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INTRODUCTION  

This assignment will critically identify, evaluate and reflect on a critical incident of a child 

experience or teacher practice observed during a visit to a primary school.  Through 

observations of teacher practice and children responses a critical incident will be noted and 

evaluated and reflected upon.  It is important to note that an observation of a child becomes 

a critical incident when it has been annotated and evaluated (Tripp, 2012). According to 

Freire (1996 cited in Aubrey and Riley, 2019) an evaluation should provide ways to improve 

future practice.  Shon (1983 cited in Aubrey and Riley, 2019) agrees with Freire (1996 cited 

in Aubrey and Riley, 2019) and believes in reflecting on practice. However, Shon (1983 cited 

in Aubrey and Riley, 2019) states this reflection is pointless if it is not acted upon.  As 

effective practice can be achieved when a teacher uses previous experiences to reflect and 

improve practice (Shon, 1983 cited in Aubrey and Riley, 2019).  Richards and Farrell (2010) 

suggest that critical incidents are unplanned events that occur during lessons or activities, 

therefore similarly, suggest reflection can reveal an insight into how teachers can use this 

analysis to best serve a child or classes needs. 

 

When educators regularly reflect on practice, researchers suggest that outcomes for children 

improve (Siraj-Blatchford et al, 2008, p. 23-36). There are many types of reflective practice 

models that could be used to inform on practice, such as Schön’s ‘reflection on action and 

reflection in action’ Schön (1983 cited in John, 2011) and Gibbs’ model of reflection’ 

(Gibbs,1988), discussed in the methodology. 

 

OBSERVATION 

For the purpose of this assignment, the school shall be called School X and the child shall 

be referred to as Child A.  According to British Education Research Association (BERA) 

(2018) guidelines no. 69 and no. 70, states that as the data is to be shared then the 

information is required to be anonymised and the scrutiny of any third person reading the 

document has not disclosed information regarding names of the data used.  Also point 40 
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states that for the purpose of research it is considered normal for institutions and participants 

to be made anonymous.  

 

Included within the assignment is information regarding School X for the purpose that it may 

affect the outcome of the assignment. Black-Hawkins et al. (2007) suggests that 

achievement is partly shaped by political, economic and social backgrounds, that can affect 

educational inclusion. Resources that teacher’s access can have a detriment to education 

produced in the classroom (Husu and Tiri, 2007, p. 330-401). School X is a one form entry 

school with no provision for nursery. Currently, there are 310 pupils, with 55 pupils on the 

Special Educational Needs (SEN) register.  The budget per pupil per head is £3,425. 22% of 

pupils eligible for free school meals, 30% of pupils are from minority ethnic background with 

EAL, no pupils speak welsh at home.  The last Estyn report for School X was dated 

December 2014 and was reported as adequate and put under review.  However, by June 

2016 the school had been taken off the list. In 2017 the Education Minister sent a letter of 

congratulations for 100% of children in year 6 reaching a level 4 or above (Estyn, 2014).    

 

METHODOLOGY 

In choosing the methodology to complete this assignment it would be prudent to use a 

reflective model for the purpose of identifying, analysing and reflecting on a critical incident.  

Reflective models are a useful tool, used to provide a framework for systems that can be 

used to ensure all steps of practice are covered.  For example, The Brookfield Lenses Model 

(1995 cited in Ruth, 2014).  This model requires the vision from the perspective of personal, 

pupil and colleagues’ opinions, then from a theory perspective.  This would be an effective 

approach if access to questioning the child and teacher about the incident had been 

possible.  However, in identifying the critical incident it was decided to observe from a non-

participant point of view (Kumar, 2011).  As a trainee teacher it would not be ethical to 

intervene in the teaching (Cohen et al., 2011).  As a detached observer the child would be 

able to continue and engage as usual, therefore minimising the Hawthorn Effect (Ewens and 

Cammack 2019).  

 

Another reflective model is the Gibbs model (1988), for this model, the teacher, describes 

the incident, makes a note of feelings of how the child came to act in that way, evaluates the 

incident by suggesting what was good and bad about the lesson/incident, then analyses and 

gives suggestions why the incident happened, the teacher would then conclude by 

suggesting what could have been done and finally, write and action plan of what will change 

for the future. Donaldson (2015) would also agree that if such steps form part of teachers 
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continuous pedagogical inclusive practice, then all children would receive an excellent 

education leading to a ‘Successful Future’ (Welsh Assembly Government, 2015).  A 

sociogram would not be necessary as the child was not interacting with any other children in 

the group (Sobieski and Dell’angelo, 2016, 417-429). 

 

It was decided that for the purpose of identifying the critical incident that the observations 

were completed on the Tripp (2012) format and the ARC model proforma, provided by the 

university.  However, the Gibbs model (1988) would also be used as a guide to write this 

essay. Four critical incidents were required to be observed over a 2-day period.  These 

incidents were observed three in the same maths lesson Observation 1 (appendix 1 and 2) 

Child A presented with a child with a great need of the teacher’s attention (ADHD). 

Observation 2 (appendix 3 and 4) Child A presented with OCD.  Observation 3 (appendix 5 

and 6) Child A displays signs of mathematical resilience and finally one in the maths lesson 

the following day, observation 4 (appendix 7 and 8) Child A displays need for a lot of teacher 

attention, because of lack of confidence. 

 

The rationale for using the Gibbs Reflective Cycle is, as it allows for the development of 

questioning and identifying new perspectives of a situation, by detecting practice to be 

improved upon. This is a strength of the model.  It is using this model that a teacher can 

remember to view the situation from various perspectives, feelings, analysis, evaluation, 

action plan, Conclusion. Gibbs tells us that this approach allows for a more articulate 

approach to real life scenarios. Gibbs also tells us that that without experience there is no 

learning, and that without reflecting the experience is soon forgotten (Gibbs, 1988 cited in 

Quinton and Smallbone, 210, p. 125–135).  However, the questions in the model are basic 

and could lead to a basic understanding of the situation, rather than a deeper understanding.  

If the Brookfield Lenses Model (1990 cited in Ruth, 2014, p. 254–265) had been used it 

would have shown perspectives from third parties and not just an individual perspective.  An 

individual perspective could also be perceived to be bias.  Observer bias (Roulston and 

Shelton, 2015, p. 332-342) or the Halo Effect where the observer makes generalised 

judgements (Thorndike, 2013 cited in Ewens and Cammack 2019). 

 

FOUR PURPOSES 

Teacher should understand and demonstrate the importance of effective management in the 

learning environment, whilst promoting positive learning and behaviours that meet the four 

purposes (Welsh Assembly Government, 2017).   This can be done through reflecting on 

practices and observing critical incidents.  For the purpose of detecting an incident, a Year 2 



ECAD6007  Student Number: 1601919  
 

Page 4 
 

Mathematics class was observed. This class consisted of 24 children, 19 girls and 5 boys.  

Ethical considerations were followed before, during and after observations (BERA, 2018).  

For teaching purposes, the teacher had placed the children into 4 groups in order of ability 

for literacy, mathematics and topic.  The number of children in the groups is significant for 

the observations.  The group ability, being shapes, Circle has 5 children, triangle and square 

have 6 children and the hexagon have 7 children in the group. 

 

The teacher taught the children in their maths groups. The incident occurred in the Hexagon 

group, observation 3, which is an ability of 4/4 (see Appendix 5 and 6).  Children were required 

to design different combinations of rugby kits for a rugby team.  This group was given 4 primary 

colours to design with.  The children need to produce 16 different combinations. A scaffold 

was offered, this consisted of small cubes, 2 for each colour to represent the rugby kits (t-shirt 

and shorts) Scaffolding can be in the form of instructional or cognitive according to Dweck et 

al. (2014) and also suggest that children need cognitive support in order for high standards to 

be reached. 

 

The initial assessment for learning was regarding the whole-school approach to work using 

the RUCSAC method (see Appendix 1) Teacher explained to the whole class that the task 

was a maths task and the groups would be called when it was that groups turn.  When each 

group was called it was at this point the introduction was made regarding the learning objective 

and the task and instructions were to be given. The delivery of fluent instructions, according 

to Clarke (2011) allow children to achieve success over learning.  

 

The children were required to read and under-line key words, for the children to look back at, 

to complete the task.  The teacher asked children about the task and the words, however, 

throughout the observations it was apparent that not enough time was given for the children 

to answer, instead the teacher answered for them.  There were also interruptions continuously 

from the other children in the class, not on task, and interruptions from staff.  With each 

interruption the teacher appeared to lose the point at which the lesson had been left, therefore 

important vocabulary and instructions were not clear. 

 

Observations noted that Child A uses the scaffold to a point then loses the way to use the 

scaffold (Bruner, 1976 cited in Gray and MacBlain, 2015). The teacher did not spot this 

because of the size of the group and interruptions. However, discarding the scaffold, Child A 

thinks up another way to get the answers required (this is noted in appendix 3).  This showed 

that in fact with the teacher being so busy with the other children, allowed Child A critical 

thinking time which contributed to ‘Mathematical Resilience’ which also leads to the 
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contribution of the development of one of Donaldson’s four purposes of an ‘ambitious and 

capable learner’ and that children are ready to learn throughout their lives.  For this purpose, 

children should be able to show understanding of mathematical ideas (Welsh Assembly 

Government, 2015). 

 

The lesson then continued with the teacher marking Child A’s work.  This was done 

immediately after the work was completed.  Hattie (2012), says that teachers should feedback 

to children immediately for it to have any value for the child.  During the observation, the 

teacher noticed that Child A, duplicated one of the designs (See Appendix 3).  Feedback, 

Hattie (2012) suggests can also lead to the promotion of ‘Healthy confident individuals’ as it 

can fulfil the lives of children by creating motivated children. 

 

LITERATURE REVIEW  

For this literary review the focus from the critical incident has identified the various areas for 

analysis.  One area is the language that the teacher used in the mathematical task and the 

importance of using language. Ensuring that language is explained or relayed in terms that 

children can understand and remember for future use.  As a pioneer of behaviourism 

education, Skinner (1957 cited in Bates, 2019) suggested that children learn language 

through the environment in which it is heard, for example from parents and the environment.  

Therefore, dependent on what or how much the child hears the richer the child’s 

development of language will become.  However, Chomsky (1986 cited in Bates, 2019) 

disagrees with Skinner and suggests that children will never acquire an infinite amount of 

language sentences from input of others alone, but have a mechanism that language is 

already in the brain, in the form of grammar as it is pre-wired. Chomsky (1986 cited in Bates, 

2019) states, it is still important for children to hear the vocabulary to be able to complete the 

forms of sentences.   

 

During the critical incident, the use of mathematical vocabulary was not understood by all the 

children in the group.  This language was read by the children, but the meanings were not 

explained by the teacher.  Language according to Montag et al. (2015) even though maybe 

difficult for children to understand, should be heard as it will encourage lexical diversity.  It 

was also important that such words should be translated in meaning to the children as it was 

essential for the task the children were undertaking Montag et al., 2015).  Vygotsky (1978 

cited in Aubrey and Riley, 2019) believed that the quality of language has a profound effect 

on the child’s intellect.  Chomsky 1986 cited in Bates, 2019) also states that through 

language acquisition, education should concentrate on developing children’s critical thinking 
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skills, Donaldson (2015) agrees with Chomsky (1986 cited in Bates 2019) this is reflected in 

the successful futures report.   

 

With the lack of a full set of instructions absorbed and the understanding of the terms not 

understood to complete the task, Child A initially used the scaffold of blocks to represent the 

rugby kits.  However, after the initial first sequence of kits was analysed, the ability to switch 

the sequences proved challenging.  Hattie (2012), tells us that children can acquire ideas 

and relate such ideas to extend the idea, however, for this to occur then the child needs to 

know what is expected.   

 

Parker (2006 cited in Hattie, 2012) suggests that children can become stressed by not 

knowing what to do, but further suggests that children are born with the capacity to cope with 

stress.  For stress systems in the brain to become functional, use is required (Parker, 2006 

cited in Hattie, 2012).  This is the same as language development requires repetitive 

exposure to speech to be effective and is also true of exposing children to new challenges 

allows for acquisition of new skills that gives children experiences of dealing with such 

challenges and further develops mastery and success Chomsky (1986 cited in Bates 2019).  

However, this proved to be a dilemma as a non-participant observer it was not possible to 

intervene with Child A’s work, even though the teacher was busy it was important to say 

nothing (Arshad et al., 2012).  

 

Through the many challenges and successes that children experience, this helps to build 

confidence and resilience. In this instance fortunately for Child A the teacher was 

preoccupied with a large group and allowed the child time to relate the information that had 

been acquired and extend the learning independently.   Furthermore, Lee and Johnston-

Wilder (2010) suggest that there is another form of resilience, mathematical resilience.  This 

type of resilience can be difficult to endeavour. For this resilience to be well-established, 

children should understand the need to struggle, so that the appreciation of overcoming such 

obstacles can bring success.  Dweck (2007 pp. 36-43) agrees with this and says that 

teachers should not put a ceiling on what is expected for a child to learn instead, encourage 

growth limitlessly and always have the resources ready for such growth. When a teacher is 

less rigid in actions resilience can blossom allowing for opportunities of growth and learning.  

When a child according to Dweck et al.  (2014), is met with challenges and then receives 

enthusiasm for the critical thinking, the child will feel very capable.  This sense of confidence 

according to Dweck et al. (2014) can promote an immense sense of resilience.  It was 

witnessed that Child A, was in fact resilient in the approach to the task. Child A developed an 

independent system to overcome the challenge.   
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The next area the incident detected was that the teacher also answered a lot of the 

questions posed to the children (refer to Appendix 3 for full details).  According to Winnie 

and Hadwin (2008, p.297-314), teachers should allow children time to process information. 

Winne and Hadwin (2008, p. 297-314) also outline a model of motivation that encourages 

children’s learning and suggest that children require a gap between what is already known 

and what is needed to be known. This information needs to be processed before moving 

onto the next stage where the child works out a plan on how to approach the task.  It is 

through these stages the child can then search for strategies to complete the task. The final 

stage the child would be to critically examine if the task had been fulfilled enough.  Research 

by Parker (2006 cited in Hattie, 2012) synthesises with Winnie and Hardwin (2008, p. 297-

314) and suggests that allowing for time to answer questions allows resilience.   

 

It was after completion of the task that the final part of the incident was witnessed.  On 

completion of the task Child A had duplicated one of the designs.  The teacher marked the 

work with the child present, with immediate feedback. Research by Weaver (2006, p. 379-

394); Gibbs and Simpson (2004) and Sadler (1998, p. 77-84) suggests that feedback should 

provide children with knowledge to know how to improve and increase success.  This can 

only happen when feedback regarding the learning is shared with the child.  This could be in 

the form of self, peer or teacher feedback.  However, according to Wiliams and Black (1998 

cited in Hattie, 2012) it is critical that the feedback is quality.  Children should relate 

information to the work and be aware of how well work was done and how to make it better.  

This quality of feedback creates confidence and hope for children, which promotes self-

esteem and resilience (Weaver, 2006, p. 379-394; Gibbs and Simpson, 2004; Sadler, 1998, 

p. 77-84).  Similarly, Higgins et al (2001) agrees that lack of communication of feedback can 

lead to a child not understanding the critical thinking behind the work that was achieved and 

the deeper knowledge that could allow for the next and future steps.  Hattie and Clarke 

(2019) also agree with Higgins et al. (2001) an suggest, that lack of further discussions and 

quality questioning, could also disengage children from the further learning. Parker (2006, p. 

11-18) suggests that teachers also need to listen, as when the teacher is talking all the time, 

the teacher can miss valuable involvement or evaluation of the task.     

 

REFLECTION / EVALUATION & NEXT STEPS  

In evaluating the critical incident, the first part of the analysis according to the Gibbs’ model, 

is the suggestion of what went well and what went bad. On reflection I would suggest that 

the Hexagon group was too large for the time that the teacher had allotted for the task to be 
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completed. There is a considerable number of topics to cover in a week under the school 

curriculum and time management is key to ensuring that all is covered in a short space of 

time. Teachers must prepare children for jobs that have not even been invented, therefore 

putting pressure on teachers to provide a varied and holistic education for all (OECD, 2018).  

From the limited experience I have of planning I felt, the task that had been planned, had 

been differentiated well, for the groups’ levels (this can be seen in the Appendix 1-6).  The 

idea of the children reading out loud and then underlining the key words was good, as it 

should have drawn the children’s attention to the main points for the learning that would take 

place.  However, due to interruptions, the children were not asked what those key phrases 

meant (Montag et al. 2015) as noted in the literature review.  The mathematical language 

that the teacher used was not explained well, language needs to be used for children to hear 

the words (Lexical diversity). As mentioned by Chomsky (1986 cited in Bates, 2019) on page 

9, it is important that children know what the meaning of words are, as well as hearing them 

to increase vocabulary.  I was disappointed that there were so many interruptions throughout 

the lesson. I felt that when the teacher was interrupted, the lesson was not picked back up at 

the same point.   From my observations during the lesson the teacher may have lost her 

way. These interruptions were by staff members and the other children in the class.  School 

X has recently lost many of its support staff.  According to Husu and Tiri (2007), lack of 

resources and staff shortages lead to lack of support in the classroom.  Another factor that 

might be the cause of the interruptions from the children’s point of view, was that the 

continuous provision was not stimulating enough or lacked challenges to keep the children 

engaged.  Teaching can be improved when interpretation of observations and pedagogy is 

well matched to the child’s needs through key principles set out in the learning frameworks 

(Welsh Assembly Government, 2010).  

Due to the miscommunications, the scaffold may not have been used for support in the way 

it was intended to.  For this reason, Child A could not use the scaffold for its full potential. I 

felt that the scaffold was good, the use of blocks to create a system for design, would have 

been an excellent resource, if it had been explained properly. Perhaps for the first group I 

would use more of a visual aid.  Under challenging conditions, scaffolds have a great 

importance for children to learn systems to reach high standards in the future (Bruner, 1976 

cited in Gray and Macblain, 2015). 

The teacher wanted the task done as quickly as possible and therefore rushed the children 

through the activity.  When posing questions to the children, I felt that the teacher answered 

her own questions, as mentioned earlier on page 9, Winnie and Hadwin (2008, p. 297-314) 
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suggest that teachers should allow children time to process information and wait for an 

answer. Reflecting on this, I would remember this for my own future practice.   

However, on a positive note, due to the large number of children in the group, Child A had 

time to think about the task, and was able to come up with a logical solution, showing 

excellent mathematical resilience.  It was unfortunate that the feedback the teacher gave 

Child A seemed to be generic.  I felt that there was a missed opportunity to not only develop 

the child’s deeper learning of how the child had got to the answer and therefore link it to a 

relevant experience to ensure the child would remember this information for the future.  

 

This practice has shown me that I should allow children more time to allow for resilience. 

The child also did not receive any praise for the efforts of attainment (Robins, 2012).  

According to Hattie and Clarke (2012) feedback should be more than, just a tick and a 

sticker, as this lack of quality feedback, to avoid becoming disengaged from learning as 

there is also a lack of motivation felt. Higgins et al. (2001, p. 269-274) agrees with and 

suggests that when teachers reflect on practice, the reflection learnt has a greater value for 

the child also.   Robins (2012) tells us that by praising a child you are shaping their future 

and creating resilience, and that a teacher’s comments are powerful fuel for the child’s 

learning. 

 

CONCLUSION  
In conclusion, I have learnt through reflecting on experiences teachers can develop 

professional practice. It is important to note that from experience on the critical incident, 

discussed in the literature review, that reflection does not necessarily guarantee best 

practice, unless it is acted upon and learnt from Shon, 1983 cited in Aubrey and Riley, 2019 

in the Introduction.   

 

It is however important that through the conduction of these observations to be professional 

as professionalism is important in setting the values for my practice in the future.  The 

standards set by the Welsh Assembly Government describes what excellent practice should 

look like and characterise the knowledge and behaviours of practice through the support of 

professional growth.  There are five standards to be adhered to by incorporating effective 

pedagogy, collaboration, leadership, innovation and professional learning these also ensure 

that such professional objectives are used as guidelines for professionalism and are followed 

by all teachers in the same way (Welsh Assembly Government, 2017).   

 



ECAD6007  Student Number: 1601919  
 

Page 10 
 

Reflecting on such incidents can raise the consciousness of teachers, especially trainee 

teachers.  McGregor and Cartwright (2011) tells us that detecting incidents and reflecting, 

improves the critical thinking and development of practice.  Whilst also raising level of critical 

questioning skills helps to analyse pedagogical decisions made.  

 

During the observations I felt deeply concerned that there was a lack of time management 

and that the continuous provision was not engaging.  Also, policy perhaps on staff 

interruptions during lessons should be addressed.  

 

It was fortunate in this instance that Child A coped, and resilience prevailed.  I considered 

that on reflecting and thinking more deeply that perhaps this was what the teacher had 

intended to happen when teaching the more advanced children. That maybe due to my lack 

of experience I did not spot this.  However, it developed my realisation of the importance of 

observations and being able to use experience and theory to support best practice.  As a 

teacher I could push a child out of their comfort zone, which would exercise a stress 

response creating resilience, extending knowledge and deeper learning (Parker, 2006, p. 11-

18) as stated in the literature review.  

 

The final point to the reflection model would be my action plan.  This would be to 

recommend staff should not interrupt during teaching.  Through planning and preparation 

staff should be aware in advance of what should be required for all children and 

interventions.   This would be a point to take forward in my practice. 

  

When conducting the introduction to my lessons, I would ensure that all children in the class 

knew what was expected of them especially in the continuous provision.  Giving better 

instructions. Adopting the ‘Assessment for Strategy’ Black and Wiliams (1998) and also 

strategies such as the ‘Think, Pair, Share strategy so that all children should be aware of the 

aims of the lesson and what they are going to learn in the lesson. Ensuring that all the 

children are excited about the experience that they are going to uncover in the activity that 

they are about to do.  Then ensure that we come together at the end of the class with a 

plenary to sum up the lesson and see what had been learnt.  Another issue the critical 

incident uncovered was the to ensure that waiting time for answers is longer as stated in the 

literature review suggests that there should be a wait time (Winne and Hadwin, 2008, p. 

297-314). I would also be aware of the timings of the lesson and possibly have smaller 

groups.   
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