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If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?
The Basque model consists of an educational exemplar revolving the Basque language within its regions in Spain (Hopwood et al., 2018). The purpose of this article is to inform how the Basque model is utilized to deliver Basque as a first and second language. The document proceeds to discuss the ways in which certificates are accredited and progression to further education. Defined within are the 3 types of schooling that are available within Basque country, Model A of schooling is delivered in Spanish and Basque is taught as a compulsorily subject, Model B has a 30-40% prominence on the Basque language and Model D which is wholly delivered through Basque and Spanish is delivered as a subject. Alike the Basque model the method of compulsory national bilingualism was also adopted by Canada in 1969 with the Official Languages Act which saw Canada promoting both English and French in schools (D'Oyley and Shapson, 1984). Within this thesis the objective is to analyze the Basque model and recommend ways to successfully implement it within Wales in relation to the Welsh language. 
In order to suggest ways to adapt this model to be successful within Wales, it is vital to begin with comparing both Wales and the Regions of Basque in Spain in how they deliver a second language; firstly within Wales there are two types of schooling, English medium schools which correlate to the Model A schools in delivering Welsh as a standalone second language subject and Welsh medium schools which are in line with Model D. Wales do not currently have ‘Model B’ type schools which could be seen as an avenue to bridge the gap between the level of bilingualism in Wales and could in turn reach the countries intention of having 1 million Welsh speakers by 2050 (Welsh Government, 2017). However in relation to this desired outcome, it is crucial to question what the Welsh Government will define as a Welsh speaker: Baker (2010.p.3) defines bilingualism as “language ability and language use” as contributing factors to being fluent in two languages. When attempting to define a Welsh Speaker, assessment and testing will come to mind to achieve this, however in doing so it is crucial to consider the impact it will have on the language learner as a disappointing result could negatively impact the learners confidence and would not provide feedback and areas of development on their performance (Black and William, 1998; Claxton, 2005; Fulcher, 2013). It is also notable that ESTYN (2012) and Welsh Government (2014) recommend to integrate Welsh second language throughout the curriculum especially within the Foundation Phase, opposed to delivering as a standalone subject as early immersion into a second language will allow for easier understanding (D'Oyley and Shapson, 1984). 
Secondly, within the article it states that Model B and “in particular D-Models” (Hopwood et al., 2018, p.26) are increasing in popularity, this shift of enrollment to Model B and D schools is accredited to parents who have recognized the importance of fluency in the Basque language for their children. This desire to learn an additional language can be attributed to two factors “societal and individual” (Baker, 2010, p.121) the societal factor could derive itself from the political turmoil in Basque regions, which are seeking independence from Spain and France (BBC News, 2018). On the contrary Wales are not in any political turmoil with England and lack reason to seek independence from them thus there is no cultural separation from the English Language. However within Wales there is much separation between English and Welsh speakers, with English speakers not being fully aware of the necessity of learning the Welsh Language and the lack of avenues to explore it (Dixon, 2013). 
Thirdly, within the document it details the programs of Basque language study for practicing teachers within the 1980’s which has since ceased and shorter top-up courses made available. Wales currently provides similar programs lead by the Welsh Government to upskill practitioners, yet goes beyond that explained in the Basque model as it has varied time scales of courses and is also offered to teaching assistants (Welsh Government, 2016). The sabbatical course, lasting a year, often leads to fluency in the language; those who attend do so with the expectation that upon return to school that this experience is shared with other members of staff and in turn will aid to the upskilling of whole staffing team. In many schools these teachers return with the position of Welsh Co-ordination within the school. This training will allow teachers to understand the language in order to ensure that the language being learnt is meaningful, has purpose and children are fundamentally able to communicate in the second language effectively (Borg, 2006; Cook, 2014). 
Subsequent, Basque country holds its language at such a standard that superior jobs positions within society require an enhanced level of competence within the language; these requirements are conveyed to pupils primarily therefore will encourage learners to further their education grounded by the Basque language (Hopwood et al., 2018). These requirements of the necessity of the Welsh language is currently lacking in Wales as it is not currently communicated to learners or parents that fluency in the Welsh language will result in better job positions or in fact will have any effect on your employability. However positions in local authorities and public sector jobs all have preference to those who can speak both Welsh and English. 
Finally, Basque schools are also transitioning through an educational reform, Heziberri (Hopwood et al., 2018)  which is set to be compulsory in 2020 much like that in Wales, with the implementation of Successful Futures (Donaldson, 2015). Heziberri aims to enable children to be bilingual in Spanish and Basque by the time they leave formal education much like Successful Futures which aims to create individuals who “can communicate effectively in different forms and settings, using both Welsh and English” (2015) which is supported by both A living language: a language for living – Welsh Language Strategy (Welsh Government 2012) and A Curriculum for Wales: A Curriculum for Life (Welsh Government, 2015) documents that both aim to increase the number of people using the language as part of their everyday life. Evidently in both cases, Basque and Wales have made it a requirement that a strong bilingual competence is achieved by the end of compulsory education. However, the approaches and obligation of achieving this is undoubtedly unalike between both countries.  
From the research it is clear that the Basque model undoubtedly transformed the obligation of the language, nonetheless not all of these methods can be instantly applied to Wales. Therefore it is fundamental to discuss some recommendations in order to do so. Mentioned previously, Wales do not have Model B schools, this model however could be applied to English medium schools in order to allow them to conduct 40% of the curriculum through the medium of Welsh, this immersion of another language at an early age can allow the language to be “caught rather than taught” (Baker, 2010, p.128) and becomes natural to the child. It also supports Barnes (2015) understanding of good cross curricular practice, in which many elements of the curriculum come together in order to enhance the learning in a holistic approach. If the second language is delivered at an early age it must be multisensory much like the learning of a first language (Baker, 2010; Cunningham, 2011) as well as utilizing the methods of drilling and total physical response, all approaches that would have been used to learn their mother-tongue (Richards and Rodgers, 2001). In contradiction, this early absorption with a second language opposes Gardeners theory of multiple intelligence, in which to learn a second language would require a person to be of ‘linguistic smart’ (Gardener, 2003) but learning any language goes beyond this as one would be required to draw upon understanding in “rhythm, tone, volume and pitch” to fully comprehend the purpose of phrase or sentence (Richards and Rodgers, 2001, p.117). 
Secondly, an increased enrollment to Welsh medium schools lies solely with the parents, consequently the Welsh Government need to ensure that they are effectively communicating to parents the benefits of bilingualism on their children, in relation to their learning and future prospects. An issue parents may face is the concern that they may not be able to support their children through a Welsh medium education at home, alike the Basque model, adult education in the language will need to be provided by the school and local authorities to ensure the second language doesn’t stop at the school gate. As it is a common thought that a “first language is learnt at home and second is learnt at school” however “parents’ encouragement and interest are vital in a child’s second language development” (Baker, 2000, p.14) only supporting the idea that language learning must become a whole way of life (Borg, 2006; Baker, 2000). Child involvement programs such as ‘Criw Cymraeg’ are also becoming increasing popular in schools to allow children to control their own language learning. 
Thirdly, teacher training is strongly supported and funded in Wales and is now ahead of the Basque model’s training. Encouragement by local authorities and ESTYN need to be given to head teachers and governors to utilize the programs readily available to them to improve teacher competence.
It is evident that the Basque model succeeds due the use of the Basque language beyond education; it extends into the workplace, this element is lacking throughout Wales as Baker notes a second language is lost when it is deemed as not required (2010). This undertaking could prove to be difficult, as in Swansea for example 81% of people said they have no understanding of the Welsh language (Welsh Government, 2011). If this element of the model is to be successful in Wales employers in all sectors will need to upskill their current workforce in the Welsh language in order for it to be acceptable to increase the level of requirement of Welsh for future employees. This element of the model will be a process, however with the implementation of increased use of practical Welsh in school, when future generations enter the workforce they will easily be able apply their knowledge in a workplace fashion. 
To conclude, the Basque model success is due to the language being used beyond education in a professional manor leading to language competence in the workplace. This is clearly a missing element within Wales, however for this to be feasible children currently in education need to be taught to be “good language learners” (Lightbown and Spada, 1999, p.50) and  to achieve this learning objectives need to be challenging and achievable ((Lightbown and Spada, 1999; Black et al.; 2011). Teacher competence needs to greatly improve, a “growth mindset” (Dweck, 2012) and a whole school holistic approach to Welsh language learning is vital to the successful implementation of the Basque model in Wales. 
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Student name: Student ID number:
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the following question: equivalent):
If the Basque model were to
be adopted in Wales what
changes would need to be
implemented to the teaching
of Welsh in the English-
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& written feedback:
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