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This assignment outlines a critical evaluation of an incident that has occurred through observation, and through this case study and further research an identification of the next teaching steps will be established. An incident can be any event or occurrence, but is made critical through analysis and evaluation. A critical incident is a ‘pedagogical theory’ developed by David Tripp (2012); whose analytical approaches allow reflection on teaching situations. According to Tripp (2012) a critical incident is an interpretation of the importance of an event, which illustrates that a critical incident is an objective analysis of a typical event and is ‘created’ and generated by the way we examine things (Tripp, 2012). In this assignment, there will be a discussion about the process of choosing an incident and evaluating and creating a critical incident, then a reflection on the critical incident that is identified and an explanation on what the next teaching steps would be. Next teaching steps are strategies that would be put into place if this were to occur in my own practice in order to help deal with the incident. Reflecting on a critical incident is a significant process that teachers carry out in their professional practice, as this reflection enables teachers to critically question assumptions and deepen their awareness of behaviours or occurrences. Practitioners who reflect on their own teaching and learning can reinforce their research and develop their professional practice in order to meet the learning and developmental needs of a child. The purpose of analysing an incident and then explaining what I would do next, will allow my understanding of critical analyse to develop. This will help towards my future professional practice and endorse my ability to be constantly reflecting and improving teaching. 

School Context

The observation setting that will be addressed, where the case study took place, is an old Victorian style village primary school with over 400 pupils and over 50 staff members. According to the schools recent Estyn report the percentage of free school meals is 9%, which is well below the national average of 20% and the school have recognised around 18% of pupils have additional learning needs. The age group involved in the observation was a year 2 class with children from the age of 6 to 7 years old. The class size was around 20 students with a range of abilities, including one child with 1:1 support due to their additional learning needs. Attitudes and behaviours present in this classroom were positive and calm, and the layout was spacious with a carpet area, tables for working, a reading corner and a role play area. The most important aspect when outlining the context of the school and the case study involved is demonstrating an understanding for the BETA guidelines (British Educational Research Association, 2018). The guidelines state the responsibility of an educational researcher is to protect and respect the integrity of the school and students involved and that its identity remains confidential. As an observer, there needed to be transparency, no bias present and no conflict of interest according to BETA (British Educational Research Association, 2018), which consequently led to the process of observing looked at with fresh eyes and no personal feelings or opinions involved. 

Methodology 

Research is a combination of experience and reasoning that helps us understand issues that need to be developed and examined (Borg, 1963). A critical incident can be developed through the process of research as it allows evidence to be collected through a qualitative approach, and furthermore examined and analysed as Tripp (2012) outlines a critical incident becomes critical through analysis. The research method at which this critical incident was developed from was through the process of using a case study and observation. Observation is a way of collecting data and comes in many different forms. These include structured observation where data is collected without direct involvement and is followed with a procedural manner, and there is also naturalistic observation which involves the study of spontaneous behaviour and is recorded in any way that suits the observer. Participant observation is another model of observation where the researcher becomes a part of the action and joins in to get a deeper perception, on the other hand there can be non-participant observation where the researcher sits back and doesn’t become involved (McLeod, 2015). The observation method used to conduct this study was a structured, non-participant observation, this is because as observers we were given a structure to follow when collecting our qualitative data such as field notes and we knew what we were looking for during the process. We also did not participate in the environment setting. When undergoing observation, strengths and weaknesses of this research method must be addressed. Structured observation is quick and easier to conduct and analyse, making it a less time-consuming method compared with the naturalistic method. There are further strengths as a non-participant, for example because there is no involvement, the ability to take notes and collect data it is easier and less likely to be forgotten or misjudged. If the research method was as a participant then the possibility of bias may ensue, therefore as a non-participant the danger of becoming bias and selective is reduced. One of the key principles of structured observation according to Dyer (1995) is that there is a manageable number of variables, thus increases the validity due to a sufficient number of participants to observe (Cohen, Manion and Morrison, 2003). However, even though validity can be increased due to significant sample size, it can also be affected due to the circumstances of an observation where participants involved may adapt or change their behaviour known as the Hawthorne effect. The Hawthorne Effect is the ‘tendency for people to modify their behaviour’ because they know they are being studied and watched, and thus adjusts (usually unwittingly) the research findings (Payne, Payne, 2004). 
Observation is one characteristic of a case study research method and through observation a case study is created. According to the book Research Methods in Education (Cohen, Manion and Morrison, 2003) a case study is a study of an instance and an example of real situations with real people. The use of a case study within this process allows us to analyse and interpret a situation through accessible accounts, and one of its strengths is the ability to become the basis and foundation of an exploration of the aspect you want to find out (Kumar, 2014), which is the purpose of this assignment. The advantages of a case study however come with disadvantages, one being observer bias. Observer bias is a systematic disparity from the truth during the process of observing and data collection for a study, and as observers we may see things in a different light to others based on personal experiences (Cohen, Manion and Morrison, 2003). This can cause issues with the validity and must be addressed in order for the possibility to be reduced, for example looking at situations with fresh eyes and without personal emotions or beliefs impacting the data collected. A case study provides rich qualitative information and can give insight into further research. The reason why this method for this assignment has been conducted is because case studies are an important way of illustrating theories and can help show how different aspects of a person's life are related to each other, therefore developing a critical incident.

Four Purposes

Through observation, an incident was discovered. This incident will be examined of its significance and then become critical through analysis and further research. The lesson at which the incident occurred was a maths and numeracy lesson in a year 2 class. The class was mixed ability but were then split into different ability groups for maths when the tasks began. The teacher explained that some students would be working on chrome books (laptops) and clarified the objective for that task. Instructions for this task had been pre-recorded on an electronic whiteboard, and the teacher explained that children had to press each instruction button on the electronic whiteboard and an audio of the instruction would be played. The teacher gave a quick explanation of how the electronic whiteboard was used, and then outlined that this task was called V.I.P (Very Independent Person) and placed strong emphasis on the fact that the children must work through this task independently, without asking for an adult’s help. The children seemed to not completely understand the task, as it was observed that most students working on that task were still asking for help and were unaware of how to use the electronic whiteboard. After a few students understood certain instructions, they still needed confirmation from an adult that they were doing it correctly, and one child expressed to an adult “can you do it for me” even though they were advised to work individually. It was also observed that most of the children began to work with the person next to them to support each other, yet the children were still hesitant to work without help from an adult. 
This incident that took place can lead to further research as the themes linked with this correlate with Donaldson’s Four Purposes (Donaldson, 2015). The Donaldson Review recommends four purposes to the Curriculum for Wales and says that, if supported, they should ‘guide all future decisions’ about educational priorities and ‘underpin all teaching and learning in Wales’ (Donaldson, 2015). There are several links between the incident stated and the four purposes that have been outlined. One of these purposes is that all children and young people will be ‘ambitious, capable learners, ready to learn throughout their lives’ (Donaldson, 2015). This demonstrates that children need the ability to communicate effectively, enjoy solving problems and use numbers and digital technologies efficiently. The response from that one child highlights that children were unable to use the technology provided efficiently and were not capable of problem solving but instead wanted to know the answers and not the process, which lacks ambitiousness. The use of technology in this task also links for the New Curriculum for Wales 2020, where digital competence is one aspect that is promoted for children to be able to use technology to its full potential (Welsh Government, 2020). 

Donaldson outlines another purpose which is children will be ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015). This illustrates that children need to build their emotional and physical well-being and take measured decisions; they also need confidence in performance and have positive relationships. Regarding the incident, children displayed a great example of positive relationships as they felt comfortable enough with their peers to support each other and attempt to achieve the task together, however other aspects of this purpose were lacking. The children displayed a sense of low confidence when tackling this task, because they still needed reassurance from an adult that they were completing it correctly. The Donaldson Report (Donaldson, 2015) also stresses within this purpose the importance that children should have the ‘skills and knowledge to manage everyday life as independently as they can’. This proves that within this incident, the children involved didn’t have enough sufficient knowledge to be able to undergo this task independently. Linking the incident to the Four Purposes has begun the process of criticality and potential for further research within this assignment. 



Literature Review


The critical incident outlined in this assignment demonstrated how a group of children were not capable of working independently, this could have been because of a number of factors. These factors lead to further research and can give explanation as to why this incident is critical and provide more substance to the critical incident that was generated. The factors can link to different areas of research, one of these areas is the social and emotional development of children. In order for there to be emotional development, the child’s emotional needs have to be met, this can be proven by the humanist school of learning. This is a teaching approach based on theories that capitulates the importance of the school meeting the needs of the learner first, and humanist theorists promote meeting the ‘broad needs’ in particularly social and emotional (Duchesne, McMaugh, 2016, p. 263). When it comes to teaching and the humanist approach, Maslow’s model known as the ‘Hierarchy of needs’ can be linked. Maslow demonstrates that individuals have five areas of needs shown in his five-tier model, these include physical, safety, love, esteem and self-actualisation (McLeod, 2020). Maslow explains how if one of the lower tier needs are not being met or fulfilled, then a person cannot reach the ultimate goal of self-actualisation, which means to have self-esteem, inner curiosity, morals and creativity and is essential in order to achieve one’s full potential. The need that was not being met in this case study was ‘esteem’, according to McLeod ‘esteem’ is all about a person feeling independent and they feel a sense of achievement (McLeod, 2020). The children would then feel deflated and disheartened because their esteem wouldn’t have been engaged in the task, which could possibly affect their perception on learning and damage the way they see it. This would then, according to Maslow’s hierarchy of needs, not allow a child to reach their full potential as a lower tier need was not being met. 
The feeling of accomplishment would have been lacking, which is evident in the comment from one student “can you just do it for me”, this can indicate a lazy attitude to learning as they found this task too challenging and expressed how they would prefer an adult to do it for them, rather than attempting it themselves. This further contradicts the characteristics of the humanist approach, as learning through this theory embodies the importance of positive emotions leads to positive learning (Dweck, 2012). The children involved in this incident also could not complete the task fully, which may indicate the task was too challenging for their skill set, leading them to fail at the task. This may produce a fear of failure and rejection within the children, which some humanists argue would produce maladjustment (Petty, 2004).  Therefore, the teaching style displayed within this incident may be questioned. However, Humanists such as John Holt explain how children need to fail now and then in order for them to realise from early on that they don’t always need to succeed and achieve every goal (Holt, 1964). Thus, perhaps the teacher in this case study wanted children to fail to an extent in order to eliminate the ‘fear of failure’ (Holt, 1964). Furthermore, in this instance, the teacher may have been encouraging facilitative learning, in which the children were given the opportunity to independently explore new ideas. Rogers (1983) explains how this style of learning is important in a child’s development as the learners should find things out for themselves by experience, in order to be able to learn from their mistakes. 


Social development is an important factor for children and has been widely researched in the social constructivist school approach to learning, where constructivists believe children construct their own learning. Although the children in this incident were instructed to work independently, they did rely on each other to gain confirmation and support to whether they were carrying out the task correctly. This shows the children had a safe environment as they felt comfortable enough to socialise with other students around them to work out the task together. Social constructivist’s such as Vygotsky believe that human development is a socially mediated process in which children acquire their skills through collaborative learning (Vygotsky, 1978). Thus, placing emphasis on the importance of children feeling comfortable in their social development within the classroom and being able to work together when faced with tasks. However, cognitive constructivists place less emphasis on social interactions in development, and explain how although learning is a result of a child’s exploration of an interaction with the environment, it is more importantly the result of internal learning rather than external factors such as interactions and resources (Piaget, 1959). As previously mentioned, in this incident the children were instructed to work independently however, heavily relied on their peers and also asked the teacher for reassurance and guidance in the task they were given. A way of understanding why this may have been the case is to refer to Vygotsky’s 1978 ‘Zone of Proximal Development’ (ZPD). The ZPD is referred to as the ‘actual development level’ determined by what a child can do by themselves and the ‘level of potential development’ determined by what they can do with support from an adult or peer and the stage of ‘beyond reach’ where learning is simply impossible (McLeod, 2019). Vygotsky explains how in order to move along the stages of proximal development, a child requires guidance to reach the actual development level in which they are able to carry out a task alone (Vygotsky, 1978). In this incident, this was the first time the children had faced this task, and were told to do so independently without much guidance or support. Therefore, they may have been at the ZPD stage of beyond reach and this would explain why they required help and support from their teacher and peers in order to reach the actual development stage, where they would have been able to comfortably work on the task alone. 
The ZPD principle has been shown to have an effect through research, a study by Freund (1990) found that children who were allowed to work with guidance from a parent when faced with a task, showed the greatest improvement when facing the task for the second time, compared to children who were given the task to work alone. This provides supporting evidence for the idea guided learning can result in greater performance and can lead to future success in working alone. 

Another area of potential research displayed from this incident is cognitive science which explains a child’s cognitive development. Cognitive development can be described as how children think, explore and develop their knowledge, skills and problem solving. As previously mentioned in the description, the task within this case study was delivered to the children through a single verbal description, with a brief demonstration of the electronic whiteboard in which the instructions of the task would be. The children were therefore faced with the task of independent learning, use of computers and numeracy skills. Cognitive scientist Sweller (1998) explained through this Cognitive Load Theory that every task has its own cognitive load. Therefore, activities should not be overloaded with various tasks as this would result in cognitive overload, this can affect a child’s ability to transfer new information into their long-term memory and can therefore impair learning. This may have been displayed in the present case study as the children were not confident in carrying out the task alone, had to refer to both peers and adults present, and even asked an adult to carry out the task for them which means they did not process or learn the new information.  Furthermore, research into cognitive development has found that each individual has their own cognitive capacity for new information, and it has been found that children can only hold a limited number of items at once depending upon the type of task faced (Tharby, 2019). This has been found to be one of the main reasons why some students do not learn as much as others, even when provided with the same teaching (Tharby, 2019). Therefore, this research may provide an explanation to why some students in this incident were able to work on the task independently and others required assistance from their peers and adults. Furthermore, Piaget’s four stages of cognitive development suggest that a child moves through four stages of intellectual development, and although no stage can be skipped there are individual differences at the rate at which a child reaches each stage. Therefore, it has been argued that a child’s cognitive development level should be individually accessed so that suitable and appropriate tasks can be set to the individual (McLeod, 2018). This again was not put in practice in this present case study, as each child were given the same task and individual cognitive development levels were not considered, resulting in disruption of task and therefore learning.  


Reflection, evaluation and next teaching steps

When evaluating and reflecting on practice and on what can happen next, a structure can be used in order to avoid hegemonic assumption, the model that will be used is Brookfield’s Lenses (Brookfield, 1995). Brookfield’s highlights that critical reflection is “of upmost importance” and when reflecting on an event or experience it should be done through four lenses such as the students, the teacher, peers and theoretical literature (Brookfield, 1995). A critical reflection regarding the case study used in this assignment is knowing what can be done next that will impact the students, the school, and also other practitioners. 

The incident observed where children were unable to work independently and they needed adult guidance, can spark thinking of what could be done to avoid this from occurring again. As a teacher, there are many approaches that can be introduced or used in practice, the approach used in this case study was not necessarily the wrong approach, but through further research and evaluation other approaches could be used more as well in this scenario. It was mentioned previously that children need guidance from peers and adults before they are able to work independently, and this was highlighted through Vygotsky’s ZPD model (Vygotsky, 1978). One explanation of this critical incident was that children were not given the chance to work through this task with someone aware of how it was conducted before completing it alone, leading to some children asking for help or wanting to work with peers. It could be suggested that if this task was to take place again, perhaps the children could be allowed to work with their peers, or even partnered with children who are more skilled when it comes to technology. For example, the student who is more skilled can demonstrate what has to be done, then the student with not as advanced knowledge can follow and then try it for themselves, and therefore be in that zone of proximal development and reach that level of independent learning (McLeod, 2019). Getting pupils to help each other will also allow a teacher to have more time to support those pupils who need even more guidance and help with understanding, to help get those children on similar levels to children who only need small amount of support or next to nothing support.  

The children lacked confidence when completing the task in this case study, leading to a critical incident forming, however their decrease in confidence could’ve been prevented with the use of the Behaviourist school of learning approach. Behaviourists believe teaching should include positive reinforcement and that large tasks should be set into smaller achievable tasks (Skinner, 2011). Therefore, instead of getting the children to use the electronic whiteboard, then follow the instructions on it, then to use the chrome books and finally then play the maths games, this could be split into small stages and carried out step by step with either an adult or a skilled peer. Giving a child time to process each step, will allow them to remember the information more, linking to what Sweller explained that if a child’s cognitive capacity is overloaded new information will not be stored in their long-term memory (Sweller, 1998). 
According to behaviourists, children need positive reinforcement in the forms of praise or rewards (David, 2015). When considering next teaching steps relating to this approach, as the children complete each stage of the task an adult of peer could praise a child if they do a step correctly or even a peer could tell another peer what they did well when carrying out each task. This could be achieved as a whole school approach, and increase the use of reward schemes to help improve pupil confidence as a school, to help elude low confidence in the future, thus achieving a better outcome. 

It is apparent that this research method of observation is an extremely important tool to improve a practitioner’s practice, because it allows them to see how their teaching is impacting their students in greater detail and therefore reinforces critical reflection for practitioners. It can also help distinguish where their attention is needed more, and what areas need extra fine tuning or even which pupils need increased support. This links to the statement made by one child in this case study who asked if the task could be completed for them, and by observing this proclamation, it was clear this particular child needed extra support. Consequently, this process of critical reflection impacts not only the children but also how a teacher can enhance their practice. 

Conclusion

To conclude, this assignment demonstrates a process where observation of an occurrence can be analysed into creating a critical incident and evaluation, where a group of children were unable to work independently. The identified critical incident, initiated research for many different areas that could link to the themes of the incident, and aided critical evaluation to transpire. Through observation of other practitioners, an idea of ways to improve your own teaching strategy and style can immerge through this method. Observation allows the ability to watch different ways a lesson could be taught and thus help construct your own personal development as a practitioner by observing many perspectives. By watching others, this method can develop practitioner’s own ability to find solutions to problems through observing how others do, and help clarify the purposes and processes of different approaches and grasp how they link to the curriculum, and also help meet the Profession Teaching Standards. One of the standards include the fulfilment of widening professional responsibilities, and to take ownership for improving ones teaching practice by developing and acknowledging feedback from other colleagues, hence linking to the importance of reflection (Carroll, Alexander, 2020). A practitioner’s ability to reflect, is an important tool and without reflection, a practitioner’s professional development cannot occur because without evaluating the impact of their teaching on a class, how can it be made clear what is working and what is not and what teaching standards are being performed. The critical incident identified in this case study would be missed if reflective practice was not implemented and standards would also be unrealised. Therefore, verified by Brookfield (1995), becoming a reflective practitioner and conducting critical evaluation of practice is paramount for effective teaching and learning, and additionally when moving forward in practice. 
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Appendices

OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.09.20 
9:30am 
Year 2

	Lesson details: 
This lesson is the first lesson of the day at 9:30am. Literacy lesson. Teacher is standing next to the whiteboard and asks children in partners to read the book with each other, Billy the Kid. It is indoors in the classroom. Within year 2 they are put into reading groups based on ability; this classroom is around middle level ability in literacy. Lesson begins with the children as a class reading green (easy) and red (hard) words, then they start reading the book with partners.


	Classroom culture:
Children are engaged and all looking up at the teacher as she explains the lesson. They are sat at tables sensibly. For children to move to tables from the carpet the teacher counts ‘un’ (1 in welsh) then children stand, ‘dau’ (2 in welsh) they move to their seat and ‘tri’ (3 in welsh) they sit down. When asked to answer question children shout out the answer, majority of the class know answers and shout, a few children whisper the answers. When the talking gets too loud teacher will shout year 2 and put her hand up, they then all stop talking and put their hands up. 


	Objectives:
Objective for this lesson is to read Billy the Kid with partners, one pointing the words and the other partner reading them out. They are told to use expression hats when reading, they are told this will make their reading sound more exciting. Making sure the words are pronounced correctly. Once it has been read the children then have to create sentences based on what they read, to show they have understood the story. The children create the first sentence with help of teacher and then she writes it on board then they create 3 more sentences by themselves, with correct grammar and spelling.


	Direction:
The children are reading in partners first, so that they can support each other. They understand what they must do and know when to ask for support. In their partners, they are getting on with task and helping each other, few groups are a little chatty but nothing that is disruptive or effecting learner. In order for children to understand the lesson objective the teacher gives them a success criteria which is written on whiteboard. When the children need to look at whiteboard teacher will say ‘magnetic eyes’ and children know this means eyes need to be looking at the board. 


	Access and challenge:
Children are in similar ability class for this lesson. When asked to shout the words when going over the green and red words, some children are louder than others and some mouth the word after others have shouted it out. A few groups read the book twice and some only got through it once. When children begin writing the sentences after reading the book individually, some children are given the task to write 3 sentences some are told to write 2. 


	Assessment:
Teacher can assess who knows the correct sounds for words by listening to what they all shout out. When children are writing each sentence, teacher tells them to show her what they have done after every completed sentence and she marks them. If they make a mistake, she circles the mistake and they have another go and correct it. She can also assess the children by seeing who finishes the task first and last, the speed of completely the task tells her who needs extra support or more challenging work. Children who finish quickly are given another sentence to write. 


	Specifics / Critical Incidents:
As children were writing the sentences individually towards the end of the lesson, one child was secretly trying to see what the person next to them was writing for their sentences. They were copying the work next to them. The same child was complaining earlier on in the lesson that they couldn’t see the white board. Once this child completed their work, they were showing off to other groups that they had finished their work before them and was happy they had finished before others, even though they copied someone else. 






OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30.09.20 – 9:30am – Year 2


	Lesson details: 
Start of the day. Mixed abilities. Children come in and put their coats and bags away then they sit on the carpet ready for the lesson to start. Indoors. Teacher takes the register and children reply with ‘Yma’. Teacher then asks the children to turn to the person next to them and discuss what they know about olden day schools. 



	Classroom culture:
The children sat on the carpet are silent awaiting instruction from the teacher. When asked to turn to the person next to them they begin their task and get stuck in. after they have discussed the teacher asks them questions regarding what they have discussed and ask for hands up, majority of hands go up.


	Objectives:
Teacher begins the lesson by asking children to discuss what they know how olden days schools that they have learnt from previous lesson. Once they have discussed with a partner they then have to feedback to the teacher. The teacher asks them what they liked about schools 100 years ago and what they didn’t like, also asked about the differences from then to now. Lesson objective is a discussion and assess what they learnt from previous lesson.



	Direction:
Most students seem engaged with the task and understand that they needed to turn to the person next to them and discuss what they remember. Teacher then calls out different questions and children answer by putting hands up. Teach picks on a few to answer who don’t have their hand up.



	Access and challenge:
There is a mixture of ability and as children are picking people to discuss with possibility of a discuss between high and low ability is likely. Some students when asked questions have their hands up straight away, some are happy to not say anything and listen to what is being said. When teacher picks on those without hand up they are still able to answer the question even though they didn’t have hand up. 




	Assessment: 
The teacher assesses who knows what about this topic by the answers the children are giving. She can also see who understands the task by picking out children without their hand up to answer, that way she chooses who she assesses. The teacher is also listening to the discussions between partners and can assess by that.




	Specifics / Critical Incidents:
When told to turn to the person next to them, one girl is left sitting by herself and hasn’t got a partner to discuss with. She then puts her head down and looks upset. As the others are discussing she raises her hand but no adult sees this, then when the teacher sits back down and asks the children questions her hand goes down. 





OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20 – 10am – Year 2


	Lesson details: 
This lesson took place in a year 2 class, indoors. Similar level of ability as they are put into ability classes across year 2, for Speed Sounds which is phonics. Children are all sat on carpet together facing the whiteboard. Lesson begin with the teacher point at different word sounds and the children shouting that sound out. Then the teacher tells the children what the sound of the day was, e.g. today was the sound of ‘ow’. The teacher then holds up different words with this sound and the children say it out loud.


	Classroom culture:
Children know what to do when entering the class, they sit on the carpet quietly and face the whiteboard ready for lesson to begin. Attitudes are positive and engaged, as the children wait for other students to enter, they recap over sounds from last lesson. Then once children are all sat ready the lesson begins with sounding out words on the board.  

	Objectives:
The teacher outlines the plan for the lesson and what they will be doing towards the end of the lesson. Between each task she gets children to tell her what they had learnt. She firstly goes through each task with them and demonstrates, then they do it with her, then they do it on their own.



	Direction: 
Most children are engaged with lesson and shout out sounds when told to. The teachers voice is loud and clear. Teacher points at the sounds and children know this means they have to shout it out. Teacher will also point to certain children to sound out individually. 



	Access and challenge:
Students are already grouped in ability for this lesson, and so teacher knows what level of challenge is needed for them all. Some students shout the sound louder than others, some say it slower and quieter. Some only mouth the word, but if teacher can’t hear them or she hears it pronounced incorrectly she gets them to repeat the sound.


	Assessment:
Teacher can listen to who is saying the words correctly and who is not, if she hears someone saying it incorrectly, she gets the entire class to repeat it a few times. Teacher asks individuals to sound out words, and picks randomly, therefore can assess anyone of the children. She tests their prior knowledge before lesson starts to see what they remember. 


	Specifics / Critical Incidents:
During one of the tasks a girl sat at the back of the carpet, gets distracted and starts playing with a piece of furniture. The teacher stops and tells her to look at the board and stop what she’s doing. This child has a 1:1 due to ALN. 




OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/09/20 – 11am – Year 2 


	Lesson details: 
Maths addition lesson. After break time year 2 class sit on carpet, indoors. Mixture of abilities, but when they get on with tasks, they split into same ability groups. All sat on carpet facing the teacher, she is going through the new learning objective and briefly explains the plan of the lesson. She asks them what they remember from last lesson when doing addition sums, children put hands up to answer. 


	Classroom culture:
After break time, children know that they must sit on carpet and not talk. As teacher is explaining the task for the lesson the children are all engaged and listening. If children start to chat the teacher puts her hand up and the children follow and stop talking. 




	Objectives:
Teacher explains that each group sits at each table and they are then told the tasks, she explains red group (high ability) and green group (Low ability) will be working on maths sums in their work books, and blue group (middle ability) will work on chrome books (laptops) and play maths games. Then throughout the lesson the groups will swap tasks. Before they go on with tasks the teacher demonstrates an additional sum on the whiteboard and asks children to answer it and explain how the answer is worked out. After this they then move to their tasks. 


	Direction:
Teacher is getting the children to help answer the questions on whiteboard. She then explains what to do for each task. She explains for the chrome book task, students must use an electronic whiteboard that has audio instructions that are played when each button is pressed. Teacher says children on this task must work independently and not ask for help from an adult. Children working on additional sums must complete 5 sums and give to the teacher after to be marked. Children working in their work books are engaged and understand the task. Children on chrome books seem a little confused and start working together. 


	Access and challenge:
When given the tasks for the day children are sat on carpet as mixed of abilities, then they move to the table that their ability group is working at. They are grouped by ability and some groups are appropriately challenged. Some students are getting on with the tasks with small support from teachers. Students on chrome books are given a challenge as they have been told to work independently without help from adult and are using technology. Some are getting on with tasks quicker than others.


	Assessment
At the start of this lesson when children are working out sums on the whiteboard with the teacher, the teacher is picking children at random without hands up to answer the question and say how they worked it out. Some of the children begin to work together on certain tasks, which can show they made need extra support. Some children are finishing their task before lunch and teacher can assess the children’s capability of the tasks set. Teacher is marking work as they go along. 



	Specifics / Critical Incidents:

The blue group who were working on the chrome books were told how to complete the task and what they needed to do before. They were also told not to ask for adults hep and try and work individually. However, every child was still asking for help and some even started to work with the person next to them. One boy asked for help from an adult and then when explained to them he replied “can you do it for me”. 





CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	29/09/20 – 9:30am
Year 2 – Mixed ability 15 children 2 adults 
Literacy lesson. Teacher is standing next to the whiteboard and asks children in partners to read the book with each other, Billy the Kid. Within Year 2 they are put into reading groups based on ability, this classroom is around low/middle level ability in literacy. Lesson begins with the children sat on carpet as a class reading green (easy) and red (hard) words, then they start reading the book with partners. 
For children to move to tables from the carpet the teacher counts ‘un’ (1 in welsh) then children stand, ‘dau’ (2 in welsh) they move to their seat and ‘tri’ (3 in welsh) they sit down. Objective for this lesson is to read Billy the Kid with partners, one pointing at the words and the other partner reading them out. They are told to use expression hats when reading, they are told this will make their reading sound more exciting. Children need to pronounce words correctly. Once it has been read the children then have to create sentences based on what they read, to show they have understood the story. The children create the first sentence with help of teacher and then she writes it on board. Then they create 3 more sentences by themselves, with correct grammar and spelling and given a success criteria written on the board to help. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

	As children were writing the sentences individually, towards the end of the lesson one child was secretly trying to see what the person next to them was writing for their sentences. The child was copying the work next to them. The same child was complaining earlier on in the lesson that they couldn’t see the white board. Once this child completed their work, they were showing off to other groups that they had finished their work before them and was happy they had finished before others, even though they copied someone else. 
This can highlight that perhaps the child couldn’t complete this work on their own and also didn’t want to ask for help, but instead wanted to copy the child next to them. This can show that most important thing for this child was to finish first and didn’t care that the work wasn’t his. Maybe this child didn’t want to ask for help so that his peers didn’t know he was struggling, which highlight a lack of ability to express himself or lack of confidence with his peers. The child wouldn’t have learnt anything from this and this leads to what impacts this causes on the child learning. 





CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	30/09/20 – 9:30am 
Year 2 – mixed abilities, 20 children 3 adults
Start of the day. Mixed abilities. Children come in and put their coats and bags away then they sit on the carpet ready for the lesson to start. Indoors. Teacher takes the register and children reply with ‘Yma’. Teacher then ask the children to turn to the person next to them and discuss what they know about schools 100 years ago. When asked to turn to the person next to them they begin their task and get stuck in. After they have discussed, the teacher asks them questions regarding what they have discussed and ask for hands up, majority of hands go up. Once they have discussed with a partner they then have to feedback to the teacher. The teacher asks them what they liked about schools 100 years ago and what they didn’t like, and asked about the differences from then to now. This began a class discussion on the topic. 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

	When told to turn to the person next to them, one girl is left sitting by herself and hasn’t got a partner to discuss with. She then puts her head down and looks upset. As the others are discussing she raises her hand but no adult sees this, then when the teacher sits back down and asks the children questions her hand goes down. This made me think that this child doesn’t have many friends in this class or doesn’t have anyone who she feels comfortable to talk to.  This can also highlight a lack of confidence to start a conversation with other children. The fact her head was down also symbolised a barrier and maybe she wanted other to know that she didn’t want to talk to them, so this could mean she doesn’t enjoy communicating with others. Could simply mean the child had a bad morning and as it was the first lesson of the day, she may not have been in the mood to engage with the task and perhaps takes her a little longer to warm up and become in engaged. There are several links that could be made and could therefore lead to further research. 





CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	28/09/20 – 10am 
Year 2 – 15 children 2 adults.
Same ability group for Speed sounds.
This lesson took place in a year 2 class, indoors. Similar level of ability as they are put into ability classes across year 2, for Speed Sounds which is phonics. Children are all sat on carpet together facing the whiteboard. Lesson begins with the teacher point at different word sounds and the children shouting that sound out. Then the teacher tells the children what the sound of the day was, today was the sound of ‘ow’. The teacher then holds up different words with this sound and the children say it out loud. 
The teacher outlines the plan for the lesson and what they will be doing towards the end of the lesson. Between each task she gets children to tell her what they had learnt. She firstly goes through each task with them and demonstrates, then they do it with her, then they do it on their own.




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.

	As the teacher was practicing with the children the sounds of different words, a child who was sat at the back of the carpet began to pull pieces of sponge from a chair. She was clearly disengaged and distracted. The teacher noticed and stopped the lesson and gave the child a stern telling off and given 2 warnings as she had been messing around in the previous lesson also. This child had a 1:1 and had additional learning needs. This made me think that she was either being challenged too much and therefore switched off and become distracted. It also could’ve meant that due to the ALN her focus only lasts for a certain amount of time and therefore her personal needs were not being met. This could lead to further research on ALN and inclusion of ALN students in main stream schools. This behaviour could impact other students in the class and effect their learning. 




CRITICAL INCIDENT IDENTIFICATION RECORD 4 

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	29/09/20 – 11am
Year 2, mixed ability class. 
20 children and 3 adults.
Mixture of abilities, but when they get on with tasks, they split into same ability groups. All sat on carpet facing the teacher, class teacher is going through the new learning objective and briefly explains the plan of the lesson. She asks them what they remember from last lesson about additional sums, children put hands up to answer. Teacher explains that each group sits at each table and they are then told the tasks, she explains red group (high ability) and green group (Low ability) will be working on maths sums in their work books, and blue group (middle ability) will work on chrome books (laptops) and play maths games. Then throughout the lesson the groups will swap tasks. Before they go on with tasks the teacher demonstrates an additional sum on the whiteboard and asks children to answer it and explain how the answer is worked out. After this they then move to their tasks. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.













	Instructions for the task on chrome books had been pre-recorded on an electronic whiteboard, and the teacher explained that children had to press each instruction button on the electronic whiteboard and an audio of the instruction would be played. The teacher gave a small demonstration of how the electronic whiteboard was used, and then outlined that this task was called V.I.P (Very Independent Person) and children must work through this task independently and without an adult’s help. Blue group worked on chrome books and seemed to not completely understand the task, every student working on that task were still asking for help and were still unaware how to use the electronic whiteboard. After a few students understood certain instructions, they still needed confirmation from an adult that they were doing it correctly, and one child said to an adult “can you do it for me” even though they were advised to work individually. Most of the children began to work with the person next to them to support each other, yet the children were still hesitant to work without help from an adult. 
This showed that there was a lack of clarity when explain the task and the learning couldn’t take place effectively because of this. It could also show that maybe the children were being challenged too much and were not confident enough for this task. 




