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Reflective log

Brief description of the activity

A group activity of eight children to ride on a balance bike. To develop gross motor skills
through balance and co-ordination.

To enable children to feel confident, secure and self-assured when riding a balance bike to
enable transition to a pedal bike.

Aim/Objective of the activity

To learn how to pick up a bike correctly.

Build confidence to stop safely.

Manoeuvre a bike in controlled manner whilst walking, pushing and gliding.
Understand and learn self-propulsion.

To become spatially aware of others and objects around them.

Your role

To lead a pre-planned activity with support of a teacher assistant.
As a role model to the children | was aware to be enthusiastic to encourage the children to

participate and enjoy the activity. To continue to be calm even when situations arose.

Positive aspects — why?

Firstly, the basics of safety where discussed to remind children of the safety measures of
themselves and others.

The activity planned was appropriate to the age and ability level of the child, where

no child expressed concerns and there were challenging opportunities for the more physically
developed child. Grouping the children at varied levels rather than identifying the more
physically developed and less developed, allowed the children to demonstrate skills and
others to build on confidence learning from peers.

At the beginning of each stage I introduced the technique verbally and demonstrated how to
perform the actions, enabling children to visually learn if they misunderstood of what was
being asked.

The children thoroughly enjoyed practising the techniques to manoeuvre the bicycles,

through facial expressions and feedback describing the activity as ‘lots of fun’ and asking to

repeat the activity again the following day.
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Challenging aspects — why?

Environmental issues occurred where the children did not like the sun shining in their eyes
when returning to starting point, making it difficult to see. I instructed the children to walk
beside the bike and push back to the starting point for safety reasons, which reduced the
amount of time spent on the bicycles.

There were sixteen children altogether, | separated them into two groups for safety reasons
and to give each group effective focused time. The observing group caused distraction to the
group in action, where some children focused their attention on them rather on the instructed
techniques to be learned.

| was distracted by the observing group, where several questions were asked and requests
demanding to go to the toilet. The teacher assistant had to accompany the child indoors to
go to the toilet, leaving me with one group in action on the bikes and the observing group

agitated waiting on their turn.

What knowledge was demonstrated?

A risk assessment was carried out prior to the activity, identifying the risks, who was at risk
and the levels of risk. To reduce the level of risk I decided the group of eight children on the
bicycles were to be observed by the teacher assistant and myself. The area was checked to
ensure there were no hazards, observing and assessing the risks at each stage of the activity
on the child’s performance.

It was my responsibility to ensure all the equipment used during the session was checked
before starting the activity, to ensure they were in safe working order. The safety checks
were carried out prior to the activity to avoid disappointment for the children if the equipment
was not up to standard.

Following safety guidelines all helmets were fitted correctly before allowing children to
participate, children’s hair ties were removed to ensure the helmet was fitted correctly.

I ensured the children were wearing appropriate clothing and footwear, tying all laces to
avoid accidents.

Before applying new skills planned within the activity, it was extremely important to teach
the children how to stop the bicycle. Demonstrating the stopping technique by the base of

the feet or by applying the brakes by encouragement and observation.
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What skills were demonstrated?

To ensure children understood spatial awareness, to learn and ride safely near others through
demonstration and clear instructions with simple vocabulary.

Use of age and level appropriate language to ensure the children understood.

Effective communication skills to describe the activity | required the children to perform
with clear, concise and short instructions with demonstrations to achieve full understanding.
Children repeating the instruction given to show understanding, allowing the child to practice
the technique until confident. All children have a preferred learning style and it is important
to consider all the learning styles when asking the child to participate using new skills.

I developed good observations skills enabling planning for further activities.

Taking into consideration the physical levels of development, children were given

opportunities to practice before introducing new skills.

Which values were demonstrated?

I showed empathy towards the children while doing their best to complete a technique,
explaining and demonstrating in more depth I manually directed the child’s hands gently into
the correct place and helped another by standing behind and holding onto the handle bars to
build confidence.

I showed a caring and understanding approach towards the children who found the
instructions difficult to understand, demonstrating on the bicycle taking them through the
steps gradually. Showing a caring approach towards the children who were nervous and
reluctant to manoeuvring the bicycle by encouragement. Listening to the child worries and
explaining the safety measures in place, reassuring them they would not hurt themselves and
| was there to support when needed.

| used positive language, praise and enthusiasm to build confidence and value the child’s

progress.

What could have been done differently? Why?

Supplying the observing group with board games, drawing paper and colours to keep them
entertained to avoid distraction to the children participating in the activity.
Ensuring all children visited the toilet before the activity, to avoid the teacher assistant taking

the child inside leaving me alone outdoors with fifteen other children.
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To consider the suns position at different times of the day to benefit the performance of the
activity and avoid the sun affecting the children’s vision.

Allow more time for feedback from the children, encouraging open questions to establish
what was learned in the activity including likes and dislikes.

Apply non-structured play in planning to enable the children to build confidence, explore
new skills and discover new ones.

Discuss positive and negative outcomes of activity with teacher assistant, to develop an
overall analysis from all involved.

Overall the activity planned worked effectively, although improvements will be made to
improve practice next time, to allow significant free time and overcome distractions with an

activity to keep the observing children entertained.
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The importance of effective practice as a means of maintaining quality services

What is reflective practice?

for young children

o Reflective practice is a process to develop skills, where practice is reflected upon, experienced

and reflected on again as a continued professional development cycle. Essential to improve

personal skills providing effective learning for children (Reed and Canning, 2010) and

(Venninen et al. 2012).

e Establishing an open mind through re-visiting an experience identifying qualities and areas of

improvement, setting goals and applying alternatives (Lindon, 2012) and (Bolton, 2014).

e Identifying personal judgements on own experience by critical analysis and evaluation to
improve the quality of practice, building on knowledge and values to become an effective
reflective practitioner (Reed and Canning, 2010) and (Leeds Beckett University, 2015).

A method of reflection

Research states reflection requires a structured plan to produce quality strategies to improve the

performance of practice (Boud and Walker, 1998). An example of a reflection model is given below:

Description

What
happened?

Action Plan

again what
would you

do?

Conclusion

What else
could you
have done?

Analysis
What sense
can you

make of the
situation?

(Cumbria University, 2016)

Feelings

What were
you thinking?

Evaluation

What was
good and bad
about the
experience!

The Gibbs reflection model includes;

A guide to encourage the cycle of
reflection on experience (Cokely
and Christine, 2012).

A detailed learning cycle to identify
areas of development to incorporate
new strategies to improve practice
(Smith, 2010) and (Moon, 2013).
The learning cycle can be arranged
in accordance to the experience
includes areas of, where values,
feelings and opinions of participants
are acknowledged (Park and Son,
2011).

Important to have a strategy in place
to develop effective reflective
practice (Boud and Walker, 1998).
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Why is reflection important

Professionals who deliver activities daily may get caught up in routine where effective
practice can be forgotten (London, 2009).

Reflection on practice enhances learning and stimulates professionals to question the
purpose of the activity? the outcomes achieved? the effectiveness of practice delivered? the
child’s engagement and motivation? improvements to be made? Considering feelings?
(Hallett, 2012).

Structured reflection models encourage professionals to apply new strategies to establish
and provide effective learning for children (Muller et al, 2012).

How reflection will improve practice

Professional reflection is effective by the whole team working together, where staff are
committed to follow a reflection cycle to improve practice. New methods and approaches
can be incorporated to develop a positive continuous professional development through
experience and learning (Venninen et al. 2012).

All professionals attending reflection meetings, where professionals are valued equally and
encouraged to discuss current knowledge, strengths and weaknesses of practice. Action
plans can be agreed, and strategies put in place to improve the quality of child’s learning
(Venninen et al. 2012).

Promoting effective communication and engagement with children and families

Effective communication with parents and carers is fundamental, where essential
information is provided to support children’s wellbeing (Blanford and Knowles, 2009).
Important to respect and listen to parents and carers treating them as valuable partners who
effectively contribute new ideas, qualities and strategies to develop the reflection process
(Suleyman, 2011).

Effective communication with parents and carers increases the child’s language, cognition,
confidence developing into successful academic achievers (Miller et al, 2012) and (Bardri
et al, 2014).

Interacting and listening to children is essential to develop an effective approach through
shared thinking and the child’s views. To acknowledge the child’s interests, express new
ideas and develop social behaviour and cognitive progress early years learning (Callan and
Reed, 2011).
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Personal Development Plan
Area for further Why? How? Who/Where? When?
development
e To obtain a B grade to e Consistent Attendance in e Applying to study July 2020

To enrol on an
English General
Certificate of
Secondary Education
(GCSE) course, to
achieve opportunities
for teacher
employment in the
future. Increase
knowledge to deliver
quality learning to
children in

employment.

enable access to Post
Graduate Certificate in
Education (PGCE).
Gain confidence in
reading fluently and
writing effectively with
use of correct grammar
within employment.
To produce accurate
spelling and

punctuation.

lectures.

Reading resources online
and in the library.
Research and practice
English GCSE questions.
Research and practice
grammar and
punctuation.
Development of spoken
and written English
language whilst studying
Early Childhood degree

at university.

English GCSE at Coleg
Sir Gar Ammanford.

e Support from the course
tutor.

e Gaining Knowledge and
experience in
employment.

e At university developing
critique and analysis
techniques required for

assignments.
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To obtain a Post
Graduate Certificate
in Education, to
achieve a qualification
for employment in a
primary school
preferably in

foundation phase.

During the Seven
years’ experience of
employment in a

primary school has

proven to be rewarding.

It is overwhelming and
rewarding to work with
children to encourage
them to excel in small
or large steps.

To play an important
role in the child’s life
by supporting and
making a difference in
learning.

To work effectively to
promote wellbeing,
values, listen and

respond to children.

Achievinga 2.1
qualification in early
years childhood degree.
Gaining further
knowledge and
understanding through
research online and
Library resources.
Continue employment in
a school setting to
expand knowledge and
experience.

Seek further training in
employment to keep up
to date with the learning
frameworks and

interventions.

Applying online to enrol
at Carmarthen Trinity
university.

Considering a one-year
PGCE distance learning
option, discussion to
have with headteacher
after achieving an
English GCSE and
degree.

The support of
headteacher to direct me
on relevant training
opportunities to increase
my knowledge and
understanding.

Attend add sessions with
teachers after school to
learn new skills practiced

by teachers.

July 2021
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To form relationships
with children and
parents to provide
wellbeing and positive

outcomes.

Observing a variety of
teachers during lessons

and activities.

Develop presentation
skills, to enable me to
perform in front of a
large amount of
people without feeling
anxious. To increase
confidence and
develop control of
pace, volume and tone

of speech.

To build on confidence
to present and speak in
front of others.
Developing essential
presentation skills to
enable me to be a good
role model to children,
members of staff and to
represent the school.
To be professional
when attending
meetings and
discussions with

outside agencies.

Completing work
required for presentation
in advance to effectively
present evidence.
Record and listen to
completed presentation at
every opportunity to
reflect on skills, be
familiar with the order
and orally pronouncing
references.

Applying different tones
to be enthusiastic and

engage the listener.

Developing confidence,
by asking and answering
questions in lectures.
Build on confidence
whilst presenting in front
lectures at university.
Reflecting on the
performance and
considering the feedback
given to produce further
development.

Practice presentation in
front of friends and
family to develop skills
and confidence.

Encouraging feedback

July 2018
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Viewing demonstrations for me to consider when
of professionals making improvements.
presenting online. Reading aloud to
Research presentation children in school at
skills to practice and every opportunity to
reflect upon to build develop clear
confidence. pronunciation and pace

of reading.
e To achieve a good mark Organised with In written assignments. October 2018

Develop referencing
skills to a high
standard, to achieve
all possible marks
towards my final
grade.

in the reference list not
to lose marks in the
overall mark given in
the assignment.
Essential referencing
skills will enable me to
achieve a 2.1 in the
Early Years Childhood
degree.

To avoid plagiarism
within assignments

which could cause a

assignments to allow
efficient time to revisit
the reference list and
place references in
alphabetical order.
Referencing all research
to avoid time wasting by
researching the sources
again to obtain the
relevant information.
Reference throughout the

writing of the assignment

Identify references in
lectures on power point.
Asking questions in
lectures when unsure on
how to reference a source
of information.

By tutor support and
acknowledging feedback.
Attending additional
reference classes and
accessing support given

at the library.
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penalty towards my
work.

To accurately
references sources to
enable lectures to trace
the sources used within

the assignment.

to avoid confusion and
inaccuracy.

Refer to Harvard
referencing handbook to
ensure everything is set
out correctly.

Practice referencing at
every opportunity to

develop skills.

To increase awareness
of autism, supporting
the children’s in the
school to develop

their wellbeing.

To gain knowledge and
understanding of
sensory sensitivity,
where these areas can
be identified and
reduced within the
learning environment.
To enable me to
provide support to

prevent the risk of

Discussions with the
SENCO in school.
Research online to
enhance my knowledge
and understanding.
Reading resources at

school and library.

Training to develop
support in Intervention.
Attend an autism
awareness course
through employment.
Online learning resources

and courses.

September
2019
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increase in anxiety
levels.

To develop
understanding of the
child, where learning
can be based around the

individuals interest.

1. Develop skills
on listening
and interacting

with children.

To encourage children
to speak and have their
views listened to.

To develop
understanding of
children’s priorities,
interests and concerns.
Listening is a vital part
of establishing
relationships with
children and essential

to develop learning.

Research resources at the
library and online.
Watching videos of
professional’s interacting
and listening to children.
Observing teachers in
school with permission

granted.

Attend courses through
employment to gain and
develop skills.

Teachers in the setting to
provide feedback on my
interaction and listening
skills with suggestions of
improvement.

To prepare a checklist
where | can refer to after
interaction to reflect

upon to acknowledge if

September
2018
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the interaction was
successful.
To increase Online Welsh reading Speaking welsh to July 2019
Develop Welsh employment materials. colleagues, friends and

language to support
children who are from
fluent Welsh speaking
families attending an

English school.

opportunity within both
English and Welsh
speaking schools.
Whilst teaching in
Wales, the Welsh
spoken language is not
essential, although most
of the schools are
Welsh medium and the
Welsh spoken language
is a requirement.

To support children
from Welsh speaking
families to translate
into English language.
It is beneficial to speak
Welsh in Wales

Listening to Welsh tapes
and watching you tube
videos.

Watching welsh
programmes on S4C with

subtitles.

family.

Speaking welsh to
children and parents
from a welsh

background.

Online refresher course.

Welsh training course

through employment.
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because English
schools also teach
children the Welsh

language.




EAEE5007 1302447

Presentation reference list

Bolton, G. (2014) Reflective Practice: Writing and professional Development (3" Ed)

London: Sage.

Boud, D. and Walker, D. (1998) Promoting reflection in professional courses: The challenge
of context’, Studies in Higher Education, VVolume 23, No 2, pp. 191-207. [On-line]. Available
at: http://uwtsd.ac.uk/ehost/detail/detail?vid=0&sid=e791fa39-10f8-4df7-95d3-
daa066c429ed%40sessionmgr4007 &bdata=JnNpdGU9ZWhvc3QthGI2ZQ%3d%3d#AN=12
1169086&db=eue [Accessed: 2" June 2018].

Cokely, C. G. and Christine G. (2012) ‘Fostering Reflective Skills in Audiology Practice and
Education’ [Accessed 4™ June 2018].
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061 Fostering_Reflec
tive_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fosteri
ng-Reflective-Skills-in-Audiology-Practice-and-Education.pdf

Colin, G. S. and Edward, T. (2015) ‘Learning conversations as reflective practice’, Reflective
Practice, Volume 12, No 4, October 2015, pp. 469-480. [On-line]. Available at:
http://dx.doi.org/10.1080/14623943.2011.590336 [Accessed: 3" June 2018].

Dennison, P. (2009) ‘Reflective practice: The enduring influence of Kolb’s Experiential
Learning Theory’ https://journals.gre.ac.uk/index.php/compass/article/view/12/28 [Accessed
30th May 2018].

Leeds Beckett University. (2015) ‘Skills for learning: Models for structuring reflection’
https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/02.shtml [Accessed 1st
June 2018].

Lindon, J. (2012) Reflective Practice and Early Years Professionalism. (2" ed) London:
Hodder Education.

London, M., Passarelli, A. M. and Kolb, D. A. (2011) The Learning Way: Learning from
Experience as the Path to Lifelong Learning and Development. Oxford: University Press. [e-
book]. Available at: http://ebookcentral.proquest.com/lib/trinity/detail.action?docID=665390.
[5" June 2018].

15


https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf
http://dx.doi.org/10.1080/14623943.2011.590336
https://journals.gre.ac.uk/index.php/compass/article/view/12/28
https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/02.shtml
http://librarycatalogue.uwtsd.ac.uk/primo_library/libweb/action/display.do;jsessionid=89AAC7E2DDD12699E72A65905770AB6F?tabs=detailsTab&ct=display&fn=search&doc=TN_ouporr10.1093%2foxfordhb%2f9780195390483.013.0028&indx=1&recIds=TN_ouporr10.1093%2foxfordhb%2f9780195390483.013.0028&recIdxs=0&elementId=0&renderMode=poppedOut&displayMode=full&frbrVersion=&query=&mulIncFctN=facet_rtype&dscnt=0&rfnIncGrp=1&scp.scps=scope%3A%2844WHELF_UWTSD%29%2Cprimo_central_multiple_fe&vid=44WHELF_UWTSD_VU1&fctV=online_resources&institution=44WHELF_UWTSD&rfnGrp=show_only&fctN=facet_tlevel&vl(freeText0)=%20david%20kolb&fctIncV=books&dstmp=1528218877959
http://librarycatalogue.uwtsd.ac.uk/primo_library/libweb/action/display.do;jsessionid=89AAC7E2DDD12699E72A65905770AB6F?tabs=detailsTab&ct=display&fn=search&doc=TN_ouporr10.1093%2foxfordhb%2f9780195390483.013.0028&indx=1&recIds=TN_ouporr10.1093%2foxfordhb%2f9780195390483.013.0028&recIdxs=0&elementId=0&renderMode=poppedOut&displayMode=full&frbrVersion=&query=&mulIncFctN=facet_rtype&dscnt=0&rfnIncGrp=1&scp.scps=scope%3A%2844WHELF_UWTSD%29%2Cprimo_central_multiple_fe&vid=44WHELF_UWTSD_VU1&fctV=online_resources&institution=44WHELF_UWTSD&rfnGrp=show_only&fctN=facet_tlevel&vl(freeText0)=%20david%20kolb&fctIncV=books&dstmp=1528218877959

EAEE5007 1302447

Manthorpe, J. and Baginsky, M. (2015) ‘Critique of David Kolb's theory from a socially rich
interactive digital’ https://www.kcl.ac.uk/sspp/policy-
institute/scwru/pubs/2015/conf/manthorpe-and-baginsky-15jan15.pdf [Accessed 1% June
2018].

McLeod, S. A. (2017) ‘Kolb - learning styles’ www.simplypsychology.org/learning-
kolb.html [Accessed 31% May 2018].

Moon, A. J. (2013) reflection in learning and professional development: Theory and practice.

New York: Routledge.

Park, J. Y. and Son, J. B. (2011) Expression and connection: The integration of the Reflection
Process and the Public Writing Process into Social Network Sites.
http://jolt.merlot.org/vol7nol/park_0311.htm [Accessed 3rd June 2018].

Smith, M, K. (2010) ‘David A. Kolb on experiential learning” http://infed.org/mobi/david-a-

kolb-on-experiential-learning/ [Accessed 2" June 2018].

16


https://www.kcl.ac.uk/sspp/policy-institute/scwru/pubs/2015/conf/manthorpe-and-baginsky-15jan15.pdf
https://www.kcl.ac.uk/sspp/policy-institute/scwru/pubs/2015/conf/manthorpe-and-baginsky-15jan15.pdf
http://www.simplypsychology.org/learning-kolb.html
http://www.simplypsychology.org/learning-kolb.html
http://jolt.merlot.org/vol7no1/park_0311.htm
http://infed.org/mobi/david-a-kolb-on-experiential-learning/
http://infed.org/mobi/david-a-kolb-on-experiential-learning/

EAEE5007 1302447

Briefing paper reference list

Academic Services & Retention Team. (2016) ‘Gibbs’ reflective cycle’
https://my.cumbria.ac.uk/media/MyCumbria/Documents/ReflectiveCycleGibbs.pdf
[Accessed 12 June 2018].

Badri, M., Qubaisi, A. A., Rashedi, A. A. and Yang, G. (2014) ‘The causal relationship
between parental involvement and children's behavioral adjustment to KG-1 schooling’,
International Journal of Childcare and Education Policy, Volume 3, October, pp. 13. [On-
line]. Available at:

https://ijccep.springeropen.com/articles/10.1007/s40723-014-0003-6 [Accessed: 10" June
2018].

Blanford, S. and Knowles, C. (2009) Developing Proffessional Practice 0-7. England:

Pearson Education Limited.

Bolton, G. (2014) Reflective Practice: Writing and professional Development (3" Ed)

London: Sage.

Boud, D. and Walker, D. (1998) Promoting reflection in professional courses: The challenge
of context’, Studies in Higher Education, VVolume 23, No 2, pp. 191-207. [On-line]. Available
at: http://uwtsd.ac.uk/ehost/detail/detail ?vid=0&sid=e791fa39-10f8-4df7-95d3-
daa066c429ed%40sessionmgr4007 &bdata=JnNpdGU9ZWhvc3QthGI2ZQ%3d%3d#AN=12
1169086&db=eue [Accessed: 2" June 2018].

Callan, S. and Reed, M (2011) work-based research in the early years. London: Sage
Publications Ltd.

Cokely, C. G. and Christine G. (2012) ‘Fostering Reflective Skills in Audiology Practice and
Education’ [Accessed 4™ June 2018].
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061 Fostering_Reflec
tive_Skills_in_Audiology Practice_and_Education/links/58ef8dead58515930ece6175/Fosteri
ng-Reflective-Skills-in-Audiology-Practice-and-Education.pdf

Hallett, E. (2012) The Reflective Early Years Practitioner. London: Sage.

17


https://my.cumbria.ac.uk/media/MyCumbria/Documents/ReflectiveCycleGibbs.pdf
https://ijccep.springeropen.com/articles/10.1007/s40723-014-0003-6
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf
https://www.researchgate.net/profile/Carol_Cokely/publication/229948061_Fostering_Reflective_Skills_in_Audiology_Practice_and_Education/links/58ef8dea458515930ece6175/Fostering-Reflective-Skills-in-Audiology-Practice-and-Education.pdf

EAEE5007 1302447

Leeds Beckett University. (2015) “Skills for learning: Models for structuring reflection’
https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/02.shtml [Accessed 1st
June 2018].

Lindon, J. (2012) Reflective Practice and Early Years Professionalism. (2" ed) London:
Hodder Education.

London, M. (2011) Oxford Handbook of Lifelong Learning. New York: Oxford University
Press Inc.

Miller, L., Drury, R. and Cable, C. (2012) Extending Professional Practice in the Early Years.
London: Sage Publications Ltd.

Moon, A. J. (2013) reflection in learning and professional development: Theory and practice.

New York: Routledge.

Paige-Smith, A. and Craft, A. (2008) Developing Reflective Practice in the Early Years. New
York: Open University Press.

Park, J. Y. and Son, J. B. (2011) Expression and connection: The integration of the Reflection
Process and the Public Writing Process into Social Network Sites.
http://jolt.merlot.org/vol7nol/park_0311.htm [Accessed 3rd June 2018].

Reed, M. and Canning, N. (2010) Reflective Practice in the Early Years. London: Safe
Publications Ltd.

Smith, M, K. (2010) ‘David A. Kolb on experiential learning’ http://infed.org/mobi/david-a-

kolb-on-experiential-learning/ [Accessed 2" June 2018].

Suleyman, S. (2011) ‘Play and Practice in the Early Years Foundation stage’, Education
Review, Volume 24, No 1, pp. 89-91. [On-line]. Available at: https://web-b-ebscohost-
com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=716b5d09-8c44-43f0-aad2-
9b4704895220%40sessionmgr120 [Accessed 15™ June 2018].

18


https://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/02.shtml
http://jolt.merlot.org/vol7no1/park_0311.htm
http://infed.org/mobi/david-a-kolb-on-experiential-learning/
http://infed.org/mobi/david-a-kolb-on-experiential-learning/
https://web-b-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=716b5d09-8c44-43f0-aad2-9b4704895220%40sessionmgr120
https://web-b-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=716b5d09-8c44-43f0-aad2-9b4704895220%40sessionmgr120
https://web-b-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=716b5d09-8c44-43f0-aad2-9b4704895220%40sessionmgr120

EAEE5007 1302447

Venninen, T., Leiononen, J., Ojala, M. and Lipponen, L. (2012) ‘Creating Conditions for
Reflective Practice in Early Childhood Education’, International Journal of Child Care and
Education Policy, Volume 6, No. 1, pp. 1-15. [On-line]. Available at:
https://ijccep.springeropen.com/articles/10.1007/2288-6729-6-1-1 [Accessed 15th June
2018].

19


https://ijccep.springeropen.com/articles/10.1007/2288-6729-6-1-1

EAEE5007 1302447

20



EAEE5007 1302447

21



