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Introduction
This essay will critically evaluate an action point from school X’s development plan which is demonstrating clear pupil progress. This target is particularly significant in the context of the secondary school as it is situated in a diverse area and contains pupils with varying abilities, therefore pupil progression is a main priority. This essay will critically review evidence-based strategies for tracking pupil progress and the school's actions toward addressing this target, as well as reflect on the challenges and successes encountered. Following this will be my incorporation towards the target and my implementation plan. Finally, the essay will conclude by reflecting on how this experience has shaped my understanding of my role in supporting the school's strategic goals and how it will influence my future teaching practice. The school in question will remain anonymous as well as teachers who have provided quotes and information that are included in this essay.


Literature Review
A school Development Plan ( SDP) is a strategic document that outlines a school’s improvement priorities, the actions needed to achieve them, and how progress will be measured. Schools create SDPs through self-evaluation, using evidence to identify key areas for development and setting clear, measurable objectives. The SDP is informed by using the guidance of the four purposes and frameworks from the Welsh Government’s curriculum for Wales (2022). Estyn also informs the SDP by providing schools with specific recommendations and advice on how they can implement more collaborative, rigorous, and transparent processes (Estyn, 2023).  To ensure progress is evidenced, effective tracking and data collection is essential. Effective progress tracking helps educators understand how learners deepen their knowledge, skills, and attributes over time (Welsh Government, 2020). A key way of gathering data to demonstrate and track pupil progress would be through assessment of learning. Different types of assessments include formative and summative.  Gikandi et al. (2011) says that formative assessment is characterised by using feedback to monitor students’ learning progress and help students to develop metacognition; summative assessment, on the other hand, is characterized by using scores or other means to certify students’ final achievement. By providing continuous feedback, formative assessment supports long-term retention and cumulative knowledge acquisition, ensuring students grasp essential concepts. In essence, formative assessment plays a vital role in fostering a dynamic and responsive educational environment, which ultimately leads to improved student outcomes (Main, 2021). Summative assessments benefits by giving definitive grades, this means that both the teacher and the student know exactly what level they are working at. This grade can have other uses such as deciding the set or class that child will go into in the following academic year, or with summative assessments like GCSEs and A-Levels, they can help students get jobs or places at university. Summative assessments like exams and closed-book essays ensure that students have retained the essential information from the unit or chapter (Twinkl, 2025). Harlen and James (1997) argue that the formative and summative purposes of assessment have become confused in practice and that as a consequence assessment fails to have a truly formative role in learning. The importance of this role is argued particularly in relation to learning with understanding (deep learning). To support this  Black and Wiliam (2018) say that formative assessment cannot be fully understood except within the context of a theory of pedagogy. While it is possible for researchers to make clear theoretical distinctions between formative and summative aspects of assessment, for teachers such distinctions are at best unhelpful, and may even be counterproductive. Both perspectives make the point that blending formative and summative assessments can weaken their effectiveness. If teachers don't keep formative assessments focused on improving learning with a focus on a more in-depth learning, the benefits are lost. Reviewing the argument, you could say it’s important to combine both types of assessments in a way that supports teaching and fosters real understanding in students. Looking at the research, formative assessment’s provide real time results, making them particularly beneficial for demonstrating pupil progress during lessons, especially in lesson observations. It allows teachers to gauge understanding instantly and adapt their teaching accordingly. This immediate feedback ensures that misconceptions are addressed on the spot, allowing the teacher to alter their approach, resulting in more beneficial evidence of progression. Although formative assessments appear more beneficial for in-time progression evidence, the combination of both formative and summative assessments provide a more comprehensive picture of student progress. Additionally, it is fair to say that summative assessments may be particularly useful with subjects that build up to a final project such as art, where the overall outcome is a crucial measure of skill and understanding. 
While the benefits of formative and summative assessments are clear, the challenge for schools lies in ensuring these assessments align with the broader curriculum goals.  In the curriculum for Wales annual report for 2023, the Welsh Government (2023) says that in secondary schools, leaders expressed concern about how to ensure approaches to progression (and assessment) meet accountability and statutory requirements. There was a sense among some leaders that curriculum progression steps were being interpreted as a ‘framework for assessment’ rather than as reference points for curriculum design. In some schools, there was reticence among practitioners to move from existing means of tracking learner progress. A critical issue is the misinterpretation that progression steps are seen as assessment frameworks rather than guidelines for curriculum design. This confusion can alter the effectiveness of assessments in tracking student progress, which would hinder the ability to demonstrate progress as the teacher. 


Developing an Action Point 
After speaking to teachers at school X , reviewing their teaching and learning policy (2024) and their Estyn report (2023), I have concluded that school X’s target of demonstrating clear pupil progress directly aligns with the school’s overarching missions, broader goals, and vision. Especially in ensuring that all pupils receive equality and inclusive teaching that enables them to reach their full potential. It is fair to assume that the target was prioritised after the feedback from the recent Estyn inspection which indicates that refining improvement processes could further enhance pupil progress. Estyn also explained in the report, that in the few lessons where teaching was not as effective, pupils developed their independent learning skills or made as much progress as they could. In these lessons, teachers did not challenge pupils, particularly the more able, well enough and the pace of learning was too slow. They provide activities that are overly structured and that do not build sequentially on pupils’ learning. Moreover, in these lessons, teachers often accept brief underdeveloped verbal responses and do not probe pupils’ understanding well enough (Estyn, 2023).  This target of demonstrating clear pupil progress addresses this concern because, by refining the school’s existing strategies for tracking and improving pupil progress, it would become more accessible to demonstrate pupil progress due to enhanced data collection, more accessibility, and more structured intervention strategies. 
The school uses several tools to implement the tracking process effectively. These include whole school tracking sheets, SIMS mark sheets, and department-specific tracking systems that help monitor pupil's progress against prior achievement. Teachers are required to input data regularly, which is then analysed to identify any areas where students may be struggling. This then creates intervention support and groups based on data that the school has collected, which allows staff to offer targeted support where needed” (anonymous,2025). Within school X teachers use regular formative assessments to gauge student progress. This includes quizzes, in-class activities, and ongoing teacher feedback. All of these provide insight into individual pupil's learning journeys. Teachers provide feedback regularly through regular maintenance marking, and students are given opportunities to engage with this feedback through directed improvement and reflection time (D.I.R.T) (anonymous,2025). This allows students to take ownership of their learning by reflecting on their progress and identifying areas for improvement. The school measures the success of this target through several key indicators such as tracking pupil progress, data from SIMS mark sheets, and departmental tracking sheets which are regularly reviewed by by subject leaders to identify trends in pupil achievement. These reviews take place on a termly basis, ensuring that progress is tracked throughout the academic year (anonymous, 2025). It is clear the school has tackled this target appropriately, however, there are evident challenges that could compromise the target of demonstrating pupil progress. One challenge that could be said is although the students engage in D.I.R.T time and plenaries, the deeper meaning of these activities could be lost on the children and they could see it as merely as a box to tick rather than using the information to progress their work. It is fair to say that if they had a deeper understanding of how to use the feedback used in D.I.R.T. time and plenaries to progress, they would be able to produce more valuable evidence for progression. It is understood that progression can be viewed differently for each child. By incorporating tailored opportunities for progression such as differentiated tasks, scaffolded support, and challenge questions, teachers can guide students with different abilities toward a more meaningful learning. Additionally, consistently reiterating the importance of progression, explaining what it looks like, and modeling how to achieve it can help students become more aware of their development and take ownership of their learning. This would be especially beneficial for subjects such as Art, Music, and D.T., as they usually only have two lessons a fortnight with ks3. 
To address this target, I implemented several strategies aimed at making pupil progress more visible and meaningful within lessons. At the beginning of the first of two lessons, I created a short PowerPoint explaining to the students what progression is, how to demonstrate it in their work, and what it means for them. At the start of each lesson, I provided students with a goal-setting sheet containing five objectives for the session, which they would tick off upon completion. To ensure clarity, I first guided them through the success criteria in depth, helping them understand what they needed to achieve and how this linked to their personal goals. To scaffold learning effectively, I designed a pace and challenge sheet with three different difficulty levels and each person had a sheet. Each level contained a step by step guidance to support students with different capabilities. This approach aligns with Vygotsky's zone approximal development ( 1978), which is the understanding that children are more capable of progress when receiving knowledge and support from a more knowledgeable other. My approach supports this as I guided the students on what the success criteria would be and gave them steps tailored to their ability, inspired by my knowledge. Additionally, I introduced a plenary activity called the plenary pyramid, inspired by Maslow's hierarchy of needs (1943), which encouraged students to reflect on their knowledge progression by identifying their breadth of knowledge before the lesson, at the end of the lesson and what further knowledge they required on the subject to gain more understanding on the topic, activity or art technique. Furthermore, I maintained a structured learning environment by displaying a PowerPoint slide on the board which included a checklist of tasks, visual timers for self-monitoring, and examples of past students' work for inspiration. This helped students take ownership of their progress by being able to track their own learning. These strategies align with the Four Purposes of the Curriculum for Wales (2022) as it helps students become ambitious, capable learners by setting themselves high standards and seeking and enjoying challenges through the creation of a checklist of goals they aim to achieve in the lesson. By selecting the difficulty level at which they wish to progress in the lesson, students develop as enterprising, creative contributors who take measured risks, actively engaging with challenges that foster independence, problem-solving, and resilience in their learning ( Welsh Government, 2020). These strategies were implemented into 24 lessons in a two-week period with year groups 7-9.  Each lesson was 60 minutes and despite being in tailored sets, each class had mixed ability. 
Reflection and Evaluation
Implementing these strategies provided valuable insights into how scaffolding the lesson steps for every ability can enhance pupil progress and engagement. When introducing a more comprehensive success criterion, differentiated challenge levels, and structured self-regulation tools, students took more ownership in their progression journey and demonstrated greater independence in tracking their progress. The goal-setting sheets encouraged self-regulation, and the plenary pyramid allowed students to critically reflect on their knowledge growth, reinforcing metacognitive awareness. To support this Pressley et al. (1985) says that it has been shown that metacognitive skills lead students to set learning goals, to manage the learning environment by themselves, and to apply strategies effectively so as to better organise their study. More precisely, metacognitive skills enable students to choose and make proper use of study strategies, which become conscious and controllable activities. This supports my strategies by highlighting how metacognitive skills help set goals, manage their learning, and apply strategies effectively.  It is fair to say that by enhancing their metacognition and self-regulation, students provide stronger evidence of progress, aligning with the school's target of demonstrating clear pupil progress. My approach particularly benefited students who previously struggled with articulating their progress, as they had concrete tools to measure their development. The anonymised challenge levels reduced self-consciousness among students and fostered a more confident and engaged learning environment. Additionally, providing individual task sheets ensured that all learners, including those with visual impairment and lower confidence levels, could access the instructions at their own pace, the structured element of the activities also reduced reliance on teacher intervention, allowing more time for personalised feedback and support where needed. However, limitations in this intervention included the length of the intervention and the non-use of data collection. A longer-term approach with ongoing refinement could reveal a greater impact on the results and the use of data collection could have provided concrete evidence of progression. In the future, I would implement methods such as questionnaires, written statements, and evidence of work, all submitted before and after the intervention. Moving forward, I would recommend embedding these approaches more consistently within lessons, informing students of how progression works and how it can benefit them as it could be said that the benefit of this would be that they are more likely to engage with the learning process, take ownership of their development, and maintain motivation over the long term. 
Conclusion
In this assignment, the focus was to address School X’s target of demonstrating clear pupil progress, looking at various research-based strategies for tracking and assessing student development. It explored how these methods can be integrated effectively within the SDP and used to provide more sufficient evidence to address the target. Key findings emphasised the importance of using both formative and summative assessments to provide a comprehensive view of student development. Formative assessments provide real-time feedback that allows teachers to adjust their teaching, while summative assessments provide a definite measure of student achievement. The integration of both assessment types allows teachers to measure student development more in-depth and over time.  Through this process, I've learned the critical role of using evidence to support decision-making when using strategies to track progress effectively. It requires an integration of different assessment types, with a clear understanding of how they align with the SDP’s target, the school's missions, and broader curriculum goals including the four purposes. The use of metacognitive strategies and self-regulation tools in the classroom proved effective in helping students take ownership of their learning and track their own progress, leading to greater engagement and improved outcomes. Moving forward, this experience will influence my teaching practice by emphasising the importance of consistent and strategic assessment practices. I plan to incorporate more data collection tools to measure student progress and refine my approach. This experience has highlighted my role in helping the school achieve its target and align with the curriculum. It has shown me that by using research to understand the foundations of student development, I can make more informed decisions that support student's growth, leading to a greater impact on development and progress in their work. By integrating evidence-based practices, I can contribute to creating a learning environment that encourages progress and ensures students meet their full potential.
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