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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

This paper aims to critically evaluate how Assessment for Learning strategies can be utilised to support effective teaching and learning. This is significantly important as it has the potential to aid pupil progression as well as enhance learning across the different areas of learning and experience (William, 2011). Exploring the awareness of how schools in Wales implement assessment for learning, it is evident that the twelve pedagogical principles are the foundation for designing a curriculum for effective teaching and learning. The twelve pedagogical principles emphasise that learners are at the core of assessment which ensures their progress is individualised: this links to assessment for learning (Welsh Government, 2022). 
            Regarding my teaching practice, I was placed in a Year six class with an age range of ten to eleven for approximately seven weeks. I developed the knowledge of a shared understanding of the progression I wanted the learners to make throughout their education. Crucially this should be implemented in a coherent way focusing on flexibility, smooth transitions, and the challenging expectations (Welsh Government, 2022). The learners were covering a range of progression steps. The school followed a differentiation key this matched the different progression steps (from progression step one to progression step four); these involved one star, two-star, three star, and a challenge. Within the class, there were three students with additional learning needs (ALN), one in which had a 1:1 meaning that an individual development plan was followed, and the two other students completed the one-star work when appropriate. Another student had special educational needs comprising of attention deficit hyperactivity disorder (ADHD); however, they were highly functional and met the three-star work standard. For the more able and talented (MAT) students an extension task would be set to challenge their learning and development. Concerning the prior learning within the classroom, the significance of inquiry-based learning was emphasised throughout the school. Inquiry-based learning enables learners to actively explore their own ideas, conduct research, and ask questions; this suggests that it promotes independence and develops knowledge and a skill set (Friesen and Scott 2013). ‘Learning how to learn’ is a phrase used to convey the importance of pupils recognising how to improve their work. This underlines that assessment for learning strategies promote pupil’s autonomy (Black, et al. 2006). 
Moreover, I will be analysing the impact of a series of lesson plans (involving a range of assessment for learning strategies) that focused on three areas of learning and experience (AoLEs), these consisted of: Humanities, Expressive Arts, and Literacy, language, and communication. Each AoLE supports the four purposes alongside what matters statements, descriptions of learning and the principles of progression to meet the needs of all students (Welsh Government, 2020). Through inquiry-based learning the learners are given an inquiry focus for each term (Could you walk a day in the shoes of…?). The learners were provided with the teaching of a topic that fitted into this question. For instance, prior learning consisted of Nelson Mandela and Anne Frank. The three lessons will focus on Martin Luther King; the teaching and learning is always related back to the inquiry question. 
I undertook one week observing the format of good teaching and learning, meaning that I reviewed the strategies used in the classroom and examined the differentiation that was used across the class. It was apparent that the use of assessment for learning was implemented throughout the lesson which effectively reduced the spread of attainment across the class. The Department for Education (2015) highlighted that successful schools have promoted an ethos for the attainment of all pupils, implying that the outcomes of all learners are considered.
Assessment for learning is a powerful tool if teaching and learning are interactive; this is implemented at all stages of the learning process. Actively teachers and learners collaborate to find the best teaching and learning strategies. Assessment for learning stimulates and promotes learning as students are motivated through their progression (Bullock, 2017). Black and William (1998) are professors who published a book ‘Inside the black box’ they examined the process of teaching and learning and how there are many complications to the raising standards. Gipps (1994) is credited for the establishment of the term as she researched into the background of improving teaching and learning. Outlining that it is vital for teachers to know about their pupil’s progression and what difficulties they are facing. This enables the teacher to adapt the work to meet the needs of the learners and to ensure progression is made. The term ‘assessment’ refers to the strategies the teacher implements into the classroom, suggesting that this is a formative assessment where teachers make adaptions to their teaching (Heritage, 2007). Although, the limitations of assessment for learning could include a false representation of how much progress has been made. Many students become anxious from the increased pressure of continuous assessment, resulting in fewer learning achievements being met (Virgina, et al. 2020). Whereas the research that Williams (2011) conducted underlines that assessment for learning provides eight months extra learning. Highlighting that the new style of assessment is beneficial to an individual’s progress as teachers can adjusts the lessons accordingly. 
Furthermore, critically I will evaluate the four elements of assessment for learning; these comprise of: sharing criteria with learners, quality of questions, use and quality of feedback, and peer and self-assessment (Black, et al. 2003). Firstly, sharing criteria with learners is essential; it provides a structure to promote and encourage standards through assessment (Rust, Price, and O’Donovan 2003). Similarly, Gilbert (2010) emphasises the importance for learners to understand the process of their learning for instance, they should be aware of what they learning to do, and what standards they will be assessed by. As well as this, learning intentions should be ‘short, measurable, and achievable’ indicating that they should be clear and concise for learners to have full understanding on what is expected of them (Crichton and Mcdaid, 2016). Correspondingly, it is highly beneficial for teachers to use SMART (Specific, measurable, achievable, results-focused, and time) objectives which determine what the students are learning as it implements assessments for each lesson (Blaschko, 2014). Following on from this, the Blooms revised taxonomy enables teachers to create a pedagogical connection with the purpose of the teaching and learning. It uses action words to describe higher order thinking and lower order thinking. This demonstrates the cognitive process in which individuals gain knowledge from (Armstrong, 2010). However, Berger (2018) and Barney (2021) outline that learning is not a hierarchy or a direct process. Educator Lemov (2017, in Agarwal, 2018) discusses that the pyramid could reduce a student’s motivation and self-esteem. This is a significant point as knowledge is placed at the bottom which highlights to students that knowledge-based questions are the least productive task. 
Nevertheless, quality of questions in a classroom are significantly important in stimulating exploration for students to voice their ideas to refine their understanding of a concept (Kerry, 1998). There are two types of questions: open ended questions and closed questions. The disadvantages to closed questions include limiting a student’s opportunity to expand on their answer. In some cases, students become anxious that they will answer incorrectly; this could reduce a student’s willingness to participate in discussions (Collier, 2018). According to Hopkins, Knight, and Craig (2015) curiosity and powerful learning are created through questioning; they created manuals to aid teachers in improving, planning, and monitoring their professional practice. Hopkins (2015, in Vigors, 2016) explains that a students response to a proposed question or problem improves when they are given thinking time. Thinking time increases student comfort and participation levels as the students have time to organise their thoughts effectively and reflect upon different ideas; it nurtures curiosity (Fonte, 2018). Correspondingly, Rowe (1972, in Stahl, 1994) discusses the importance of ‘wait time’ and explains that students should be given three or more seconds to think. The positive outcome of this technique proves that the amount of ‘I do not know’ answers are reduced and the length of answers and participation rate increases. A strategy used to improve the quality of questions in a classroom is ‘Think, pair, share’ this enables an open ended questioned to be proposed with thinking time. Then, it encourages students to collaborate their ideas, discussing, clarifying, and challenging each other (Main, 2017). Linking back to my teaching practice the students were placed in a mixed ability seating plan; this is supported by Vygotsky (1962, in Pound, 2006) theory about the ‘more knowledgeable other’ suggesting that students can share ideas and thoughts with each other. This could increase confidence and student comfort as well as aid pupil progression (McLeod, 2014). 
Additionally, use and quality of feedback is highly beneficial to students and teachers it broadens learning opportunities and aids pupil progression through the acknowledgment of knowing how to improve (E. Konold, Miller, and B Konold 2004). This is proven through Austin’s butterfly theory following a model, critiques, and descriptive feedback. This theory suggests that the feedback should be specific, and it should focus on one aspect at a time. This will result in pupil progression and a high standard of work (EL Education, 2016). Although, if feedback is given with uncertainty this could result in interaction thinking meaning that an individual is feeling unaccomplished. As well as this, using terms such as ‘but’ could undermine the positive performance meaning that praise should not be forgotten about and pupil progress should be emphasised (Calvello, 2021). 
Likewise, peer and self-assessment are important for learners to develop understanding on the criteria as well as the learning outcomes (Boud, 2003). Boud and Falchikov (2006, in Spiller, 2012) highlighting that peer and self-assessment promotes active participation. The benefits for self-assessment include learners developing a critical reflection of their own learning and performance, students take responsibility for their learning, student comfort is increased as there are no judgments being made by another individual (Chan, 2010 and Thompson, 2021). However, the challenges of self-assessment consist of the students being too critical due to their confidence or overly biased as well as it being time consuming to complete (Amo and Jareno, 2011). The benefits for peer assessment comprise of practicing the development of checking work against a criteria and learning from other responses (Nicol, 2013). The challenges of peer assessment relate to students not being experienced in assessing another student’s work as well as student relationships influencing the assessment (Chan, 2010). 
Evaluating the assessment in the Curriculum for Wales 2022 it is evident that the principles are the underlying feature to support a learner’s progression. It has been recognised that each learner progresses at different rates meaning that an educator should implement AFL effectively within the classroom to aid all pupil’s progression (Welsh Government, 2022). Donaldson’s ‘Successful future’ report (2015) reviews the purpose of the new curriculum for Wales. It underlines that all pupils should take responsibility for their own learning, and they should be given a wide range of opportunities to experience real-life learning (this will ensure that all the four purposes are met).
Within the new curriculum for Wales (2022) the areas of learning and experience play an essential role in the development of lessons. I will be discussing three lesson plans that demonstrate progression and continuity (see appendix). There are three areas of learning and experience across the three lesson plans; these comprise of Humanities, Expressive Arts and Literacy, language, and communication. The three learning episodes are inquiry-based learning which enables students to explore, synthesise, and evaluate data. The skills used through inquiry-based learning reinforces curriculum content and it provides a greater understanding of the content (Guido, 2017). The skills used through inquiry-based learning demonstrate higher order thinking in the Blooms taxonomy. The three lessons were developed based on answering the inquiry question ‘Could you walk a day in the shoes of…?’ Through inquiry the students were learning about influential people which led the lessons onto Martin Luther King. The students had no prior teaching of Martin Luther King, highlighting that teaching foundations of the topic were implemented into the lessons.
The main area of learning and experience for each lesson plan was Humanities. Within the Humanities AoLE the focus was on history; this enabled students to become ethically informed citizens across the board. As well as this, investigating into the different contexts and known events in the world, past and presents ensures that students develop their knowledge of world views. Equally, it is beneficial for students to explore and reflect upon the impact of well-known individual’s actions and the views that they held (Reiter, 2017). Through the topic of ‘Could you walk a day in the shoes of…? The emphasis has been on human rights, values, ethics, philosophies, religious and non-religious views. Implying that the learners are gaining knowledge and understanding on the possible challenges and opportunities that influential people have faced. The exploration of this learning encourages the learners to become ambitious, capable learners with the skill of applying and evaluating their findings from teaching and research. There are five ‘What matter statements’ for this AoLE; the relevant statement is “Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.” It focuses on students learning through discovery and questioning; it stimulates the mind and encourages creative thinking. 
The second area of learning and experience (within each lesson plan) was Literacy, Language and Communication. Many skills were used and developed throughout the lessons; these comprised of reading, writing, and oracy. These skills play a vital role in the process of learners becoming socially engaged citizens, implying that they will be able to communicate effectively showing understanding on the content they are learning and the issues that surround them (Best, 2014). This is supported through Vygotsky’s (1962, in McLeod, 2022) theory of social constructivism as he outlines children learn best when it is relevant and functional. There are four ‘What matter statements’ for this AoLE: the relevant statement is “Literature fires imagination and inspires creativity.” This emphasises that through writing the learners understanding of other people’s beliefs and their own will be enhanced and they will show empathy for their community and the world around them. 
The final area of learning and experience (within each lesson plan) was Expressive Arts. There are three ‘What matter statements’ for this AoLE; the relevant statement is “Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.” This determines that students are encouraged to explore ideas through research and act out their findings using their creativity skills. This AoLE and ‘what matter statement’ ensures that students became enterprising, creative contributors as they connected and applied their skills and their knowledge through expressing their ideas and beliefs. This links to Robinson and Aronica (2015) as they emphasise how creativity transforms education. Sir Ken Robinson highlights how innovation could evolve the education system. He further discusses his concerns of the new curriculum and changing systems as he recognises that teaching for creativity should not be dismissed as it enables learners to understand the world around them.
The initial lesson (appendix one) focused on the background of Martin Luther King. The learning objective (which was shared with the learners) ‘By the end of the lesson, the learners will be able to explain the story of Martin Luther King in class discussions.’ The lesson began with an AFL strategy: KWL (Know, want, learn) grids where the students filled out what they already knew about Martin Luther King and what they wanted to find out. This was an independent task. There are several benefits to KWL grids comprising of providing a visual for learners to understanding the process, it enables teachers to adapt the following lesson over the knowledge and gaps in the student’s understanding (Greenwood, 2019). However, the aspect to be cautious with relates to the fact that learners can easily manipulate what they already know by filling it out after the teaching, meaning that it could provide a false presentation. Expanding on this further, Pennington (2009) implies that KWL grids are reader centred, meaning that if inaccurate information is writing in the ‘know’ column the learners could be confused. Nevertheless, Richard (2019) outlines that KWL grids promote pupil involvement and pupil voice as they are communicating what they would like to find out about the topic. Following on from this, the story of Martin Luther King was taught. The students participated in ‘popcorn’ reading where the reader chooses what the peer reads next. By the end of the lesson, the learners will be able to explain the story of Martin Luther King. This strategy improves a learner’s focus as they are having to listen to their peer reading as well as following the text; it is proven to improve reading levels (Evans, 2014). Although, there is an argument that it reduces confidence for the less-skilled readers and if used in a large class it could give students a limited amount of reading time. (McCullough, 2019). Throughout the lessons ‘pitstops’ took place to check the learners understanding. This enables a teacher to adjust the teaching styles or cover a specific aspect to aid pupil progression (Ofsted, 2011). The learners had to create their own inquiry question, several WAGOLLs (What a good one looks like) were given to them such as ‘What is my ideal future?’ At the end of the lesson, the learners will refer to their KWL grids reflecting on what knowledge they have gained. Highlighting that they are become reflective learners and the implementation of this strategy will show their progression. 
The second lesson (appendix two) included differentiation through a carousel of set activities on the topic of Martin Luther King. The lesson objectives (which were shared with the learners) comprises of: by the end of the lesson, the pupils will be able to write a speech (I have a Dream). There were two differentiated tasks for this objective; the lower ability differentiated task was an independent task where they listened to a PowerPoint presentation all about Martin Luther King. Then, they completed sentence starters reflecting upon their personal dreams, their dreams for their community, and their dreams for the world. The higher ability (MAT learners) differentiated task involved speech writing expressing their dreams. The next lesson objective: by the end of the lesson, the pupils will be able to explain why there is a statue dedicated to Martin Luther King. This was a research tasks and they were given questioning prompts. The last objective: (catered for the ALN learners) by the end of the lesson, the pupils will complete a poster, drawing around their hands and filling in bubbles with sentence structures on their dreams for themselves, their community, and the world. Differentiation is beneficial to aid a learner’s progression; it ensures that the work is suitable to their standard as well as challenging their capabilities. It increases student’s engagement levels with teaching and learning as they recognise their progress, suggesting that their confidence levels increase (Cescon, 2021). However, differentiating can be time consuming and the effectiveness of this strategy has not been scientifically proven (Drew, 2022). Nevertheless, it is important to consider that the needs of all students should be met and supported. The four purposes of the curriculum for Wales 2022 are at the heart of teaching and learning. To begin the lesson, the learners reflected upon what they learnt during the last lesson and what else they would like to cover. For the speech writing tasks, the learners had to create their own success criteria. D Royce Sadler (2010) outlines that learners should examine their own work through the act of production, implying that encouragement to check their created success criteria is necessary to aid pupil progression. As an educator it would be beneficial for students to create their own success criteria as well as having a success criteria from the teacher; this will show the expectations and standard of work. 
The third lesson (appendix three) focused on reflection. The lesson objective (shared with the learners) ‘by the end of the lesson, the pupils will reflect upon their findings of Martin Luther King and present their work to the class.’ They were given time to practice their performance. To begin the lesson the learners were given a template of a shoe where they answered the question ‘Could you walk a day in the shoes of Martin Luther King.’ The pedagogical balancing act: teaching reflection in higher education created by Ryan (2013) highlights that reflection for students is crucially important to prepare them to critically write as well as it being a personal and social benefit; meaning that their development is impacted. Throughout this lesson, I used the ‘no hands up’ strategy meaning that learners are called on using a tool such as lollipop sticks. Eastman (2019) outlines that it increases student engagement levels as they remain focused; this enables the teacher to access the progress and the learner’s understanding. This strategy empowers different learners to voice their opinion as not all students have the impulse to participate in discussions. This links to Skinner’s (1985, in Pound, 2006) behaviourist theory and social studies which suggests that through developmental skills and knowledge students will feel more comfortable in answering and asking questions. This is further supported by Dylan William as he encourages educators to avoid using the IRE ((Initiation, Response, Evaluation) technique, educators should ask the question, pause, and bounce the question to another student. This results in an increase in the participation levels as well as engagement levels (Belmont teach, 2015). As well as this, as an educator I used the term ‘what are your questions?’ rather than ‘are there any questions?’ this demonstrates to the learners that I am providing an invitation and student comfort is considered. Expanding on this further, in the middle of the lesson I created provocation questions which demonstrated a learner’s knowledge and their progression through teaching and learning. Then, I could analyse and evaluate what my learners enjoyed learning about and how well they progressed. This strategy provides various opportunities for authentic learning with the aim of aiding pupil progression. To conclude the lesson, exit cards were used where each learner had to write down their favourite fact about Martin Luther King. This demonstrates to the teacher that they have gained knowledge and that the teaching and learning were successful (Eifler, 2018).
In summary of this critical evaluation, I used the new curriculum for Wales 2022 as guidance to plan my learning episodes with reference to the ‘What matters statements’, progression steps and the four purposes. Throughout my teaching practice I used a variety of AFL strategies to analyse what worked best for my learners. My placement school provided me with the building block framework which outlines numerous AFL strategies, including the benefits and the cautions for each. This prepared me for the process of trailing AFL approaches. It is evident that assessment for learning is significantly important and beneficial to aid pupil progression as it provides the student and the teacher with feedback of development. Using AFL at the start, middle and end of the lesson highlights the learning that has taken place and it enables the teacher to adjust the lessons to meet the needs of their learners. However, participation rate and student comfort were concerning in the use of some AFL strategies. Implying that chosen AFL should be carefully considered. Nevertheless, it is apparent that assessment for learning improves a learner’s confidence as they can recognise the progress they are making; their feedback is individualised resulting in improvements being implemented. The twelve pedagogical principles emphasise that learners are at the core of assessment and their needs are considered against the four purposes. As well as this, assessment is an ongoing process where teaching and learning strategies powerfully aid learners development. As an educator I am aware that progression in learning is different for all students, and they will have different knowledge and skills that will be improved at different rates. I will ensue to be flexible through the process of teaching and learning. The learners will always be at the heart of my teaching with the aim of meeting the four purposes. 
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