Part 1

Introduction

This report is to show what the legal and regulatory bodies state in regard to additional learning needs (ALN) and how teaching practitioners should accommodate these. This report will include various different sources, both national and workplace policies and laws. Additional learning needs are critical to be thought of in specific situations so this report will not look at what teachers should do in any situation but more on what the regulations lead practitioners to do and what they focus on practitioners doing. This is critical as teaching as thought of as an inclusive practise but, in reality, this may not be the case. The legal requirements give practitioners guidance in order to accommodate this inclusive practice. Also, equality and diversity changes so rapidly it is vital to think of this constantly.

Professional standards will be thought of throughout and mentioned after both national regulations and institutional policies. The professional standards will differ as nationally the professional standards for higher education whereas institutionally it is for further education and work-based trainers. 

Post 16 sector ALN

Additional learning needs are defined as a person who has “a learning difficulty or disability … which calls for additional learning provision” (GOV.WALES, 2020). This is the definition that is used for this report including any condition that requires a changed learning environment, including conditions that affect vision, motor function and cognitive function.

Nationally there is a huge number of laws that lay out the legal responsibilities that everybody (not just teachers) has. This includes acts like the Equality Act (2010), this act protects individuals from discrimination and looks at employment and outside discrimination (e.g., from public activities) (Lockwood, Henderson and Thornicroft, 2012). Although this does not directly equate to education its information can be drawn across to education as it is critical that nobody is discriminated against. Everybody is deserving to have a full education and learn what they want to. The Equality Act (2010) protects our protected characteristics, these are characteristics that are a combination of assigned characteristics, by law, e.g., sex, age, but also perceived characteristics, e.g., religion (Malleson, 2018). This ties into our professional standards (Advance HE, 2011) as one of the dimensions state that teachers should be developing effective learning environments, making it critical to think of any changes that need to be made to aid with a student’s ALN. This does need to be critiqued by thinking about what may be positive to one student may be negative to another and our professional standards inform teachers that they need to give equality of opportunities for all learners, not just those with ALN’s. This may create controversy and possibly a predicament.

The ALN & Education tribunal act 2018 (Gov.uk, 2022) state how the way teachers look at ALN in the post 16 sector is going to change. This act is critical for PCET practitioners as the old regulation, The Special Education Needs and Disability Regulations (2014), was no longer fit for purpose and needed to be refreshed. This could be for many reasons, one possibly being that it does not mention intersectionality, a topic that is increasing popularity in all sectors, including education (Elahe Haschemi Yekani, 2022). The new act is critical for PCET practitioners as this gives students up to age 25 an ability to gain an ALN and also, produces a more rigid structure for practitioners to follow to gain help for any learner who is struggle with their studies. This act is also important as it gives the students a way of letting all teachers know, no matter what level, what ALN requirements they have.

Institutionally the policies are not set in law but rather common knowledge and explore differences in training and equality. The Equality and Diversity Policy and Procedure (CDA Care, 2022) is the most important for ALN and how equality is defined and how equality should change our training environment to suit learner needs. Although it is relatively new, 2022, it does not mention intersectionality or equity, two terms that are increasing in importance and popularity (Elahe Haschemi Yekani, 2022). This may be due to the fact the individuals writing the policy does not have enough education on equality and diversity and the professional standards for their training team. There is also an article on human rights (CDA Care, 2022a) that mention a lot about the sector that it is in. Care needs a huge emphasis on human rights and protecting them for the individuals that are supported. In terms of ALN the human rights policy does not mention learning and development at all, again this could be due to many reasons. Although different professional standards are required for university (Advance HE, 2011) compared to work-based learning practitioners (GOV.wales, 2017) they both have a large emphasis on how important it is to create effective learning environments and adapt the teaching to fit with any ALN requirements. Institutionally the policies that are created do not fit with the professional standards for work-based learning practitioners as they do not mention the effective learning environments or being learner-focused, this is one of the big values in the professional standards.

Conclusion

Overall, there is a big overlap between what is institutional and what it national. Although both of these sets of laws / policies serve different purposes they both inform and enforce rules onto the setting. The ideal message to think of is that equality and diversity not as a set of rules that need following but rather think of the individuals that are being affected by them. Nationally the legislations are there to protect the individuals, for example, with protected characteristics or any ALN requirements but institutionally it is much more about what the company needs to do to follow laws and fit with compliance, again, often forgetting that there are real people being affected by the policies. Throughout it has been mentioned that these legislations and policies need updating regularly and this is critical to the everchanging situation that is equality and diversity and what ALN looks like for everybody involved, teachers, practitioners or even just the families of the individuals who have these requirements. 
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Part 2

Megan

Megan is an individual who is starting her biology bachelor’s degree in a university setting and moving away from home which means she is stepping away from her support network of her family and friends. In the new academic year, she will be starting her first year. 

Megan’s mental health issues would play a huge role in her learning experience in university as there are times when she would have to participant in group work, maybe for an assignment or a project. Also, as she has recently moved away from home, she will not have that support network so close anymore, meaning that she may struggle with her issues more than normal. Also, as she may have dyslexia it is critical to think about this as this may make it harder for her to study and stay concentrated for the whole duration of the lectures and may struggle to concentrate while at home revising.

I would first invite Megan for a meeting to discuss her needs and talk to her about her possible dyslexia diagnosis and what works for her. This would include what colours work best on presentations (Mortimore, 2003), timings for breaks, which according to Singh (2022) can maximise concentration and what techniques are out there that we, as teachers, can help with concentration issue. This could be prepping online interactive quizzes or helping by checking over mind maps Megan has made. This may help Megan immensely as sometimes the formal way of reading and learning doesn’t work, and Megan may be more a visuo-spatial learner (Mortimore, 2003). I would the circulate this knowledge to all lecturers on the course. I would encourage all lecturers at the start of the course to make sure that any group work is completed in very small groups (if possible, pairs) to avoid Megan having to meet too many people at once. When Megan feels comfortable with the group, I would email out to encourage lecturers to increase group size.

Outside of university it is easy to see how easy Megan’s possible diagnoses could become an issue, especially including not having her family around. To accommodate this, I would direct Megan to student services to talk about her wellbeing and her own safeguarding as there may be a chance of Megan self-neglecting, something which Roth et al. (2018) links with anxiety symptoms. This is something that not only Megan would have to watch out for but everybody in her life, including lecturers.  I would also advise her to contact the student union to discuss the possibility of joining a society to get to know people in a safe space and making sure that the society has an inclusion officer (or equivalent) to chat to Megan before she joins.










Dafydd

Dafydd is a university student starting his course in September studying biology at bachelor’s level. Since he is moving away from home he will be staying in halls of residence and living with people who he has never met before.

Dafydd’s issue could affect his work in multiple ways. Firstly, his sight can be an issue as he may not be able to see his work very clearly. This would affect all aspects of his study from working in the lecture halls to revising when at home. His cerebral palsy could also play a huge part in his studies and how they may be affected. He has already stated that he gets tired easily when walking and this would cause problems in and outside of university, e.g., going to the shops to get food etc. There is an issue with his left arm that Dafydd that mentioned. It is clear that this could affect his study but mentioned below will be about how to support him through this. It is critical to work as a team and get Dafydd through his degree but also to support him after his degree, e.g., in his career as Shrader et al. (2021) shows that even though people who have cerebral palsy gain more higher qualifications than typically developing adults they are worse off after during their career. 

The first thing I would do is to talk to Dafydd about what layout of presentation helps him to see the best. This would include colours as Maureen (n.d.) states that people who have partial sighted vision benefit from bright colours that are contrasting, for example blue and yellow. This would include all lecturers that are teaching on the course. I will talk to Dafydd about the possible locations of his lectures and how he is going to get to them. This will be talking about the route and where lectures are. Many lecture halls are upstairs and making sure the building has lift access and also if it is on an accessible route. It may not be possible to move a lecture into a different theatre but maybe a different way to get to the theatre. 

Although Dafydd has not said anything about having an intellectual disability, some of his issues may be influenced by the presence of one, as Reid et al. (2018) proves that 45% of individuals with cerebral palsy have an intellectual disability. Dafydd may have a mild intellectual disability and not be aware of it. I would make sure lecturers knew this fact in case any signs were to present.

I would also signpost Dafydd to student services to have a look at if getting a scribe for himself was possible. This would benefit him drastically as then he doesn’t have to worry if he misses any notes or if he gets tired and needs to take a break. Also, I would advise him to use student services to investigate options outside of university that may benefit him. This is exampled by getting home delivery for groceries or getting medication delivered if needed.









Alys

Alys is a student studying her chemistry degree away from home. This would mean that she would see her family very little during the pregnancy. She lives with a small group of her friends in a flat above a corner shop.

Alys’ pregnancy could have a huge impact on her degree especially where she is in the degree. The second year of her degree may include some practical activities that may include dangerous substances, this would require the university to do risk assessments for Alys and this may mean that she might have to sit out of some practicals. Alys also may struggle outside of university with many elements of her life, this will include many things like walking to lectures, getting ready for the baby and revising with a child. Alys also may struggle being away from home and not having easy access to support from family. This could include morning sickness etc.

The first thing I would do is ask Alys until when she was able to attend lectures in person and from that moment on offer her to come onto the lectures online, moving all relevant lectures hybrid (if possible). This would allow Alys to keep up to date on her lectures and not fall behind in any way, also, seeing everybody else on the course that she knows. I would also increase pastoral support and make sure that she was having regular contact with her tutor and senior university staff to show support. This is critical as Millington (2022) states that having a professional working relationship between staff and student allows for a safe space to discuss the pregnancy and also discuss any issues that may be arising because of it. I would remind Alys to look on the university website to look for any relevant polices that would benefit her and the baby, e.g., breastfeeding policy.

It is critical to respect the need for Alys to have maternity leave and changes of priority during the end stages of her pregnancy. This is set out by maternity regulations (Gov.uk, 2013) and tell us how many weeks Alys has to have off as maternity leave and how much support we have to provide.

I would also inform Alys of student services due to the nature of her status she would need to discuss with them what to do after the baby is born. If her course is only 3 years then she would be in her final year of her degree, doing her exams and having to study. Student services may be able to help with possible creche’s or nurseries for the baby. They may also be able to help with looking for accommodation to suit a baby for her final year as well as this is critical to both Alys and her baby’s development. Also, student services could guide Alys to any financial support if that is needed for her. 
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