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[bookmark: _Toc8410682]Abstract 
This report will evaluate the Equality Act and how it is applied with children and young people within a school setting, the role of a teaching assistant will be discussed. The report will explore the Equality Act and what characteristics are included within the Act; with a discussion of how they are brought into practise within the school setting. Workplace practice will be discussed along with the professional role of a teaching assistant (TA) and the experience required. Concluding with a final statement and recommendations.
[bookmark: _Toc8410683]Introduction 
This report will analyse how the workplace practice of a primary school is evaluated through Leadership Development and Succession Planning Policy. The development process in primary school is difficult to manage according to effective workplace. The workplace will be discussed in this report as school A. School A includes individuals with different backgrounds; ethnics; culture; disabilities and personal beliefs, therefor has policies and procedures regarding equality and diversity.  Throughout this report the Equality Act will be discussed upon how policies are included in school A and how it is used. 
 The Equality Act 2010 provides guidance in dealing with different perspectives, challenges and inter agency and multi-agency working  UK Government (2010), reports that the Equality Act 2010 is a piece of legislation that protects people from discrimination in the workplace and in wider society, the characteristics protected within legislation are age; gender reassignment; being married or in a civil partnership; pregnancy; disability; race including colour, nationality, ethnic or national origin; religion or belief; sex; sexual orientation. The Equality Act 2010 replaced previous anti-discrimination laws with a single Act, making the law easier to understand and strengthening protection in some situations. Whilst evaluating the Equality Act, also in this report inter-agency and multi-agency work will be discussed and how these two sectors encounter involvement within the primary school. 
Peck, Dickinson and Carey, (2016) and  Calder and Horwath (1999) describe inter-agency or multi-agency working as where experts and specialist work together to adopt common procedures to provide front-line services which are formed and coordinated with respect to the needs of young individuals and children. Multi-agency working is defined as a place where professionals from different backgrounds offer an integrated means of working in order to support young people, children and families, Bruce and Meggit (2015) noted that partnership working provide flexibility and provide different services and also provide support for all families. Haines (2011) suggests also that multi-agency teams are important and that it is essential to work together this would help all agencies get a holistic view of children or young people, being able to identify every child’s individual needs and how to support their development.
A  Equality Act 2010 was brought into force on 1 October 2010. The Equality Act is composes of one hundred and sixteen individual pieces of legislation into the 1 Act. Together these legislations made up the Equality Act and provides legal framework with the aim to protect the rights of individuals and advance equality of opportunity for all. It is reported by The Equality and Human rights commission (2017), that the Equality Act 2010 replaced the Equal the 9 pieces of legislation that included the Pay Act 1970, Sex Discrimination Act 1975, Race Relations Act 1976, Disability Discrimination Act 1995, Employment Equality (Religion or Belief) Regulations 2003, Employment Equality (Sexual Orientation) Regulations 2003 and the Employment Equality (Age) Regulations 2006; the Equality Act 2006 and part 2 and the Equality Act (Sexual Orientation) Regulations 2007. The Equality Acts aim is to provide Britain with a new discrimination law, this will defend society from any unfair treatment, promoting a fair and more equal society. 
[bookmark: _Toc8410684]Main body 
The workplace setting is within a primary school situated in Swansea, with children age range from 3-11 years old. The workplace is an inclusive school which comprises of children from different race, culture, ethnic minorities, Individual needs and disabilities. The Education Act 1996 assisted schools and local education authorities to develop concern with guidance towards the statutory framework for inclusion (Walker, 2008). UK Government (2001) acknowledge that inclusive schools by law are required to adhere to all students, to ensure the needs of all children are met, irrespective of gender, ethnicity, socio-economic background or educational need, they are encouraged to learn, contribute and to take part in all aspects of school life. This report will evaluate areas that are included in the Equality Act and how they are performed within the workplace setting. The Equality Act is within school policy and all employers are required to read the policies and aware where school policies are stored; students are also made aware of schools policies and procedures and are given and induction day (Roffey- Barentsen 2014). 
[bookmark: _Toc8410685]DISABILITY 

The disability act 1995 describes a disabled person as a person having a physical or mental impairment which substantially effects their ability to carry out normal day to day activities independently (Millam 2002).
It is law that every employer makes reasonable adjustments to remove barriers for disabled individuals and should require risk assessments, this supports all employers to ensure that everyone is treated equally under the Equality Act 2010 (HSE, 2019). Within the workplace adaptions have been applied to provide wheelchair access along with toilet adaptions for the disabled. The UK Government apply guidance to educational settings explaining disability can be a physical or mental impairment. As a teaching assistant with prior knowledge into support a child may gain it is with communication with a parent sufficient information has been forwarded and discussed and support has now been placed for adaptions to be made at home with a specialist wheelchair through Whizz kidz who provide freedom to young people with a physical disability providing wheelchair facilities (Whizz- kidz 2019). 
Within the setting children may be assessed and have Additional learning needs (ALN) and may require Special Educational Needs (SEN) support. Walker (2018) state that there are two levels of support within the educational setting these include Special Educational Needs (SEN) for children needing extra support and an Educational Health Care (EHC) plan which is aimed for children with more complex needs The EHC plan assessments were also known as a statement that provide the child with allocated hours of extra support (Mencap, 2018). Hepple (2014) suggest a physical or mental impairment can include physical impairments, these can include mobility difficulties, sensory impairments including hearing or sight impairment, learning difficulties such as dyslexia and dyspraxia, mental health conditions such as depression and anxiety, schizophrenia and bipolar affective disorder. There are also some impairments which are hidden these include such things as asthma or diabetes.
The workplace will work together with other multi-agency teams such as a health visitor, speech and language team, hearing impairment team, Autistic Spectrum Disorder (ASD) team to support the child and make reasonable adjustments to provide to accurate support for the individual child. Within the school workplace adaptions are made to support individual children for hearing impairment where the child is supported on a 1:1 basis, the staff member will perform all training required. Within the role of a teaching assistant it may be required that support must be delivered on a 1:1 basis delivering applicable support which may require working together with several multi agencies, teaching assistants within school A are provided with the appropriate training liaising with numerous professional’s. Mukherji, (2001) recognise that the ‘Childcare/ schooling –Children with Special Educational Needs’ assist with guidance and support in regards to the legal framework in respects to disabled children and their equality and inclusion. 
[bookmark: _Toc8410686]UNCRC

[bookmark: _GoBack]UNICEF, (2019a) report that within particular circumstances within education, the education provider has to take legal positive steps to provide particular equipment to ensure disabled pupils have equal access to the education setting. The Convention on the Rights of Persons with Disabilities urges that governments should provide affordable assistive technologies to people who would benefit from them. To help children with disabilities access assistive technologies and products The United Nations Children's Fund (UNICEF) introduced key recommendations for Governments, private sector and other key stakeholders; these key recommendations included taking more research into how the child can be supported; adopting legislation and policies to help ensure all children can access assistive technologies; and to involve children with disabilities and support their families within the development of policies (UNICEF, 2019b). Throughout school A the United Nations Convention on the Rights of the Child (UNCRC) is displayed in every classroom, every child within school are made aware of all of their rights. The UNCRC is an international agreement which sets out rights of every child in regards to a child’s civil, political, economic, social and cultural, race, religion (Save the children 2019). Wales was the first country within the United Kingdom to incorporate into the UNCRC. The UNCRC is funded by Save the Children. Since 2002, the Wales United Nation on the Rights of the Child Monitoring Group was increased. Academic institutions such as Swansea University and non-government organizations (NGO) were engaged and recognised the importance of the UNCRC in addition incorporating it into its domestic law (Williams, 2013). The school demonstrates a right of the month supporting this with a whole school assembly and will get a taught lesson in discussion to the children’s commissioner and to the children’s rights. Children’s Commissioner for Wales (2019) recognise that Sally Holland has been the Children’s Commissioner for Wales since April 2015. Sally Holland was a registered social worker and has experience within the statutory and voluntary sectors. Before Sally Holland became Commissioner for Wales, she was a Professor at the School of Social Sciences at Cardiff University. Whilst at Cardiff University Sally Holland introduced Children’s Social Care Research and Development Centre (CASCADE), Sally Holland’s work includes working with children with mental health well-being issues. Sally was also involved with anti-bullying strategies, reducing inequality, and improving transitions to adulthood for children with learning disabilities. Sally Holland’s job role is to make awareness on children’s rights and to demonstrate why these rights are so important, and to analyse decisions being made by public bodies in Wales, including Welsh Government, affect children’s rights.
Within school A children are included to give their opinion and have a voice as supported in the UNCRC to have the right to be heard it is also within the teachers and teaching assistants to have the ‘best interest of the child’ (Article 3) (UNICEF 2019). 
[bookmark: _Toc8410687]RACE

Race is described as a person’s colour, nationality, ethnic or national origin. Irrespective of a person’s skin colour, ethnic background, origin, where you were born, your family beliefs or family background everyone has the right to be treated equally (Disability Rights UK, 2012).
Within School every child’s beliefs are respected and children are excluded from particular activities including children with different religious beliefs are excluded from school prayers. All members of staff are made aware to support this child. This child is not excluded from the school assembly but their belief is adhered too. UK Government, (2014) recognise that schools need to ensure that all pupils of all races are included like other pupils. Schools should research policies to ensure that there are no practices which could result in unfair treatment to pupils.  The Ethnic Minority language Acquisition Service (EMLAS) works together with school A to provide the accurate support children need, for children to access the curriculum and help support children with language barriers. Children are provided numerous amount of hours per week to help support reading, writing or individual needs. EMLAS also provide support for parents, if needed to interpret between teachers and parents throughout parent’s evenings or through any issues that may occur. 
GENDER 
As an inclusive school, school A have mixed number of males and female’s staff and employers. The school provides inclusion to all children to have to opportunity in all aspects of school including football, rugby and all other clubs. Within practise a teaching staff give every child the right and inclusion to every aspect of school. Every child is also given equal opportunity to be voted to join school teams such as rights respecting, restorative rangers, Criw cymraeg or school council. These teams then have a role within the school to provide relevant information to classes after meetings with teachers and teaching assistants. 
[bookmark: _Toc8410688]ETHNIC MINORITIES 

Lessard – Phillips (2015) report that within the last few decades there has been a vast increase in migratory flow. There have been a vast amount of changes within ethnic minorities in the country. It is shown that the ethnic minorities in Europe has increased from 2.9 per cent in 1951 to 14 per cent of the population in 2011.
As an inclusive school various diversity and cultures are celebrated and promoted. The various celebrates conclude Chinese new year, St David’s day, St Patricks day,  Diwali, Easter, thanks giving and Baisakhi/Vaisakhi. Children and teaching staff celebrate with whole school assemblies, food tasting and learning the beliefs of all different religions. Displays are demonstrated throughout the whole school with children’s work. 
[bookmark: _Toc8410689]SEX

Equality Human Rights Commission 2019 states one of the characteristics to the Equality Act is sex discrimination. There are 4 main types of sex discrimination these include; direct discrimination; indirect discrimination; harassment and victimisation. Within school A every member of staff and child is treated fairly with equal opportunities. There are male and female toilet’s situated in all 3 buildings. 
[bookmark: _Toc8410690]The Role of a Teaching Assistant 

The School Run (2019) recognise that TA’s play a vital part of a child’s learning. The two main roles for a TA consist of supporting the main class of various abilities and behaviours and supporting the class teacher. It is within the role of a TA to set up equipment and support the class teacher to prepare the classroom for lessons and to assist with displays.
Whilst supporting children within the class the TA may support a child’s development to ensure they can work independent, learning skills and to succeed their own learning and prioritise their time. Other roles of a TA include listening to children read, marking children’s work and recording their outcomes and achievements. Teaching assistants can be qualified from anything as level 1 to level 4 or 5. A degree isn’t necessary to become a TA and some schools will employ unqualified people, training them ‘on the job’. For more senior positions, schools will expect a certain level of TA qualification along with experience of working in a similar educational setting, more qualified TA’s are more covered with more experience to do more of a role within the job. There are a wide range of TA qualifications and courses with various level of skills and competency. Completing TA qualifications also demonstrate a person’s expected standard of professional conduct (Cole, 2008). A TA within a school setting throughout England and Wales supports a teacher in the classroom. The Duty of the TA may differ intensely throughout different schools, although the underlying tasks often remain the same. Hodge (2015) recognise that TA’s are occasionally used to take small groups of children, some needing extra support including children with Special Educational needs (SEN) this also involves TA’s working together with multi- agency teams to support the child in their care. As a teaching assistant in school equal rights are applied through teaching in the classroom, within all aspects of teaching staff rotating children with all different learning abilities and marking children’s work. Great communication within the workplace is essential working with children to ensure continuity is displayed. 
Also a TA help and assistance is given to the teachers to help in preparation for lessons by preparing resources, or putting out equipment at the start of a lesson. Teaching assistants are not qualified teachers, but are guided by teachers although within school teaching assistants are equally treated and respected and attend particular training together (The Open University 2019).
[bookmark: _Toc8410691]Conclusion

In conclusion, it can be seen that leadership, communication and teamwork are greatly associated with the interagency and multiagency working. These skills are required to develop excellence within the practice of these agencies. However, personal integrity is the one that day by day builds the trust that makes cooperation, involvement, continuous improvement and commitment possible among the members of the organisation. Furthermore, cooperation, continuous improvement, participation and commitment are unattainable if there is no trust within multi-agency working. These skills are essentially required to enhance smooth practising within the education sector. However, the Equality Act 2010 supports the rights of children and young individuals to facilitate their living standards and thus encourage them to fight against their rights. The Equality Act 2010 actually highlights the ethical dimensions shown in an honest, integral and coherent attitude and eradicate the discriminating factors among young and children.





[bookmark: _Toc8410692]Recommendations 

· Attend more training and development by attending more courses and attending inset days.
· Professionals within education must work together; communicate and plan to achieve best practice. Young children and their families take advantage of integral approaches. These approaches could be implement only if professionals in partnership communicate and plan, exchange their expertise, and systematically and fully develop children’s education and development approaches. The early childhood workers are careful to respect and safeguard the privacy of children and families when sharing information.
· Professionals within education are committed to working more closely for the best results of children and young people. Professionals have a common goal - to promote the learning and development of children through best practices. To achieve this goal requires commitment to a professional partnership working with other agencies and a holistic approach to meeting the aspirations and needs of children. They must use methods that promote positive working relationships and commit to working in partnership to best support the health and well-being of children.
·  Professionals are ready to learn from each other. Communication is essential and there is always ways to build upon this. There is constant growing and evolving knowledge and understanding of learning and development for young children. Professionals in early childhood could benefit from the diverse knowledge, expertise, and shared experience. Professionals must commit to continue professional training and seek theoretical and practical opportunities to understand best practices in workplace.
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