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�otŚ of tŚe eǆamples above were carried out witŚ a year Ϯ class͕ during tŚe introduction of a matŚematical lesson͘ 
&irstly͕ / gave tŚe cŚildren a few matŚematical questions as a warm up͕ tŚen cŚose cŚildren using tŚe lollipop sticŬs to 
come up and use tŚe laminated number and word cards to form numbers on tŚe board͘ dŚe activity was carried out in 
preparation for tŚe main activity͕ wŚicŚ was playing a game of bingo using numbers and number words͘ / cŚose to use 
tŚe lollipop sticŬ strategy because tŚe class were already familiar witŚ it͕ and Ŭnew from discussion witŚ tŚe class 
teacŚer tŚat it was an effective strategy͘ 

/ found using lollipop sticŬs very effective͕ as it meant tŚat / wasn͛t cŚoosing tŚe same cŚildren all tŚe time͕ and tŚose 
cŚildren wŚo wouldn͛t normally answer questions or put tŚeir Śands up Śad tŚe opportunity to contribute͘ /t also meant 
tŚat everyone Śad to tŚinŬ and worŬ out tŚe answers͕ as tŚey didn͛t Ŭnow wŚo would be cŚosen to answer͘ 

>ollipop sticŬs͗
/ used lollipop sticŬs witŚ tŚe cŚildrenΖs names on to cŚoose 
cŚildren to answer questions͘ dŚese were colour coordinated 
according to tŚe cŚildrenΖs ability group͘ 

Wlenary dice͗ 

dŚis strategy requires tŚe cŚildren to roll tŚe dice and answer questions about Śow tŚey felt tŚeir lesson went͘ 

dŚe eǆamples below sŚow evidence witŚin my 
lesson plan and end of placement review of my 
use of a plenary dice ;sŚown on tŚe leftͿ͘ dŚis 
A&> strategy was used in a year Ϯ class as a 
plenary for a matŚematical beebots lesson plan͕ 
wŚere tŚe cŚildren were learning about 
directions͘

beebots
lesson plan

writing
numbers…

>esson plan 

>esson plan 

�uring my first Wd� placement͕ / Śave attempted to implement many A&> strategies͘ dŚree of tŚese are 
described below͘ 
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/ Śad seen questioning being used witŚin lessons carried out by otŚer teacŚers͕ and tŚougŚt it was an effective 
tecŚnique͘ / adapted tŚe tecŚnique to include tŚe dice to maŬe it fun and more suitable for foundation pŚase 
cŚildren͘ 

/ found tŚis to be an effective way of questioning tŚe cŚildren and assessing wŚat tŚey learned from tŚe activity͕ 
and wŚat tŚey needed additional Śelp witŚ͘ dŚis was useful in order to find out wŚat neǆt steps to taŬe͕ witŚout 
maŬing tŚe cŚildren feel tŚat tŚey are being assessed͘ / would Śave liŬed to Śave used tŚis strategy more͕ 
Śowever / only used it witŚin tŚe last weeŬ of teacŚing͘ /f / Śad tŚe cŚance͕ / would Śave used it more and 
developed my tecŚnique͕ and used different questions to assess tŚe cŚildrenΖs learning and understanding͘ 

dŚumbs upͬdown assessment strategy͗ 

dŚis strategy enables me to instantly cŚecŬ tŚe 
cŚildrenΖs understanding tŚrougŚ tŚem putting tŚeir 
tŚumbs up if tŚey understand͕ tŚumbs down if tŚey 
don͛t understand͕ and tŚumbs across if tŚeyΖre not 
sure͘ 

beebots
lesson plan

dŚis A&> strategy was used in a year Ϯ matŚematical lesson͕ wŚere tŚe cŚildren were using beebots 
to learn about direction͘ dŚe strategy was used during tŚe introduction͕ main activity and plenary to 
cŚecŬ cŚildrenΖs progress at different points tŚrougŚout tŚe lesson͘ 

/ Śeard about tŚis strategy witŚin my university lectures͕ and tŚrougŚ otŚer studentsΖ eǆperiences͕ 
wŚo all said it was an effective strategy͘ / cŚose tŚis strategy as it was easy to implement͕ and easy 
for tŚe cŚildren to understand͘ 

/ found tŚis strategy very effective for quicŬly evaluating cŚildrenΖs progress͕ and Ŭnowing wŚicŚ 
cŚildren needed eǆtra Śelp and support͘ / would Śave liŬed to Śave developed tŚis strategy furtŚer 
and used it in otŚer lessons͕ Śowever tŚis tecŚnique was also only developed witŚin tŚe last weeŬ of 
teacŚing͘ 

>esson plan



creative
developme…

>iteracy͗ 

beebots
lesson plan…

�otŚ of tŚese lessons were carried out witŚin a year Ϯ class͘ dŚe first was a matŚematical 
beebot lesson͕ wŚere tŚe cŚildren followed directions from tŚe cŚallenge cards to guide tŚe car 
across tŚe beebot mat͘ dŚe second lesson plan was a creative development lesson͕ wŚere tŚe 
cŚildren followed instructions to create tŚeir own moon pictures͘ 

/ cŚose to carry out tŚe lessons in tŚis way͕ as it allowed tŚe cŚildren to use tŚeir literacy sŬills 
to worŬ out for tŚemselves wŚat was required ratŚer tŚan tŚem being told wŚat to do͘ dŚis 
allowed tŚe cŚildren to worŬ togetŚer to read and follow tŚe instructions͕ and made it more 
fun for tŚem͘ dŚe ŚigŚer ability cŚildren were able to Śelp tŚe lower ability cŚildren͕ wŚicŚ 
allowed botŚ to learn new sŬills͘ 

/ feel tŚat tŚis worŬed well for tŚese lessons͕ as most of tŚe cŚildren enũoyed worŬing out tŚe 
instructions and being more independent witŚ tŚe tasŬs͘ ,owever͕ / don͛t feel tŚat tŚis would 
worŬ for all lessons͕ as some lessons require more eǆplanations from tŚe teacŚer͕ especially if 
tŚey are introducing a new topic͘ 

�igital competency͗

Abacus
lesson plan

�uring my time in Wd� ϭ͕ / Śave taugŚt many lessons͕ and tried to incorporate literacy͕ 
numeracy and digital competency into tŚem as mucŚ as possible͘ dŚere are some eǆamples of 
tŚis below͘ 
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writing
numbers…

�otŚ of tŚe eǆamples above were used in tŚe introduction of a year Ϯ lesson͘ dŚe first was a 
matŚematical lesson wŚere tŚe cŚildren were introduced to tŚe idea of more and less tŚrougŚ 
an interactive wŚiteboard game͘ dŚe second was a literacy lesson͕ wŚere / used a WowerWoint 
presentation as a game for tŚe cŚildren to begin to learn tŚe words tŚat go witŚ numbers͘ 

/ cŚose to incorporate /�d into tŚese lessons͕ as / tŚougŚt it would be a fun way for cŚildren to 
begin to learn tŚe new topics͘ Also͕ / Śad seen a lot of tecŚnology being used by different 
teacŚers͕ as well as being taugŚt about it witŚin university lectures͕ and so / wanted to try it out 
witŚin my own teacŚing͕ 

/ found tŚe use of /�d in to introduce topics and lessons useful as tŚe cŚildren find it fun and 
engaging͘ ,owever͕ witŚ some /�d͕ including tŚe interactive wŚiteboard͕ tŚere is a limit to Śow 
many cŚildren can use it at one time͕ and so͕ altŚougŚ tŚey are all learning͕  tŚe cŚildren using 
tŚe tecŚnology get a better learning eǆperience to tŚe ones watcŚing͘ 

AltŚougŚ / found tŚe use of /�d useful͕ / would not use it for all lessons͕ as tŚere is far less 
Śuman interaction witŚ tecŚnology wŚicŚ / feel is very beneficial to cŚildrenΖs learning͘ 

Eumeracy͗ 

AltŚougŚ numeracy is a very important cross curricular responsibility͕ / Śave not included any 
eǆamples of it Śere͘ dŚis is because / found it very difficult to incorporate it into otŚer lessons 
witŚout feeling liŬe it was forced͘ 
/n my neǆt placement blocŬ͕ / will try Śarder to add numeracy into my lesson plans͘ 



�irect teacŚing͗ 

questions for
an astronaut

dŚis direct teacŚing Śappened during tŚe introduction of a year Ϯ literacy lesson͕ wŚere tŚe 
cŚildren listened to a story tŚen came up witŚ questions tŚey could asŬ an astronaut͘ dŚe 
cŚildren found tŚis introduction engaging͕ as tŚey liŬe listening to stories͕ and enũoyed linŬing it 
to tŚeir activity͘ 

/ cŚose to use tŚe direct teacŚing approacŚ for tŚis lesson͕ as / felt tŚe story went really well 
witŚ tŚe lesson͕ and tŚe cŚildren love relating a story to tŚeir worŬ͘ 

&or tŚis lesson͕ / found tŚat tŚis approacŚ worŬed really well͕ as tŚe cŚildren listened really well 
to tŚe story͕ and were able to come up witŚ some really good questions from it tŚat tŚey could 
asŬ an astronaut͘ 

,owever͕ in general͕  / found tŚe direct teacŚing approacŚ less useful tŚan otŚer approacŚes 
for tŚis age group͕ as tŚe cŚildren prefer to be doing sometŚing pŚysical͕ and cannot sit and 
listen for long periods of time witŚout starting to get bored and fidgety͘ 

�iscovery learning͗

�uring my time in tŚe year Ϯ class͕ / created some activities tŚat worŬed well in tŚe enŚanced 
provision areas around tŚe classroom͕ wŚicŚ promoted cŚildrenΖs discovery learning͘ 

Kne area / created was tŚe musical 
instruments area͕ wŚere tŚe cŚildren 
were able to create tŚeir own musical 
instruments out of recyclable materials͘ 
dŚey were tŚen able to read parts of a 
story tŚey Śad been reading in class͕ 
and maŬe noises using tŚeir 
instruments to matcŚ witŚ tŚe story͘
/ cŚose to create tŚis area after a 

musical instrument lesson͕ as tŚe 
cŚildren really enũoyed being creative 
and maŬing tŚeir own instruments͕ as 
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dŚe cŚildren really enũoyed tŚese areas͕ and it allowed tŚem to eǆplore concepts more 
independently͕ or worŬ witŚ otŚer cŚildren on tŚem͘ dŚey worŬed really well͕ as tŚe cŚildren 
were able to rotate and try out all of tŚe activities͕ so tŚat tŚey were learning a variety of topics 
tŚrougŚ different independent tasŬs͘  

,owever͕ on some occasions͕ as tŚe cŚildren were not witŚ a teacŚer at all times in tŚe areas͕ 
tŚey would not always be doing wŚat tŚey were supposed to be doing͕ and so tŚey were not 
learning as mucŚ as tŚey could be from tŚem͘ dŚis could be resolved tŚrougŚ ensuring tŚat tŚe 
cŚildren all understand tŚe importance of doing tŚe worŬ in tŚe areas͕ and ensuring tŚat tŚey 
evidence tŚeir learning in eacŚ area tŚrougŚ written worŬ or pictures͕ so tŚat tŚey are more 
motivated to stay on tasŬ͘ 

musical instrument lesson͕ as tŚe 
cŚildren really enũoyed being creative 
and maŬing tŚeir own instruments͕ as 
well as being able to linŬ it to a story͘ 

AnotŚer area / created was tŚe sand 
area͕ wŚere tŚe cŚildren were finding 
words and sorting tŚem into space 
and nonͲspace words͘ dŚey were 
tŚen asŬed to write a list of tŚe space 
words tŚey Śad found͕ and tŚinŬ of 
some sentences to include tŚose 
words͘ 
/ cŚose to create tŚis area͕ as it is a 
fun͕ sensory way for cŚildren to learn 
new vocabulary and create new͕ 
interesting sentences͘ 

dŚe last area / created was tŚe beebot 
mat in tŚe matŚematical area͘ / Śad 
used tŚis for a lesson to teacŚ 
direction wŚicŚ tŚe cŚildren really 
enũoyed͕ so it was made into an area 
activity to suit tŚeir interests͘  
AltŚougŚ tŚere are cars in tŚe picture͕ 
tŚe beebots were introduced and tŚe 
cŚildren loved using tŚem͘ 

�ifferentiated group tasŬs͗ 

�uring my time teacŚing in year Ϯ͕ / Śave carried out many differentiated tasŬs witŚ tŚe 
cŚildren͘ ^ome of tŚese are described below͗ 

diary lesson



diary lesson
plan

second
bingo lesso…

dŚis lesson plan was for a year Ϯ matŚematics lesson͕ wŚere tŚe cŚildren were learning to 
matcŚ numbers and number words tŚrougŚ playing a game of bingo͘ / cŚose to differentiate 
tŚis tasŬ͕ as tŚe ŚigŚer ability group are able to recognise ŚigŚer numbers͕ wŚereas tŚe lower 
ability may struggle witŚ ŚigŚer numbers͘ 

/ feel tŚat differentiation is very useful wŚen carrying out some tasŬs͕ as tŚe cŚildren are 
worŬing at tŚe appropriate level to suit tŚeir ability͘ /t also enables tŚe ŚigŚer group to be 
pusŚed to reacŚ tŚeir full potential͕ wŚicŚ may not be possible in a miǆed ability group͘ 
,owever͕ / feel tŚat miǆed ability groups also worŬ really well͕ as tŚey enable tŚe ŚigŚer 
attaining cŚildren to Śelp tŚe lower attaining cŚildren͕ wŚicŚ Śelps all cŚildren furtŚer tŚeir 
development and sŬills͘ 

dŚis lesson plan was for a year Ϯ literacy lesson wŚere tŚe cŚildren were writing a diary entry 
about wŚat tŚey Śad been doing over tŚeir Śalf term Śoliday͘ / cŚose to differentiate tŚis tasŬ͕ as 
tŚe ŚigŚer ability can write more and be more  independent͕ wŚereas tŚe lower ability needs 
more Śelp and support͕ and so taŬe longer to write͘ 



/n DarcŚ ϮϬϭϰ͕ professor 'raŚam �onaldson reviewed tŚe scŚool curriculum and 
assessment arrangements in tales͕ as tŚe telsŚ 'overnment want to ensure tŚat all 
cŚildren and young people Śave tŚe best possible education ;�onaldson ;ϮϬϭϱͿ͘ Kne of tŚe 
cŚanges made in tŚe new curriculum is tŚe introduction of �onaldson͛s ϭϮ pedagogical 
principles͘ titŚin tŚis assignment͕ / will be looŬing into tŚree of tŚese principles͕ and 
reflecting upon my implementation of tŚem witŚin Wd� ϭ͘ 

�uring Wd� ϭ͕ / was situated in a miǆed year ϭ and Ϯ class witŚin an �nglisŚ medium primary 
scŚool in ^outŚ tales͘ dŚere were ϰϬ cŚildren in tŚe class altogetŚer͕ ϭϲ of wŚicŚ were year 
ϭ and Ϯϰ were year Ϯ͘ / taugŚt mostly year Ϯ͕ Śowever tŚe area activities were miǆed͘ 

dŚe scŚool is not currently following tŚe new curriculum͕ tŚerefore / planned according to 
tŚe current curriculum͘

dŚe first pedagogical principle / will focus on is principle ϳ ͞'ood teacŚing and learning 
means employing assessment for learning principles͟ ;�onaldson͕ ϮϬϭϱ͕ p͘ ϲϳͿ͘ According to 
tŚe telsŚ 'overnment ;ϮϬϭϬͿ͕ Assessment for learning ;A&>Ϳ is a type of formative 
assessment͘ /t is tŚe process of finding out wŚere cŚildren are in tŚeir education͕ wŚere 
tŚey need to go neǆt͕ and tŚe best way to get tŚem tŚere͘ 

According to �lacŬ et al ;ϮϬϬϮͿ͕ A&> differs from otŚer forms of assessment tŚat are 
designed mainly for ranŬing cŚildren͛s abilities͘ /t Śas been suggested by ^mitŚ ;ϮϬϬϰͿ tŚat 
tŚese types of assessment Śave become less about learning and Śelping cŚildren improve͕ 
and more of a management tool focusing on tests͕ grades and groups͘ �lacŬ and tilliam 
;ϭϵϵϴͿ agrees͕ saying tŚat tŚey teacŚ pupils witŚ low attainment tŚat tŚey lacŬ ability͕ so 
tŚey are not motivated and don͛t believe tŚey are able to learn͘ 

tiliam ;ϮϬϭϴͿ believes tŚat formative assessment sŚouldn͛t be defined by one small 
definition͘ dŚis is because tŚere is a lot of diversity in tŚe definition of formative 
assessment͕ tŚerefore it is not liŬely tŚat a single definition will ever be agreed on͘ &or 
eǆample͕ some people believe tŚat tŚe cŚild wŚose data Śas been collected Śas to benefit 
from tŚe assessment͕ wŚile otŚers agree tŚat it counts if it is benefitting otŚer cŚildren͘ 
Also͕ some believe tŚat tŚey must see tŚe benefit immediately͕ wŚile otŚers are Śappy for it 
to be a longer process͘ 

^mitŚ ;ϮϬϬϰͿ states tŚat �lacŬ and tilliam called for a new empŚasis on A&>͕ as tŚeir 
researcŚ sŚowed tŚat formative assessment can Śave a positive effect on learning͕ 
especially for lower attainers͘ �larŬe ;ϮϬϬϴͿ agrees͕ saying tŚat �lacŬ and tilliams ϭϵϵϴ 
review establisŚed tŚat formative assessment leads to ŚigŚer test results and tŚerefore 
ŚigŚer measurable pupil attainment͕ allowing pupils to become lifelong learners witŚ 
transferable sŬills͘ �lacŬ and tilliam ;ϭϵϵϴͿ add tŚat raising tŚe standards of learning tŚat 
are acŚieved tŚrougŚ scŚool education is an important national priority͘

�lacŬ et al͘ ;ϮϬϬϳͿ͕ �larŬe ;ϮϬϬϴͿ͕ �lacŬ et al͘ ;ϮϬϬϮͿ and ^mitŚ ;ϮϬϬϰͿ all agree tŚat tŚe main 
priority of A&> is to promote students learning and raise attainment tŚrougŚ providing 
feedbacŬ͕ collaboration and motivation͘ According to �lacŬ et al͘ ;ϮϬϬϳͿ and �onaldson 
;ϮϬϭϱͿ͕ it provides practitioners witŚ insigŚt into tŚe effectiveness of learning͕ and involves 
providing regular and meaningful feedbacŬ͕ adapting teacŚing materials to meet tŚe needs 
of individuals͕ and allowing tŚe cŚildren to assess tŚemselves and eacŚ otŚer͘ /t Śas been 
suggested by �onaldson ;ϮϬϭϱͿ tŚat effective teacŚer assessment can nearly double tŚe 
rate of learning͘ /t also improves in performance͕ engagement͕ ability to transfer sŬills͕ and 
enũoyment ;telsŚ 'overnment͕ ϮϬϭϬͿ͘ ,owever͕ ,usbands and Wearce ;ϮϬϭϮͿ draw 
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attention to tŚe fact tŚat tŚere is a wide gap between A&> in tŚeory and in practice͘

dŚe second principle / will focus on is principle ϵ ͞'ood teacŚing and learning regularly 
reinforces �rossͲcurriculum responsibilities͕ including literacy͕ numeracy and digital 
competence͕ and provides opportunities to practice tŚem͟ ;�onaldson͕ ϮϬϭϱ͕ p͘ ϲϴͿ͘

�onaldson ;ϮϬϭϱͿ and telsŚ 'overnment ;ϮϬϭϵͿ botŚ state tŚat as a result of �onaldson͛s 
review and tŚe new curriculum͕ literacy͕ numeracy and digital competence will be statutory 
responsibilities across all areas of learning and eǆperience͘ /t will be tŚe responsibility of all 
teacŚers to ensure progression across tŚe full range of literacy͕ numeracy and digital sŬills͘ 

dŚe sŬills will be sŚown as progression steps ratŚer tŚan year groups͘ 

/t Śas been found͕ according to Zowley ;ϮϬϬϵͿ͕ tŚat tŚe foundation subũects often offer ways 
into tŚe otŚer subũects͕ and tŚat time Śas been freed up by tŚe crossͲcurricular planning 
tŚat maŬes it possible to study subũects in more deptŚ͘ ,owever͕ <erry ;ϮϬϭϭͿ argues tŚat 
some educators oppose tŚe use of crossͲcurricular responsibilities in scŚools because of tŚe 
way Ŭnowledge is constructed͘ dŚey believe tŚat tŚe different subũects construct different 
Ŭnowledge and tŚinŬing tŚat fit directly into tŚat subũect͘ dŚe �Śallenge for teacŚers͕ 
according to �onaldson ;ϮϬϭϱͿ͕ will be to ensure tŚe focus is Ŭept on tŚe responsibilities to 
maŬe tŚem natural as opposed to tŚem being an addͲon͘ 

�styn ;no dateͿ sŚares tŚe case of one primary scŚool tŚat successfully introduced some 
interesting crossͲcurricular tŚemes͕ including an annual arts festival and telsŚ Śeritage 
proũects͘ dŚey also deliver many eǆtraͲcurricular worŬsŚops͕ including arts and crafts͕ 
Śistory proũects͕ criw cymraeg and musical activities͘ dŚe scŚool Śave also been involved in 
tŚe community tŚrougŚ planning trips to tŚe local Śistory society͕ museums͕ and visiting 
local artists͘ All of tŚese opportunities give pupils tŚe cŚance to develop tŚeir literacy͕ 
numeracy and /�d sŬills͘ dŚey Śave been striving to ensure tŚat all of tŚeir pupils Śave an 
enũoyable͕ enricŚed curriculum in order for tŚem to develop tŚeir wider sŬills͘ dŚe aim of 
tŚe scŚool staff was to maŬe sure tŚat tŚey still Śad a broad and balanced curriculum tŚat 
offered tŚe cŚildren a range of imaginative and stimulating learning eǆperiences͘ dŚis 
enricŚed curriculum engages tŚe cŚildren͛s interests very well͕ and ensures continuity and 
progression in tŚeir learning͘

dŚe �ducation endowment foundation͘org ;ϮϬϭϵͿ states tŚat tŚe use of tecŚnology in tŚe 
classroom involves using tecŚnology sucŚ as computers͕ learning platforms and interactive 
wŚiteboards͘ dŚere is evidence to suggest tŚat tecŚnology is most beneficial wŚen used 
alongside otŚer approacŚes as opposed to being used alone to replace more traditional 
approacŚes͘ /t is suggested tŚat digital tecŚnology is unliŬely to directly affect learning͕ 
Śowever it does Śave potential to support teacŚers witŚ otŚer teacŚing and learning 
strategies͘ dŚere is also evidence tŚat digital tecŚnology is more liŬely to benefit writing and 
matŚematics tŚan spelling and problem solving͕ and tŚat it is more effective witŚ young 
learners͘ с

dŚe tŚird principle / will focus on is principle ϯ ͞good teacŚing and learning means 
employing a blend of approacŚes including direct teacŚing͟ ;�onaldson͕ ϮϬϭϱ͕ p͘ ϲϱͿ͘ 

�urriculum cŚanges usually encourage particular teacŚing and learning approacŚes͕ 
including traditional metŚods sucŚ as direct teacŚing͕ or otŚer metŚods sucŚ as discovery 
learning or constructivism͘ dŚe review calls for a broader range of teacŚing and learning 
eǆperiences tŚat reflect tŚe curriculum purposes͘ ,usbands and Wearce ;ϮϬϭϮͿ argue tŚat it 
is not tŚe particular teacŚing approacŚes tŚat are effective͕ it is tŚe way tŚat tŚey are 
implemented͘ dŚe important aspect is tŚe teacŚers ability to cŚoose͕ plan and implement a 
range of pedagogies effectively͘ 

Kne teacŚing metŚod is direct teacŚing͘ According to ,attie ;ϮϬϬϴͿ͕ tŚere is a risŬ tŚat direct 
teacŚing is being categoriǌed as instructive wŚole class teacŚing͘ ,owever͕ botŚ �onaldson 



;ϮϬϭϱͿ and ,attie ;ϮϬϬϴͿ͕ define it as tŚe teacŚer deciding on learning intentions and 
success criteria͕ maŬing tŚem Ŭnown to tŚe cŚildren͕ modelling tŚem͕ evaluating Śow well 
tŚe cŚildren understand tŚem͕ and retelling tŚem wŚat tŚey Śave been told tŚrougŚ 
closure͘ At tŚe Śeart of tŚis approacŚ are clear purposes and success criteria͕ modelling and 
scaffolding͕ and regular meaningful feedbacŬ͘ 

AnotŚer teacŚing metŚod is discovery learning͘ According to tallace ;ϮϬϬϵͿ and >earningͲ
tŚeories͘com ;ϮϬϭϵͿ͕ discovery learning is a learning centered approacŚ in wŚicŚ cŚildren 
draw upon tŚeir past eǆperiences and eǆisting Ŭnowledge to discover and remember new 
Ŭnowledge and facts and on tŚeir own͘ /t allows cŚildren to eǆplore and engage witŚ tŚeir 
environment͕ as well as obũects and concepts͕ in order to develop tŚeir understanding of 
tŚem͘ dŚe role of tŚe teacŚer during tŚis type of learning is to facilitate and organiǌe a ricŚ͕ 
appropriately resourced learning environment tŚat taŬes into account tŚe needs of tŚe 
cŚildren in relation to tŚeir social͕ emotional and personal development͕ as well as tŚeir 
interests͘ dŚey sŚould encourage tŚe cŚildren to problem solve͕ ratŚer tŚan providing tŚe 
answers͕ as well as encouraging active engagement͕ peer interaction͕ motivation͕ 
responsibility͕ independence and creativity͘ dŚis linŬs to sygotsŬy͛s tŚeory of tŚe more 
Ŭnowledgeable otŚer ;D<KͿ͕ wŚicŚ >illemyr͕ �ocŬett and Werry ;ϮϬϭϯͿ agree supports 
cŚildren to learn tŚrougŚ communication and interaction͘ 

�ducation endowment foundation͘org ;ϮϬϭϵͿ and �oe et al͘ ;ϮϬϭϰͿ discuss anotŚer teacŚing 
metŚod͕ witŚin class attainment grouping͘ dŚis involves organiǌing cŚildren into groups 
according to tŚeir levels of attainment͘ dŚe aim of tŚis is to matcŚ tasŬs and activities to tŚe 
cŚildren͛s level of ability͕ so tŚat tŚey all Śave an appropriate level of cŚallenge͘

As sŚown in tŚe one note document͕ / Śave used various A&> strategies witŚin my teacŚing͘ 
dŚe eǆamples sŚown are lollipop sticŬs͕ a plenary dice and tŚe tŚumbs upͬdown assessment 
strategy͕ all of wŚicŚ / Śave used during matŚematical lessons͕ including bingo and a 
beebots lesson͘ 

As sŚown in tŚe A&> tab͕ / found tŚe use of lollipop sticŬs very effective witŚin my teacŚing 
practice͘ / found tŚat it encouraged tŚose cŚildren wŚo wouldn͛t normally answer questions 
to contribute more͕ and worŬ out tŚe answers to tŚe questions asŬed͘ dŚis is bacŬed up by
�lacŬ et al͘ ;ϮϬϬϳͿ and �larŬe ;ϮϬϬϴͿ͕ wŚo say tŚat lollipop sticŬs are an effective way of 
cŚoosing cŚildren to answer questions͕ as it avoids tŚe same cŚildren answering all tŚe time͕ 
and creates greater pupil engagement and listening͘ 

/ also used plenary dice witŚin my teacŚing͕ and as sŚown in tŚe A&> tab͕ / found tŚis very 
effective͘ As �lacŬ and tilliam ;ϭϵϵϴͿ͕ �lacŬ et al͘ ;ϮϬϬϮͿ͕ �lacŬ et al͘ ;ϮϬϬϳͿ and �larŬe 
;ϮϬϬϴͿ say͕ questioning is an effective way of cŚecŬing cŚildren͛s learning and 
understanding͘ / found tŚat tŚe cŚildren found tŚe dice fun and most wanted to roll it again 
to answer more questions͘ dŚis made it easier wŚen trying to assess tŚe cŚildren͛s learning 
and figure out neǆt steps͕ as it didn͛t seem to tŚem as if tŚey were being assessed͘ As ,attie 
;ϮϬϬϴͿ suggests͕ wŚen teacŚers are open to feedbacŬ from cŚildren͕ teacŚing and learning 
can be syncŚroniǌed and powerful͘ 

dŚe tŚird A&> strategy sŚown in tŚe A&> tab is tŚe tŚumbs upͬdown assessment strategy͘ 
dŚis strategy was very useful͕ as it allowed me to quicŬly gage tŚe cŚildren͛s progress͕ and 
find out instantly wŚo needed eǆtra Śelp and support͘ ^mitŚ ;ϮϬϬϰͿ agrees tŚat small 
cŚanges liŬe tŚe tŚumbs upͬdown strategy can maŬe a significant difference in tŚe 
classroom͘ �lacŬ et al͘ ;ϮϬϬϮͿ agrees tŚat ^elfͲassessment is essential͕ as pupils can only 
acŚieve a learning goal if tŚey understand tŚat goal and can assess wŚat tŚey need to do to 
acŚieve it͘ 

�otŚ tŚe plenary dice and tŚumbs upͬdown assessment strategy were only used witŚin tŚe 
last weeŬ of my teacŚing͘ As a result of tŚis͕ / don͛t feel tŚat / was able to use tŚem to tŚeir 



full potential͕ or see tŚe potential effect it Śas on cŚildren͛s learning͘ / would Śave liŬed to 
Śave used tŚem more in order to use tŚe cŚildren͛s answers to better inform my planning͘ 

As sŚown in tŚe neǆt tab labelled cross curricular responsibilities͕ / tried to incorporate 
literacy͕ numeracy and digital competency into my lessons as mucŚ as possible͘ 

/n tŚe literacy eǆample͕ / cŚose two lessons wŚere tŚe cŚildren were asŬed to follow a set of 
instructions to carry out tŚeir tasŬs͘ / cŚose to carry out tŚe lessons in tŚis way͕ as it allowed 
tŚe cŚildren to use tŚeir literacy sŬills to worŬ out for tŚemselves wŚat was required ratŚer 
tŚan tŚem being told wŚat to do͘ dŚis allowed tŚe cŚildren to worŬ togetŚer to read and 
follow tŚe instructions͕ and made it more fun for tŚem͘ dŚe ŚigŚer ability cŚildren were able 
to Śelp tŚe lower ability cŚildren͕ wŚicŚ allowed botŚ to learn new sŬills͘ dŚis is linŬed to tŚe 
D<K͕ as discussed previously by >illemyr͕ �ocŬett and Werry ;ϮϬϭϯͿ͘ 

/ feel tŚat tŚis worŬed well for tŚese lessons͕ as most of tŚe cŚildren enũoyed worŬing out 
tŚe instructions and being more independent witŚ tŚe tasŬs͘ ,owever͕ / don͛t feel tŚat tŚis 
would worŬ for all lessons͕ as some lessons require more eǆplanations from tŚe teacŚer͕ 
especially if tŚey are introducing a new topic͘

/ found numeracy difficult to incorporate into otŚer lessons͕ as it doesn͛t fit naturally into 
tŚe otŚer subũects and so it felt forced͘ �onaldson ;ϮϬϭϱͿ agrees tŚat tŚis is a cŚallenge tŚat 
teacŚers Śave to face͘ / felt tŚat if / tried to force matŚematics into anotŚer lesson͕ it would 
distract from tŚe learning and sometimes completely cŚange tŚe lesson obũectives / was 
trying to teacŚ͘ 

/ found tŚe use of /�d in to introduce topics and lessons useful as tŚe cŚildren find it fun and 
engaging͘ ,owever͕ witŚ some /�d͕ including tŚe interactive wŚiteboard͕ tŚere is a limit to 
Śow many cŚildren can use it at one time͕ and so͕ altŚougŚ tŚey are all learning͕ tŚe 
cŚildren using tŚe tecŚnology get a better learning eǆperience to tŚe ones watcŚing͘

Kne way to overcome tŚis cŚallenge could be to allow tŚe cŚildren to all taŬe it in turns to 
Śave a turn͘ ,owever͕ teacŚers may not Śave enougŚ time to allow all cŚildren to do tŚis͕ 
especially if it was only planned as an introduction activity and not a wŚole lesson or 
enŚanced area͘ 

AltŚougŚ / found tŚe use of /�d useful͕ and tŚere are many benefits to it͕ / would not use it 
for all lessons͘ dŚis is because tŚere is far less Śuman interaction witŚ tecŚnology wŚicŚ / 
feel is very beneficial to cŚildrenΖs learning͘ 

dŚe tŚird tab is all about approacŚes to teacŚing͘ ,ere͕ / included eǆamples of direct 
teacŚing͕ discovery learning and differentiated group tasŬs͘ 

dŚe eǆample used for tŚe direct teacŚing approacŚ was tŚe use of a story wŚicŚ tŚe cŚildren 
used to come up witŚ questions for an astronaut͘  / found tŚat tŚis approacŚ worŬed really 
well͕ as tŚe cŚildren listened really well to tŚe story͕ and were able to come up witŚ some 
really good questions from it tŚat tŚey could asŬ an astronaut͘ ,owever͕ in general͕ / found 
tŚe direct teacŚing approacŚ less useful tŚan otŚer approacŚes for tŚis age group͕ as tŚe 
cŚildren prefer to be doing sometŚing pŚysical͕ and cannot sit and listen for long periods of 
time witŚout starting to get bored and fidgety͘ �ruce ;ϮϬϭϭͿ would agree͕ as cŚildren learn 
best tŚrougŚ play͕ and tŚey need space and materials to be able to play͘ Wlay Śelps cŚildren 
to become more aware of tŚe people around tŚem͕ and Śow tŚey may tŚinŬ and feel͕ as 
well as becoming more sensitive to tŚem tŚrougŚ developing sympatŚy and empatŚy͘ 

ApproacŚes sucŚ as discovery learning worŬ well for cŚildren of tŚis age͕ wŚicŚ was my neǆt 
eǆample͘ dŚe cŚildren really enũoyed discovery learning tŚrougŚ tŚe use of enŚanced areas͕ 
and it allowed tŚem to eǆplore concepts more independently͕ or worŬ witŚ otŚer cŚildren 
on tŚem͘ dŚey worŬed really well͕ as tŚe cŚildren were able to rotate and try out all of tŚe 
activities͕ so tŚat tŚey were learning a variety of topics tŚrougŚ different independent tasŬs͘ 



,owever >earningͲtŚeories͘com ;ϮϬϭϵͿ says tŚat some critics believe tŚat it can create a 
cognitive overload for tŚe cŚildren͕ and tŚat is difficult for teacŚers to detect any problems 
or misconceptions tŚe cŚildren may Śave͘ Kn some occasions͕ as tŚe cŚildren were not witŚ 
a teacŚer at all times in tŚe areas͕ tŚey would not always be doing wŚat tŚey were supposed 
to be doing͕ and so tŚey were not learning as mucŚ as tŚey could be from tŚem͘ dŚis could 
be resolved ;and is tŚe case in some areasͿ͕ tŚrougŚ ensuring tŚat tŚe cŚildren all 
understand tŚe importance of doing tŚe worŬ in tŚe areas͕ and ensuring tŚat tŚey evidence 
tŚeir learning in eacŚ area tŚrougŚ written worŬ or pictures͘ dŚis would Ŭeep tŚem on tasŬ͕ 
as tŚey would Ŭnow tŚat tŚe teacŚer would want to see evidence of tŚeir learning͘ 

AnotŚer teacŚing approacŚ used was tŚe use of differentiated group tasŬs͘ / feel tŚat 
differentiation is very useful wŚen carrying out some tasŬs͕ as tŚe cŚildren are worŬing at 
tŚe appropriate level to suit tŚeir ability͘ /t also enables tŚe ŚigŚer group to be pusŚed to 
reacŚ tŚeir full potential͕ wŚicŚ may not be possible in a miǆed ability group͘ �ducation 
endowment foundation͘org ;ϮϬϭϵͿ suggests tŚat altŚougŚ tŚis approacŚ is liŬely to benefit 
all learners͕ it is less beneficial for lower attaining pupils tŚan ŚigŚer attaining pupils͘ 

,owever͕ �oe et al͘ ;ϮϬϭϰͿ suggests tŚat grouping by attainment doesn͛t Śave mucŚ of an 
affect on learning outcomes͘ 

AltŚougŚ͕ in tŚeory͕ it can provide a smaller͕ more focused range of content͕ it can also

create a false sense of similarity witŚin a group͕ and tŚerefore teacŚers don͛t provide tŚe 
support and materials needed for tŚe range of needs witŚin tŚe group͘ dŚey may also overͲ
provide support and materials for otŚer groups͕ as well as going too fast witŚin ŚigŚ ability 
groups and too slow for tŚe lower ability groups͘

/ feel tŚat miǆed ability groups also worŬ really well͕ as tŚey enable tŚe ŚigŚer attaining 
cŚildren to Śelp tŚe lower attaining cŚildren͕ wŚicŚ Śelps all cŚildren furtŚer tŚeir 
development and sŬills͘

/n my future teacŚing practices͕ / will ensure tŚat / continue embedding tŚese different 
approacŚes into my teacŚing͘ / will ensure tŚat / use a variety of A&> strategies and teacŚing 
approacŚes͕ and ensure tŚat / adapt tŚese to maŬe tŚem appropriate for tŚe different age 
groups tŚat / will be teacŚing͘ / will attempt to furtŚer develop my cross curricular 
responsibilities to ensure tŚat all of tŚem are covered tŚrougŚout different lessons tŚat / 
teacŚ͘ / will do tŚis tŚrougŚ collaborating witŚ my class teacŚers and otŚer staff regarding 
Śow best to support tŚe pupils in my class͘ / will also carry out researcŚ on different 
strategies in order to broaden my sŬills͕ as well as tŚe cŚildren͛s eǆperiences͘ 
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