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	Learning Outcomes tested
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

• critically reflect upon teachers’ professional responsibilities in working closely with parents governors, local authorities and agencies which support schools and the wider community

• synthesise and analyse performance data accurately to inform decision-making, illustrating a comprehensive understanding of national requirements relating to progress within the statutory and non-statutory curricula 

• identify, apply and evaluate appropriate formative and summative assessment strategies, and critically reflect on the effectiveness of selected strategies in their own classroom practice 
 
• reflect critically upon their own learning, drawing upon relevant theories and personal experience





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the discussion by referring to a range of relevant literature;

· integrate theory and practice with regard to the pedagogic context;

· Discuss the ethical issues that should be considered during the assessments 

· Write a well-structured piece of work in a coherent writing style









	
TASK DESCRIPTION



Written assignment entitled:

‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

You need to gather focused and detailed data on one child during PTE2 to complete this assignment.

This data collection should adopt the ‘Mosaic Approach’ (Clark and Moss, 2011) and encourage you to listen to pupil voice and perspectives on themselves as learners. Data should therefore include:
· Observation
· Photographs
· Interviews with the child and their teacher
· Pupil-led feedback on learning experiences eg ‘Magic Carpets’ or map-making
· Annotated samples of work
· Other PTE formative records eg RAG/ ARC/ reading records
· (You may also reference summative records when you ‘introduce us’ to the learner)
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See also http://www.pupilvoicewales.org.uk/nursery/get-involved/mosaic-approach/ (available in English and Welsh) 
Moss, P. (2006) Listening to Young Children: Beyond Rights to Ethics in Let’s Talk about Listening to Children Learning and Teaching Scotland: available at:  http://www.educationscotland.gov.uk/Images/listeningtochildren_tcm4-324433.pdf

The data, analysis and next steps should include reference to:
Language and mathematics development, wellbeing and at least two other Areas of Learning/ curriculum subjects. Ensure that you make appropriate reference to the curriculum expectations when drawing any conclusions about progress.

Your assignment must contain evidence that you have considered the ethics of working with children  - eg anonymity, the right to withdraw etc.  The attached letter must be signed by the class teacher to indicate that you have discussed this assignment and gained appropriate permission to gather data from them. This should be included as an appendix.

Your analysis of the learner could be structured using Nottingham’s (2013) ASK model – what does the data tell you about the attitudes, skills and knowledge of the learner? What are the ‘missing’ pieces of evidence – and how could you fill these gaps?

[image: http://image.slidesharecdn.com/hb21may-2ask-110522060004-phpapp01/95/develop-ask-3-728.jpg?cb=1306044123]
picture taken from: http://www.slideshare.net/jabulani4/develop-ask)


Justify the next steps for the learner, and suggest some appropriate strategies to help them take these steps. Consider your role – eg scaffolding/ modelling/ questioning as well as resources and activities. What are the challenges and limitations of your selected approaches?


Suggested Structure of assignment: 

Introduction (approx. 350 words). 
Set the scene – anonymised details regarding school context, learner information etc. 

Data collection (approx. 800 words)
Outline data collection methods in brief, justifying their selection, and evaluating their strengths and limitations. 
Demonstrate your awareness of ethical issues.
	
Analysis of learner (approx. 1500 words) 
Present your data appropriately.
Analyse what this tells you about the learner.
Evaluate the data in terms of strengths and limitations.
Synthesise this into a coherent picture of the child’s current achievement and attitude towards their own learning.

Next steps (approx. 1500 words)
What would you do next with this child to help their learning progress.
Justify pedagogical approaches, resources and activities. 

Conclusions (approx 350 words)
Reflect upon the information that this assignment has given you in terms of knowledge of assessment for learning – and how this will impact on you as a teacher.
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RE: Primary PGCE student assignment: permission and confirmation that work has been undertaken in school for assignment ‘School Development and Pupil Progress’, Summer 2018.

Dear class/senior mentor,
For the university module named above, trainees are required to identify one  learner within the class in which they are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence that they need to gather could include:
· observation; 
· asking the learner to identify places/things that help him/her learning;
· discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;
· collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible, and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical classroom practice).  The trainees have been asked not to reveal the identify of the learner or the school within their assignment. Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that  tasks have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): ________________________________


SCHOOL NAME (PLEASE PRINT): _________________________________


SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 




SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):




If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk

Many thanks in advance,

[image: ]Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.


2. Intellectual Skills (Analysis)
Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.


3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)
You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.




	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	





	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 


	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	x
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	x

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	x
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	 x
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have worked closely with the child to plan for next steps of learning, and I have learned how important this is in the planning process.

I planned and organised my writing in a way which is clear to the reader. 


	
I needed to use more evidence to back up my next steps for progression.


	Student’s Name
	Laura Davies
	Date
	30.5.18

	Student’s Signature
	L E DAVIES
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1. Introduction 
The purpose of this assignment is to analyse a child’s holistic development within a school context and plan for how their learning can progress. The main areas for focus are mathematical development, language development, wellbeing, science and outdoor learning. This research project will help me, the researcher, understand how to use a variety of evidence to plan effectively for a child’s next steps in learning.

This research was conducted in a school in Swansea West with 472 pupils on the school role, with 2 classes per year group. The class where the pupil is situated was a year 3 class that contains 30 pupils. The reason this class and particular child were selected is because the researcher is currently a student on teaching practice in that classroom. At the time of the research, the child was attaining level 2 in maths and literacy. Both maths and literacy were however showing some elements of a level 3. 

The class teacher and I believe that the child is capable of achieving higher in all aspects of school life, but often struggles to focus during lessons and remain on task. This is generally during tasks that need to be completed independently. She is a kind natured child and considerate towards other children in the class. Once a week, she attends yoga class as an extracurricular activity which she is enthusiastic about. She has excellent attendance, and more often than not will place herself in the ‘happy’ zone when checking in to school in the morning. On the rare occasion that she is upset for any reason, she will openly talk to the class teacher or another member of staff in order to voice her concerns. When she is upset it is usually due to disagreements with friends that are resolved quickly, and she is able to move on from these.

The child has good oracy skills and at the time was at a ‘free reader’ stage where she is able to select reading books of her choice. Her reading is clear and concise; however, she often rushes when reading, which results in some words being guessed or missed out completely. In maths, the child often begins the session being supported by an additional member of staff to ensure that she is on task and focused. However, the child is capable of working without the support if there were less distractions. The child shows great enthusiasm for the class’ current topic “Wild Woods” and has shown enjoyment in participating in activities such as building animal homes, making food chains and learning about animal adaptation.

2. Data Collection
The methodology used to collect this data was the ‘mosaic approach’ which was introduced by Clark and Moss (2011). Clark and Moss (2011) believe that it is important to gain an insight to a child’s perceptions of their learning, and the mosaic approach enables researchers to do this by gathering a range of data including feedback from the child. The approach gathers data from a variety of sources including observation and child centred activities in order to create a final picture or mosaic of the pupil’s learning. Cheminais (2008) suggests that pupil voice is an integral part of teacher understanding and enables children to communicate effectively. The school where the research is being conducted is a rights respecting school. 

Osfted state that a rights respecting school:

“..helps develop pupils’ acceptance of difference and diversity, and provides them with a strong moral compass.”
Ofsted (2016)

Article 12 proposes that children have the right to an opinion which they can freely express and that is taken into account when decisions are being made that could impact them (Children’s Commissioner for Wales, 2018; Welsh Assembly Government 2011).

2.1 Observation
Observation is one method of research that was used. Observation is a way of gathering data that enables the researcher to observe a social situation as it is happening (Cohen et al, 2013). An advantage of observation as a method of collecting qualitative data is that the researcher is able to gain an insight into meaningful situations as they arise in a natural setting (Lawson, 2011). Additionally, observation is effective in identifying a pupil’s strengths and areas for improvement, which enables teachers to plan a child’s next steps for development and progression (Govwales, 2017). Nevertheless, it must be considered that the validity of an observation can be affected if the participant is aware of the presence of an observer (Sharp, 2012). For this reason, the researcher kept the observation as natural as possible and to ensure that they were positioned close enough to the pupil to gather information, but far enough away so that they did not influence the situation.

2.2 Child Led Learning Walk
Another method of data collection was a child led learning walk around the school where she was asked to identify important features of the school whilst taking photographs of her favourite things. The aim of the walk is to give the child the opportunity to talk about what they see as important in their learning, while enabling the researcher to gain an insight into how the child likes to learn (Clark and Moss 2011). The tour was led by the child, therefore putting the child in a position of responsibility. The researcher can use this information to form part of the mosaic and analyse meaning behind what the child has identified during the tour. Clark and Moss (2011) emphasise that the tour enables the child to demonstrate knowledge, feelings and opinions in a natural way which is far more effective than traditional ways of obtaining feedback such as an informal interview. On the other hand, it can also mean that the child may go off topic or talk about irrelevant information during a tour as they are much freer to do so. However, the main benefit of this method is that the child is able to explore and take the lead which is something that they are not always able to do in the classroom (Clark and Moss, 2005). 

The photographs taken on the tour was of the child’s favourite places and features of the school, including anything that they feel is an important part of the school. The walk finished in the pupil’s classroom where they took photographs of their favourite resources to use in lessons. This concept is developed from research by Daycare Trust (1998) who used this technique for children to take photographs of their favourite things within their classroom. This has been adapted by the mosaic approach in order for teachers to gain an in depth understanding of a child’s perception of school life. An advantage of using this approach is that children are able to reflect on their experiences (Clark and Moss, 2011). Walker (1993), talks about the ‘silent voice of the camera’, which suggests that children are able to convey feelings and emotions as a language through photographs.

2.3 Child’s Reading Record
The child’s reading record formed a part of the mosaic. The child read to the researcher on a weekly basis, and together they discussed areas of improvement with the child which were noted each time and referred to during each reading session. 

2.4 Ethical Considerations
There are a series of ethical considerations which were followed in order for this research to be conducted appropriately. Before the research was conducted, the researcher obtained written consent from the parents of the child being researched and assent from the child themselves which is an essential part of primary research (Jackson, 2012). In addition to this, the child’s class teacher had signed a consent form from the university approving the research project. A copy of this form can be seen in appendix A. The researcher has read the ethical guidelines put in place by BERA (2011) which have been taken into consideration for the purpose of this research. The research was overt, so the child was aware of the intentions of the researcher and the research project. The child was made aware that they have the right to withdraw from the research at any time. The researcher had taken into consideration confidentiality in order to protect the school and the child. Therefore, this information was kept anonymous at all times during all parts of the research project (BERA, 2011).

3. Analysis of the Learner
The research was analysed using the ASK model which will refer to the child’s attitudes, skills and knowledge (Nottingham, 2013). Nottingham (2013) explains these three qualities play a large role in a child’s learning. Attitudes towards learning refers to the child’s approach towards their lessons including their ability to persevere. Skills means their ability to complete activities using relevant skills which can be adapted to any context. Knowledge refers to the child’s understanding of concepts and information in the relevant subject field. 

3.1 Attitudes
The child’s attitude towards learning is the way the act when they are faced with a learning situation. Vygostky (1798, cited in Grigg, 2015) states that children learn from those around them, consequently their attitudes towards learning stem from those around them. Therefore, it is important that teacher’s attitudes reflect how they want their pupils to behave. The child in this research project’s attitude to learning is dependent on the task. From informal chats with the class teacher it is clear that the child is often more capable than the work they are producing in books. The class teacher concludes that if the child was focused and concentrated fully in lessons, they would be able to achieve to a much higher level. The class teacher recognises that when the child is participating in an activity that is fun and creative they are fully engaged. 

Observations in the classroom suggest that the child has a kind, caring nature. During one observation, the child offered to help the teacher to give out resources at the beginning of the lesson and again to collect them in at the end. This is something that the child offers to do on a regular basis. In addition, the child was observed helping a friend who had fallen over during playtime by helping to find a teacher and staying with the injured friend whilst she was treated for her injury. 

During a recent maths lesson, the children had the opportunity to choose an activity that best put them in their ‘learning zone’. This is through chilli challenges where the children can select their level of challenge depending on their ability. Vygotsky (1798, cited in Grigg, 2015) introduced the ‘Zone of Proximal Development’ (ZPD) which is when a child reaches a level of understanding that can be deepened when they are correctly supported. Vygotsky (1798, cited in Grigg, 2015) suggests that when a learner has been supported and they have an understanding of a concept, their scaffold support can be removed and they can work independently. ZPD has been criticised for not explaining the process of development, and because it does not take into account the individual and what motivates them (Chaiklin, 2003). The children have been lightly introduced to the zone of proximal development and are aware of how they should feel when they are in their panic zone, learning zone and comfort zone. This is something that the children often refer to during lessons if they feel they are not working in the correct zone. For example, the work could be too easy, too difficult or just right and challenging them. If a child identifies that they are in the wrong learning zone, I will direct the child to try a different activity that would put them in their learning zone. When observed during a maths lesson, the child worked collaboratively with a friend to complete a chilli challenge. She worked well with her friend who usually works at a higher level in maths. However, from observing the two children working together it was clear that they were both learning from each other. For example, they were working out each question together and working collaboratively to come to conclusions through discussion. The children were questioning each other regularly and coming to logistical reasons for the answers to their questions. In addition, the children were able to work together to check if their answers were reasonable. A copy of the maths activity for that session is in appendix E.

3.2 Skills
The child’s skills differ depending on the area of learning. For example, the child has excellent oracy skills. They have a loud, clear voice with excellent expression. Comments from their reading records in appendix B refer to their ability to speak with clarity, confidence and expression. This is relevant to reading and in everyday life as the child is able to express emotion through speech and body language. The child’s writing skills are varied depending on their level of concentration. Appendix C shows the child’s level of writing when concentrating and focused on the task, whereas appendix D refers to a context where the child is disengaged and unfocused. When the child was questioned orally about the features of instruction text in appendix D, they were able to identify many more features in the text that they had not identified in their book. When the child was questioned on the reason that they had not identified these features in their book, they were unable to provide a reason. However, from observation it was evident that the child had lost focus and was distracted by other children on their table and around them.
During a lesson where the children had to design an animal home indoors and build it in the woodland, the child showed excellent teamwork skills and engaged fully in the activity. They were a natural leader within their group but were able to listen to other children’s opinions and ensured that everyone within the groups ideas were listened to. From observation, it was clear that the child’s engagement increased highly when completing a group activity in an outdoor context. The child was motivated and participated effectively in the task. Donaldson (2015) emphasises the importance of effective teamwork in Successful Futures. He implies that the role of a teacher is to prepare children for working life, and often employers desire candidates with teamwork and communication skills. Moreover, Hattie (2009) highlights that children are highly motivated when they are learning from their peers. He claims that working in groups and as a team enables children to problem solve collaboratively, enabling them to achieve as a group. This often results in a sense of fulfilment. During the lesson, the child and her peers demonstrated exploratory talk. Mercer and Hodgkinson (2013) describe exploratory talk as discussion where children are contributing within a group setting through questioning and showing curiosity. If there is a good level or exploratory good then deep learning will occur (Alexander, 2010; Ritchhart, 2015). 
3.3 Knowledge
The child had an excellent knowledge of their school environment. During the learning walk, she was able to identify many of the school’s important features. Many of the features that were identified referred to wellbeing and school ethos. The first thing that was identified was the school’s motto. The child said that this was the most important thing in the school and it represented what everyone in the school works towards. She also identified the school council and eco council and highlighted that it was a rights respecting school. It was clear that she was aware of the jobs of the pupils in the school council and eco council and the importance of their jobs. She spent a large amount of time talking about the ‘tree of feelings’ which was situated on the staircase in the school. She said that children can look at this when walking around the school and think about how they are feeling. The child referred to feeling sad when they think of family that have passed away, but quickly explained that most of the time she feels happy and grateful for what she has. The child took the tour outside and identified different areas outside that are important. Her favourite thing about outside was the forest, and she told me that the forest was where she had learned lots of things about animals, habitats and the woods. She also mentioned a potato growing competition, that each class is competing in. She showed me her class’ potatoes and said that she is really hoping that they win by having the most potatoes at the end of term. She also made reference to the climbing frame which she likes to play on with friends at play time. Ginsburg (2007) suggests that play is an important part of a child’s holistic development as it enables them to improve their communication and cognitive skills as well as social and physical development. Some of the photographs taken by the child on the tour are in appendix F.

4. Next Steps for the Learner
The data collected from the learner has been analysed in order to plan for the child’s next steps of progression using pedagogic strategies. Alexander (2008) suggests that pedagogy is purposeful intervention which develops children’s values within their community. I will use the information that has been gathered in order to plan effective pedagogical strategies that will progress the child’s learning.

Successful Futures states:

“In order to fully engage with learning, children and young people require rich, stimulating environments where they can explore and experiment with ideas and resources, collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning.” 
(Donaldson, 2015, Page 66)

This quote summarises the pedagogic strategies which I will implement for my learner in order for them to progress. From observing them working on a simple maths challenge with a friend and working in a group setting in the woods to build an animal den, I came to the conclusion that the child is motivated by working in a dynamic environment where they are able to learn off their peers through discussion and questioning, and where they are demonstrating exploratory talk. I believe in learning through peers and working in mixed ability groups in order for all learners to benefit. During the maths challenge it was clear that working with a friend who was higher achieving motivated the child to want to learn and work on a higher chill challenge to what they would usually choose. This type of learning stems from the social constructivist approach developed by Vygostky. Vygostky (1978) proposes that teachers should act as facilitators of learning while encouraging children to collaborate through peer interaction. Teachers should be available to probe learners and support them when necessary (Arthur and Cremin, 2010). 

The social constructivist approach adapted and developed by Vygotsky is criticised for making assumptions of people’s thoughts, instead of only taking into account what can be observed (Watson and Rayner, 1920). Nevertheless, the learning situations observed reflect group work increased collaboration and the learners in these situations were able to meet the learning objective through group work. As a result, in order to progress the learner, I will create environments that are potentiating. Claxton and Carr (2004) state that a potentiating environment is one which challenges learners through shared activities. I believe that collaborative learning will enable the child to question, problem solve and come to conclusions in a group scenario. It will put them in situations where they must learn to listen to other children’s ideas and take a step back from the leadership role at times. During maths sessions, I will ensure that the child has practical resources which she identified in the tour, however I will praise her when she is able to complete challenges without the use of practical resources in order to improve her confidence in maths and encourage her to challenge herself.

One way which I believe will enable the learner to progress is through role play. Observing the child briefly during playtime made it clear that the child is comfortable in an environment that involves play. The child was playing ‘house’ with her friends and took the role of the mother in during this particular time. Role play provides children with an experience that is innovative and engaging, and it enables children with time to explore and solve problems (Macblain, 2014). Supporting this, Hodgman (2012) claims that an environment that supports hands on, practical learning scenarios plays a large part in supporting and challenging child development. Therefore, role play activities will provide this child opportunities to improve holistic development. The role play would be topic related and ensure that there are challenges and activities to create a stimulating learning environment.

The child also emphasised her enjoyment of outdoor learning. Donaldson (2015) implies that the recommendations in the new curriculum will enable children to transfer learning to a variety of contexts and situations including the outdoors (OECD, 2008). Grigg and Lewis (2016) suggest that learning in the outdoors can make fundamental contributions to a child’s learning. During and after the learning walk, the child referred to the fact that when she is outdoors learning, she gets to move around and talk to her friends freely. She also implied that she feels sometimes like it is an extra playtime as after one lesson she said:

“…And now it’s time for play! This is the best day ever. We’ve just had one playtime!”

In reality that child was learning, however she was participating in a practical activity which was extended areas of her holistic development such as wellbeing, numeracy, language and physical development. Grigg and Lewis (2016) suggest that putting children in relatable contexts in the outdoor setting will lead to improved literacy and numeracy skills. For example, taking the children outdoors to complete a rich task such as building an animal home can develop their number skills, measuring skills and improve their language and communication skills. Grigg and Lewis (2016) imply that effective use of outdoor learning should improve a child’s self believe, confidence and esteem. A range of evidence provided by the mosaic supports this evidence. Therefore, I will ensure that the outdoors is used effectively and involved in planning whenever there is opportunity to include it. I will include outdoor learning in activities such as maths to enable the children to learn practically outdoors. For example, when learning about shapes I will ask the children to draw 4, 5 and 6 sides shapes on the ground using chalks.

Although it was a concern that the child would go off task during the learning walk, it was clear that because they had the responsibility of organising the tour and were leading the activity that this enabled them to stay on task. Therefore, I will ensure that the child is able to complete activities which they have ownership over in order to demonstrate and develop their leadership skills. In addition, the child’s caring and kind nature are great attributes to an excellent leader. Going forward, I will give the child responsibilities such as being responsible for the potato growing competition for our class where her duties will include watering the plant daily and measuring the growth of the plant on a weekly basis. This is a role I feel she will take very seriously and will enjoy participating in.

In relation to literacy, the child’s writing could be at a higher level if there was better concentration. Donaldson (2015) believes that writing is an important part of a child’s development. Therefore, the child will be encouraged to improve their writing through a range of strategies. I will set up a writing club after school where I will get the children to write in different ways each week and I will ensure that they have influence over how they write and what they write about. For example, they could write about something which is on the news currently in the form of a newspaper report, or a magazine article about a current topic such as the royal wedding. In addition to this I will ensure that the children have an influence over what they are learning. For example, I will introduce the class to their new topic and spend a lesson getting the children to come up with ideas for what they could learn in each subject area in the curriculum. This way the children are learning about what they are interested in. 

I will also implement ear defenders for the child to use when they are completing a task which requires concentration and focus in order to block out noise. I believe this will enable them to remain focused on the task at hand and get distracted less.

Finally, I will ensure that my attitude towards learning reflects the attitudes that I expect to see from the children. Vygostky (1978, cited in Grigg 2015) refers to children learning from those around them, therefore it is clear that as a teacher I am as enthusiastic as I expect the children in my class to be.

5. Conclusion
The use of the mosaic approach has taught me the importance of taking into account children’s views and opinions when planning for their next steps of progression. It is important that the child’s voice is heard and that their ideas are taken into consideration, otherwise they will not feel motivated to participate in activities. Overall, the analysis has enabled me to identify the areas where the child likes to learn. The child learns best in an interactive, engaging, fully resourced environment where she can engage in complex interactions while completing hands on activities. Therefore, I will ensure that my future planning involves these areas wherever possible. I will ensure that I evidence these learning experiences using photographic evidence and videos. 

A limitation of the mosaic approach is that I cannot assume that this child’s views is the same as the other children in the class. Therefore, I cannot necessarily use this information to support all learners. Going forward, I will ensure that I introduce opportunities for children to plan together in class. This will enable me to gain an insight into how different children like to learn and it will give the children a purpose if it is their ideas and questions that we are learning about.  In addition to this, I will ensure that the children are involved in the planning and creating working walls and classroom displays which will be used to support and further their development. Inevitably, these implementations will enable me to support children’s holistic development within the school environment.
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Appendix E – Maths activity
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Appendix F – Learning Walk
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The child identified a display which they had contributed in on the tour of the school. 
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The child made reference to the fact that the school is rights respecting and told me that children have lots of rights in school. 
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The child pointed out some reading books and told me that in the previous, this is where she used to come to choose her reading books. She told me that she is now able to choose any book that she wants to read. She told me this with pride.
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The child showed me where the school motto was displayed and said this is very important in our school because we all try to be the best version of ourselves.
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The child identified the forest as a fun place to learn about animals, their habitats and the woods. 
The child showed me her class’ plant which each class has for the potato growing competition. She said her class was trying really hard to win, but sometimes they forget to water the plant. 
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University of Wales The South West Wales
Triity Saint David Centeof TeacherFducation

RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in sehool for assignment ‘School Development and Pupil Progress’,
Summer 2018.

Dear class/senior mentor,
For the university module named above, rainees are required 0 identify one leames within the clas in which they
are based and, over the course of the Professional Teaching Experience, explore thei leaming in dtail. The evidence
that they need to gather could include:

« observation;

« asking the leamer o idenify places/things that help him'her lcaming;

= discussing wha helps the pupil lam and horw they fecl about leamming with the pupil andior eacher;

= collecing samples of work which might show something about the lesmer's progres and development
“They are asked to focus on knowledge, aitude snd skilsin anguage, mathematis, wellbeing and at least o other
areas of the curiculum to gan an holistic picture of the chld. They then suggest he nxt steps for the learner, and
indicate bow these vill be achieved. Trainees ae expected (o undertke this work independently whereever possibl,
and have been given ethical guidelines to ollow (although undertaking the work above would be i line with typical
classroom practice). The trainces have becn asked ot o reveal the identify of the earmer o the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verificaton that the work has iaken place.

‘We would therefore be grateful f you could confirm tha permission has been sought and tht {asks have been
undertaken by signing below:

‘STUDENT NAME (PLEASE PRINT): __

SCHOOL NAME (PLEASE PRINT)

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT)

L huea

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

—

1 you have any queris regarding this, plesse contactthe Prograrmme Lead Helen Lews : e lewis@uwisd.ac.uk

Many thanks in advance,

Hootousis

Helen Lewis, 318

IGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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