they can be (United Nations, 1989). Based on this, school x set out actions to enable them to meet this priority in their SDP.

The SDP outlined in Knelston Primary School (2021) highlight that for the school to successfully achieve priority one, they would need to carry out actions to enhance the development and improvement for this priority as outlined in the SDP. The first action which school x highlight is of upmost importance as it states that they need to ‘make a strong statement about the school’s approach to wellbeing’ (Knelston Primary School, 2021, p. 12). This implies that the school has previously not emphasised strong enough how their wellbeing approach could aid those who need wellbeing support since the changes that the COVID-19 pandemic enforced within primary education (Engzell, Frey and Verhagen, 2021). In addition, by the school outlining this action in their SDP, it allows the school to reach out to the community to encourage more of a partnership approach in order to have a more positive impact on pupil wellbeing and how the school will support pupils with achieving this (McLellan, 2021).

According to Flewitt (2005), it is vitally important to consider any ethical problems that may occur when researching. Thomas and Lewis (2016) highlight it is imperative that no research or studies should be carried out prior to ethical clearance being approved by the children, their parents or the school beforehand (British Educational Research Association, 2018). Grigg (2010) implies ethics should focus on creating awareness among researchers and participants about their daily decisions that could potentially affect others around them. Cohen, Manion and Morrison (2011) agree with this and recognise research ethics are crucial to any research process as they involve embracing moral issues when working with others. Therefore, based on Grigg (2010), Cohen, Manion and Morrison (2011) along with the British Educational Research Association (2018), I have obtained ethical consent from school x who have given their permission for me to write this assignment.  

Consideration needs to be given as school x is situated in an affluent area on the outskirts of a city where Estyn (2016) identifies all pupils on the school roll are from a higher socioeconomic background, which is slightly unique compared to many other primary schools (Goodall and Montgomery, 2014). This could be seen as a disadvantage as parents may not choose to receive the wellbeing support that would be available to them from the school. This in turn could have a negative impact on the pupils and they could potentially miss out on receiving this available support (Hoare, Bott and Robinson, 2017). However, if school x had pupils from a lower socioeconomic background Chapman and West-Burnham (2010) imply parents/carers could have taken the opportunity to welcome the support from the school which in turn may have had a positive impact on the pupils learning, knowledge and understanding and mental health (Goldberg et al, 2018).

Rudd (2001) understand that by schools making a strong statement about their wellbeing approach, it could invade parental views and opinions. Xaba (2006) agree with Rudd (2001) and imply that some limitations when schools are trying to make a strong approach to wellbeing could be the school contradicting parents/carers views on their child’s wellbeing. Johnson (2020) expresses parents within school x’s community may find this overwhelming and shattering for their own wellbeing. McLellan (2021) imply school x could make a strong statement but contradict parental views on their child’s wellbeing. Hornby and Lafaele (2011) build on this and highlight that learning begins at home and suggest that parents may not want any of the school community to help with their child’s wellbeing and referring to Knelston Primary School (2021), parents/carers may not want to be part of the whole-school approach and may want to limit it to their own at-home learning to pupil wellbeing. 

Konu and Rimpele (2002) imply that by school x fostering a whole-school approach to wellbeing, it can give the community, the learner, and the school the opportunity to have a clear understanding of how improving pupils wellbeing since the COVID-19 pandemic can have a positive impact on the children’s attainment and learning environment (Engzell, Frey and Verhagen, 2021). According to Goldberg et al (2018), schools who adopt and emphasise a whole-school approach towards wellbeing should promote positive aims and objectives within the Health and Wellbeing AoLE highlighted in CfW (Welsh Government, 2019b). The idea of the community surrounding and supporting the child through this time is emphasised in Bronfenbrenner’s ecological systems theory highlighted in Leonard (2011).

According to Stewart (2012), Bronfenbrenner’s ecological systems theory was based on four systems which support the child’s needs and interests. They are: the microsystem, the mesosystem, the exosystem and the macrosystem. Darlington (2007) explained the mesosystem (which is the second level of hierarchy of systems) is where the first two systems (the microsystem and the mesosystem) interact with each other –the child’s home and school life. Gray and Macblain (2012) highlights the importance of Bronfenbrenner’s theory and believes that in order for pupils to have excellent wellbeing in school and a positive attitude towards learning, the relationship that exists between parents and the school must be open, honest and transparent.

Based on Aubrey and Riley (2016) this system is clearly visible in school x as both parents and school staff work in collaboration with each other to provide personalised wellbeing and learning support for all the pupils in the school. A clear example of this would be when parents come into the school for parents evening where class teachers are able to express their opinions to parents about their child’s rate of progression in the classroom and their attitude towards everyday learning. Rogers (2007) explains that an example of this is when both parents and practitioners in the school share the same attitude and expectations of pupil wellbeing and their attitudes towards their learning journey. Doherty and Hughes (2014) highlight that these factors should be studied together through a variety of communication pathways such as emails, face to face conversations and with school reports, as they believe collaboration is key to effective planning, learning and implementation of support.

Arthur (2012) explain the mesosystem highlighted in Bronfenbrenner’s theory implied that this can sometimes be confusing for children as they are not always informed of the outcomes made in the mesosystem. Macblain (2018) suggest this system is where both parents and teachers need to encourage children to feel valued, loved and listened to, as this will help to aid a healthy, emotional, physical and mental wellbeing.

In accordance with Gross et al (2015), working in partnership with the learner, the school and the community positive outcomes will continually be developing. Positive school-community relationships are crucial to the success of children’s wellbeing support and their attitude to learning highlighted as priority one in the SDP (Knelston Primary School, 2021). Goodall and Montgomery (2014) explain effective collaboration between parents and teachers can have a positive effect on children’s attitudes towards learning and personal, emotional, and mental wellbeing. Gross et al (2015) emphasise regular communication between parents/carers and the school would be needed in sight of the child’s wellbeing and attitude towards learning increasing. James and Colebourne (2004) believe an SDP with clear measurable outcomes could result in organisational improvements as well as helping with the pupils’ overall wellbeing.

Since reading Darlington (2007), I believe that if school staff continually notice pupil wellbeing and attitudes towards learning declining, the class teacher could follow Bronfenbrenner’s theory and work within the mesosystem and could invite the pupils’ parents into the school to discuss any additional help and or support the school could provide to help their child and to improve their learning. Mayers, VanGronigen and Bryan (2019) highlight that SDPs could lack encouraging responses from the wider community if the priorities, aims and objectives are not clearly set. James and Colebourne (2004) suggest that school autonomy could be compromised as the staff roles within the SDP could be shared unequally and in turn, favoritism might be seen in the staff hierarchy. 

After reading Moore et al (2022) and experiencing school x’s SDP as a working document, I believe in order for school x to further develop pupil wellbeing and their attitude towards learning, they could look into implementing a welcome assembly to work in partnership with parents/carers along with the wider community to share how the school aim to positively meet priority one in their SDP through the actions specified. I believe that by introducing the welcome assembly the relationship between the school and the community would improve and this could further help parents/carers understand how school x aims to focus on pupil wellbeing since the COVID-19 pandemic. I strongly feel that this assembly could help the community understand how they can work with the school to implement a whole-school approach, which would help to enhance children’s emotional and mental wellbeing and the steps all stakeholders could take to implement and achieve this. Ideas and actions set out by school x in the SDP could help parents/carers have a greater understanding as to how they could support the children’s wellbeing and attitude to learning at home.

To conclude, school x has highlighted the important actions they will need to take to meet their first priority positively, as highlighted in their SDP (Knelston Primary School, 2021). It is implied by Roffey (2014) that by pupil wellbeing and their attitudes to learning improving through a whole school approach, pupils will have a deeper, clear understanding of how they can manage and improve their own wellbeing to strive to become the best learners they can be. During this assignment, I have explored ways in which an action in the SDP has impacted school x and how they have strived to address their first priority. 

Since having first-hand experience in school x, I feel that actions clearly set out in the SDP are vital to achieving the priorities initially agreed. Based on Ong (2016), I feel that by SDP actions being regularly monitored and continually assessed, it allows the stakeholders to self-reflect on their own actions, ideas, and the impact they are having on pupil wellbeing since the COVID-19 pandemic and to the contribution of the children’s learning and in turn to the school experience for the pupils. 

In my future teaching career, I will regularly monitor and contribute to the SDP to further enhance the teaching and learning strategies within the classroom ensuring I encourage all pupils to be happy, healthy individuals in a safe, encouraging learning environment. In accordance with Welsh Government (2019b) I will be ensuring that I develop a rich learning environment to give children real life experiences, and authentic learning opportunities as emphasised in the twelve pedagogical principles highlighted in the CfW (Welsh Government, 2022).

In accordance with Welsh Government (2019), I have gained vast knowledge and understanding in how important an SDP is within primary schools and how effective the actions outlined can be. I feel I have gained confidence when identifying actions for whole-school priorities in an SDP. Through having the opportunity to work with school x, I was able to understand how important a working document is when addressing school priorities, along with gaining confidence and understanding how the impact of the SDP can affect the children’s learning journey and how in turn this would have an impact on their school years. I will carry the professional skills outlined in Kneen et al (2020) through my professional teaching career, and I will ensure that any actions I set out will have a positive impact on the pupils, the school, and the wider community. 
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