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	Targedau / Targets 
	Sut rydych wedi gweithio ar hwn / 
How you have worked on this 
	Ceir enghraifft ar / 
An example can be found on 

	Targed/Target 1 
Ensure that your literature review covers the specifics of your field. 
	 I have tried to find more relevant literature to my assignment. I have browsed the library website for a range of books and journals. I have also looked for research reports and blogs. Further, I have tried to use relevant literature from the Welsh Government. 
	 Throughout the assignment and within the reference list. 


 









Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) 
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Within my third placement I implemented a wide variety of Assessment for Learning (AfL) techniques. One of my targets was to improve my use of questioning in the classroom. Although I was already questioning the children my mentor believed that I could improve my use of questioning by introducing Pose, Pause, Pounce, Bounce (PPPB). This was because the same individuals were always putting their hands up to answer questions and by bouncing the answers around the learners, they were considering other’s points of view. Initially PPPB took time to introduce as those reluctant to raise their hand continued to wait for the usual pupils to answer. From research I discovered that learners are not given enough time to think of their answer (Black and Wiliam, 1998) so I ensured that I gave the learners at least 3 seconds as advised by the Welsh Government (2010). Despite this, the same group of learners insisted on raising their hand and saying, “me me me”. Here I had to remind the learners that I didn’t want any hands up and that anyone could be called upon at random. I introduced incidental Welsh here asking the learners to lower their hands, “dwylo lawr”. Initially I tried to call upon the learners that I thought would be able to answer the question as I didn’t want to scare the least confident individuals in the class. Once a learner had provided an answer, I made sure not to discourage them by giving my own opinion on that answer and instead bounced to another child randomly asking if they agreed/disagreed or had an opinion on the answer. The children enjoyed this process once they understood what was going to happen as we had been working on opinions and agreeing and disagreeing with statements. When asking just for thoughts or opinions I made sure to remind the learners that there were no right or wrong answers to try and ensure maximum involvement. When I was asking for a definite answer that would either be right or wrong, I tried to focus on the learners’ processes to still offer them praise. Once the class became more familiar and confident with the process of PPPB, I was able to ask any of the learners, knowing they would all participate happily. I also used learning bees with the class which were their own set of success criteria they would refer to as they were completing the work. I ensured that the learning bees were differentiated based on ability and they were then either self-assessed, peer-assessed, assessed by me, or a combination depending on the task. I would link to their learning bees at the start of the lesson when I was setting out the expectations and informing them of what they would be learning. They would need to use a red, yellow and green pencil to assess if they had met the success criteria. Here if learners were coming to me saying that they had finished but had assessed an element of the learning bee as being red or yellow I would work with them to see what they need to include for it to be green and so that they can achieve the whole learning bee. The majority of the time I provided the success criteria for the learners, however on some occasions the learners were responsible for constructing their own success criteria. When they had a sequence of lessons planning, preparing and delivering an advertising pitch to a target audience, they were responsible for the last set of learning bees. These learning bees were for how they would deliver the pitch for it to be recorded. Live feedback was element of AfL that really worked well in this class. This limited teacher workload and resulted in responsive students who actioned the feedback they received. 

	What have you learned?
	I have learnt that AfL is crucial to successful lessons and for the learners to achieve their best potential. Although elements of AfL can be effective on their own, I have found that combining multiple elements offers the best outcomes for both learners and myself as a practitioner. I have been able to identify which elements work best for the learners in my placement class, however I look forward to testing out different elements to see which are most effective going forward in my career as I work with different learners. As there were a high number of additional learning needs (ALN) in my placement class I have been able to see how several children with a variety of ALNs navigate AfL strategies and what has suited them or not. For example, the 4 learners in the class with ASD really benefitted from having a logical learning bee in front of them to follow and enjoyed ticking off as they completed each element. I found that learners really enjoyed creating their own learning bees and success criteria as they were being given responsibility for their own learning. They also remembered the success criteria better as they had designed them themselves as opposed to being given them to read. 

	What next?
	Live feedback is definitely an element of AfL that I will take forward with me in my career, it drastically reduced workload for me as a practitioner. Not only this but the learners acted upon the feedback they received, and I was able to gauge their level of understanding more accurately. I could stop a lesson at any point if I could see that several learners were having the same difficulty and offer clarity as a whole class. As opposed to written feedback in books that they may never turn back to read, and certainly are not given time to action due to the busy curriculum. I found that PPPB worked really well with this cohort so will definitely trial it with learners in future. It raised the confidence of those who were initially too scared to raise their hand and encouraged those who relied on the usual suspects to answer to participate. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	Although the learners in my PTE3 were in progression step 3, due to covid the thrived in carousel style learning. Here I utilised my TA and the use of the buzz mission independent area for leaners to have a broad range of teaching experiences. When working independently they would need to follow instruction and use their problem-solving skills to decipher what was expected of them. When they were working with me, I would be teaching using AfL and different strategies to engage the learners fully. When working with a TA they will similarly be supported to achieve an end goal. A positive I found of carousel style teaching was that leaners remained engaged, if they were not particularly a fan of writing they did not have the daunting thought that they would be doing it for an hour, instead it would only require 20 minutes of hard work before they would be completing a different task that they hopefully would prefer. I would ensure that each station had a completely different focus to similarly help with engagement and concentration. This worked really well with the learners in question as they had a high proportion of ALN and found it difficult to concentrate or apply themselves to tasks that they didn’t want to participate in. 

	What have you learned?
	I have learnt that by employing a broad repertoire of teaching approaches engages learners who do not typically want to engage. I have learnt that it requires collaboration and planning however benefits all involved. A carousel is not always dependent on members of staff either, I shared websites that I wanted the learners to view with them on HWB and had two independent groups during one lesson that I didn’t not have another member of staff present. 

	What next?
	I will continue to expand my teaching approaches repertoire into my NQT year and further into my career as I try new techniques that I discover during my professional learning and research. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	The topic I introduced during my placement was plants, potions and powders. Obviously, the learners had all seen these to a certain extent, plants around the school or in their gardens, made potions in foundation phase in the mud kitchen and seen a form of powder weather that be Mum’s makeup or washing powder. As part of this topic, we were learning about forensics and the potions and powders they used to retrieve evidence. I showed the learners images and we had a number of class discussions however I could see that many learners did not have the cultural capital to be able to fully comprehend what we were discussing. I discussed with my mentor how I could expand their learning and suggested if I could arrange a visitor to come in and do hands on demonstrations with the children. My mentor really encouraged me to do this. I found contact details for the forensic department in Dyfed Powys Police and liaised with the Senior Manager Forensic Operations, Dr Sharlene Watkins. I arranged a time that was suitable in her very busy diary and discussed what the children could participate in, organising a fun filled morning for the learners. When Sharlene arrived she provided crime scene tape which I covered the classroom in, I blocked the doorway using the tape and barricaded the book storage which I knew some learners would find very entertaining. This did however cause upset for one autistic child. He calmed down very quickly however when I got down to his level and informed him it was not in fact a real crime scene but a pretend one for our exciting day. As the learners entered the classroom, they placed one foot in a tray which had been lined with a liquid that would create an impression on paper . Each child was given a random shoeprint and had a turn to use a magnetic wand and magna powder to develop the shoeprint they had. Once everyone had done this, they then had to find the owner of the shoeprint they had. They surprised me here looking at really find details on the prints as some had the same brand of shoe or similar shoeprints. Once this was done Dr Sharlene Watkins discussed types of evidence with the children, again they surprised me by offering answers such as digital footprint which we had learnt the previous week and saliva. Sharlene showed them even more types of evidence and clarified some answers such as hair, that the only DNA they can retrieve from it is in the root. They then moved on to printing their own fingerprints on card, looking at the different components that make up their fingerprint such as a whirl a loop or an island. They used the same ink pads and wipes that the CSI’s use which they loved and got to make a keyring of their own fingerprint to take home. They then got to look for fingerprints that the CSI Alex had placed around the classroom using his UV Light and dust for prints using the powder that the CSI’s use. After their break they went onto the yard to view the CSI van. Alex showed them the compartments and the equipment that they use as CSI’s, including the markers and photography kit. Once they were back inside, they swabbed sterile horse blood that had been put on acrylic strips. They placed their swabs back into the plastic tubes and then into sealed evidence bags which they labelled appropriately. Once this had all been completed, Dr Sharlene Watkins offered scene suits, masks, gloves and shoe covers for the children to dress up in to really feel as though they were a CSI. Two boys went into the Headteachers office with clean swabs and swabbed her room, they only found chocolate apparently. Sharlene then ended the morning by handing out the certificates out that I had printed and laminated. It was a great hands on morning than neither I or my mentor could have offered the children without the collaboration with Sharlene and Alex. 

	What have you learned?
	As it caused upset for one of the children with autism, I would ensure learners with ALN were aware of what was going to be happening in future. I have learnt that through collaboration learners can benefit from really authentic learning with great context that I could never offer the learners on the own. I have seen how learners thoroughly enjoy learning from other agencies. 

	What next?
	I will continue to offer my learners as many authentic opportunities as I can, collaborating with outside agencies and using authentic props. I will do this throughout my career. 



	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	When starting a new topic, time was spent with the learners generating their topic map. This considered all AOLEs and what I already had planned for them, what they wanted to learn about and what families suggested. Once this was completed each groups ideas was set in a different colour and printed as part of a display on the wall. They needed to really think about all areas and how it related to the topic which was the Eisteddfod. Prior to this I held a session with the learners sharing pictures and videos to spark their ideas. I then used this topic map to see what opportunities there were to combine and become cross-curricular. When looking at maths lessons, the sequence of lessons that were upcoming were based on area and perimeter I considered how I could combine this with elements they had asked to learn about. They wanted to create their own miniature Eisteddfod tents so I created a maths rich task where they would have to plan and measure how much material they would need to create a miniature tent, considering the area of each side of the tent and the roof. They then used this in a sequence of lessons, leading up to eventually creating their own tents which they used in a Welsh stop/start animation. 

	What have you learned?
	I have learnt that by developing cross curricular lessons, I can include as many elements of learning into one which really helps as I have found it difficult to include everything the children want in the timetable along with extracurricular lessons such as gymnastics and swimming. I have learnt that it offers the learners really rich lessons and experiences that have lots of elements they can engage with. 

	What next?
	I will continue to develop my use of cross-curricular learning within the classroom to maximise all learning time that we have in school as I go froward as an NQT. 






Part 2 
After reflecting in action on my experiences with these four pedagogic principles, Assessment for Learning (AfL) is the chosen area for development that I will be focusing on. This assignment will develop my practice further as a reflective practitioner, evaluating my professional teaching experiences (PTE). Previous research in addition to my own implementation of AfL has embedded the personal need to develop and advance my use of AfL going forward into my career as a teaching professional. AfL being a pedagogical tool which if used effectively by practitioners should offer individual challenge to achieve progression in learning (Dixon, 2016; Welsh Government 2020b). The importance of AfL within learner progression is escalated by its presence in the Curriculum for Wales (CfW) and Professional Standards for Teaching and Leadership (PSTL) (Welsh Government, 2019; 2021b). Furthermore, the Welsh Government (2023) highlights that AfL, being one of the twelve pedagogic principles, is fundamental for exceptional teaching and learning to occur. AfL can be divided into four key elements, sharing learning intentions, feedback, questioning and self-assessment (Black et al, 2003). All of which I have implemented into my own practice during my three professional teaching experiences to a certain degree. As a reflective practitioner I do however understand that each cohort I teach will comprise of a combination of unique individuals, thus my approach to AfL will need to be designed to accommodate the specific needs of the learners (Ewens, 2014). Moreover, to date I have only briefly touched upon each element in my experiences. Consequently, it is crucial that I expand my current knowledge and embed this further into my teaching as I progress into a Newly Qualified Teacher (NQT). The cohort that these experiences occurred with are a class of twenty-six, aged eight and nine in the South Wales area. There is a high proportion of Additional Learning Needs (ALN) and barriers to learning across the school, within the class there are four learners diagnosed with Autistic Spectrum Disorder (ASD), one learner with global delay, one learner with dyspraxia, three learners who are considered Looked After Children (LAC) and one currently waiting on diagnoses for avoidant personality disorder and attention deficit hyperactivity disorder (ADHD).   
The question of where AfL belongs in teaching is often posed within literature relating to education (Jones, 2015; Dixon & Hawe, 2016.). Overall, literature concurs that AfL belongs in all aspects of teaching and learning, originating with planning for the most effective implementation (Black et al, 2013; Jones, 2015). Donaldson (2015) maintains the concept that advanced planning is paramount to assessment, expanding that his report Successful Futures aims to strengthen the connections between planning, assessment and curriculum, encouraging progression. Although established as being fundamental to assessment, planning is ineffective if practitioners have not participated in observing the learners they are planning for (Mooney, 2013). Observation should be the foundation for all planning, considering the needs of the learners and AfL strategies that are best implemented for the individuals (Black and Wiliam, 1998; Black et al, 2013; Mooney, 2013). Furthermore, the Welsh Government (2020b) similarly recognises the relationship between planning and assessment within the Curriculum for Wales (CfW). Featuring that assessment must be planned and delivered in accordance with the personalised curriculum of the school which offers each individual learner an appropriate challenging experience within their guidance documents (Welsh Government 2010; 2020b). Donaldson (2015) however, suggests that assessment can become a mundane task when practitioners forget the main objectives that are to improve and accelerate progression for learners (Welsh Government, 2020b). 
The theory of Lev Vygotsky is suggested to support the concept of AfL, identifying the relationship between past experiences and interacting with others in the process of learning (Sardareh and Saad 2012; Cambridge International, 2019). This relationship is similarly identified by the Welsh Government (2010), establishing that the theory of social constructivism results in learners who are considerably more engaged with their peers and teachers. This indicates that Vygotsky’s theory would support the use of peer-assessment and group activates as he was of the opinion that work produced in collaboration with others was of a higher standard than that completed independently (Welsh Government, 2010). When considering Vygotsky’s Zone of Proximal Development (ZPD), practitioners are determining what their learners can achieve subsequently with and without adult intervention, to offer them suitable challenges to diminish the difference (MacBlain, 2014; Mcloed, 2023). Corresponding with the views of Jones (2015), that the aim of AfL is to offer levels of challenge to learners that accelerates their learning to the next level, similarly having the intention of achieving the next stage. Vygotsky’s idea of the ZPD however does not offer any explanation for the process involved with development, discounting any ALN or barriers to learning that are recognised in the present day (Weiner, I, B., Reynolds, W, M. and Miller, G, E., 2013). 
The use of pose, pause, pounce, bounce features in the first part of this assignment. This is a questioning technique (Black et al, 2013) that I implemented in the classroom to encourage less confident learners to participate and to develop a whole class positive work ethos, as the same individuals would always raise their hand when a question was asked. Following research conducted within the class, it was identified that a large proportion of the class would not use their thinking time to even attempt an answer, being worried of failure and embarrassment. This idea is discussed by Black and Wiliam (1998) that the possibility of public humiliation limits their ability to think of ideas, often driven by previous experiences. Bethune (2018) explores the brains responses to such situations, explaining that the amygdala becomes more sensitive to such negative experiences every time they are encountered. This implies that if a child has been told their answer was incorrect in the past, they will have a fear of failure instilled in them due to the negative experience (Bethune, 2018). It has been important that as a practitioner I do not allow situations I impose on my learners to generate this feeling of fear. Pose, pause, pounce, bounce was introduced over several weeks to the learners, initially focusing on those who demonstrated a clear understanding of the topic, slowly introducing a whole class answering approach as their confidence grew. My opinion of the answers provided was never offered, in attempt to limit that fear response to questioning, instead answers were ‘bounced’ around the room for their peers to add to or offer alternative responses as advised by TeacherToolkit (2013) in their blog. The main focus when using pose, pause, pounce bounce was to gain an understanding of what the learners thought, no negativity was shown toward any answer provided, enabling learners to respond and risk making mistakes achieving the desired outcome (Black and Wiliam, 1998). This concept is examined further by the Welsh Government (2010), if learners encounter bad experiences when offering opinions or answers there is a possibility that such experiences can break their learning cycle. Bethune (2018) divulges that the brain naturally has an innate negative bias, however, if positive experiences are sought after, this negative bias can be manipulated to gravitate towards a positive outlook. This promotes the release of dopamine, a hormone that allows the feelings of satisfaction, achievement and happiness to be felt, resulting in a brain that is receptive to positive thoughts (Bethune, 2018). 
Pose, pause, pounce, bounce was decided upon as the questioning technique I would trial within the classroom environment, evidence proves that children learn almost eighty percent of their knowledge and understanding from one another (Welsh Government, 2010), further recognising the theory of Vygotsky of collaborative learning. Moreover, as the United Nations Convention on the Rights of the Child (UNCRC) becomes more precedented in primary schools with the introduction of the four purposes for learners, learners must develop an appreciation for differing opinions and understand that they are entitled to their own opinion albeit no harm is caused to others (UNICEF, 2016; Welsh Government, 2020a). As teachers we are aiming to create confident, resilient learners who actively question the world around them. Research suggests that integrating questioning AfL strategies such as pose, pause, pounce, bounce offers the best environment for these qualities to develop (TeacherToolkit, 2013; Welsh Government 2020a). 
The pause element of this approach is vital to a successful implementation, the time offered to learners to generate ideas is widely discussed as being inadequate (Black and Wiliam, 1998; Welsh Government, 2010). Literature suggests that the average thinking time offered by teachers is a mere 0.9 seconds, which is not enough time for the learners to process the question and think of an answer (Black and Wiliam, 1998). This does not also take into account any learners with ALN who may need further additional time in comparison to a neurotypical learner. Under articles twenty-eight and twenty-nine, the UNCRC identifies that all children have the right to an education that is best suited to helping them reach their full potential (UNICEF, 2016). Moreover, if learners do not have a clear understanding of the questions posed to them, inappropriate answers will be provided, leading to possible embarrassment and disruption in their learning (Welsh Government, 2010). If certain individuals require additional time to process information, it is our responsibility as practitioners to offer such time, enabling inclusion in the classroom (Welsh Government, 2021a). One solution offered in literature is that practitioners extend their waiting time to three seconds (Welsh Government, 2010), however, TeacherToolkit (2013) recommends ten seconds to offer all individuals ample time to process and think. 
Another element of AfL implemented in the classroom was the use of success criteria in sharing the learning intentions with the children. Success criteria was not only provided for the learners during my PTE, the opportunity for the learners to devise their own criteria was also offered. Literature suggests that success criteria is most effective when learners have been actively involved in the construction (Welsh Government, 2010). Despite this, Chiles (2020) is of the opinion that any form of success criteria ignites a ‘spark’ within the individual, providing the opportunity for them to be an active participant in their own learning. If learning intentions are not offered to the children, they are unaware of what is required of them and how they can apply their knowledge and skills to be successful (Black and Wiliam, 1998; Chiles, 2020). Besides having a high number of ALN within the cohort, the children although in year four, had missed significant schooling years due to Covid-19. This resulted in individuals who required clear instructions setting out what was expected of them to be successful in line with the findings of Tracey et al. (2022). Although it must be taken into account that the research conducted focuses on younger children than those discussed, the findings have still been of relevance to the learners in question. In addition, success criteria grants learners the ability to assess themselves or their peers, providing an understanding of how to improve (Chiles, 2020). This relationship between success criteria and self or peer assessment was similarly recognised by Black and Wiliam (1998). For learners to be able to advance they must have a concrete understanding of the desired aim, their current position and attainment gap, success criteria and self-assessment provide the understanding for this process to occur (Black and Wiliam, 1998). 
Self-assessment is crucial to instilling a feedback culture within a classroom environment, if learners are aware that they will need to assess their work once it is completed, they will naturally strive to produce a great standard of work (Chiles, 2020). Within my PTE, learning bees were given to the children, with the intention of being both success criteria and a self-assessment tool. Initially learners were rushing to complete their work as quickly as possible, then when assessing their work realising they had missed opportunities to include criteria. This would result in them colouring in their self-assessment as red, indicating it was absent. However, by the end of my PTE I had instilled a habit of using additional time to improve their piece of work and re-evaluate their learning bee. Some may consider self-assessment to be a learner’s opportunity to exploit or fabricate a false result. Nevertheless, findings show that learners in reality have the opposite stance toward self-assessment, being reliable and honest, in some cases even denying themselves the credit they deserve (Black and Wiliam, 1998). Time must be spent as a teaching practitioner with learners, mastering the skill of accurate assessment, to develop an environment where self-assessment is most effective (Welsh Government, 2010). 
Black and Wiliam (1998) identify that the implementation of effective feedback is often under-emphasised. The theory of Vygotsky further supports the use of feedback as he was of the opinion that children learn from adult guidance (MacBlain, 2014). Often the focus is too heavily orientated around grades and numerical results which creates a toxic environment, emphasising comparison and making those who don’t achieve the best results feel of little value (Butler and Neuman, 1995; Black and Wiliam, 1998). Research further identifies that no progress is evident in learners who solely received a grade or score as feedback (Butler, 1988). Literature recommends comments to be superior to grades (Black and Wiliam, 1998), although Wiliam (2018) suggests that this results in teachers who are unable to provide sufficient feedback due to lack of knowledge and training. When considering the type of feedback offered to learners, practitioners must remember the negative stance Bethune (2018) warns against, if feedback only considers the absent aspects, it will fail to support and encourage learners to improve (Wiliam, 2009; Wiliam, 2018). Feedback must instruct learners how to improve but also recognise what they have already achieved (Wiliam, 2009; Wiliam, 2018). Effective feedback must also be provided as more often than not positive feedback is generic, which offers learners no clear guidance on what improvement they can make or how it should be undertaken (Chiles, 2020). Providing written feedback for learners in their books can consume much of a teacher’s non-contact time and often become a misuse of a strained schedule if ineffective to learners (Ellis, 2016; Gadsby, 2021). Ellis (2016) suggests that peer and self-assessment is the solution to this problem, however, Gershon (2017) is of the opinion that a lack of written feedback results in a loss of motivation to produce work for learners. Furthermore, the findings of Ellis (2016) must be viewed with caution as his work has been published by an education trade union, resulting in a possible political bias. 
Although often absent from literature, the learner’s attitude toward feedback is not always receptive, thus the language used must be positive and focused on pupil resilience (Chiles, 2020). How responsive learners are to feedback similarly requires feedback that promotes what they have done well and highlights the next steps they could take, making it attainable (Ellis, 2016). Many deem it unachievable to engage learners through with feedback when comments are written in books following the lesson as learners are not offered the time to read or action the feedback they receive (Gadsby, 2021). Research shows that live marking is the solution to this, reducing the workload for teachers and increasing productivity of learners (Gershon, 2017; Welch, 2018; Gadsby, 2021). Within my PTE, work was marked live as it was found to be most effective for the learners. Marking codes were also utilised which learners were familiar with and could action during the lesson (Welch, 2018; Gadsby, 2021). This offered opportunities for me to clarify any confusion that arose during a lesson as I could see immediately what issues the learners were having. This also offered learners the opportunity to see where they had made any errors and boosted the confidence of those who lacked it, when they could see that they were correct in their method. 
Reflection is fundamental to the teaching occupation, offering opportunities to expand knowledge and continuing professional learning in accordance with the PSTL (Ewens, 2014; Fergusson and Baker, 2019). The PSTL holds great emphasis on deepening effective pedagogy through professional learning, participating in reflection and accepting and implementing advice and research findings (Welsh Government, 2019). Within the professional learning section of the PSTL, having a secure understanding of the theory and research around assessment features, emphasising how important it is to actively undertake professional learning in this area (Welsh Government, 2019). Reflection similarly features within the PSTL, stressing the importance of learner’s adopting a reflective attitude and outlook on learning (Welsh Government, 2019). Research suggests that as practitioners we must demonstrate the behaviours and attitudes we wish to successfully instil in our learners (Murdoch, 2014). 
In summary, AfL implemented effectively is fundamental for learner progression, including those with ALN and barriers to learning. Research has found that through observation, planning and reflection practitioners can find the most personal AfL strategies to implement with their learners producing the best outcomes (Black and Wiliam, 1998; Black et al., 2013; Donaldson, 2015). As AfL has a personalised approach, unique for each classroom, it must be viewed an inclusive approach, considering all learners strengths and weaknesses, indicating individual means for improvement (Black, 2009). Moreover, as a practitioner my aim is to accelerate pupil progression and raise attainment levels, being able to remove barriers to learning for pupils by utilising AfL will achieve this. Black and Wiliam (1998), recognise that this can be achieved through careful handling of previous mindsets and introducing positive experiences within the learning environment. It is evident throughout this assignment and the opportunities to experiment with these theories during my PTE, that AfL can result in learners with a positive attitude to improving and accelerating their own learning, which coincides with the four purposes as found in CfW (Welsh Government, 2021b). As concerns for student wellbeing rise (Welsh Government, 2022), Bethune (2018) believes that when learners are exposed to positive experiences, an optimistic mindset subsequently occurs. This would indicate that if AfL is implemented in a positive and effective manner, the learner will be receptive to adapt their mindset and thought process accordingly, resulting in improved learning and development. Overall, this assignment strengthens the idea that reflection on practice results in improved outcomes for not only teaching professionals but also their learners, as they adopt current and relevant practices, informed from research, creating an optimum environment for learning in their classroom. 
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