	Madeleine Williams
	BMPE6001
	2304301




Introduction
“Physical Literacy is our relationship with movement and physical activity throughout life” (Sport England, 2023). Developing a love for physical activity is known to offer numerous benefits to the health and well-being of individuals. It is vital that children and young people have access to a positive and meaningful learning experience within the PE. Despite debates surrounding the following topic, assessment is a powerful tool used by schools to help monitor students' learning and development. Regardless of this, PE over time has often been neglected and often held less value within the education system in comparison to other subjects, despite the lifelong benefits it offers (Collier, 2013). Feedback is proposed to offer strong benefits to the learning and development of young people as it encourages thinking and an opportunity for discovery and improvement with support. This essay explores research surrounding various types of assessments alongside a review of a study conducted observing pupils assessing their physical Literacy Levels. 

Assessment in PE
Assessment is viewed to be integral to learning and teaching and therefore an essential tool within the role of a Physical Education teacher (Black and William; Hay and Penney, 2013 as cited in Newton and Bowler, 2021). Assessment allows teachers to develop understanding surrounding what their pupils are learning, their strengths and areas for improvement, and what can be done in order to improve their learning (Newton and Bowler, 2021). However, it is noted that Physical Education has often held less value within the education system in comparison to other subjects within the curriculum (Collier, 2013). Assessment within PE still currently withholds significant debates surrounding how to assess subject knowledge, skills and understanding in and an appropriate time to do so (Hay and Penney, 2013). However, further research explains that when assessing, teachers should be able to define learning targets and assessment criteria and align them with the assessment aims, collect and interpret evidence of student learning, select and differentiate strategies and tools to gather data on student learning and also be able to use data on learning to adjust instruction and adapt curriculum (Slingerland et al., 2024). Stiggens, Arter, Chappuis, and Chappuis (2004) have created a 5-dimensional plan that could help provide the underpinnings for strong assessment. This model involves identifying a clear purpose that involves factors such as why the assessment is being conducted, who will use results and how do these results fit into a larder educational model. The next step involves creating clear targets that are designed in a way that students and teachers both work to create and agree on a specific target. Furthermore, this model includes a sound design step. This involves designing assessments that are appropriate and achievable. Step 4 considers effective communication between teachers and students that is accurately recorded and understood, and the final stage within this model focusses upon student involvement. This step explains that students should be involved in various aspects of their assessment including self-assessment, peer-assessment, goal setting, and managing their own progress (Collier, 2011). Melograno in 2007 (as cited in Collier, 2011) explains that this model could help to increase the likelihood of student learning. Despite the many benefits that assessing young people can offer to learning and improvement, there is also a debate surrounding the negative impact assessment within PE can have upon students. Hay and Penney (2013) explain that assessment can often negatively impact a person's self-belief. Therefore, it is essential that teachers communicate with pupils to help them understand why they received a specific grade, for example and what can be done in order to help them improve this.

Types of Assessment
Formative Assessment and Feedback
[bookmark: _Int_CjUNiEY3]“Formative assessment (FA) is an effective educational approach for optimising student learning and is considered as a promising avenue for assessment within physical education (PE)” (Slingerland et al., 2024, p.1). It is also explained that formative assessment has strong potential to help and support teachers within a classroom. It is noted, however, that current PE teachers may lack formal training on this topic and therefore have difficulty implementing this into their lessons. Formative assessment is viewed to improve quality of teaching and have a positive impact on the perception of pupils and teachers about PE (Lopez-Pastor, 2006; Ni Chroinin and Cosgrave, 2013, as cited in Hernan et al., 2023). Feedback is viewed to act as a crucial aspect of formative assessment (Schildkamp et all., 2020). Feedback allows learners to review both correct and incorrect performances in order to improve overall performance in the future (Mikre, 2010). This confirms that providing pupils with only a grade or score alone may not provide pupils with the opportunity to develop and improve (Nitko, 2004 as cited in Mikre, 2010). In order to be most effective, feedback should allow pupils to think about the task at hand and discover what areas need improvement (Mikre, 2010). It is important for teachers to know when to correctly provide feedback and how to do in in order to be most effective (Corbett et al., 2023) alongside being able to adapt their instruction to suit the needs of the learner (Bennet, 2011 as cited in Schildkamp et al., 2020.). Augmented verbal feedback is a form of feedback viewed to play a vital role in learning. Augmented feedback is information provided to an individual from an external source and this can be provided as either knowledge of results or knowledge of performance. Augmented feedback can be provided as verbal feedback regarding how to improve technique, video feedback from previous performances and biofeedback on postural stability (Petancevski et al., 2022). Task orientated feedback involves a teacher or coach challenging the athlete by providing them with a task (Otte et al., 2020.


Summative Assessment
Research explains that summative assessment has often received less attention than formative assessment in previous times (Barker, 2025). Summative assessment aims to assess a student's learning in a specific sill or task and is conducted when all learning has taken place, for example every half term (Sheffield Hallam University, (2025). Summative assessment offers problems such as students having negative experiences of assessments, a lack of curricular clarity around how assessment should be conducted, and the intrusion of teacher's personal criteria into an assessment process (Barker, 2025)

Validity and Reliability
[bookmark: _Int_uWRvbfoQ]Assessment only offers benefits and value if it is able to assess what needs to be assessed (Newton and Bowler, 2021). Newton and Bowler (2021) provide an example of this that involves giving a group of pupils a written test that examines their knowledge of the rules of basketball. This assessment would provide a teacher with statistics surrounding their knowledge of the rules, but would not provide information about their game play, ability to apply decisions and tactics, and ability to work within a team.  This indicates that this assessment method is reliable but not valid, however, good assessment should be both reliable and valid. 

Assessing Physical Literacy
Physical Literacy is defined as “our relationship with movement and physical activity throughout life” (Sport England, 2023). This definition involves having a positive and meaningful association with movement, considering how we feel, connect, think and move during physical activity and its ability to influence our love for physical activity throughout our life. Similarly, in 2016, Margret Whitehead offers a definition as “Physical Literacy could be interpreted as the physical competence, motivation, confidence, knowledge and understanding to value and take responsibility which will encourage engagement in physical activities throughout life”.  Research states that physical literacy helps to influence various health outcomes such as strength, motor skills, cardiovascular skills, and obesity status (Edwards et al., 2016). Similarly, this paper also explains that physical literacy can be associated with behavioral, social, psychological, and physical variables. Margret Whitehead (2001, 2019 as cited in Young et al., 2020) explains that Physical Literacy is not to be attained and maintained but is more appropriate to assess if an individual is “physically literate”. Within Physical Education, Physical Literacy is currently viewed as a new concept that provides clarity regarding how Physical Education contributes to the education of young people (Whitehead, 2013). Practice Matters reveals that the relationship between physical education and physical literacy has the potential to develop all areas of activity regarding secondary school aged pupils whilst providing a rich learning experience (Killingbeck et al., 2007).  It is important that children and young people develop their physical literacy as this helps contribute to living a healthy lifestyle in the future. The National Health Service (2024) explains that engaging in regular physical activity helps to decrease the risk of coronary heart disease, stroke, type 2 diabetes and an early death.
Rubric Design
[bookmark: _Int_64Asgnr4]I have designed a rubric that can be used by teachers within school to help assess the physical literacy levels of their students. This tool offers the opportunity to explore the physical, psychological, cognitive, and social domains of pupils and understand what stage of each domain they are working around. This Rubric can be used to identify the strengths and weaknesses and therefore identify areas of improvement specific to the needs of each individual. Specifically, this rubric is designed to assess children in Years 4-6 (aged 9-11). Alongside the assessment rubric, assessors are provided with a criteria sheet that can be completed when assessing all pupils. The scoring bracket system provided alongside this rubric allows teachers to discover overall physical literacy levels, therefore showing its validity as it assesses what it aims to assess. However, it must be considered that this rubric measures overall physical literacy levels but will also allow teachers to discover which domain pupils are scoring highly on and what domains show areas for improvement.

Rubric for Physical Literacy Assessment
	
	As they begin...
	As they develop...
	As they progress...

	Physical domain
	- Can explore movements e.g. walking and running with confidence
- Some control over basic movements 
e.g. running, throwing, catching, jumping
	-Can coordinate movement such as running then throwing/catching a ball
- Greater strength and endurance
-Balance

	-Controlled and accurate movements
- Improved physical movements 
- Developed gross and fine motor skills to help engage in games and physical activities

	Psychological domain 
	-Some confidence yet also nervous when executing skills
- Willingness to explore new movements
-Choose to be active
- Develop self-awareness

	-Increased confidence when other skills develop
-Show more resilience
-Want to improve
	-Motivated to participate
-Confident in executing skills
- Goal setting



	Cognitive domain 
	-Show basic understanding of rules and execute few decisions
- Develop spatial awareness
	-Incorporate tactics and strategy into game situations
- Increased decision making 
- Ability to adapt and problem solve

	-Strong understanding of rules, tactics, strategy and decision making with confidence
- Able to self-reflect

	Social Domain
	-Can work with others in groups with certain individuals leading and others avoiding a leadership role
- Sharing equipment with peers

	-Increased teamwork and communication
-Show sportsman ship through respect

	-Strong teamwork skills
- Respect and sportsmanship to referees and other teams
- Strong understanding of roles within a team



Table 1.
Scoring Brackets for Overall Physical Literacy
0-3 – Physical Literacy levels need improvement
4-6– Satisfactory levels of Physical Literacy
7-9- Good levels of Physical Literacy
10-12– Excellent levels of Physical Literacy

Rubric Design Feedback
Having observed a Year 4 PE lesson based around team games, this provided me with the opportunity to observe one pupil in depth and assess their physical literacy levels as an individual, in comparison to assessing a class as a whole. The session they completed incorporated warm up activities, competitive team games, drills, and the opportunity for social interaction, therefore acting as a good opportunity to assess all domains within this rubric. Below is an example of the assessment criteria I completed when observing one pupil.

	
	Progression point identified
	Notes of evidence
	Further comments for improvement

	Physical domain 

	As they progress
	· Pupil was able to change speed and direction when catching a netball
· Pupil could also run whilst passing and receiving a football
· Pupil was able to balance using correct footwork in a netball specific activity
· Didn’t seem fatigued throughout any part of the session (strong endurance)
	Showed various controlled movements, would like to observe more object control movements using legs/feet as this was shown but limited within this session

Able to control  objects using their gross and fine motor skills

	Psychological domain 

	As they develop
	· Showed confidence within drills and persistent to improve which increased throughout the session
· Slightly lacking confidence when executing a shot in netball when working within a game situation, wanting to pass to opposing shooting player rather than having confidence to shoot the ball themself.
	Possibly needs feedback and reassurance of skills. 

More game play would help to increase confidence due to practice

	Cognitive domain

	As they develop
	· Executed decision making but once again lacked confidence in a game situation
· Demonstrated some levels of tactics in a game situation
· Had strong knowledge of rules within small- sided games
	Once again, feedback to help improve confidence. 

Pupil had strong skills and knowledge, needs reassurance to help execute this further with more confidence

	Social Domain

	As they progress
	· Showed strong levels of sportsmanship to peers and teachers.
· Polite, e.g raised hand when asking questions
· Didn’t question the teacher's decision within a game
· Stood back slightly from a leadership role
· Was able to communicate with peers and helped less able pupils understanding of physical skills (netball shot)
	Once again confidence seems to hold this pupil back from taking a leadership role.

Help to develop this pupils confidence

Provide them with the opportunity to lead small groups of pupils to help build confidence


Table 2.

Application and Evaluation
This pupil would be seen to have excellent levels of physical literacy (ranked 10 on the scoring bracket system). Having observed this pupil, it was clear that their physical skills and movement was strong and they were able to complete various movements such as changing direction, working at different speeds, passing and receiving a ball when moving and not showing levels of fatigue throughout the duration of the session. Furthermore, their social domain was also ranked highly. I observed this pupil showing strong levels of sportsmanship by playing fairly within all games, being polite and raising their hand to ask their teacher a question and did not argue with the teacher if they disagreed with a decision. However, I believed that this pupil held back slightly from taking a leadership role when working with peers regardless of their strong physical ability. From my observation, confidence seemed to be the reason that this pupil held back from various aspects of this session. Social skills within sport help to develop skills such as cooperation, perseverance and fairness (Bruner et al., 2023; Holt et al., 2017 as cited in Qian et al., 2025). These skills are linked to mental well-being and offer support when overcoming life challenges (Qian et al., 2025). I placed their psychological domain within the “as they develop” category. This meant that they showed good levels of it but also had areas for improvement. For example, this pupil showed confidence within skills in unpressurised situations yet lacked confidence and often neglected certain things when in a competitive game situation, e.g. a netball shot within a game. However, this pupil showed promise to be a resilient individual who wants to improve and better themself. Furthermore, their cognitive domain received the same ranking as I believed they executed good levels of decision making yet would occasionally lack confidence surrounding this when in a pressured game situation. This pupil had strong game knowledge across various sports and activities within the session. The final column within Table 2 allows the teacher/assessor to provide feedback suitable for each specific area within Physical Literacy. My recommendations to help this child become more physically literate involve boosting confidence and reassurance of their strong skills and capability. An example of this could be via feedback of good decision making or execution of a skill within a game situation. I also believe that this pupil would benefit from leading small group activities to help increase confidence in front of peers and have the opportunity to help pupils across various activities due to their strong sporting ability.

Reflection of the Rubric
[bookmark: _Int_ZKuta0Lc]Overall, this rubric can act as a tool to assess the physical literacy levels of young people and can be adapted to be suitable for pupils of various age groups. It showed clear progression that helps to identify where each pupil is situated and offers the opportunity to provide feedback and advice surrounding what each pupil can do to improve. This rubric also allows a teacher to identify the levels of their pupils within each specific domain, before considering Physical Literacy as a whole. However, it must be considered that the type of activity being completed during assessment may impact this score, as certain activities may not cover enough aspects of all 4 domains, therefore making it unreliable for measuring and assessing Physical Literacy. Also, this would take large amounts of time if one teacher was assessing every pupil within their class and providing each pupil with appropriate and specific improvements. 

Conclusion
Assessment within PE offers many advantages yet also some disadvantages but can be effective when used in the correct way. Feedback acts as a main factor when working alongside assessment as this allows individuals to discover their strengths and weaknesses and have the opportunity to improve their skill. Providing a pupil with just a grade or score for example offers limited benefits and therefore questions the validity and reliability of the assessment. Having designed a rubric specific to assessing physical literacy, it acts as a capable tool that is appropriate and specific to each pupils allows a teacher to identify which domain each pupil is either stronger or weaker in and provides them with the opportunity to provide specific and appropriate feedback.
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