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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
[bookmark: _Hlk205891826]Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This essay will critically evaluate the strategic role of The College of Policing, specifically its impact on professional policing within the UK.  In which, I will examine its influence on shaping policy, implementing training and changing operational practices. This essay will explore how the frameworks contribute to the overall goal of modernising the professionalism in the police force. Furthermore, this essay will provide evidence of how, as a police officer currently undergoing their final year of probation, I am actively working in order to fulfil the role of a modern profession officer through the use of these frameworks, adhering to established stands and prioritising ongoing personal and professional development. 

The professionalisation of policing in the UK has been a central focus of reform effect over recent decades, with emphasis on enhancing the skills, training and ethical standards of all levels within policing. A key institution in this movement has been the College of Policing. Established in 2012, as the professional body of policing in England and Wales, The College of Policing seeks to raise standards, promote evidence-based practice and develop leadership. 

One of the College’s most significant tools is the Authorised Professional Practice (APP). The APP is a national repository of evidence-based guidance, which covers areas of policing such as investigations and public order management. The APP allows for consistency in operational decision-making, giving officers across different forces the ability to work to the sample principles, thus reducing the risk of inconsistent service delivery. From my own experience using the APP, I have found that it gave me clarity when approaching an unfamiliar situation. Specifically, during my tutorship I found that referring to the guidance set out within the APP provided me with confidence when making decisions and acted as a professional safety net.

Another tool used by The College of Policing is The Strategic Policing Requirement (SPR). The SPR is nationally agreed framework, set out by the Home Secretary views of what the priority threats are, which is used to develop professional standards and training, in line with those threats. This alignment enables the college to produce consistent, evidence-based guidance on priority threats that support and enhances specialist capabilities. For example, the inclusion of cybercrime within the SPR has driven the creation of nationally accredited investigative training. The SPR also reinforces the College’s leadership development programmes by emphasising strategic command and cross-force coordination, thereby embedding resilience at senior levels.

However, the SPRS focus on national threats may cause those who use the framework to overlook professionally critical areas, such as neighbourhood policing and safeguarding vulnerable groups. The SPRS reliance on government-defined priorities can divert attention from other developmental needs, thus, while the SPR strengths the Colleges capacity to standardise and legitimise certain aspects of professional policing, it cannot by itself deliver a comprehensive professionalisation. 

In conclusion, the College of Policing plays a strategically important role in professionalising UK policing, through standard-setting, education and evidence-led practice. Its initiatives such as the APP and SPR, have strengthened the professional identity of policing and has brought greater consistency across forces. As a probationary officer, I can see the tangible benefits of its frameworks in my daily practice — but also recognise that true professionalisation requires not only structures and standards, but also a culture of trust, autonomy, and shared ownership across the policing community.

[bookmark: _Hlk205896248]Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

As I approach the conclusion of my probationary period with South Wales Police, I have had time to reflect on how my day-to-day practice aligns with the expectations placed upon a modern professional police officer. This role extends far beyond the application of law; it demands an unwavering commitment to ethical decision-making, clear and effective communication, sound situational judgement and cultural awareness. Throughout my probation, I have focused on improving both operational competence and personal resilience. This has required me to consistently demonstrate integrity, emotional intelligence, and adaptability when working in an ever-changing environment. By actively engaging in continuous professional development and embodying the core values of the service, I have sought to ensure my approach meets the high standards expected by both South Wales Police and the communities we serve.

A significant part of my development towards fulfilling the role of a modern professional police officer has been undertaking the Professional Policing Degree. This academic work has strengthened my ability to research, analyse, and present complex information clearly—skills that have proven invaluable in operational duties. Many assignments have involved extended written pieces, which have enhanced my ability to construct evidence-based arguments and present information logically. I have applied these same skills directly to policing tasks such as drafting accurate statements, compiling case files, and producing concise, factual updates on force computer systems. For example, when responding to live incidents, I ensure that my written accounts are clear, enabling colleagues and supervisors to rely upon them. In this way, the academic discipline developed through my studies has directly strengthened my operational performance.

In addition to completing my university work, I have undertaken a range of professional development activities, including attending specialist training courses relevant to modern policing. This development has allowed me to become a bigger asset to my team and have given me the tools to take control of live incidents. Specifically, the training courses that I have found the most beneficial are my Immediate response driving course and my taser course. These two courses have now allowed me to be in a position where I am able to go to a broader range of incidents and have given me the operational ability to become the best version of myself.

Furthermore, since completing my tutorship, I have been individually managing a workload. This has proved difficult as my ability to prioritise tasks effectively, meet tight deadlines and ability to balance completing commitments whilst maintaining high standards of work have been tested. Managing a workload, has now given me greater organisational skills whilst operational, as I have had to balance ongoing investigations and attending live incidents. My investigation skills have also been tested, as I have had to make dynamic decisions when attending live incidents, and I have also had to make decisions based off my individual investigations. Leading on from this, I have been able to enhance the use of my communication skills by ensuring that the victims who have been impacted by my investigations have a clear understanding of the actions I will take and how the investigation is shaped whilst completing these actions. Furthermore, my communication skills have allowed me to ensure that the outcome of investigations are clear and concise for those who it impacts. I have had to tell victims of crimes that their investigation has to be closed due to a number of difficulties, and this can be extremely challenging as they have undergone traumatic audial which impact their day-today lives. 










Critically reflect upon how your final year of probation has seen your role as a police officer change. 
[bookmark: _Hlk205898970]
My final year of probation as a police officer has been one of significant challenges and personal and professional growth. In August 2024, I was unexpectedly transferred to a different station within my BCU due to changes in station boundaries. This sudden move disrupted the familiarity and routine I had developed over the previous years, presenting numerous operational and personal challenges that required me to quickly adapt and re-establish myself within a new community and team environment.

This relocation was a catalyst for profound change in my role. I was no longer working within a known area, which meant I had to rapidly acquire detailed local knowledge, including the geography, demographics, prevalent issues, and key community contacts. These elements are crucial in policing as effective service depends on understanding the unique needs and dynamics of the community served. Adjusting to different demand profiles and operational expectations also meant adapting my policing approach to fit the new environment. 

During this year, I successfully completed the Immediate Response Driving Course, alongside other specialist training programs. These courses enhanced my operational capabilities, enabling me to respond more effectively to high-pressure incidents. The skills and confidence gained from these courses directly impacted my role, allowing me to take on responsibilities that I previously felt unprepared for. However, the transition to applying these new skills in an unfamiliar operational area tested my resilience and adaptability. It challenged me to integrate technical competence with situational awareness and sound judgment in real time.

Reflecting on my first year as a probationer, I recognise that my role was fundamentally shaped by supervision and learning. I worked closely under the guidance of a tutor for three months, during which my decision-making was cautious and largely influenced by their experience and feedback. I was mindful of the potential consequences of mistakes and often deferred responsibility. This period was essential for building foundational knowledge and confidence.

In contrast, my final year of probation represents a marked evolution in my professional identity. Despite having under three years of service, I am frequently regarded as a ‘Senior PC’ within my team. This status is not formal but is reflected in how colleagues seek my advice and support regarding investigations and operational decisions. This shift illustrates my growth in knowledge, confidence, and leadership—key attributes for an effective police officer. I have learned not only to manage my own workload but also to contribute to the development of others, fostering a collaborative and supportive team culture.

Public perception of my role also shifted. As a visibly more confident and independent officer, members of the public—and even colleagues—approached me as a primary point of contact rather than an observer. This meant I had to communicate more authoritatively, manage difficult conversations, and sometimes challenge misconceptions about policing.
The growth I have experienced has enabled me to take a lead role during both live incidents and prolonged investigations. My enhanced skill set is regularly utilised, which has forced me to further develop my confidence and capacity for real-time decision-making. This progression highlights an important transition from a reactive novice to a proactive and capable officer. 

Overall, the experiences of my final probation year have significantly strengthened my adaptability, operational skills, and professional identity. I have learned to navigate organisational and environmental change, take ownership of complex decisions, and support the growth and development of my colleagues. These developments not only enhance my effectiveness as a police officer but also lay a strong foundation for my future career progression. This period has transformed my role from that of a supervised learner into an autonomous, confident, and respected member of the policing team.
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  
  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

The advent of social media has fundamentally reshaped the landscape of public communication, and policing is no exception. My experience in this evolving environment has provided a firsthand perspective on both the immense potential and the inherent challenges of using platforms such as Facebook and Instagram. 

Social media, when used effectively, serves as a powerful tool for direct and immediate dissemination of information, allowing for real-time updates during incidents and engages communities to share local knowledge, which could be used within investigations. However, the direct line of communication also comes with the responsibility of managing public perception and addressing misinformation. This essay will critically evaluate my experiences, exploring how social media has been leveraged to inform and engage with the community and promoting key policy initiatives. 

I have firsthand experience of the benefits of using social media in a police investigation. I was the officer in charge of a case involving a theft of £200 from an ATM. I managed to capture CCTV footage of the offence and obtain a snapshot of the suspect. I submitted this image to the force’s facial recognition department, but due to the poor image quality, no suspect could be identified.

Without the use of social media, this investigation would likely have been closed at that stage. However, I sent the image to the department who have access to the South Wales Police Facebook page to have it circulated online. Within a few days, I received a phone call providing a positive identification of the suspect. This led to the case being solved, and I was able to secure a positive outcome for the victim – an achievement made possible solely by the use of social media.

South Wales Police (SWP) has embraced social media as a pivotal tool for professional information dissemination and community engagement, a strategy underscored by its comprehensive force policy. This policy framework is designed to guide officers and staff on the effective, ethical and secure use of platforms such as Facebook, X and Instagram, transforming these channels from mere communication tools into integral components of modern policing. By establishing clear guidelines, the force ensures that its social media presence is not only beneficial but also compliant with professional standards and legal obligation. 

A core tenet of the policy is the use of social media for professional information purposes. This includes the timely sharing of operational updates, such as road closures, missing person appeals and public safety alerts. During critical incidents, SWP’S social media accounts become a primary source of accurate and verified information, helping to manage public anxiety and counter the spread of misinformation. The policy dictates that all public-facing content must be factual, sensitive and authorised, ensuring that the force maintains its credibility and the trust of the community. This formal approach contrasts with the unstructured nature of social media, providing a necessary layer of oversight that protects both the public and the officers involved. 

Secondly, the policy emphasizes the crucial importance of maintaining confidentiality and safeguarding data protection at all times. Social media, by its very nature, operates in a public domain where information is accessible to a vast audience. As such, the policy strictly prohibits sharing sensitive or restricted information. This is a vital measure to protect vulnerable individuals, prevent the unintentional release of operational details, and uphold the integrity of the justice system. By enforcing these standards, the force ensures all communications align with its duty to protect both the public and the ongoing work of the force. This approach also reinforces public confidence, as communities can trust that information is handled responsibly and ethically. 

The policy is equally stringent regarding the personal use of social media accounts by officers and staff. While individuals have a right to a private life, the policy makes it clear that online behaviour must not damage the reputation of the force or undermine public trust. This includes refraining from posting content that could be interpreted as discriminatory, offensive, unprofessional, or that might reveal confidential information. Officers are reminded that their identity as members of South Wales Police is often publicly known, and therefore, their person actions online can have significant implications for the perception of the entire organisation. This awareness fosters a culture of accountability and professionalism, both in officer and personal interactions, ultimately supporting the integrity and credibility of the force as a whole. 

South Wales Police has embraced a multi-platform social media strategy to engage with its communities, enhance transparency, and support its operation objectives. (South Wales Police, 2025)

The force maintains a prominent presence across a range of platforms, each serving a distinct purpose in its communication and engagement efforts. A critical evaluation of this strategy reveals a nuanced picture of both the significant benefits gained and the inherent challenges that must be carefully managed.

At the centre of the force’s presence on social media are established platforms such as Facebook and X. SWP uses these channels for a number of activities, which include real-time alerts, missing person appeals and providing crime prevention advice. Critically, the use of these platforms allows for a degree of community-level engagement, with dedicated local pages for areas like Cardiff, Swansea and Bridgend. This localised approach is highly effective in fostering a sense of community-level dialogue and trust, as it allows residents to connect directly with their local policing teams. However, the sheer volume of content and comments on these platforms can be difficult to manage and the forces “house rules” are essential for maintaining a safe and productive environment. 

More modern and visually driven platforms, such as Instagram and TikTok, are also integral to the South Wales Police social media strategy. These channels are used to provide a more humanised, behind the scenes look at police work, moving beyond traditional press release and official statements. 

On Instagram, the forces leverage a mix of high-quality photos and short videos to showcase the varied and often challenging roles of its officers and staff. This content can include spotlights on specialist teams such as the Dog Section or Forensic investigators. The visual nature of the platform helps to create a more direct and personal connection with the public, building trust and demonstrating the forces commitment to the community it serves.

Meanwhile, TikTok offers a unique opportunity for South Wales Police to reach a younger demographic. The platforms short-form, video-centric format is ideal for creating engaging and educational content. This can range from light-hearted, informative clips that demonstrates police procedures to serious campaigns on issues like online safety and crime prevention. By adapting its messaging to fit the platforms style, the force can effectively communicate important information to an audience that might not be reached through other channels, ultimately enhancing public safety and positive engagement. 

For example, campaigns such as “Humans of SWP” help to challenge negative stereotypes by showcasing the personal stories of officers. TikTok, in particular, is being used to engage with a younger demographic through creative and trend-based content. This is highly effective for outreach and improving public perception. However, the use of such platforms carries a reputational risk The informal nature of the platforms can attract widespread criticism and damage the forces professional image. The main challenged faced by South Wales Police lies in balancing a desire to be relatable with the need to maintain the authority and seriousness of a Police Force. 

In today’s digital world, social media platforms such as Facebook, X, Instagram and TikTok have become an essential component in communication, sharing information and building communities. For South Wales Police, these platforms offer a unique opportunity to connect with the public, gather intelligence and improve transparency. Yet, these opportunities are accompanied by substantial risks, including the rapid spread of misinformation, and potential reputational damage.  

A primary advantage of using social media for police is its ability to enhance public communication. Social media can be used to issue real-time alerts about emergencies, missing persons and road traffic collisions. This rapid dissemination of information can not only improve public safety but also helps build a critical bridge of trust between police and communities.

Beyond communication, social media facilitates genuine community engagement. South Wales Police can use social media platforms to share positive stories, highlight community initiatives, and offer behind-the-scenes glimpses of daily police work. This content assists in humanising officers and proves valuable in breaking down barriers that members of the public have with the police. I have personally seen this when SWP have put on events such as open days or Bike Register events. Members of the public will often approach me and ask when the next events are, so that they can ensure to participate in them. 

An additional advantage of social media is its role in crime prevention and investigation. Social media platforms allow for the public to assist in real time investigations and provide the police with knowledge which may not be known. Again, I have personal experience through the police using social media in investigations. Furthermore, platforms can be used for public appeals to help identify suspects. I have had investigations where a picture of a subject has been obtained and using the social media pages, the subject has been identified, when they have not been known on police systems. 

Whilst the advantages are significant, social media use by police is not without notable risks. A primary concern is the potential for privacy and date protection violations. The practice of using social media platforms to monitor public profiles and gather intelligence can raise complex ethical issues.

The spread of misinformation on social media poses a significant risk of reputational damage. My personal experiences during a school-related incident highlights this danger. A false report of a firearm on school grounds, rapidly amplified through social media, caused mass panic among parents. Despite the police not having issues any posts at that time, limited and inaccurate information was shared online. Speaking with concerned parents, I witnessed firsthand how this rapid spread of misinformation led to arguments and panic, undermining trust and complicating the situation for officers present. This incident demonstrates how quickly unverified information can provoke public unrest and hinder policing efforts.

In conclusion social media is a powerful tool for modern policing, offering the ability to communicate quickly, build public trust and assist in crime prevent. However, its use must be carefully managed to avoid privacy violations, misinformation, and operational risk. However, the effect use of social media by South Wales Polcie necessitates careful management to mitigate risks such as privacy violations, the spread of misinformation, and operational hazards. In response to these challenges South Wales Police have implemented formal social media policies. These policies provide a clear framework, outlining ethical guidelines and acceptable practices, which are reinforced through officers training. Ultimately, social media can service as a bridge between police and the public, but only when handled with transparency, accuracy and respect for rights. 
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  

	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:

Leadership and teamwork are fundamental aspects of policing practice. The dynamic, unpredictable, and high-stakes nature of police work requires offers to demonstrate not only technical competence but also the ability to influence, motivate and guide colleagues and members of the public under challenging circumstances. Unlike in many professions, leadership in policing is not limited to those with formal rank; all officers, regardless of their position are expected to take on leadership responsibilities when a situation demands it. This flexibility is crucial for ensuring operational effectiveness, safeguarding the public, and maintain confidence in policing as a profession.

This essay critically evaluates and provides evidence of my leadership flexibility during an operational incident. The chosen example is a report of a stabbing that I attended in company with another officer. I will reflect on the leadership styles I adopted; the strategies I used to manage the evolving circumstances and the ways in which I adapted my approach as the situation developed. Throughout the discussion, I will draw upon leadership models commonly referenced in policing – such as situation leadership, transformational leadership and shared leadership. The essay concludes with lessons learned and reflections on how my leadership capability continues to develop in line with the expectations of nation policing curriculum. 

The incident occurred during an afternoon shift when another officer and I responded to a report of a stabbing at a supported accommodation. The call handler had graded the incident as a priority due to the nature of the offence and the Force Incident Manager (FIM) had put a taser policy on it. Due to myself being one of a small number of taser operators on my team, I put myself forward to attend this in company with another officer. 

Upon arrival, we were met by staff members from the accommodation, who had stated that they were made aware on an ongoing disturbance, which then spilled out into the front reception area. At the time of our attendance, it was currently unknown where the suspects where, however there was a high possibility that they were still present in the building. I was made aware by staff of where the victim currently was, and my initial thought as to safeguard this victim and ensure that first aid was administered. This immediately presented a number of operation priorities: ensure the safety of the victim, other occupants and staff members, secure any evidence which is presented to us and dealing with the suspects if they were to return.

Given the seriousness and complexity of the situation, I recognised the need to step into a leadership role despite not holding formal supervisory rank. My role became one of directing the immediate response, ensuring the safety of myself and others and balancing enforcement with safeguarding responsibilities. The incident provided strong context to examine leadership flexibility, as the situation evolved rapidly from risk assessment to safeguarding interventions. 

At the outset of the incident, I instinctively adopted a situational leadership approach. The presence of other officers necessitated a more directive style to ensure clear safety instructions were followed, such as maintaining observation on entry/exits should the suspects wish to return. Conversely, with a more experience officer, I would have adopted a supporting style, encouraging them to gather information from the victim while I managed entry/exit points and communication with the witnesses. This dual approach illustrates the adaptability required in frontline leadership (Hersey, 1969)

From a transaction leadership perspective, I set out clear roles and expectations. For example, I instructed the other officer present to call the ambulance service whilst I stayed with the victim to reassure him and provide safeguarding to him, should the suspects return. At the same time, I emphasised the importance of evidence gathering, such as recording the visible injuries and obtaining CCTV. These actions were non-negotiable and aligned with professional standards, reflecting the structed, compliance-focused side of policing leadership. (M, 1985)

As the incident unfolded, I also displayed elements of transformation leadership. By Calmly Articulating our purpose – ensuring the safety of the victim and members of staff. I sought to encourage all officers present by emphasising the importance of their role, which allowed for a confident approach to the situation. (Bass & Avolio. 1994)

Critically, while my leadership was largely effective, I recognise that at times I may have relied too heavily on directive instructions. While necessary for immediate safety, this may have limited opportunities for other officers to exercise initiative. Research suggests that an over-reliance on a command-style leadership can reduce autonomy and confidence among developing officers (Wallace, W.C., 2023
As the incident developed, it became clear the victim needed more than immediate reassurance. His disclosure of increasing pain and visible injuries raised significant safeguarding and welfare concerns. At this point, my leadership shifted significantly from managing the initial scene to prioritising the victim’s longer-term safety and health needs. 

Recognising the seriousness of his injuries, and with ambulance wait times increasing, I decided to transport him to hospital for medical treats and further safeguarding support. This required adapting my leadership from being primarily directive and task-focused to adopting a more servant and supportive approach. My priority shifted from coordinating officers at the scene to focusing on the well-being of a vulnerable person in my care.

In line with servant leadership principles, I prioritised the victims needs. During the journey, I focused on creating a calm, supportive environment, providing reassurance and clearly explaining what would happen at the hospital. This helped build trust at a time where the victim refused to engage with us. I also demonstrated aspects of transformation leadership, encouraging her to recognise the importance of professional support – Both medical and safeguarding. 

Simultaneously, I applied elements of situational leadership with my colleagues. I delegated responsibility for securing the scene to another officer, recognising their capability and experience. This allowed me to focus entirely on supporting the victim without neglecting other operational responsibilities. By adjusting my leadership to match the needs of both the victim and my team, I ensured that competing priorities were managed effectively.

Critically, this shift in leadership illustrates the importance of flexibility in changing circumstances. At the beginning of the incident, clear direction and structure were essential to stabilise the situation. However, as the focus moved to victim care, empathy and reassurance a rigid command-based style, would’ve undermined the victim’s confidence and disengaged him from essential safeguarding interventions.

In reflection, I believe my adaptability contributed to a positive outcome. The victim not only received immediate medical care but also engaged more openly with support services at the hospital, partly due to the trust we built. This experience highlighted the need for officers to move fluidly between leadership styles, applying both operational authority and human-centred support depending on the developing context. 

Effective teamwork was central to the positive outcome of this incident. The strategies I employed included:

Clear role allocation. Ensuring that each officer understood their task, which reduced confusion and enhanced operational efficiency.

Active Communication. Both verbal updates and non-verbal signals during the interaction with the victim allowed for coordinated action. 

Delegation based on strengths. Recognising the safeguarding expertise of one officer allowed me to step back and share the leadership responsibility.

Critically, while these strategies were effective, there were limitations. In retrospect, I could have involved other officers more actively. Furthermore, although I managed the situation competently, I acknowledge that I might have benefited from explicitly debriefing the team afterwards. Research highlights the value of structured debriefs in learning, wellbeing and continuous improvement (College of Policing, 2020)

Overall, however, the combination of directive clarity, supportive encouragement and collaborative delegation created a balanced leadership approach that enabled us to respond effectively.

Through this essay, I have critically evaluated my leadership flexibility by reflection on a dynamic policing incident. By drawing on models such as situation, transformation and transactional leadership I demonstrated my ability to adapt my approach to suit evolving circumstances and the varying needs of my colleagues and the public. 

The incident highlighted key leadership attributes, including clear role allocation and active communication. While my leadership was effective in achieving a safe resolution, I recognised that I must continue to develop my skills, specifically by providing greater autonomy to other colleagues and ensuring a more structured approach to post-incident reflection. 

Ultimately, effective policing leadership is not defined by a single, rigid style. Instead, it is the ability to adapt to changing demands, inspire and support colleagues, and prioritise the safety and well-being of the public. This flexibility is central to the code of ethics and reflects the core professional values expected of all officers. 
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:

This essay provides a critical and in-depth reflection on my three-year probationary period, meticulously examining the pivotal role of mentoring and coaching in my profession development as a police officer. My analysis will detail how this structured period of induction and supervision facilitated the achievement of specific person and professional goals, highlighting not only the significant successes but also the key challenges and learning moments I navigated. To provide a comprehensive evaluation, I will draw upon a range of personal experiences. 

The initial six months of my career were a foundational period, spent at the training school within South Wales Police. During this crucial stage my primary objective was to acquire a comprehensive and robust understanding of current laws, legislations, and the foundational knowledge essential for meeting operational expectations. To facilitate this, each class was assigned two dedicated mentors – experienced or retired police officers – who served as our primary guides. These mentors systematically taught us the fundamentals of, law legislation, police powers and organisational policies. Crucially, their teaching methodology was underpinned by the consistent application of the GROW Model. This particular coaching framework provides a structed approach, designed to enhance problem-solving, and foster long-term career progression.

GROW Model in Practice:

G – Goal: This stage prompted us to identify clear objectives. For me, the initial goal was to acquire the necessary skills and knowledge to start my policing career.

R – Reality: At this point, our mentors would help us analyse our current capabilities, often after completing practical scenarios. Through the use of constructive feedback, it allowed me to recognise both strengths and areas for development.

O – Options: Here, I explored a range of revision methods during the exam preparation and explored a range of tactical and communication strategies to address the challenges faced during our practical scenarios. My decision-making was always supported by the National Decision Model (NDM) ensuring my choices aligned with professional and ethical standards.  

W – Will: Finally, I worked with my mentor to commit to a clear, achievable plan, ensuring steady progress towards becoming a more competent and effective police officer.

Mentoring and coaching are related but distant forms of professional support. The mentoring I experienced was a relationship-based process, in which a more experienced officer provided me with knowledge, guidance and support throughout a three-month tutoring period. On the other hand, coaching is focused more on specific skills, performance improvement and targeted problem solving. 

During these three months, I was posted to Ely Police Station, which proved challenging for me as I was not familiar with the area, therefore it pushed me to rapidly acquire detailed local knowledge, including the geography, demographic and prevalent issues. While the GROW model, that had previously been used in training, provided a strong foundation, the reality of frontline policing presented challenges that tested my resilience, adaptability, and decision-making. From the outset, my tutor acted as my primary mentor. Responding to calls with the aid of a mentor, taught me operational procedures and allowed me to learn the role of a police officer, in an environment where I felt supported. However, despite responding to these incidents with a more experienced officers, I found myself being cautious and still being afraid to make mistakes. 

The benefits of this one-to-one mentoring were both practical and psychological. I gained operational competence faster because my mentor could contextualise policies and procedures. I also found that I was a kinetic learner and therefore my tutor was able to support my learning in a way that I would understand. Furthermore, I benefitted from being with a mentor psychologically as we would have a de-brief following every call. This is a time where I would be able to voice what I thought went well and identify areas for improvement that I could work on for the next call.

Coaching played a slightly different role. My tutor often acted as a coach when we were setting specific performance objectives, and we would work together to achieve these. This was evident in areas such as statement writing and interviewing, as I had minimal previous experience in both of these areas. The coaching process that I underwent was a goal-orientated, my tutor would observe my performance, provide targeted feedback and set exercise to address my weaknesses. 

Following on from my three months tutorship period, I was then allowed to attended calls on my own, as well as with different officers. This caused me to draw on the mentoring and coaching I had received in the previous three months, showing the enhancement in my skillset gained from the mentoring and coaching from my tutor. Over time, these two support mechanisms built my confidence, sharped my decision-making and reinforced my sense of belonging in the policing profession.

My probationary period required me to meet a variety of goals; my own ambitions, the professional competencies set by the College of Policing, and the organisational priorities of South Wales Police.

One of my personal goals, was to develop my confidence in high-pressure situations. When first starting my tutorship, I often felt that I did not have the skillset or knowledge to adequately deal with the situation, and this effected my confidence massively. My tutor realised this and used our de-briefs as an opportunity for some constructive feedback. Through the use of these debriefs I was able to have a logical conversation, which would lead to me having a better understanding of the policies and procedures that needed to be used in that specific incident. I learned the basics of how to deal with incidents through these de-briefs and I was able to implement what I had learnt when responding to the next call. 

Another personal goal was to ensure that my communication with victims of crime was clear and consistent. I was informed by my tutor that communication with victims needed to be done at least once in every seven days, even if there was no substantial update to give. Therefore, I created a spreadsheet which would help me visualise my workload and break it down into what actions were outstanding and when the last contact with the victims were. Using this spreadsheet, I was able to ensure that I adhered to the policy and that my victims were updated. Furthermore, coaching sessions allowed me to develop empath-based questioning and active listening skills, which in turn improved my ability to gain accurate information while building rapport with victims. 

From a professional standpoint, my tutorship period was structured around the completion of my policing competencies. My tutor played a major role here, coaching me through the role and providing feedback. For example, I had to demonstrate competency in evidence gathering, lawful arrests and safeguarding vulnerable people. My tutor would assess my performance, and we would then de-brief highlighting the good practice and areas for me to look at improvement. This process ensured that I was aiming for excellence and not settling for the minimum standard. 

Mentoring was key to my professional development. It helped me connect my daily tasks to the force’s objectives: community engagement, crime prevention and public trust. My mentor taught me that even a routine stop search could be an opportunity to build public confidence. By treating everyone with respect and professionalism, I learned that I could personally contribute to our goals of transparency.

This understanding was further strengthened using performance reviews, where my tutor consistently linked my individual achievements to wider policing priorities. This allowed me to gain broader knowledge and understanding of the consequences of my actions when done right. This constant reinforcement motivated me and helped me to recognise the critical role I play in achieving a shared mission. 

During my tutorship period, mentoring and coaching were instrumental in my development and performance. My tutorship provided me with a steep learning curve, which had a direct influence on the way I developed and performed. 


From a learning perspective, mentoring immersed me in the principles of experiential learning – A process of acting, reflecting and adapting. After each incident, my tutor would guide me through a structured debrief, prompting questions such as “what worked well?” and “What might you approach differently next time?” This reflective process closely aligned with Kolb’s learning cycle, moving from direct experience to thoughtful analysis, and then forming new strategies to be applied in practice. 

Developmentally, I was consistently pushed out of my comfort zone. All calls that I attended were new situations, presenting me with a variety of challenges. As I became more comfortable handling routine incidents, my supervisor assigned me to more complex investigations. This allowed me to gain a deeper understanding of multiple areas of policing. Due to the high call volume in my assigned area, I was forced to accelerate my professional growth. This suited me well as a kinetic learner, and by attending more incidents and conducting more investigations, I was able to significantly develop my skillset. 

My performance demonstrated the cumulative benefits of effective mentoring and coaching. Key performance indicators showed significant improvement, including enhanced statement writing, consistent, lawful and proportionate arrest decision and an increase in case file standards. I received positive feedback from colleagues and supervisors, which established m reputation for reliability and professionalism. This tutorship ultimately instilled in me the confidence to adapt to unpredictable situations, which is a fundamental requirement for effective policing.

Reflecting on my three-year probation, I can confidently state that mentoring and coaching were not merely helpful extras, but essential components of my development as a police officer. Mentoring provided invaluable long-term guidance and moral support, while coaching delivered targeted skill enhancement and performance improvement. Toget, these two elements were instrumental in helping me achieve personal confidence, professional competence and a clear alignment with organisational priorities. 

These support systems were instrumental in shaping my professional development, fostering a mindset of reflection, adaptability and continuous improvement. As I conclude my probation, it is evident that the skills learned during my tutorship have shaped the officer that I am now. 
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