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[bookmark: _Toc68190731]Introduction
The current paper will present theoretical notion related to the reflective practice in academic experience, applying the theory on the experience during this semester, for the Community Engagement module. Thus, the first part will shortly present two reflective models: Gibbs’s reflective cycle and Kolb’s experiential learning model. The second part of the paper will present my experience using the Gibbs reflective cycle, conclusion with the findings and a personal action plan.
[bookmark: _Toc68190732]Reflective models
Reflection is an important human activity in which people recapture their experience, think about it, mull it over and evaluate it. It is this working with experience that is important in learning. The capacity to reflect is developed to different stages in different people and it may be this ability which characterizes those who learn effectively from experience. 
(Boud et al,1985:19)
Reflection as a process determines the individuals to reflect on an analyzed the reasons that led to a specific result for certain actions (Payne and Whittaker,2006), therefore will allow a better understanding of the own personality and needed skills for development and monitoring the future learning experiences.
Two models related to the reflective process will be detailed below: Gibbs reflective cycle and Kolb’s reflective learning cycle.
[bookmark: _Toc68190733]Gibbs reflective cycle
The model was published in 1988 by professor Graham Gibbs in his book “Learning by doing”, being applicable for individuals to learn from experiences they have on regular basis, especially from the ones with an outcome that is not the expected one. 
[image: ]
Figure 1: Gibbs reflective cycle
The initial model published by Gibbs had six stages, the “Analysis” stage being now included in the evaluation stage. For each stage there are specific questions that can help the individual applying the model to better asses the experience.
Description phase is the one where the situation is describes, simply presenting what happened without trying to conclude. As questions to be responded in this stage: when? where, who took part? what happened? what was the people reaction/action/decision? what result had the situation?
Feelings stage will encourage individual to present the feelings during the experience, without additional comments on the detailed emotions. As questions to be responded in this stage: what did you feel (before, during, after)? what do you think about the other’s feelings (before, during, after)? Empathy and active listening are skills that are especially useful in the feelings stage (Mindtools, 2021).
Evaluation is the stage when an objective evaluation of what happened is done, approaches that had the expected results and the approached that did not. As questions to be responded in this stage: what are the positive parts of the experience? what are the negative parts of the experience? what went well? what went wrong? What was the individual contribution of individuals both to the positive and negatives outcomes from the described situation?
Conclusions is the stage when conclusions are formulated following the experience, in relationship with what happened. The questions to be responded in the conclusion stage: in case you face again this situation, what would you change? how this experience could be more positive for the ones involved?  what skills are identified as needed to be developed to better handle this type of experience next time?
Action is the last stage from Gibbs reflective cycle, allowing the individual to set specific actions to take to be more effective in the future when dealing with a similar experience (MindTools, 2021). 
[bookmark: _Toc68190734]Kolb's Experiential Learning Theory
One of the most known and applied theories used and applied in higher education is the Kolb's experiential learning theory, presented a structured approach for a specific session based on a learning cycle. Distinct learning styles are associated with the cycle stages, starting from the assumption that individuals have different leaning styles therefore the awareness on these approaches must be a priority for students (Healy, 2007).  
Developing the previous work of Dewey and Lewin, Kolb (1984) developed a comprehensive theory providing the foundation to approach the learning as a continuous and lifelong process, considering also the cognitive and social psychology notions (Zuber-Skeritt, 1992). The fundamental of the Kolb experiential learning cycle demonstrates the way in which the experience is transformed into concepts using the reflection, therefore the concepts are used as base for the active experimentation and choice of new experiences. The four stages in Kolb’s model are referred as CE (concrete experience), RO (reflective observation), AC (abstract conceptualization) concluding with AE (active experimentation). The cycle has feedback as outcome, this being the basis for the new actions and evaluation of the effect of the considered action. The importance of the experiential activities is outlined by the Kolb’s model, mentioning here as examples the laboratory sessions and fieldwork. Learner is following in a systematic way each stage of the cycle considering the importance od effective links to be established between each phase. 

[image: ]

Figure 2: Kolb’s experiential learning cycle (Jenkins, 1988)

The Kolb’s model provides a valuable input and suggests that learning process must consider the previous experiences or knowledge, as well as the experience from a specific action as input for the following ones. Additionally, the model suggests that people will develop a certain learning style, identifying four learning styles used for specific experiences, but with the tendence to favour one over the other 3. The four learning styles described by Kolb (1984) are associated with the style adopted by people in problem solving processes (detailed in figure 3). According to Nulty and Barrett (1966) a specific choice for a particular learning style is linked with the individual experience in learning, with the environment and personal abilities.
[image: ]
Figure 3: Kolb’s learning styles (Kolb, 1984)


Comparing the two reflecting models I consider Kolb’s model is better to be applied in cases when learning is done by practical experience (example: drive a vehicle), while Gibbs model can be adopted as an iterative model that allows a person to learn by repetitive actions (example: writing more assignments the academic writing skill will be improved). Considering the experience with the Community Engagement module and the group activities we had I chose the Gibbs reflecting cycle to present my experience and to design a development plan for some skills I consider essential in my future career.


[bookmark: _Toc68190735]Reflection on Community Engagement module experience
[bookmark: _Toc68190736]Description
During this semester I had the opportunity to be enrolled in the Community Engagement module with a teaching program of 10 weeks. Various themes and notions were added in the teaching program, with both individual and group tasks. Notions as operations management, project management were presented, skills as time management, problem solving, communication, reflection, presentation were detailed, all these topics being combined from the theoretical towards the practical perspective during the classes and seminars. To assess the knowledge, two assignments had to be prepared for the module: the first one related to one of the top 100 worldwide companies, applying the theoretical tools (PESTLE, Porter Five Forces) into a practical paper, and the second one related to reflective models and their applicability into practice, related to the experience with the entire module. Colleagues and tutors were an important part of the experience for the module, as the tutor’s advice guided me and my colleagues towards the expected knowledge at the ending of the module. 
[bookmark: _Toc68190737]Feelings
When the module started, I felt anxious related to the amount of information and the fact that I must deal at the same time academic and professional tasks. Additionally, discussion with my colleagues I found out they have the same concern, completed by the online way of teaching.  Time pressure was mostly felt during the Mid-February when I had to prepare and submit the first task for the assignment. Applying the research skills and academic writing information and knowledge acquired in the previous semester I manage to reduce my anxiety and work in an efficient and productive way to prepare my assignment, fact that give me relief and a feeling of encouragement and trust in my ability to successfully manage the allocated tasks.
[bookmark: _Toc68190738]Evaluation
Looking back to the entire experience I would say that I had the chance to gain knowledge related to important parts of a business (project management, operations, human resources), additionally I applied the theoretical knowledge to prepare my first assignment for Vodafone company. The research skills helped me to identify sufficient sources of information to have a clear picture related to the external environment of the company, completed by discussions with one friend that worked within this company. This experience contributed to my personal development in a significant way, as I managed to apply and follow the theoretical notions into a practical case assessed (Vodafone).
As a negative side of my experience, I would mention the time management part, as I was challenged to work also on professional tasks during the semester. With a good communication with my supervisor at the workplace I managed to have the hours needed for classes and seminars as free time, fact that allowed me to be present in the classes and to participate in individual and group activities.
[bookmark: _Toc68190739]Conclusion
Main conclusion from my experience with this module is the fact that it is particularly important to use the theoretical notions into practical cases. Additionally, for the next modules I will start earlier to work on my assignment to have the chance to improve my work based on my tutor advice and guidance. I will keep the continuous interaction with my colleagues, trying to identify people with more experience in the field in comparison with me, as I noticed that some information is unbelievably valuable and help me to better understand the topics.
[bookmark: _Toc68190740]Actions
The first action I took from this experience was to deeply reflect to identify and assess my strong and weak point, being aware, following the information transmitted during this module that the employability skills are particularly important in my future career. Therefore, using various tests, reflection, and self-assessment I identified my strong and weak points as following: 
	STRONG POINTS 

	Team working
	Demonstrated during the group assignments when I was able to contribute and to work with my colleagues to complete the tasks, regardless our cultural background  

	Diplomacy
	Using a specific test (Belbin team roles) I discovered that diplomacy is a strong point for me, fact confirmed by my tendence to look for harmony while working with other people


	Communication
	Even English is not my native language, I manage to communicate in the verbal way with various type of people, looking all the time to avoid or diminish the potential conflicts





	WEAK POINTS 

	Public speaking
	I feel nervous when I must do presentation in front of an audience, I had to prepare and deliver presentations during first semester, therefore I aim to improve this skill

	Assertiveness
	When it comes to say “no” to a close friend is hard for me, therefore this skill can be further improved

	Problem solving
	Using a specific questionnaire (Thomas-Kilmann Conflict – Appendix 1) my score was 7 for problem solving, under my expectations and objectives, therefore I aim to improve this skill



Following this step, to assess myself from the perspective of weak and strong points, I designed I development plan for the next year and half, in order to follow my objective to develop certain skills I consider I will need in my future career.
[image: ]
Figure 4: Personal development plane (designed by author)
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Appendix 1 - Thomas-Kilmann Conflict questionnaire

	 
	Competing 
	Collaborating
	Compromising
	Avoiding
	Accommodating

	 
	(Forcing)
	(Problem Solving)
	(Sharing)
	(Withdrawal)
	(Smoothing)

	 
	 
	 
	 
	 
	 

	1.
	 
	 
	 
	A
	B

	2.
	 
	B
	A
	 
	 

	3.
	A
	 
	 
	B
	 

	4.
	 
	 
	A
	 
	B

	5.
	 
	A
	 
	B
	A

	6.
	B
	 
	 
	A
	 

	7.
	 
	 
	B
	A
	 

	8.
	A
	B
	 
	 
	 

	9.
	B
	 
	 
	A
	 

	10.
	A
	 
	B
	 
	 

	11.
	 
	A
	 
	 
	B

	12.
	 
	 
	B
	A
	 

	13.
	B
	 
	A
	 
	 

	14.
	B
	A
	 
	 
	 

	15.
	 
	 
	 
	B
	A

	16.
	B
	 
	 
	 
	A

	17.
	A
	 
	 
	B
	 

	18.
	 
	 
	B
	 
	A

	19.
	 
	A
	 
	B
	 

	20.
	 
	A
	B
	 
	 

	21.
	 
	B
	 
	 
	A

	22.
	B
	 
	A
	 
	 

	23.
	 
	A
	 
	B
	 

	24.
	 
	 
	B
	 
	A

	25.
	A
	 
	 
	 
	B

	26.
	 
	B
	A
	 
	 

	27.
	 
	 
	 
	A
	B

	28.
	A
	B
	 
	 
	 

	29.
	 
	 
	A
	B
	 

	30.
	 
	B
	 
	 
	A

	 
	 
	 
	 
	 
	 

	Total the number of letters circled in each column.

	 
	Competing 
	Collaborating
	Compromising
	Avoiding
	Withdrawing

	 
	(Forcing)
	(Problem Solving)
	(Sharing)
	(Withdrawal)
	(Smoothing)

	 
	___2__
	___7__
	__9___
	__9___
	__3___



Appendix 2 – Belbin role in a team 
[image: ]
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