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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

[bookmark: _GoBack]This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 




Guidance: 

· Your workbook must contain the items specified in the table below (clearly identified and in the order given);
· You should use this particular document to insert your text / answer within each section of this workbook;
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

600 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

As part of my policing degree, I will review my resilience and coping strategies to stress in my tutorship, using the Gibbs’ (1998) Reflection Model. Any employment has the potential to become stressful, especially in a new role. Stress is defined as a psychological strain which impacts physical and mental wellbeing (O’Driscoll and Dewe, 2001). Since becoming an officer, I have had to process stress never experienced before. During my tutorship, I discovered that I am Dyslexic, which became an additional stressor. I have had to balance operational duties with higher-education, when my last experience with education was almost a decade ago. Folkman and Lazarus (1980) define coping strategies as a change in behaviour or mental effort to manage and become resilient to stressors. I could feel the psychological strain and apprehension about my capability to ‘do the real work’. I had to find strategies to adjust. 
Since becoming an officer, I have found that walking my dogs has become my resilience to stress. As soon as a returned home from a shift, I would make an effort to go for a long dog walk. The Mental Health Foundation (2020) state that animals can soothe, relax and reduce their owner’s depression. However, I have adapted this idea to reduce my stress. I have already felt the pressure, mixed with sadness and empathy for the families in traumatic cases and from attending a long-list of sudden deaths. While being outside, I can ‘switch-off’ from the nature/pressure of work, life’s demands intertwined with studying. However, to be able to ‘switch-off’ from the nature of the work, the constable requires a strong sense of identity of who they are (Vincent, 1979, p. 126). This was difficult for me as I had to develop a new identity around Dyslexia, so I question “Was I really able to switch-off?”.
Although, one negative strategy has been my consumption of alcohol on my rest-days. Ménard and Arter (2014) investigated 1,453 officers from 13 countries and found that the more traumatic incidents officers attended, the more they are likely to have a problem with consumption of alcohol. I recognise the potential impact of this strategy and will be mindful going forward.
I find joining established groups difficult, I feel anxious about ‘fitting-in’. To combat this stress, I decided to face it, rather than shy away into my anxiety. I participated in social meals groups, social media conversations and sharing of experiences. Unity is evident in police culture, instilled in officers throughout training, Crank (1998). This aids my understanding as I believe that I have unconsciously adopted ‘unity’ in initial training.
I was hesitant and fearful about shift-work, combined with having time for essays and enjoying life. To cope with the stress of shift-work, I made a conscious effort to keep one rest-day free to utilise self-care (fishing and golfing) and aimed to spend time with family to maintain a healthy work/life balance. Maria et al. (2018) studied 811 (51% response) officers and found a positive correlation between their self-care and wellbeing. I have only now started to recognise the importance of self-care for my mental health. Researchers found that a work-life balance is important as an imbalance can lead to poor job, life satisfaction and burnout (Mcauley et al 2003). This could be why I hold self-doubt as my balance is not 100% efficient. 
During my tutorship, I discovered that I hold many positive coping strategies, however, I must address the negative strategies before they become a problem. Being able to ‘switch-off’ will take time to learn and I recognised the importance of understanding myself, given my new diagnosis. In future, I aim to increase my self-care to create a sustainable work/life balance to prevent the battle I am currently having with exhaustion. I believe that I can continue to develop a relationship with my colleagues as a beneficial strategy as a way of sharing coping techniques. 
Word Count: 649.
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

	I am studying a Professional Policing degree and using the Gibbs’ (1998) Reflective Model, I will discuss a policing incident with a 26-year-old suicidal male. The incident occurred in the individual’s vehicle in an isolated car park, where he was intending on ending his life. Suicidal intentions are a person’s thoughts about killing themselves (The American Psychological Association; APA; 2020) and men are more likely to take their own lives (The Office of National Statistics, 2020). I am always anxious that I will get there and it’s too late.
I assessed whether the threat risk to the individual and others and determined that there was no need for the use of force (College of Policing; CoP, 2013a). There has been backlash over the way police treat these individuals as they fail to provide proper care and are quick to use force (Adebowale, 2013). If I had used force, this could have escalated the situation and prevented the individual from seeking help. I choose to adopt an alternative approach as the individual was compliant and he agreed to sit in a police vehicle with me. I decided that a police negotiator was not required and had no reason to section him as he was not at immediate or further risk.
I felt confident in my decision to adopt a supporting approach rather than detaining him under section 136 of the Mental Health Act, 1983 as after speaking to me at length, he admitted that he felt better and was not going to hurt himself. He explained that this was the first time he had told anyone about how he was feeling and agreed to contact a Doctor in the morning. I felt a little hopeless but reassured when he agreed to support. I believe that this decision increased the individual’s safety and safeguarded him against further harm (CoP, 2016). 
Police have many legal responsibilities when responding to suicidal incidents such as; protecting life/limb, reinforced by the Human Rights Act, 1998. If the individual had become violent or a danger to himself, I would have arrested for any offences using the power of Section 24 Police and Criminal Evidence Act, 1984. When responding to suicidal instances police should: ensure safety, establish a single-point-of-contact and engage with the individual with empathy (CoP, 2014b). I believe that I followed protocol and took immediate control of the situation in line with the Code of Ethics, ensuring that no one was harmed or put at further risk. Furthermore, the individual was not under the influence of alcohol or drugs. This further reinforced my decision and prevents further risk. Additionally, I believe that I adhered to the Code of Ethics (2016) through treating the individual with dignity and respect, given his vulnerability. 
The case was particularly sensitive as the individual was Muslim and his English was restricted, but he was able to hold a conversation. I offered the individual a language line or the opportunity for a friend to communicate, however he declined. I felt uncertain about whether to insist on language assistance, so that the individual could fully communicate, however, I respected his decision given his frame of mind. I began to gather information, adapting my communication to suit his language need. 
I had no prior experience of the individual’s culture, so I allowed the individual to speak freely which helped me make decisions through the National Decision Model (CoP, 2014a). After talking to the male, I considered the Mental Capacity Act, 2005 in my risk-assessment, however, he had capacity (CoP, 2020a). Altering my communication helped me understand the individual’s culture. He informed me that suicide was considered a disgrace in his family and prohibited in his religion as he learned from when his dad ended his life. My active listening skills, empathy and respect for the individual’s situation enabled me to establish a solid rapport and gather as much objective information as possible to make my decisions (CoP, 2014a). On reflection, I am not sure if this approach was completely effective as I could not forget about this case. His similarity in age may have impacted me. I believe that this demonstrated the ‘human behind the uniform’. Through building this relationship, the individual felt that he was able to accept the offer a Public Protection Notice to receive support from external agencies and as a result and reinforced my decision as an effective action. 
To be able to safeguard the individual from harm, I successfully examined both verbal and non-verbal communication, including his body-language. Officers are taught to recognise warning markers for individual aggression, for example, a clenched-fist. Phutela (2015) claims that officers who assess non-verbal communication, gain time to control the environment from risk. I attempted to utilise my leadership combined with my previous learning by Mehrabian and Ferris that communication is made up of three parts: verbal (what is said), vocal (how it is said) and facial (including body-language). Previously, I would not have considered all three components and may have panicked. This aided a consistent and open-dialogue and increased my confidence. On reflection, I am aware of my body-language as naturally, I rest my hands on my equipment (handcuffs). This could have come across as threatening and escalated the situation. It was apparent that I needed effective communication throughout. This ensured that the individual remained calm, was refrained from harming himself or anyone else and thus enabled me to make informed decisions and create a plan-of-action. I could determine his plan and consider whether he was at risk of future self-harm. 
I began using general conversation and open-ended questions to allow the male to freely explore their feelings and then more targeted questions to and aid communication. This is in line with the guidance to attending suicide related incidents, outlined by the CoP (2016). Furthermore, ‘general’ open-ended questions should be used to establish rapport, which creates a dynamic for more closed/ direct questions (Cop, 2016). However, Lamb, Weinberger, and DeCuir’s (2002) found that on average, in three out of four situations, officers used their discretion around mental illness and informal tactics around addressing the individual. 
	The male had business and relationship issues as a result of Covid-19. A situational factor known to increase suicides (CoP, 2016).  A study reviewing the effects of a global pandemic on 90,000 adults, found that an uncertainty about the future (63%) was the most impactful element on their mental health (The Health Foundation, 2020). I upheld a Duty of Care (CoP, 2014b) as I offered to transport the male to an Accident and Emergency department. He insisted that he did gnot need it and as there were no injuries identified in my risk-assessment, I did not deem it necessary (CoP, 2020a) as the male clearly had mental capacity. 
The situational factors surrounding the individual were difficult to overcome. After speaking to me, I believe that he was able to address the fear surrounding the stigma of mental health, especially within his culture. I was aware that Men (ratio of four males to every one female) were more likely to succeed in taking their own lives (Lester, 1992). As a result, I was concerned regarding the support network for the individual. I believe that by treating this individual with respect and openness, strengthened any implemented police procedure and additionally empowered him to accept my offer of contacting a family member. I contacted his mother who was able to provide a safe-space to stay, support and safeguarding. 
Situational factors can either increase or decrease an individual’s vulnerability and the police must consider this when attending incidents to safeguarding against further risk. Bedfordshire Police (2020) define vulnerability as “being vulnerable because of their situation or circumstances, preventing them from protecting themselves against exploitation or harm”. Family support for suicidal individuals is essential as Ghazavi et al. (2016) found that in 64 older adults, depression could be reduced through family-orientated communication programs. However, it is important to note that this study was carried out with older adults and lacks relevance to this younger individual. 
There are also environmental factors to consider when attending incidents and future risk. The individual may have been exposed to experiences that impacted their personal character, mental health which became their ‘norm’. These environmental factors could involve Adverse Childhood Experiences (ACES), particularly in this case where his dad died from suicide and his family shunned his honour. A study by Thompson, Kingree and Lamis (2019) reviewed the impact of ACES on suicides/ attempts in adults. Their 13 year longitudinal study included 9,421 participants. They found that ACES generally increased the risk of suicide and attempts by 1.3%, rising again with multiple combinations of experiences. This additional information is something I can take forward with me in any mental-health-calls which I was relatively unaware of and could have presented detrimental with the involvement of his mother. I believe that I may have been lacking in understanding and possible bias as I can generally turn to my family with any concerns. 
In conclusion, it is clear that effective communication is beneficial with suicidal individuals, especially around culture (CoP, 2016). My positive communication included: allowing the individual to openly articulate their feelings, assessing all aspects of communication, asking appropriate questions to build a rapport and make justified decisions (CoP, 2016). Being able to assess body-language, assisted in the reduction of risk/harm and the determination of force. I believe I made the right decision to offer a supporting approach as opposed a ‘detaining-approach’ as this will increase the likeliness of the vulnerable individual willingly accessing support. Accessing support will reduce the suicide attempts going forward. However, I need to be aware of the environmental and situational factors, especially when contacting family members. Additionally, I believe that I could seek some continued professional development around dealing with mental health incidences.

Word Count: 1628.







Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


As part of my ongoing development, I will apply the Gibbs’ (1998) Reflective Model to analyse my first suspect interview where I felt extremely nervous. This individual had allegedly assaulted her mother. The Home Office (2020a) defines an interview as; questions put to an individual about their participation in a criminal offence, carried out under caution. When interviewing, police are encouraged to use the ‘PEACE’ model. This model consists of: planning for interview, engaging and explaining the interview process, gathering and challenging accounts, preparing an ending to close the interview and an evaluation of the investigation. 
The mum disclosed that her daughter had slapped her across her face. As a result, I arrested the suspect on suspicion of assault under Section 39 Criminal Justice Act, 1988 using the power of Section 24 Police and Criminal Evidence Act, 1984. This allows me to arrest without a warrant. I felt confident in my decision as the individual admitted the offence under caution. The female was from Barbados, although there were no language barriers, I was aware of the cultural difference and the suspect’s age which made her vulnerable. I explained the United Kingdom’s (UK) criminal justice system, as the processes would be different. This allowed me to gain the trust of the individual and begin to establish a rapport. I was transparent throughout (CoP, 2014b) and demonstrated respect, understanding and effective communication to proceed with the investigation. 
I gathered all the information relating to the case such as: body-worn video, witness statements and the caution reply “I DIDN’T HIT HER, I TAPPED HER IN THE FACE”. This significant statement would be referred to interview. I was surprised by her admission; however, I was successful in acknowledging the significant statement and ensured it was signed by the suspect in a pocket-note book. This was recorded, retained and exhibited for evidence in accordance with Criminal Procedure and Investigations Act, 1996. I ensured it could be used as evidence which was very effective for the investigation. 
I considered using ‘bad character reference’ (Criminal Justice Act, 2003) in the interview however, this was not applicable given no previous convictions. The suspect was present at the scene when arrested, which allowed me to prepare the possibility of a ‘special warning’ under Section 37 Criminal Justice and Public Order Act, 1994. I did not need to apply the ‘special warning’ as the suspect informed me that she was residing at the address, on holiday. If I gave a ‘special warning’ and the suspect fails to account for why she was arrested where the alleged offence was committed, then a court can take this into consideration when determining sentencing (Bryant and Bryant, 2020). Despite this research, I was cautions to apply these measures, as I have been informed that they are generally ignored. 
Before interviewing, I ensured the suspect was seen by a nurse to be well enough to be interviewed in line with Annex E and G- code C of the Police and Criminal Evidence Act, 1984 (Home Office, 2013). My discloser with the solicitor was carried out over the telephone and email. I felt out of my comfort as this was my first experience and in the presence of a solicitor. I disclosed the significant statement, victim witness statement, signed pocket note-book entry, attending officer’s statements and the special warning (Section 37 Criminal Justice and Public Order Act, 1994). I acted with respect, professionalism and honesty, ensuring all the relevant information was understood. 
After the suspect had their own discloser with the solicitor, I structured my interview to the ‘PEACE’ model. A study of 142 suspect interviews conducted by Walsh and Bull (2010) found that using the ‘PEACE’ model, increased the suspect admissions of guilt. In line with the ‘planning and preparation’ in the ‘PEACE’ model and in accordance with the Code E and F of Police and Criminal Evidence Act, 1984 (Home Office, 2018); I began the interview which was visually and audio recorded. I introduced myself and settled her with general conversation (CoP, 2013b). Griffiths and Milne (2006) state that building a rapport with a suspect in interview, is essential to conduct an effective investigation. To ensure that I ‘engaged and explained’ in accordance to the ‘PEACE’ model, I read out the interview memo card and informed the suspect that she was arrested on suspicion of assault Section 39 Criminal Justice Act, 1988. I explained the caution to her in detail and that the interview can be stopped in order for her to seek legal advice. I explained her of her right to free representation, an interpreter, an appropriate adult and I ensured that she understood the caution. I read the date and time of the interview in line with the Police and Criminal Evidence Act, 1984. I felt overwhelmed when reading the interview guidance and was paranoid about getting it right, given my Dyslexia. I believe this negatively affected my performance and effectiveness in the interview and I failed to take full control of the proceedings. 
In accordance with the ‘account clarification and challenge’ element of the ‘PEACE’ model (CoP, 2013b), I asked the suspect an open-question “what happened during the incident which you have been arrested for?”, to try and obtain the detailed and correct evidence. The suspect quickly began to state previous accounts about the victim and how she was mistreated as a child. I felt panicked and my heart was racing as I had quickly lost control. I struggled to determine whether the suspect was still talking about the stated offence. I released that it took me 20 minutes before I interrupted her to clarify what happened in the current incident and that alone (CoP,2013b). On reflection, my input should have been sooner and I can only put this due to a lack of experience and nerves. Although, I was respectful and refrained from being influenced by unconscious bias or judgement. 
In line with the ‘PEACE’ model, I developed and reviewed her account (CoP, 2013b) and she stated that she slapped her mum after a verbal argument and was at her address, on holiday. I believe that despite my negative performance, this was a good first experience as I conducted the interview in line with policy, just without confidence. This unconsciously developed my understanding and responsibility as an investigator and I believe this is something I will remember going forward. 
In line with the ‘PEACE’ model (Cop, 2013b), I asked her to describe in fine detail how she slapped the victim, checking the facts and asking appropriate questions to clarify the incident. I challenged the suspect on her account to ensure that I covered the points to prove the assault, for example; unlawful force and underlying defences (Section 39 Criminal Justice Act, 1988). Snook, Eastwood and Barron (2014) argue the ‘PEACE’ model is not susceptible to manipulation, preventing wrongful convictions. I remained professional when challenging, calm and spoke with a soft tone to protect the individual’s vulnerability.
In accordance to the final step of ‘PEACE’, I ensured that the suspect did not want to add any further information and I closed the interview, giving the time of closure (Cop, 2013b). I evaluated the investigation material and assessed the full confession and the suspect was charged with the offence of common assault (Section 39 Criminal Justice Act, 1988). I felt proud that I managed to adhere to the interview procedures, however, I was disappointed in myself as my nerves were overwhelming and affected my performance. Although, I was surprised that I managed to remain integral and impartial and act in accordance with the Code of Ethics (2014b). 
Therefore, in conclusion, I believe that my decision to explain the difference in justice systems, was effective in considering the individual’s cultural difference. This enabled me to establish a foundation for a rapport and thus obtain an admission of guilt, whilst being attentive of the female’s vulnerability. I thoroughly documented all substantial evidence and fully prepared for the proceedings before the case, including effective disclosure. However, I struggled with the reading of the documents, which may have been why I stayed quiet, in fear of ‘getting something wrong’ in the presence of a solicitor.
On reflection, it was my responsibility to obtain significant evidence and even though in this case, I achieved this but not in a timely manner, I am doubtful that there will always be a positive result, especially when I refrained from taking control. I can see how sticking to policies, particularly ‘PEACE’ when interviewing is essential to assist me as an officer as without it, I may not have obtained any substantial evidence. It is my responsibility to investigate and determine the truth. However, I am pleased with my performance and knowledge around the legislation and offences committed. I need to be more confident in challenging and questioning individuals and not being afraid of interrupting, especially around clarifying. 
Word Count: 1477.

Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



2400 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:


I am studying a policing degree which requires an element of reflection. I will apply the Gibbs’ (1998) Reflective Model to analyse a repeat incident, where youths were causing a disturbance’s outside a shop. The shop was located in a run-down, highly populated area. This was a clear case of anti-social behaviour (ASB). The Crime and Disorder Act, 1998 (P. 3) defines ASB as “acting in a manner that caused or is likely to cause harassment, alarm or distress to one or more persons not of the same household as (the defendant)”. However, Nixon et al (2003) argue that people’s understanding of anti-social behaviour differs and can depend on factors such as: location and community tolerance. According to Vuchinich, (1992) the lower the economic status, the greater the chance of ASB. I felt sympathetic towards the owner as he was very distressed.  
It was reported that the youths were drinking alcohol and being a nuisance to others, attempting to shop at the local store. On arrival, I saw a group of six individuals outside the store, surrounded by empty bottles of alcohol. I assessed the risk to myself and my colleague and despite the ratio of numbers, I decided that the risk was low. This decision was made based on their perceived aged. I felt confident in my decision as I had already established a rapport with the youths from a previous encounter. However on reflection, given that I already knew the youths, I believe that I had concluded their guilt before gathering their accounts. This could have presented as a biased decision, even though my intended working strategy was to treat them with fairness and objectivity. I did calmly approach the youths and asked them to speak with me (CoP, 2014b). I informed them due to the report we had received, they are required to move on to prevent further disturbances for the shop owner and local community. By giving a direction to leave it reduces the use of force required and increases positive public perceptions of police (CoP, 2013c). 
In order to establish the root of the ASB problem, throughout this incident, I successfully used the SARA model (scanning, analysis, response and assessment); to develop a solution to the crime (CoP, 2020b). I was mindful that this solution had to be achievable within my responsibilities and remit. I applied the concept of ‘SMART’ (specific, measureable, achievable, realistic and timely) to tackle ASB (CoP, 2020b). 
I spoke to the owner and determined there was no cultural sensitivity and there was no requirement for language line. He informed me this is a persistent problem (identification of ASB, scanning element in SARA). He explained that this has got progressively worse with their consumption of alcohol. He stated that the persistent littering, noise and bad language has caused him severe anxiety attacks and depression. He informed me that this, combined with the economic impact, has reduced customer footfall, sales and store opening times as he is fearful so closes early. I felt a great amount of sympathy, especially hearing the devastating impact that this had on his mental health. I acknowledged his vulnerability and offered him information on support agencies such as; victim support and the mental health triage team. I informed him to ring 999 if the youths return. 
Bedfordshire Police (2020) state a repeat victim is a reporting person that has been a victim of one or more incident of (ASB) within a year. This ensured that the individual was safeguarded from further harm as cases have previously referred to the extreme effects of ASB, for example parental filicide-suicide as seen in the case of Fiona Pilkington (Independent, 2017). As part of my responsibilities and in order to explore my options in resolving the incident, I applied the ‘THRIVE’ model to assess the threat and risk, to carry out an investigation, assess vulnerability and engage the victim (South Wales Police, 2019). I completed an ASB risk assessment and a victim needs assessment, to ensure that they receive the correct police response/support (South Wales Police, 2019). I reassured the victim and gave him ‘Target Hardening’ advice for example; installation of CCTV, deterrent signs and a panic button (West Yorkshire Police, 2020). 
To being my analysis in line with the ‘SARA model’, I carried out house-to-house, to obtain independent accounts on the ASB. There was an evident effect of the ASB in the surrounding community. The majority of the information gathered, demonstrated that the residents were actively attempting to relocate as they were frightened in their homes. Furthermore, they were avoiding shopping in the community store, as the youths were regularly gathering outside and have further stopped their children walking home from school. After hearing the effects on the shopkeeper and the community, I felt disappointed that this had not been stopped sooner. I believe that by taking the time to gather information, engage with residents and applying a police presence, reassured the community that the police were acting responsibly and within the public interest and safety. 
The Home Office (2020b) states that if ASB is not addressed, then it can have not only a massive impact on the subject but also the wider community. It was evident to me that ASB was causing a ripple effect throughout the community, resulting in ‘signal crimes’. Defined as an individual’s interpretation regarding a crime (Innes, Fielding and Langan, 2002). Individuals within the community then shape their responses to the crime and perceived threat, based on the actions by the authorities such as; the police (Innes et al., 2015).
To be able to further analyse but identify the core of the problem (SARA model). I acknowledged that I would need some form of problem-solving plan-of-action to follow. I decided to use the Problem Analysis Triangle (CoP, 2020b) where an offender, a place and a target sit as each point of the triangle. Certain locations attract offender behaviour, which creates vulnerable individuals and if one of these points are removed or changed, then the problem no longer exists (CoP, 2020b).  My aim was to discover where the problem lies within these three areas. On reflection, I believe I chose this model given its simplicity, which aided my adaptation to my Dyslexia diagnosis (Please see Appendix A, which aided my decision making and understanding in this case). This model was my first step in developing a plan to prevent the ASB, not only the shop keeper but also the wider community (CoP, 2020b).
I began by checking whether the information given by the ‘targets’ was correct, through CCTV enquiries and the house-to-house, which all showed the youths in the area acting anti-socially. I showed my impartiality and remained professional through being open and avoiding decision bias, based solely on the victim’s account (CoP, 2014b). I felt nervous about doing this, as I felt that I was jeopardising the trust between myself and the victim, but was cautious of adhering to my policing responsibilities. 
Next, I carried out a patrol of the ‘area’ and noticed there was little for the children to do, the area was clearly un-kept and neglected, however I did find youth clubs in the area. I felt disappointed as this area appeared relatively forgotten. I recalled the ‘Broken Windows Theory’, whereby crime is more likely to occur in poor-kept areas (Thoughtco, 2019). Reaffirming this theory, after speaking to the youths (‘the offender’), it was clear that they thought that as the area was highly deprived, no one cared about what happened there and ASB was socially accepted. I was torn by this response as I do believe people have choices, regardless of their area. However, I did not let this bias cloud my decision making. Following my evaluation, using the Problem Analysis Triangle, I could conclude that the problem did in-fact lie with the offenders, particularly their education mixed with elements of the run-down area.
In my initial response to tackling the ASB (SARA model), I decided to firstly address the area though partnership working. I contacted the local neighbourhood policing team, local councils and school to increase their awareness of the ASB problem and to plan a partnership-orientated, policing approach (CoP, 2019). Despite having little knowledge and policing experience of ASB, I felt proud that I recognised this as a long term problem that cannot be solved, without the input of multi-agency teams (Durham Constabulary, 2020).
The Neighbourhood Policing Team created a patrol strategy to ensure that the hot-spots for the ASB were visited regularly. This aimed to deter the repeat offenders. I ensured that officers gave section 35 dispersal orders using the power of Anti-social Behaviour, Crime and Policing Act, 2014, to prevent ASB gatherings. The local council agreed to implement weekly cleaning strategies in the area, ensuring the removal of litter and a better presented town. Furthermore they increased CCTV and displayed signage in relation to ‘what’s-on’ in the area, including youth clubs. This reinforced a ‘Target Hardening Approach’ (Scottish Government, 2014), where the chance of catching continued offenders would increase. The youths’ school planned to monitor and deliver education around the issue and information on afterschool activities, to reduce the likely-hood of their students being involved in a crime. The Neighbourhood Policing Team liaised with the school to deliver information workshops. I felt hopeful with the combination of agencies working together and confident that this would improve the local community and make the area feel safer. I ensured that the shop keeper (victim) was updated of these processes throughout.
	I was mindful of the impact on the shop owners mental health and business and wanted to ensure that his complaint and the communities’ was addressed, as from my investigation; this was a clear case of ASB. I decided to issue anti-social behaviour warning letters (Home office, 2012) to all individuals involved. I used my discretion in the consumption of alcohol as I didn’t know how the children actually had obtained it. Although, I informed the offenders parents and give them words of advice. I used my discretion not to criminalise the children as I was mindful of their ages and this was their first offence. The Home office (2012) reported that warnings both verbal and written are an effective way in stopping ASB in an early stage. I had mixed feelings in my enforcement of the behaviour, on one hand, I was thrilled that the victim received justice, however, I felt one-sided towards the children as after hearing their stories and seeing their environments; I could understand how this had influenced their behaviours. 
The final step to this incident was an assessment (SARA model) of the impact of these changes on the ASB. My problem solving steps had made an evident difference as the town was a lot cleaner, bustling with town-goers and when I arrived at the shop, it was busy. Additionally, the shop keeper had the confidence to put produce outside the store. I was thrilled to see that my response to this incident appeared to reduce the ASB and benefit the community as a whole. By carrying out a follow-up call, I was able to reassure the wider public showing my professionalism and respect for their situation (CoP, 2014b). Overall, my personal opinion changed of the community as there was generally a more welcoming feel. I visited the youth club and was happy to see that the youth’s that originally were causing the ASB, where actually accessing this facility. 
Reflecting on this incident and my experience to date, I believe my chosen problem solving methods, such as: the SARA model, the Problem Analysis Triangle and the Partnership Orientated Policing approach; successfully established a professional policing plan-of-action. Furthermore, I believe that the anti-social behaviour was having a detrimental impact on the local community, particularly on the shop owner, economically and personal. Without the police and my intervention, this may have continued and become unsolvable. Although, when I first attended this incident, I judged and concluded that that there wouldn’t be much that I could do for the individual or the community; the area seemed almost beyond help. However, I was pleasantly surprised with the outcome, particularly as the multi-agencies appeared to ‘club’ together to make a conscious effort to change. This in turn, has altered my opinion of working with others and changing my scepticism of what seemed like the impossible. I will be mindful of this approach going forward, with any incident that I attend, as the rewards can prove fruitful and make a difference to a whole community.
I believe that my experience to date has taught me when and where to apply my discretion to achieve the best possible outcome in policing incidents. Sometimes an educational approach combined with support can be more beneficial. Policing responsibilities, particularly the Code of Ethics (CoP, 2014b) must be at the heart of every encounter. I have found that acting impartially, despite my own bias and judgement is often difficult. In order to be honest with myself, I have developed a working strategy of checking in with my emotions and bias, acknowledging them to be able to move forward in my role as a constable and making justified decisions. I was thrilled with the result in this incident and I believe that I applied a vast amount of care (CoP, 2014b) to every individual involved. I hope that my small decision in this one incident has improved the relationship of this community and the police, especially when it comes to addressing ASB. 
One other important conclusion I have drawn from attending ASB incidents, is that my responsibility does not only lie with the reporting person, but with the entire community, the offenders and their families and all the multi-service agencies that are affected. I have realised that ASB has the potential to affect my own wellbeing as an officer, as I genuinely felt sadness that nothing had been done sooner. Especially given the effect on the shop keeper, children being preventing from walking home from school and families moving out of the area. I will mindful of the impact on incidents on my mental wellbeing and ensure that I discuss this with my colleagues and superiors. 
Word Count: 2357.
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