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[bookmark: _GoBack]Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3 – 7 or 7 – 11yr olds) in a modern curriculumcontext. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.

Introduction

This assignment provides a theoretically sound thematic resource for KS2 pupils with an emphasis on the upper end of the key stage. Whilst the resource is aimed at pupils in Wales, it has optimal relevance to pupils educated in Swansea and neighbouring authorities. The modern artefact utilised as a basis for the resource is a painting by living and prolific Swansea artist Nick Holly entitled ‘Last Match at the Vetch Field’ (Appendix 1). 
The last match at the Vetch Field took place in 2005, before the Swansea City football team and Ospreys regional rugby team commenced playing at the Liberty Stadium, which has become the major sporting and outdoor events venue in Swansea. It is a stadium that primary children in the Swansea and neighbouring authorities will be aware of and possibly visited. Therefore, whilst this modern resource will primarily be a vehicle for developing the visual and expressive arts in Wales, it has the potential to be extended into a range of areas of learning and experience advocated by Donaldson (2015). 
Underpinning the series of interlinked activities is a recognition that children’s cognitive development is a social process that develops through spoken language with other children, adults and a consideration of the wider culture (Bruner & Haste 1987). The approach being advocated also draws upon Vygotsky (1962) with children constructing meaning from the interplay with new encounters and what they already know but also importantly from the interaction with others (the zone of proximal development). The ‘others’ in this assignment, the children and teacher will interact using the process of cognitive ‘scaffolding’, a term first coined by Wood, Bruner and Ross in the 1970s. 
The painting would be introduced to the whole class using the Interactive Whiteboard and in follow up group work through iPads. Children would initially be asked, as a class, for their immediate responses to the painting, before utilising time within groups to devise a more considered and structured list of thoughts and ideas about the painting. This immediate teaching and learning experience would develop the oracy strand of the LNF (2013) developing aspects of Wells (1999) ‘dialogic inquiry’ and Mercer’s (2000) use of ‘interthinking’ which sees talk as a reciprocal process in which ideas are bounced back and forth, a process which takes all children’s thinking forward. All the activities within this resource benefit from Alexander’s (2018) dialogic teaching principles which are linked to an assessment strategy based upon Black and Wiliam (1998), Black et al (2002) and Black et al (2003). This combination of dialogic teaching and assessment for learning engages children in their own learning and continually informs both the teacher and the pupils how the learning is progressing and what needs to be done to accelerate and consolidate it.
Developing initial thoughts on whether or not the children liked the painting and why, known prompt words including colour, composition, contrast, balance and mood, will help scaffold and facilitate a more focused group discussion. This will develop previous art appreciation lessons, cumulatively enabling the children to become the critical receivers of the works of others. Bloomfield and Childs (2000) saw the consideration of cultural context as likely to enhance children’s own art work as they become sensitively aware of other works of art that they can relate to their own work. Holly’s paintings of Swansea provide an immediate authenticity (Bloomfield and Childs 2000 and Donaldson 2015) that is available through the focus painting. This position can be extended from a consideration and comparison of other paintings available on the artist’s website (Holly 2018) which would enable meaningful development of the children’s digital competency (Donaldson 2015). 
Donaldson (2015) when considering future curriculum structure stressed the importance of promoting coherence enabling children to make connections and this resource is designed to facilitate this. An initial example of this, to increase contextual background and relevance developing reading comprehension (LNF 2013), would be a consideration of the artist himself including his Swansea background. (Holly 2018i)
Donaldson (2015) promotes a curriculum that includes an appropriate emphasis on Welsh culture. This principle acknowledges and builds upon the strategy for integrating and developing the Welsh dimension of the curriculum (QCAA 2003). The 2003 QCAA publication recognised that optimising the development of the Curriculum Cymreig requires teacher ‘commitment’ to enable pupils to feel a heightened sense of belonging to their local community whilst fostering an outward looking and International nation. 
This assignment and resource addresses ESTYN’s (2001) concerns that there had been little development of the Curriculum Cymreig following the CCW (1993) advisory publication. 
The entire resource is designed to enable students to be the owners of their own learning (Black and Wiliam 2009). Children’s opening responses to the first class and group activity would be carefully analysed and reflected upon by the teacher and would influence the precise nature of the four activities which are now presented and academically justified.
[bookmark: _Hlk527293475]Four activities 
Visual Art
[bookmark: _Hlk527384805]With respect to the Expressive Arts focus of this assignment the first major teaching activity would allow the children to critically examine other Swansea based paintings by Holly (Appendix 2). This would ascertain to what extent the children’s responses to Holly’s focus painting are confirmed or contradicted following analysis and evaluation of an increased sample of his work. It is anticipated that Swansea children may relate to locations in the additional paintings. It is good for primary age children to be presented with this level of authentic resource within their curriculum which further embraces the Curriculum Cymreig.
In planning the activity there is some ‘teacher’ speculation that composition and colour might be aspects of visual language that will feature in children’s discussion and this might extend to Holly’s selective, if limited, bold use of red. Yellow is less consistently used whilst of the primary colours, shades of blue are always present as are people, noticeably children and domestic animals, notably dogs. 
The emphasis on including children is clear and they appear to be enjoying playing in a variety of everyday settings in different seasons. Comparisons with Lowry are a possible extension of this activity, one example being Lowry’s depiction of ‘Going to the Match’ from 1928 (Appendix 5). Both artists offer opportunities for consideration of the social and cultural context of their art, an important aspect of developing children’s critical understanding and ongoing evaluative processes (Bloomfield and Childs 2000). 
Following consideration of compositional and colour characteristics the children will have the opportunity to create personal artwork that includes at least one of Holly’s artistic traits into their own art. Bloomfield and Childs (2000) consider that there are important links between how children perceive a received work of art and how they develop their own creativity with respect to paintings, architecture and sculpture. Choosing only one trait addresses Bloomfield and Child’s (2000) concern that ‘copying’ or even ‘stereotyping’ can arise following the detailed analysis of a particular artist.
As an initial stimulus the children would be provided with five large photographs, two of the Vetch Field and three of the Liberty Stadium (Appendix 3). However, children would be encouraged to research for their own image of either venue and therefore personally own the actual stimulus for their own created artefact. This activity would further develop Donaldson’s (2015) cross curricular ‘digital competency’. 
This assignment is predicated on an expectation that by upper key stage two the children will have experienced the opportunity to use a variety of media and have created a personal portfolio including paintings, prints, models, sculptures, puppets, masks and pottery. From this strong position children will be able to consider this activity as an opportunity to develop a particular personal approach.
Children will be encouraged to be creative in line with the definition put forward by Desailly (2012) with the teacher challenging, engaging and motivating their pupils utilising the aforementioned Swansea contexts. This task enables the children to be creative by generating new ideas whilst synthesising Holly’s ideas into a new understanding. Creativity, using this definition, involves finding patterns, researching, hypothesising and generalising and these have all been features of the background to the children’s developing artistic approach. 
Craft (2005) argued that teaching for creativity provides learner empowerment, a feature of this activity. Ofsted (2011) added that schools using creative approaches were rigorous and well organised which is another optimum but assumed factor that underpins the planning of this resource. The key stage 2 children using this resource will have already developed an understanding of the properties of the materials they are using. They will have acquired some skills of manipulation and dexterity and be in a position to relate these skills to the task described. This follows a series of problem formulation and solution-seeking stages in order that the process of art will lead to a desired result of representational art. (Bloomfield and Childs 2000)
[bookmark: _Hlk527455398]The approach being advocated in this series of activities will also address Egan’s (2000) concerns that teachers lack experience from their initial training and fully embrace Donaldson’s (2015) claim that the curriculum and teaching and learning need to enthuse children. It is an aim that the children will develop personal confidence resulting from enjoyment and personal pleasure.
As part of the learning process the children will be able to ask and answer questions about the starting points for their work and offer comments as they develop their ideas. Reviewing the artwork is also an important element and it is intended that interactive discussion (Mercer 2000) will take place that will draw upon prior learning as well as offering due consideration to Holly. 
Planned and meaningful dialogue will be developing the oracy strand of the LNF (2013) with pupils explaining information and ideas as well as responding to others with relevant comments and questions focusing on reasons and evidence. There would be an expectation that pupils would speak clearly, use relatively formal language and relevant specialist vocabulary. This would seek to stimulate and extend students’ thinking and advance their learning and understanding, a process referred to as dialogic teaching. (Alexander (2018). This pedagogical approach is designed to facilitate the liberation of classroom discourse beyond the safe and conventional and chain exchanges together into coherent and deepening lines of enquiry. 
There would be an emphasis on peer assessment drawing upon a strategy (Barnes 2011) where the children ask each other a set of questions. These develop the Afl technique ‘two stars and a wish’ with children feeding back two points they really liked about the painting before asking two questions and finally offering one point of advice. It is considered that by upper key stage 2, children will be familiar with this process and from research (Barnes and Shirley 2007) pupils have reported that using this approach helps them ‘learn the most’ where their peers have become their teachers.

Music
Football stadia share many physical features and cultural factors. Children, developing the oracy strand of the LNF (2013), would be asked to share their knowledge of stadium events and amongst their responses, it is anticipated that they would refer to the singing and chanting that takes place as part of the sporting atmosphere. Clips to illustrate this taken from both the Vetch Field and the Liberty stadium would be shared with the class (Appendix 4).  Some of these examples would enhance the children’s knowledge of the Curriculum Cymreig and reflect the diversity of songs and compositions sung at football matches.
Music is a universal language and the information/emotion it conveys is understood by people world-wide. It has the ability to enhance experience or strengthen the meaning of other activities (Bloomfield and Childs 2000). Singing and chanting at sporting events is a form of ritual and the ever-present place of music in many people’s everyday lives should extend into teaching, making learning fun, interesting and enjoyable. 
This learning resource will enable children to gain knowledge of the historical, social and cultural worlds that have inspired and informed their understanding of music. The Evans composition (Appendix 4) refers to some key moments within the history of Swansea City Football Club including geographical references and the loyalty of supporters. The more sportingly generic song ‘Hymns and Arias’ (Appendix 4) is more widely sung at both rugby and football matches by Welsh supporters. The third example (Appendix 4) refers to a current Swansea player, Wilfried Bony, and illustrates a personalised chant, that is created and attributed to the fans’ favourite players by the fans themselves. The version of the chant included by the player shows the importance given to these personal, brief but effective compositions.
Children will have been taught to listen, look and respond in a focused way through their acquisition of musical skills. It is anticipated that from listening to these three different compositions the children will be inspired and motivated to compose their own song/chant. 
Children will be able to use their voices and the variety of examples (Appendix 4)   demonstrate that there is scope for everyone to participate and sing when attending an actual game. This is an inclusive activity and the children will be asked to indicate their preference for participating in a particular group and state whether they would prefer to compose a song using a number of musical instruments or a software package or using basic percussion. Asking the children to indicate their preference through a private poll would allow the teacher to ‘reflect on action’ (Schon 1983) and decide the groupings, taking into account prior assessment knowledge of the pupil’s level of instrumental, singing and compositional ability. 
From a young age, children will have been encouraged to play with words including repetition, a skill that could be returned to in this activity. As Bloomfield and Childs (2000) stated longer phrases can be used to develop ritualistic chants or work rhythms hinged around a basic pulse and this approach could be applicable in this activity. There will also be the opportunity for pupils to extend rhythmic word patterns into percussion ostinato which presents additional areas for the use of other instruments. 
Providing children with access to a range of instruments extends their aural vocabulary which in turn results in greater potential for compositional ideas and the internalisation of sounds. Children, as stated, would also be able to utilise software packages to support their compositions which would develop and extend the pupils’ digital competency (Donaldson 2015). The planned activity would certainly seem to address Grigg’s (2010) concerns that too many teachers hold low expectations of pupils with respect to their understanding and use of common musical features.
Facilitating this experience requires the teacher to be honest and consistent with both verbal and non-verbal signals. (Stoll 2006) develops this stating it is also important to allow the pupils to be themselves which means allowing them to start from where they are, respecting their speeds and methods of working and listening to what they are offering without imposing some form of personal filter about what their music should be. New music, being composed, needs to be the true expression of all those who are creating it. In this way the children will enjoy their collaborative work and be interested in listening to the compositions of others. Listening skills will be an important aspect of this exercise since only through listening can a piece of music be genuinely considered, evaluated and developed. This approach would address another of Grigg’s (2010) views that to become an outstanding primary school teacher of music, children need to be taught how to listen with discernment and concentration and understand that sound is a medium of expression and communication.  
Each group would have the opportunity to record their resulting piece and a sharing of the various compositions with associated peer assessment would form an exciting concluding element of this teaching activity. 

Dance
The third teaching activity would see the children be taught and familiarise themselves with a traditional folk dance ‘Jac y Do’ (Pluckandsqueeze 2010) to be performed as half time entertainment at the Liberty stadium at either a football or rugby match. However, as this is intended to be a modern resource, the children having initially been taught the traditional dance (Beynon 2016) thereby experiencing the Curriculum Cymreig would, within groups, be challenged to creatively change certain aspects of the dance to include physical actions from the sports of football or rugby or celebratory actions/responses from supporters. 
Opportunities to mime kicking, throwing, catching, cheering, waving and clapping could all be considered along with other original ideas and the children’s additional challenge would be to segue from the Welsh folk dance into a created sequence of actions before returning and concluding with the traditional folk dance. This would reflect Bloomfield and Childs (2000) who see dance as being experienced through awareness of kinaesthetic flow patterns whilst awakening and developing skills through control, coordination and through significance and meaning of movement in a creative and expressive way. The process embraces the natural spontaneous movement actions of children and allows a representation of a particular mood that conveys semantic structure. This approach, in many aspects, reflects the exemplar case study to develop Curriculum Cymreig through dance (QCAA 2003 p42) where instead of sporting movements the stimulus used was coal mining. 
Each group’s dance would be recorded using class iPads, and the children would peer assess the creativity and performance of each group’s interpretation of the same piece of music. This would enable children to use the metalanguage of dance with respect to ‘time’, ‘energy or weight’, ‘space’ and ‘flow’. It would be interesting to gain insights to the children’s perceptions on the differences in the traditional folk dance and the actions introduced following the children’s creative inputs.
Creativity is a contested concept and for this activity Robinson’s (1999) democratic view is adopted whereby it is considered that all people are capable of creative achievement in some area of activity. There is a greater sense of optimism in Robinson’s definition since, whilst Gardner’s (1999) more ‘elite’ definition is probably more accurate in the world, it is important that teachers adopt a positive approach to the expressive arts.  It is anticipated that the conditions for this to occur will be favourable and that the skills required are within the scope and capability of the children drawing upon and applying actions already learned in physical education. The structure will see children’s creativity firmly linked to critical thinking and problem solving (Morehouse, 2011) with the need to devise ideas that show a ‘fit’ to the musical structure. Through a group dynamic this approach mirrors Malaguzzi (1993), a keen advocate of interpersonal exchange with negotiation of conflicts and comparison of ideas and actions being decisive elements. 

Visual media
The final activity would task groups of children working collaboratively to develop an app that would include selective use of recently created painting, music and dance elements to produce a new creative digital resource aimed to market the children’s achievements/performances within an attractive and accessible format. Children would have access to all the aforementioned Holly paintings, all the children’s creative artistic responses and the various group songs and dances. Children would critically appraise each other’s portfolios and performances and select all that they wanted to include within their own finished product. The children would then view each other’s apps and decide on their own personal favourites thereby creating an ‘Apprentice-style’ approach through peer assessment. The final assessment would focus on the overall success of the app rather than its constituent parts and it would be appraising creativity as much as actual content.  
Opportunities to use ICT and develop digital competency (Donaldson 2015) have been carefully considered and included throughout this resource. Barnes (2011) stated that schools make too little use of ICT and it is important to recognise that modern technologies are very much part of the child’s world.  Riddle (2009) suggested that schools should systematically consider technology as a greater source of motivation in formal educational settings. There are an increasing number of authors who argue that ICT can deepen understanding and promote new learning more effectively than traditional methods. (Barnes 2011). However, as recently as 2012, Livingstone argued that convincing evidence of ICT leading to improved learning outcomes remains surprisingly elusive. She also questioned to what extent ICT should be conceived of as supporting delivery of a traditional or a radically different version of pedagogy.
Whilst there are important questions to be asked about values and attitudes, Keefe and Steiner (2018) are clear that whilst technology will never replace a skilled  teacher, it can and should be an asset to the expertise of the teacher when taking pedagogical decisions. Furthermore, they argue that whilst technology saturates society, schools must take a lead in modelling its ethical use for students. Teachers must demonstrate a proactive approach towards not just existing technologies, but those of the future. Only by adopting such an approach, can tomorrow’s teachers create meaningful blended learning approaches that draw upon both traditional methods and the potential offered by fully embracing and integrating new technologies. 
Technology allows content to be presented in different ways that are clearly evidenced in this resource. Children can view and present their peers’ contributions from a variety of subject activities using technologies that can either emanate from and/or be extended into home learning. This final activity also allows the children to create knowledge as opposed to merely consuming it. Such an approach values the child’s perspective and provides a platform for sharing. It is considered that this activity has the potential to inspire confidence in creativity and promote an innovators’ mind set developing answers to complex but real problems. Children are being meaningfully encouraged to find ways of merging digital and traditional means of creation as well as providing a tangible finished product. 
The approach being put forward here promotes Toppo’s (2018 cited in Keefe and Steiner, 2018,p.97) view that good teaching is not about playing it safe but about getting children to ask questions, argue a point, confront failure and try again. However, the approach also removes the need to formally present at the front of the class to peers. For some children this ‘nightmare’ (Keefe and Steiner 2018) is mitigated enabling the children instead to present using digital platforms.  Having such choice, which has been a feature of each step of this teaching resource, allows all children the opportunity to showcase their knowledge and hopefully develop a real sense of authentic engagement. 
The final activity in the resource will allow the children to develop skills of citizenship (Donaldson 2015) by adding to the digital world. In groups children can interact and collaborate exploring available methods of electronic communication before making collective considered decisions about a format that will be suitable for their audience. This will involve the children in considering the data (children’s materials) available to them and through a problem-solving approach (computational thinking) they will produce the final application.

Conclusion
The rationale underpinning this teaching resource is one that seeks coherence and creativity. It is written from the optimal position that children will already have experienced a primary curriculum underpinned by the philosophy of the proposed Donaldson curriculum (2015) notably the area of learning and experience of the expressive arts. 
[bookmark: _Hlk529537081]The expressive arts draw extensively on the long established subject specific skills and language of art, music and dance articulated by Bloomfield and Childs (2000) but it is hoped that this resource also reflects an awareness, understanding and purposeful use, development and application of the digital competency framework (2018). It also seeks to develop aspects of the Curriculum Cymreig in a very authentic manner.
This resource is deliberately cross curricular and appears to meet each of the six principles that are put forward as a definitive summary list (Barnes 2011). There are powerful and meaningful sensory experiences that are expected to motivate learning using three subjects and cross curricular digital competency to aid coherence and creativity. Barnes (2011) expected English and ICT to be integral parts of all cross-curricular teaching and learning which they clearly are in the activities that together make up this teaching resource. 

However, whilst this assignment adopts an essentially positive perspective and is written by a student with a significant arts background ( qualifications in Music, Dance and Drama) there needs to be a thoughtful return to the writing of both Egan (2000) and Grigg (2010) who have both posed important questions about the need to engage meaningfully and with ongoing commitment to developing the expressive arts in primary schools. This would seem to be of great importance if the proposed curriculum (Donaldson 2015) is to be successfully implemented. Analysis of the Welsh GCSE results from 2016/17 sees just 2080 students studying Drama and 2277 studying Music whilst to put this into perspective 12,401 studied Religious Studies. (Welsh Government 2017) It must be questionable therefore, what level of ability and confidence there is within the teaching profession to deliver this important element of the Donaldson (2015) curriculum. This assignment has enabled the author to plan a coherent and exciting modern resource and develop confidence and enthusiasm to deliver it in a primary classroom.
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