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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 



AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

Reflective Report

In self-reflection regarding the creation of my curriculum development project, I have learnt much during the process, gaining and honing many professional learning skills which assisted in the development of my proposed curriculum.

Learning the uses and value of utilising curriculum development models to aid in the creation of designing a curriculum with specific, measurable objectives and learning outcomes. During my studies I researched a range of different models including the Taba Model, (1962). Tyler’s Model, (1949), and the Process Model, (1975). Having analysed a range of models, this has given me an appreciation for application of different models for specific curriculum needs, requirements and aiding in time management. While identifying that certain models would be best applied for specific outcomes and curriculum requirements strengthening my professional practice.

I have also learnt the effectiveness of applying the “Five Ws” to clearly identify “Who my curriculum is aimed at, What it seeks to achieve, When the course will run, Where it will be carried out, and Why there is a need for this curriculum. 

 My studies into professional theories and frameworks were also continued looking further into Mazlow’s Hierarchy of needs theory, (1943), while considering students well-being during sessions. And Bloom’s Taxonomy of Action Verbs, (1956) framework to create and identify clear curriculum aims and outcomes.
‌
Further learning and development of Welsh Government (2017). Professional Standards for Teaching and Leadership was carried out through-out this process. Developing my profession learning through the evaluation, value and application of Professional Standards within curriculum design. Using standards such as “planning and delivering effective learning, teaching and assessment” to uphold and maintain a standard of quality of work, consistent with that of the existing modules. 

As I continued the development of my curriculum, I reflected on my class studies on the 4 Conceptions of Curriculum: The official curriculum, The hidden curriculum, The observed curriculum, and The curriculum-as-experienced aided greatly in the consideration of the effectiveness of my curriculum in practice, what the experience and outcomes of the course may be.

Learning and identifying the 3 types of Assessment: Initial, Formative, and Summative, has developed my approach to evaluating and assessing learners, now attaining further knowledge and skill in considering which type of assessment is appropriate to use at different stages of learning to determine learners’ levels and assess where learners’ knowledge is at. In addition to this, my learning in the application of marking schemes for summative assessment will be a critical resource of knowledge within the development of my professional practice.
I have also learnt to critically evaluate issues relating to assessment, in order to identify recent developments and up-to-date knowledge in strengthening assessment, for example the inclusion of student “Self-Assessment” or “Self-regulation” as supported by Dr A, Abimbola (2023) who states in their recent study “Involving the learners in the assessment process at the early stages of their courses can spur them to independently produce the pieces of evidence that would be required.”

Learning the value and uses of Benchmarking in curriculum design aided me greatly in strengthening my choices of content, creating a more balanced, and consistent module, while providing further opportunities for students i.e. continuation of studies into MSc courses within the same field.

The expansion of my professional learning gained through the process of this development project will be valued, and continue to build the knowledge, skills, theories and work scheme approaches learnt during this curriculum design within my future practice in education.







Reflection of feedback

As I have not received the peer feedback of my curriculum, I will be performing a self-reflection” critically considering the strengths and weaknesses of my curriculum. Here, I will seek to provide commentary and consideration of future adaptions and modifications to my proposed curriculum; while justifying why I believe some parts need to stay.


Has a clear justification been provided for the proposed curriculum with an appropriate target audience identified?

The justification for this curriculum is communicated clearly through-out the introduction of the proposed curriculum. Identifying the What, Why, Where, When, and Who? With appropriate justifications in enforcing the choices made in response to the target audience. I.e. The ‘need’ for the inclusion of this module within the Creative Music Technology (CMT) department of University of Wales Trinity Saint David (UWTSD).
However, a subsection discussing the justification of this module regarding the appropriate target audience identifying and outlining the rationale may have been more effective in producing a clear justification.

The ‘gap’ within the curriculum has been identified through “student feedback” and own experiences. An alternative approach to this may be to include the strengths of having transferable skills within the games audio industry in the modern technological era.
Considering this reflection within future adaptations of this course, I would certainly aim to identify the gap in the curriculum with more industry examples such as the Welsh Governments “Digital Strategy for Wales” (2021), aiming to make Wales a more technologically capable country. The skills identified in this curriculum would strongly enforce this mission, providing independent and transferable technological industry skills.
References to professional education curricula theories and studies to further define the justification of this curriculum could have been applied further. Perhaps Schuk (2013), (p.3 of Cambridge University Press & Assessment: “How are learning theories used in national curriculum development?”), who states that “documents should demonstrate how learning theories have been used in developing the Curriculum.”
In defense of my approach as a subjective practice, the Organization for Economic Co-operation and Development (OECD), (2020b), (p.3), “acknowledged that there is no consensus definition of curriculum.”


Are the aims and outcomes appropriate for the topic and learning group?

The aims and objectives for this curriculum are laid out in a clear format, with a brief “core outcome” provided. The use of Bloom’s Taxonomy of Action Verbs, (1956), are clearly used having been highlighted in bold within each goal. The aims and objectives for the curriculum are appropriate for the topic, all holding relevance to the intended outcomes of the module. These goals are also appropriate for the level of the learning group targeted (Level 5 BA students).

Critically, further discussion regarding the choices of these aims and objectives could have been provided to enforce their place and appropriate inclusion for the topic’s optimisation of learning.
However, in response to this, my objective of this section was to clearly display my aims and objectives as priority considering the word count of the project. Further explanation would have been good to explore in later adaptions.










Does the proposed curriculum have a suitable structure?

Regarding the structure of the proposed curriculum, the discussion outlining the “Timetable for the curriculum” justifying the choices over the 10-week programme, produces fair context for the structure chosen. Further clarity of how the course “builds up in difficulty over the 10-weeks” would be useful to identify.
The Timetable provided gives detail to the structure, suitable for the needs of the topic and it’s intended outcomes. As well as appropriate for the cohort of the curriculum.

In addition, more detail could have been provided within the “Assessment” section of the programmes plan in later modifications.



Benchmarking statements/professional standards.

Relevant and appropriate consideration of Welsh Government (2017). Professional Standards for Teaching and Leadership are provided in the design of the curriculum. Giving reasoning and explanation for their inclusion and where they fit in appropriately within the course.

More references to these professional standards could have been displayed thought out the curriculum design though, to help readers identify their applications within the course further.

Benchmarking against existing educational bodies provides a clear surface level of research in attempt to compare and uniform the curriculums content, while providing insight to the choice of bodies observed for future development and opportunity of student learning, I.e. Leeds Beckett University (LBU) “Sound and Music for Interactive Games” MSc (1 year programme).


Retrospectively, I believe that the benchmarking section of my professional learning is the weakest area of development displayed. Development of my understanding of how to appropriately benchmark a curriculum will be involved within my future studies into educational practice and curriculum development. I will achieve this by researching more into Benchmarking, starting with The Department of Educations, (2015). Discussion of “Target Setting and Benchmarking.”



Are the lesson plans/supporting materials appropriate?

Lesson plans are appropriate, but quite bare. However, consideration of theories such as Mazlow’s “Hierarchy of Needs” (1943), provide appropriate care of student “well-being” breaks are scheduled in specifically in response to the hierarchy of needs.
More supportive materials could have been provided, I.e. PowerPoint, Khaoot! Quiz. However, the reading list is appropriate to the topic and adequate in length.

Comments on the scheme of work that was designed.

The scheme of work designed has a clear outcome taking shape in the formation of the modules Portfolio submission. However, a clearer definition of the scheme of work could have been provided in a discussion and rationale for the workflow created.

Use of the “UWTSD “Assessment Marking Criteria” (Levels 3-7) framework, is appropriate and included within the appendices of the work, a valid and necessary representation.

Reflecting on my scheme of work, I feel that I could have included more detail regarding the assessment used, as well as researching into alternative learning activities to provide variety, encourage student engagement, self-assessment, and motivation via the use of online Quiz tools such as “Kahoot!” to evaluate learners while providing a change in attempt to enhance the course as experienced by learners.
It is positive to recognise of the “Disability Discrimination Act 2010.” Is also represented in consideration of students with Alternative Learning Needs (ALNs), an appropriate and fair consideration.

The Welsh Government (2019). Digital 2030 A strategic framework for post-16 digital learning in Wales 2019, is mentioned in response to the use of technology though this curriculum. A clearer discussion on how exactly this curriculums content upholds this framework would potentially help justify the choice of course content.
























Appendices

List curriculum models reviewed:
· The Art of the Pitch: Selling a World Through Visuals (1)
· Enhancing sports performance through technology (2)
· Future Business Leaders Summer Academy (3)
· Digital Game Innovation (4)


Copies of comments provided to each of the reviewed curricula:


Peer Review Feedback (1)

Curriculum number: The Art of the Pitch: Selling a World Through Visuals

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	
A strong, clear outline and justification of the proposed curriculum has been displayed in this curriculum design, with professional communication and strong references.
Key information has been provided “12-week curriculum, designed for aspiring illustrators to enter the film, television or gaming industry through an illustration degree.” Including who the programme is aimed at “final-year BA students at the University of Wales Trinity Saint David (UWTSD).”


The teaching approach has been clearly stated providing “studio-based module integrating lectures, workshops, and independent project work.” Emphasising industry work “drawing inspirations from the workflows of studios such as Netflix Animation, Dreamworks, and Microsoft Gaming.”


Justification and identification of the “shift in illustration students’ ambitions in recent years” for why “the curriculum will include Adobe Photoshop/InDesign and Procreate workshops to ensure students are experienced with industry-standard tools,” has been clearly justified, referencing industry examples ‘skills gap’ Dooley et al. (2024). Following on to state the need for experience in “essential industry-standard software such as Adobe Photoshop, or InDesign, highlighting a skills gap that the UWTSD curriculum needs to address.”


A clear rationale providing a strong justification for the creation, and inclusion of this module within the UWTSD curriculum. The Art of the Pitch: Selling a World Through Visuals, stands in direct response to the “evolving” industry landscape, in providing students with up-to-date knowledge and transferable skills to work within a wide area of the illustrations industry.






The aims and objectives for the curriculum are appropriate for the topic and learning group
	A clear inclusion and identification of the core aim of the curriculum, “to equip final-year illustration students with creative and professional skills for the film, television, and gaming industries.”

Aims:

· To equip final-year illustration students with the creative and professional skills necessary for pre-production roles in film, television and gaming industries.
· To develop students' abilities in visual storytelling through character design, world-building, storyboarding, and pitch bible creation.
· To enhance students' ability with industry-standard software (e.g., Photoshop) and professional communication, preparing them for collaborative, screen-based workflows and confidence building for pitching ideas.

Objectives:

· Learn experience with programmes such as Adobe Photoshop, InDesign and Procreate.
· Establishing a digital presence, utilising social media platforms and creative promotion and networking tools.
· Apply advance illustration techniques to design captivating characters and environments ready for screen media.
· Produce professional-quality concept artwork using industry software.
· Final-year portfolio that reflects the expectations of media and entertainment studios.

These aims and objectives appear measurable and achievable for final-year students. Level of concentration on programmes content are made clear in the summative assessment of the development plan, portraying the aims and objectives to be achievable by students.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The proposed curriculum structure runs over a clear 12-week programme, which seemingly builds with difficulty over time, beginning with an introduction and lectures on necessary information, leading students to take on independent learning in the application of their skills while creating work for their “final presentations” in week 12.
5.5-hour days starting at 9:30 may be slightly intensive for some students. However, as this is a key module in their final year, this may be appropriate for illustration students.  

Relevant topics to the cohort have been included, all of which appear to be sound additions to achieve the goals, aims and objectives of the programme.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	

Designed “to be closely aligned with the Professional Standards for Further Education Teachers in Wales”

· Demonstrating commitment to learners, their learning, safety and wellbeing
· Plan and deliver effective learning, teaching and assessment
· Value of diversity, equality of opportunity and inclusion
· Build positive and collaborative relationships
· The use of research and evidence to improve practice
· Critically reflect on one’s values, knowledge and skill
· Demonstrating a commitment to sustainability

The professional standards chosen are chosen well for the contents of the module. Inclusion of these standards is well communicated to a practitioner whose specialist field isn’t in illustration. 






Comments on the scheme of work that was designed.
	
The scheme of work provides a clear insight, workflow and path of development for practitioners to follow during the programme.

The use of resources is appropriate and serve to strengthen the topic of session well. While the assessment for each session is clear and original for each week, potentially aiding in the intensive 5.5-hour days.

Aims and Objectives have been considered in detail for each week, also contributing to the potentially steady execution of this curriculum.






Anything else that you would like to comment on?
	
Overall, impressed and pleased with this curriculum. A strong rationale, clear reasoning and identification for its inclusion.
Perhaps including more on how this programme may tie in with other modules carried out during the illustrators BA? How the skills taught during this module may carry over, developed or be used in other modules.








Peer Review Feedback (2)

Curriculum number: Enhancing sports performance through technology.

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
There is a relatively clear justification for the proposed curriculum, identifying the “necessity for the development of young sports enthusiasts” for future employment value of modern approaches and use of technology within the sports idiom. 

Direct references to the appropriate “link to the Welsh Government’s 2030 digital framework” help to create a clear focus on the core rationale for the creation of this curriculum. Stating that “the Welsh Government (2017) believes that it is important for all educational institutes to integrate technology into sports educational settings” a fitting addition in the justification in identifying the need for the existence of this module.

Clear identification of emerging uses of “video assistant referees (VAR), Virtual reality (VR)” to be addressed during the course. Good references to modern educational examples i.e. Chopping (2021).


Statistics used to state “70% of sporting industries are looking for employers that are comfortable using sports technology” (Direct reference to this statistic would be useful, where does this statistic come from?)

The proposed curriculum is clearly justified in the rationale for its creation, stressing the importance for the implementation and use of technology within the further sports education sector. 






The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The proposed curriculum follows clear goal aiming to “align with both academic and industry expectations.” A good approach for this cohort.

Aims:

· To develop students understanding of the role and function of digital technologies in the context of performance.
· To develop students’ ability to critically think about the implications of sport technology.

Objectives:

· To apply theory within practical sessions.
· For students to show critical understanding of the technology used in sport through video analysis software, GP trackers and wearable technology.
· To create individual and collaborative skills

The aims and objectives are certainly appropriate for this topic and the overall outcome of the module, providing learners with the necessary skills to transfer for future employment within the sports sector.





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The structure of this proposed curriculum takes the form of an 8-week course. Monday 9am – 1pm, consisting of a 2-hour lecture, and 2-hour practical, followed by a session on Thursday 9am – 10am, Seminar.

Regarding the Monday session, running a lecture from 9am – 11am, followed by a 11am – 1pm practical, taking an hour’s lunch starting back at 12pm commencing the practical session from 12pm – 2pm may aid students learning and wellbeing, considering Mazlows hierarchy of needs (1943), and upholding the professional standard “maintaining students wellbeing.”

Apart from the timing of the proposed curriculum, the structure seems to be a suitable delivery of topics required for the success of this module. Formatively assessing students through lectures and summative assessment during the 8th week final presentation.

An 8-week programme also seems appropriate for the aims and objectives of this course, at “university-level” seems an achievable task.






Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional standards have been considered to ensure that the curriculum “meets both academic and industry standards.”

No direct reference to professional standards is made. However, connections can be made. For example, “commitment to learners and their learning” and “maintaining up to date knowledge on your subject” can be applied in the context of the module, covering emerging approaches and technologies in sports teaching, as well as “preparing students for employment in the sports sector after education.”





Comments on the scheme of work that was designed.
	

The scheme of work follows a clear and achievable path, being introduced and informing students about the technologies considered throughout the curriculum, finishing in a summative final presentation with peer feedback. 







Anything else that you would like to comment on?
	

Regarding the aims and objectives, it may be due to a lack of knowledge of the sports cohort, but I struggled to identify what students learning will be assessed by, could this be formatively assessed in practice then summatively assessed via a write up?
A write up communicating students understanding of the uses of technology in the sporting idiom may provide as a useful way to assess learner knowledge and understanding.
Some direct reference to professional standards would also be useful for clear direction to any practitioners running this course.






Peer Review Feedback (3)

Curriculum number: Future Business Leaders Summer Academy

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
“10-week intensive business programme designed for A-Level students aged 16-18.” To be carried out at Swansea Business School. Limited to 20 students to ensure an optimal student-teacher ratio.

The rationale behind the proposed curriculum is very clear “to bridge the gap between secondary education and undergraduate business programmes.”

A very strong justification for the need of this curriculum within the post-compulsory education sector. Identifying the benefits of the theoretical knowledge that would be taught during the module being transferable to university and practical exposure to business application and essential employability skills.

A progressive programme for continuation into “business related studies at university or entrepreneurship” sectors.








The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The aims and objectives of this curriculum are strong, clear and very appropriate for this topic, and suitable for the learning group providing aged 16-18 students with knowledge for future education or employment.

Aims:

· To give students foundational knowledge of business and management.
· Developing core academic and professional skills
· Enhancing students’ readiness for university-level study and future careers.

Outcomes: 

· To demonstrate an understanding of fundamental business concepts, theories, and practices.
· Designing and presenting a feasible business plan.
· Both subject-specific and transferable skills for academic success and professional development.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
The proposed 10-week summer module running June – August, for two sessions a week Tuesdays and Thursdays, at 3 hours per session from 9:30am – 12:30pm is a relatively suitable proposal. My only concern is filling out the 20 spaces with students 16-18, many of which may be reluctant to attend during summertime.

However, the structure session content is well thought out and covered a wide range of skills in line with the module outcomes. 

Overall, this scheme of work appears to be very affective regarding the context of the course.








Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Effective benchmarking is present, notably referring to the “Quality Assurance Agency Subject Benchmark Statement for Business and Management (2019).” This is relevant and up to date, a very useful inclusion of consideration for the formation of this curriculum.

The curriculum is cited to “align with the Professional Standards for Further Education Teachers, Work-Based Learning Practitioners and Adult Learning Practitioners in Wales (EWC, 2023).”






Comments on the scheme of work that was designed.
	
The scheme of work offers an easy-to-follow layout, and clear design of work. Along the 10-week course duration, 2 sessions per week (Tuesday and Thursday), at 3 hours per session (9:30am – 12:30pm), this appears to be a good spread of time for the scheme of work to be carried out. Students are also encouraged to carry out a 2 – 3-hour independent study every week.

The course seems to build in difficulty beginning with an introduction to business, teaching the necessary skills first within week 1 – 8, ending with a business simulation and final presentation. 





Anything else that you would like to comment on?
	
I believe this curriculum design is a strong proposal for the given topic and educational area. Perhaps a further reading could be included for students’ independent weekly studies?






Self-Review Feedback (4)

Curriculum number: Digital Game Innovation

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The justification for this curriculum is communicated clearly through-out the introduction of the proposed curriculum. Identifying the What, Why, Where, When, and Who? With appropriate justifications in enforcing the choices made in response to the target audience.

However, a subsection discussing the justification of this module regarding the appropriate target audience identifying and outlining the rationale may have been more effective in producing a clear justification.

The ‘gap’ within the curriculum has been identified through “student feedback” and own experiences. An alternative approach to this may be to include the strengths of having transferable skills within the games audio industry in the modern technological era.
Within future adaptations of this course, I would certainly aim to identify the gap in the curriculum with more industry examples such as the Welsh Governments “Digital Strategy for Wales” aiming to make Wales a more technologically capable country, the skills identified in this curriculum would strongly enforce this mission, providing independent and transferable technological industry skills.

References to professional education curricula theories and studies to further enforce the justification of this curriculum could have been applied. Perhaps Schuk (2013), (p.3 of Cambridge University Press & Assessment: “How are learning theories used in national curriculum development?”), who states that “documents should demonstrate how learning theories have been used in developing the Curriculum.”
However, in defense of my approach as a subjective practice, the Organization for Economic Co-operation and Development (OECD), (2020b), (p.3 of Cambridge University Press & Assessment: “How are learning theories used in national curriculum development?”), “acknowledged that there is no consensus definition of curriculum.”





The aims and objectives for the curriculum are appropriate for the topic and learning group
	
The aims and objectives for this curriculum are laid out in a clear format, with a brief “core outcome” provided. The use of Bloom’s Taxonomy of Action Verbs, (1956), are clearly used having been highlighted in bold within each goal. The aims and objectives for the curriculum are appropriate for the topic all holding relevance to the intended outcomes of the module. These goals are also appropriate for the level of the learning group targeted (Level 5 BA students).

Critically, further discussion regarding the choices of these aims and objectives could have been provided to enforce their place and appropriate inclusion for the topics optimum learning. However, my objective of this section was to clearly display my aims and objectives as a priority while considering the word count of the project. Further explanation would have been good to explore.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
Regarding the structure of the proposed curriculum, the discussion outlining the “Timetable for the curriculum” justifying the choices over the 10-week programme, produces context for the structure chosen. Further clarity of how the course “builds up in difficulty over the 10-weeks” would be useful to identify.

The Scheme of Work/Timetable provided gives detail to the structure, suitable for the needs of the topic and it’s intended outcomes. As well as appropriate for the cohort of the curriculum.

More detail could have been provided within the “Assessment” section of the programmes plan.





Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Relevant and appropriate consideration of Welsh Government (2017). Professional Standards for Teaching and Leadership are provided in the design of the curriculum. Giving reasoning and explanation for their inclusion and where they fit in appropriately within the course.

More references to these professional standards could have been displayed thought out the curriculum design though to help readers identify their applications further.

The benchmarking against existing educational bodies provides a clear surface level of research in attempt to compare and uniform the curriculums content, while providing insight to the choice of bodies observed for future development and opportunity of student learning, I.e. Leeds Beckett University (LBU) “Sound and Music for Interactive Games” MSc (1 year programme).

Retrospectively, I believe that the benchmarking section of my professional learning is the weakest area of development displayed. Consideration to work on my understanding of how to appropriately benchmark a curriculum will be involved within my future studies into educational practice and curriculum development. I will achieve this by researching more into Benchmarking, starting with The Department of Educations, (2015). Discussion of “Target Setting and Benchmarking.”












Comments on the scheme of work that was designed.
	
The scheme of work designed has a clear outcome taking shape in the formation of the modules Portfolio submission. However, a clearer definition of the scheme of work could have been provided in a discussion and rationale for the workflow created.
Use of the “UWTSD “Assessment Marking Criteria” (Levels 3-7) framework, is appropriate and included within the appendices of the work, a valid and necessary representation.

Reflecting on my scheme of work, I feel that I could have included more detail regarding the assessment used, as well as researching into alternative learning activities to provide variety, encourage student engagement, self-assessment, and motivation via the use of online Quiz tools such as “Kahoot!” to evaluate learners while providing a change in attempt to enhance the course as experienced by learners.





Anything else that you would like to comment on?
	
Additional comments to this proposed curriculum, it is positive to see the consideration of theories such as Mazlow’s “Hierarchy of Needs” (1943), as evidenced within the lesson plans provided, here “well-being” breaks are scheduled in specifically in response to the hierarchy of needs.

The “Disability Discrimination Act 2010.” Is also represented in consideration of students with Alternative Learning Needs (ALNs), an appropriate and fair consideration.

The Welsh Government (2019). Digital 2030 A strategic framework for post-16 digital learning in Wales 2019, is briefly mentioned in response to the use of technology though this curriculum. A clearer discussion on how exactly this curriculums content upholds this framework would potentially help justify the choice of course content.
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