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This assignment will reflect on specific learning event and its underlying pedagogical principles. This assignment will reflect upon which theories had been used to construct and implement the learning environment within which the learning event took place.
The observations that this assignment is based upon were carried out of the space of the timetabled bridging days. It is noted here that certain ethical considerations have been included within this assignment. As such no information that could be used to identify the individual children involved will be included. As such neither the school/s involved, nor any individual children, will be referred to by name. All observations conducted for the purpose of this assignment follow the universities ethical guidelines and took place on specific timetabled bridging days with the full awareness of the school and university staff. 
These bridging days were structured as such: Arrival at the bridging school was, for all days, 8.40am. The days themselves were set up so that we were able to observe several different classes and settings within the school. The first day was spent following the schools two year 4 classes which, although on principle were similar, were somewhat different from each other. These differences can be accounted to various reasons not least of which was the individual nature of the pupil teacher relationship. Whereas one class had an older, more experienced teacher, the other was taught by an NQT. On this first day I was able to observe one of these classes with the class teacher absent on PPA and the results of these observations will be discussed later. 
The second of these bridging days is where the main focus of this assignment will be. The first half of the day was given to observing one of the school’s year 1 classes this is when and where the specific learning event that this assignment will focus on took place. The second half of the day was spent conducting observations within the school’s nursery setting. 
In order to place the learning event to be discussed within context it is necessary to give a brief overview of how the days learning up until this event took place. The school day for year 1 started with the arrival of the children into the classroom. Upon arrival the children quickly and efficiently found their way to designated learning spots which had been selected by the teacher to facilitate an effective learning environment. Once all the children had arrived within the classroom, they went through a greeting drill that had obviously been learnt by wrote, this included singing and the assignment of two children the title of 'helpwr heddiw' for the day. This is part of behaviourist theory and fits in with Skinners (1938) Operant Conditioning theory.
The teacher used the opportunity of the children being together on the carpet to recap and reinforce previous learning through the use of directed questioning. The majority of this questioning required children to volunteer answers, but there were occasions when the teacher would nominate a particular pupil to answer. After directed questioning with regards to numeracy the focus moved on to phonics. Once again this was reinforcement of previous learning this time through the use of singing and physical actions. 
Carpet time ended by the children linking their learning to the topic of the term 'All About Me' and thus building on previous learning linking to Piaget’s (1936) Cognitive Development theory in that all children base their learning by building on previous knowledge. not all of the children were able to confidently answer as to what that topic was, despite three weeks of study, this shows the importance of repetition to reinforce learning. Carpet time ended with the pupils being given notice of the topic that they would be covering the next week. Throughout the whole of the session of carpet time children were given praise for effort even where they did not reach the correct answer. 
After carpet time ended the children were taken outside to the forest school area where our specific learning event took place. The task the children had been given was to gather natural materials from around the woodlands and to use the materials to construct a portrait of their partners face. During this time the children's learning was scaffolded by the teaching staff guiding giving advice as to what materials might be useful for what but for the most part the children were encouraged to use their own creativity to complete the task with as little adult support as possible. Once all of the children had completed their portrait the groups were asked to look at their own work, and then another pairs work, whilst thinking about what they liked about it and what they would change about it? 
This learning event was chosen because it showed several key concepts within educational practice. The way the task had been set up showed a social constructivist view point as the task built on the children’s previous experiences and understanding as well as required them to work together as a cohesive social unit in order to complete the task. This event was also selected as it showed examples of dialogic teaching and metacognition. It also emphasised the development of creativity and problem-solving skills. 
Due to the nature of lesson involved, in that it allowed the children to think and work independently with minimal guidance from teaching staff, the main method of observation chosen was passive visual observation and note-taking. This was decided upon in order to prevent the observations from unduly influencing the children’s ideas and creativity. As such I watched unobtrusively, as the children constructed their peer’s face from natural materials and made hand written notes. After the children had completed the task I asked some children at random as to what a certain material they had used represented but was careful to not do so in such a way as would influence their self-assessment of their work. It was only after the children had completed their assessments that a more formal plenary session was conducted with the whole class going over what they had learnt, what the class thought had gone well and what they had found difficult. 
There obviously also some disadvantages to the observation method chosen. By observing from a distance rather than interacting with the task myself I was also distanced from the activity and likely the children’s thought processes as well. On the other hand, by maintaining that distance I was able to observe a larger sample of children and was far less likely to miss something important happening with one child whilst engaged in conversation with another. It is also very likely that as there was someone watching the class, which the children were aware of, that their behaviour would have been affected by the simple fact of being observed. I considered that this would have been to a lesser degree than would have been so with a closer form of observation with this task. The method of recording used was hand written notes and while this allows for recording of events as they happen it is a slow process and as such when reviewing the short hand form notes that were written after the fact there were occasions when I wondered ‘for what reason did I write that down?’.

The learning event previously described can be understood particularly well when viewed from the perspective of social constructivist theory. Vygotsky believed that for education to be successful it needed to be more than just the acquisition of specific knowledge and skills (Vygotskii Dolya & Vygotskii, 2010). He believed that effective learning comes from a child’s abilities to think clearly and in creative ways, their ability to make and implement their own plans, and to then be able to communicate their own understanding in a variety of ways. When looking towards the described learning event these ideas can clearly be seen in the implementation of the task. The children were given a simple task to complete, making a collage of a partners face from natural materials, and then given time to plan how to complete that task before then implementing the plan. From the lens of this theoretical framework it can be seen that the children were using their creativity in order to picture the materials as a face, they could be seen to be discussing amongst themselves how they would make their collage before working then working together to make it. The point about expressing understanding from a variety of ways can also be seen from the use of different mediums to express themselves artistically before then being able to verbally reflect and critique upon their own and other’s work. 
The children were instructed to review their own work, verbally explaining what they thought was good about it and how they could improve it, and the work of their peers. This shows a clear example of the use of formative assessment techniques. Black and William (1998, cited in, Heritage 2010) argue that one of the key factors in effective formative assessment is involving pupils in the assessment through the use of self and peer assessment techniques as has been used here. The other two key factors that they tell us are that the pupils need to be given feedback that instructs on what improvements can be made, and that the teacher adjusts their teaching method in response to the information they have been given. In the case of the former point the children were clearly instructed to consider what could have been done differently to improve their own, and their peers, work clearly tying in with Black and William’s (1998) point. 
As has been previously mentioned the assessment for learning techniques that have been used during this learning event are self and peer assessment. One of the advantages of using self-assessment techniques is that children are more likely to assess themselves on a wider level rather than to the specific targets that they would gain from traditional assessment methods. Bourke (2016) argues that traditional assessment techniques place a greater emphasis on the aspects of learning that are important to the teacher rather than those that are important to the learner. While on the face of things this seems like it could be a good idea, as children will then focus on the specific learning outcomes, this in fact narrows a child’s learning and prevents them from building those vital links between their prior knowledge and their new knowledge. Bourke (2016) points out that this can result in teachers who are influenced to teach to the test and as such produces children who perform well on tests but are unable to apply that knowledge. The rationale that has been used to justify the use of self-assessment in this learning event is more than likely similar to the following; ‘self-assessment would facilitate independence and self-regulation for learners, and that through self-reflection they would learn to identify what they needed to learn’ (Bourke, 2016, p.98). The use of self and peer assessment in this learning event gave the pupils the freedom to progress their own learning. By engaging in self and peer reflection according to Hargreaves, Gipps and Pickering (2018) this allows them to develop new knowledge skills and understandings. 
The use of self and peer reflection techniques once again can be tied into social constructivist theories and the underpinnings of this theory could be seen in use throughout the day. In particular this could be seen through the use of dialogic questioning techniques between the teacher and pupil. The questions that the teacher asked tended to build on previous ideas and were broad in nature. As such, these questions were clearly designed to help the child to think and make connections. The teacher asked questions such as ‘How could you show Child A’s hair in your picture, think about the colour and feel?’ rather than ‘Can you use sticks to make hair?’ The latter of these two questions had a simple answer that did not require high order thinking as the answer was simply yes or no, but the former question encouraged the child to think on a broader level. To answer this question, they needed to think about shape, colour and texture and therefore build upon their previous knowledge. Wragg (2001) describes this questioning technique as signposting as it contains ‘pre-formulators’ aimed to direct a child towards the kind of answers that the teacher expects to hear. It is also noted that these questions were pitched at the level of the children and as such were worded in such as way as to be easily understandable to children within a year 1 setting. 
It could be clearly seen throughout the learning event that the children involved were within Vygotsky’s zone of proximal development. This can be defined as ‘the difference between what a learner can do without help and what he or she can achieve with guidance and encouragement from a skilled partner.’ (Mcleod, 2018) It is noted here than definition refers to that guidance coming from a skilled partner, it does not refer to a teacher or educator. Certainly, that skilled partner can, and in many cases, is the teacher they do not have to be. In fact, in this case where the children were in mixed ability pairings the skilled partner was for the most part a peer. These children were within the ZPD as the task would have been beyond their abilities without the support of their partner. This shows us that the lesson had been planned with the tennets of social constructivism in mind and in particular the use formative assessment, questioning and mixed ability pairings to keep the children working in the ZPD throughout the learning event.
As previously mentioned the learning event contained dialogic discourse. Nesari (2015) describes a dialogic classroom as one where pupils think reasonably through exploratory discussion and where the aim is to discuss differing opinions not wrong or right answers. This could clearly be seen in practice within the learning event as the children discussed with each other what they liked about each other’s work, what they did not like and what they would have done differently themselves. There was no right or wrong answer only a difference of opinion and perspective which was something that the teacher was attempting to develop understanding of with the lesson in question.  
It would be wrong however to say that social constructivism was the only theory of learning that could be seen in use throughout the learning event as there were definitely behaviourist ideas used as well.  Where this can be seen in particular is through the use of continuous reinforcement. Mcleod (2018) describes this as provided a positive reinforcement every time a desired behaviour occurs. This could be seen in effect in the classroom by the teacher asking the same question multiple times throughout the day and to multiple pupils and providing positive reinforcement in the form of praise or a reward when given the desired response. Another area where behaviourism in the classroom could be seen was in the use of rote learning. Oxford Learning (2017) describe rote learning as ‘the memorisation of information based on repetition.’ Although not strongly used within the outdoor learning task early discussed, rote learning could be seen to be used throughout the day particularly during the numeracy and phonics sessions on the carpet. The children repeated times tables by rote and as well as responded quickly to read the phonic sounds displayed on the interactive whiteboard. In these examples rote learning was an effective method as it is known to promote fast recall and to develop foundation knowledge (Oxford Learning, 2017). However, on the downside learning by rote only provides surface knowledge and does not promote connections between previous knowledge and what has been learnt. From a constructivist view point this is a bad thing as it compartmentalises knowledge. 
In conclusion, the learning event that took place around the activity of building collages of faces from natural materials could be derived from a number of different learning theories. The learning event was particularly successful as built on the children’s previous knowledge and allowed to express their creativity and understanding in a variety of different ways all of which are principles of social constructivism. However, there were also elements of behaviourism used throughout the day in the form of rote learning and through the use of positive reinforcement to encourage the repetition of desired behaviours. The learning event also used dialogic discourse to promote understanding of the world and empathy with each other as well as the idea that differing points of view can be acceptable. 
I can take away from this experience a good example of how educational theory can be put into practice and how with the careful application of ideas from various different theories a truly broad and effective lesson plan can be put together. The lesson I observed covered a variety of different areas, kept the children engaged and interested all the while extending the children’s learning. These are all ideas that I will take with me and put into practice with my own classes. 
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Poster Rationale
The poster, included on the previous page, has been developed in order to illustrate how a classroom can be made into an effective learning environment. This poster depicts a classroom layout which has been designed with the principles of Foundation Phase in mind. As Sue Cowley (2010) tells us the setup of a classroom is what gives a child their first impressions of the class. Where the classroom is a calm, positive and well-ordered environment this makes it far more likely for the children to behave in the same manner and thus this makes the beginnings of an effective learning environment.  The classroom has been split into several clearly defined areas in order that the children, and staff, can see clearly what is expected off them in each area of the classroom. This allows children to participate more fully in the task as they enter the clearly defined area with the necessary mindset already in place 
In order to foster this effective learning environment, the classroom has been split into the following areas, the carpeted area, focus tables, creative area, reading area, role play area, busy fingers and specific areas for continuous literacy and numeracy provision.  These areas have been considered with the seven areas of the foundation phase framework (2015) in mind and although all of these areas can be focused on within any of the classrooms defined learning areas, specific areas of classroom lend themselves to continuous developing one or more of these curriculum areas. The area of personal and social development is covered particularly well by the role play area as in order for it to be used effectively it requires inter personal communication.  The Well-being and Cultural Diversity Area of Learning is once again covered by the role play area but can also be covered in any other area by the appropriate use of applicable resources. The Language, Literacy and Communication Skills Area of Learning would be primarily covered on the carpet and in the focus areas but is also provided for by a specific continuous provision area within the classroom. The Mathematical Development Area of Learning and Welsh Language Development Area of Learning are covered in a similar manner to the literacy area of learning and using the focus tables and specific continuous provision tasks. It should be noted here that although there has been no specific area dedicated to welsh language this can be more effectively developed by using the existing provision as this assigns an equal value to the Welsh language as that of the English language within the classroom. The Knowledge and Understanding of the World Area of Learning is once again covered in all areas but can be particularly focussed on using the role play and reading areas. The Physical Development Area of Learning has been provided for by the busy fingers station, as this will be filled with continuous provision task specifically aimed at improving physical co-ordination and fine motor skills. The Creative Development Area of Learning has also got a specific area of the classroom dedicated towards it but as has been previously mentioned all of the learning areas can be used to support this area of learning by the development of appropriate tasks and applicable resources.
The poster above not only shows that the classroom is set up into clearly defined areas it also shows that the classroom has been designed to control the movement of the children around the classroom. As Martin (2002) has pointed out, the teacher can utilise the layout of the classroom to facilitate ordered movement around the classroom and to support and engage children within activities for learning. The continuous provision stations have been deliberately placed around the edges of the classroom. This is so that all such areas are clearly visible from the focus tables and as such can be appropriately observed by the teacher. In addition, the focus tables have not been placed at the edges but rather are more centralised within the room. This is so that those children partaking of the continuous provision are able to move freely between the different areas without disturbing the focus tasks.
In order for a child to learn effectively they need to be comfortable in their environment (Cowley, 2010) For this reason the focus tables have been shaped such that each child has an individual space but easily see all of the others within the group this is to promote companionship whilst also providing a personal space. Referring back to comfort again areas such as the reading area and carpet space have been provided with furnishing designed to make a child comfortable. The interactive whiteboard is placed where it is clearly visible to all on the carpet and the carpet itself gives each child a designated learning spot so that they feel comfortable and thus are more likely to concentrate on their learning. Moore (2015) Argues that when children sit closely together, as they do on a carpet, they engage better, have more empathy for one another and are predisposed to active listening. She states that ‘gathering at the meeting area is more engaging, and more effective for whole class instruction.’ (Moore, 2015). 
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