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	Target 1
	Read even more relevant and peer reviewed books and journal articles as well as websites when researching. 

	Target 2
	Synthesise research into your writing to aid the support of your key points.

	Target 3
	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.





































Written response – a proposal for a school community project. (4000 words).

This assignment will aim to introduce, justify, and critically evaluate a proposal for a school-community project. To gauge the need for a school-community project it is paramount that the context of the school and community is first understood. In the interest of confidentiality and anonymity the focus school will be referred to as School A.
As an overview, school A is an English-medium school whose catchment area can be described as ‘economically disadvantaged and is in a communities first area, it is also ranked in the 10% most deprived areas’ in its county (Thomas, 2022).
School A is a community school which is defined by Estyn as ‘ a school that has the best interests of learners, families and the community at its heart’. (Estyn, 2020). School A demonstrates their striving work as a community school as identified in their 2017 Estyn report which graded the school’s current performance in partnership working as excellent. (Estyn, 2017).The focus of the proposed school-community project has been designed to work towards a recommendation from the above-mentioned Estyn report which was to ‘improve pupils’ opportunities for outdoor learning’ (Estyn, 2017). 

With the above context considered, the proposed school- community project is a community garden on school grounds. This project would aim to enhance children’s social, emotional development and well-being. Learners could have the opportunity to take outdoor sessions creating and then using the community garden. Marchant et al., 2019 suggests that outdoor learning can ‘enrich learning, enhance school engagement and improve pupil health and well-being’. This could suggest that a community garden could have holistic benefits to the pupils, school, and community. Furthermore, allowing this to be a school and community project could allow opportunities for members of the community to firstly help create the garden space but also to be involved with its maintenance and activities with the school such as gardening, reading, mindfulness and so on. This is particularly relevant to school A as they are part of the communities first programme which ‘aims to improve the opportunities and quality of life for people living and working in the most disadvantaged communities in Wales’ (James, 2007). 

As briefly discussed above, there are numerous reasons why this school-community project has been proposed. In this section the writer will aim to justify the need for the community garden and the associated benefits. 
As outlined above, School A received an Estyn target to include more opportunities for outdoor learning. This proposed project is purely outdoor based meaning it could provide a variety of cross curricular activities and experiences. School A also has plenty of green space available on school grounds which makes it an ideal project. Furthermore, school A already runs a successful gardening club in a small space on school grounds. This club Is currently limited due to the small space being used however the enthusiasm shown to this group may indicate that the project would be successful. The curriculum for Wales places paramount importance on the well-being of all learners. The curriculum aims to make ‘healthy, confident individuals who are building their mental and emotional wellbeing by developing confidence, resilience and empathy’ (Welsh Government, 2020). 
This project will allow the school and pupils to have frequent and purposeful engagement with the community. School A has many strategies and programmes with the aim of reaching out to its community. Working in unison with the community provides the school and pupils with strong links to their environment. It also moulds the children into capable and confident members of society. The proposal of a community garden would work towards the Estyn target previously mentioned and give the school and community another opportunity to work together to raise standards for all individuals involved. 
According to Estyn’s Community Schools report, community schools promote ‘the value of lifelong learning, and build confidence, resilience and self-esteem in pupils, parents and the community’ (Estyn, 2020b). Through this project, School A could be providing students, families, and the community the opportunity to gain these positive attributes. Creating and maintaining a community garden would also give individuals a new or refined skill set. 
According to Passy, Morris, and Reed, 2010 gardening has the ability to ‘enrich the curriculum, teaching life skills and contributing to children’s mental and physical health’. This could mean that the community garden may have the potential to be used in cross curricular activities providing hands on opportunities for all individuals involved, pupils and members of the community. The community garden could also serve as a tool for individuals to manage their own mental health and well-being, a skill that pupils may teach or be taught. This could significantly improve outcomes within the community but also to create ‘resilient, capable individuals who are ready to learn throughout their lives’ (Welsh Government, 2020). 
Building on this point, Trees for cities, 2022 claims that ‘allowing pupils out of the classroom and into a more natural setting boosts their development and health in a number of ways’. This could suggest that a community garden could have holistic benefits for all individuals involved. This could also suggest that the community may see an improvement in their health when spending more time outdoors with this project. Nageswaran, 2022 suggests that a connected community allows individuals to ‘learn from each other, together in a collaborative environment, inside and outside the classroom’. This could suggest that the pupils and members of the community could teach each other new skills and there for support each other’s learning. 
School A are a Rights Respecting School, according to the United Nations Convention on the Rights of the Child (UNCRC) this means that ‘young people and the school community learn about children’s rights, putting them into practice every day’ (Unicef, 2016). All articles listed in the UNCRC are detrimental to the care of children however, in particular, Article 29 states that ‘Education must develop every child’s personality, talents and abilities to the full as well as respect for their parents, their own and other cultures and the environment’ (UNICEF, 2017). The proposed community garden could offer copious opportunities for pupils to develop these attributes whilst also giving them a sense of respect for the environment. 
The Well-Being of Future Generations Act 2015 proposes seven well-being goals that stakeholders should be striving towards. One of these goals is ‘A Wales of cohesive communities’ (Welsh Government, 2021). The proposed community garden could provide the opportunity to create a cohesive community combined with the other strategies that school A utilises. The proposed community garden could provide the space an opportunity for students and members of the community to work in unison towards a shared goal. 
Bronfenbrenner’s Ecological Systems Theory could be a key school of thought when discussing community working. Bronfenbrenner’s theory suggests that there are multiple levels to a child’s environment, all of which can have an effect on a child’s development. This theory could suggest that a community-school project is of paramount importance when aiming to improve outcomes for children. By including the community frequently in the pupils learning, a strong connection and understanding should be established. This could lead to higher achievement and attainment through well communicated shared goals for all pupils. Bronfenbrenner’s theory could be criticised in regard to the assumption that if strong relationships are not established that learners will have decreased outcomes. School A have a broad variety of strategies which they use to work towards disproving this criticism as they are taking a holistic approach to community working which could significantly reduce the chance of a greater gap in attainment for pupils (McLeod, 2023). 















The proposed community garden project has some main aims and objectives designed to enrich the pupils, school, and communities experience. In this section the writer will outline these aims and objectives while referring to the key literature used in the section above. 
Firstly, the proposed community garden would aim to deepen and enrich the school-community relationship. As discussed above school A is a community school, meaning its ethos should be based around strengthening this relationship with its community. The above section also discusses in depth the Estyn target that school A received which was to provide pupils with more outdoor learning opportunities. This proposed community garden could smoothly blend these two aims together, giving all individuals the access to more outdoor experiences whilst involving the community. By providing this opportunity the learners should have access to a broad, multisensory curriculum. This project also aims to instil the four purposes of the curriculum for Wales, creating opportunities to develop as healthy, confident individuals. This project would allow pupils to develop these attributes but also give the community opportunities to strive towards these goals too. 
There are also aims and objectives aimed at the community in this proposal. Firstly, the project aims to enrich the community giving individuals the access to a shared garden space that they can utilise for their own well-being. This ties into the key literature discussed above from the Well-being of Future Generations Act 2015 which aims to create a cohesive community, as this project would give the pupils, school, and community a shared space where individuals could interact and thrive together. Overall, the proposed community garden aims to blend the pupils, school, and community together, using a shared space for better well-being and holistic outcomes for all. This ties into the philosophy of school A ‘proud to be a community school, striving for success for all!’ (Pembroke Dock Community School, 2022). 

In this next section, the writer will discuss how the proposed community garden project would be implemented, identifying potential strengths and limitations. 
As mentioned previously, school A already runs a successful extra-curricular gardening club. This was a key factor considered when creating this project proposal as it gave it strength knowing that the concept was already a success within the school. Leading from this, school A also has adequate space available, which is ready in the sense that it is a flat, currently un-assigned space on the school field. This field is also accessible by steps or a ramp which upholds the expectations for all individuals, protecting them from discrimination as set out by the Equality Act (GOV.UK, 2013). The points discussed in this section so far could indicate that there is no issue in regard to the physical space and its accessibility when taking this project forward. 
Funding is also a key consideration when it comes to implementing any new project. As the space for this project is ready, the funds required would be significantly lower. School A could reach out to its community for donations in terms of equipment and their time. Some equipment could already be found at the school due to the current gardening club. Once equipment and resources have been secured, school A could advertise an open evening inviting the community to come onto school grounds to discuss the community garden. This would give pupils and the community an opportunity to discuss some shared goals for the space, giving every individual a voice in the matter which would adhere to the UNCRC ‘Article 13 (freedom of expression) every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within the law’ (UNICEF, 2017). It would also give the community a sense of belonging and potentially encourage them to be more involved with the implementation of the community garden. This meeting could provide the school and community with an action plan to transform the area into a community garden. 
Once the garden has been completed, the space could be used by pupils to strive towards the four purposes through cross curricular outdoor activities. 
The current gardening club has one afternoon well-being session per week, this session could now be held in the new community garden. This is beneficial as there is already a staff member who oversees this club meaning there will not be an immediate drain on staffing numbers. The gardening club could then invite members of the community into the shared space. This could be for maintenance sessions planting and general upkeep of the area or could be more learning inspired by hosting reading, mindfulness, or exploratory sessions in the garden alongside the community. 
There are some practical considerations that would need to be addressed for the community garden to be implemented smoothly. Some of these considerations have been addressed above. 
Firstly, having adequate and accessible space is a key consideration for this project. As discussed above, this is not a barrier to this project. Similarly, there is also a time slot in the school day, which is already used for a gardening club, so this is not a barrier to the project. The budget required for this project is minimal due to the space being ready to use and the gardening club already having some equipment and as discussed above school A could reach out to its community for any additional support needed. This would rely on the community being supportive of the project and willing to make any small donation required which could be a barrier. This project would also require more staff members once fully operational as there will be members of the community and pupils present. This could potentially become a barrier however a potential resolution to this could be that a class LSA could bring up small groups at a time to work with the garden club leader. The final barrier to be discussed here would also be the need for after school sessions.  transforming the space and holding meetings about the space would possibly need to be carried out after school hours. This would mean that staff would need to be willing to stay afterschool to oversee and support this. Transport could also pose a barrier in this situation as if pupils are staying after school but need transport home. 

















In this section the writer will outline how the impact of this project could be measured. The first strategy to measuring impact would simply consist of looking back at the aims and objectives for the project and finding examples of how these have been met. There are many ways that the pupils, school, and community could do this, some of which are outlined as the following. There would be frequent opportunities to discuss the progress of the community garden with pupils, staff, and the community. This discussion could typically happen informally throughout the garden sessions. The learners could come up with a series of questions that they could ask the members of the community who attend the garden. The learners could then use one of the sessions to go around talking to the community members present asking for their opinions, experiences, and potential improvements. From here, the pupils and school could hold a meeting to discuss their findings. This could provide pupils the opportunity to present their findings and discuss any improvements that were suggested. From this meeting the pupils could create a poster or flier displaying the strengths of the community garden which they could put up around the school grounds and the school could post it on their social media page. The pupils could also reach out to any local businesses that could help source extra equipment or resources if this was raised as an improvement. A paramount strategy to measure the impact of this project would be to look at the community engagement and attendance to the garden. It could also be expected that the pupils and members of the community involved with this project would demonstrate higher levels of mental health and well-being over the course of the sessions. 

The above points highlight some key strategies to measuring the impact of the proposed community garden. This next section will aim to critically evaluate these strategies to measuring impact and offer some solutions. Firstly, mainly qualitative data will be collected and used for measuring the impact of this project. This is due to the project being a well-being focus meaning that the data collected will be on experiences, thoughts, feelings, and observations. This is beneficial to this project as it removes the formality of measuring impact which could be beneficial to each individual’s mental health and well-being as there could be less pressure. However, a limitation to this strategy is that ‘the data gathered in qualitative research is highly subjective’ (Gaille, 2017). While this makes it difficult to measure the overall impact of this project it also encourages individuality and accessing the community garden for each individuals own personal goals.  
When measuring the impact of the community garden it is also important to remember that the project could need time to become successful and could present barriers that were not thought of at the time of planning (Team, 2022). 

As mentioned above, one of the key strategies to measure the impact of this project could be through verbal discussions with pupils and the community which could then be discussed and shared with the wider community. This could enable the project to excel as not only does it collect the opinions of those using the garden, but it also demonstrates to the community the good that the project is doing. It also may boost community engagement if individuals can see that the project is successful, they may be more inclined to get involved or help raise funds or donations (Diem, 2008). A limitation to this strategy could be that qualitative date is generally more difficult to demonstrate (Anderson, 2010). The writer acknowledges that this style of data could be difficult to demonstrate however by the pupils’ asking questions and recording individuals answers they could give an overview of the general opinions that current community garden users have. 
To conclude this section, the writer suggests that a mixture of data collecting methods, both qualitative through conversations and quantitative based on engagement and attendance could provide a greater scope of successfully met aims and objectives. 














In this section the writer will be giving full consideration to the community garden’s key strengths, weaknesses, opportunities, and threats. The points discussed can be found in a table in Appendix 1.
Firstly, as discussed in the strength’s column of appendix 1, school A has appropriate space for a community garden. This is a key strength to this project proposal as it significantly reduces the overall pressure of starting the project. Furthermore, transforming the current space into the community garden would build positive attributes in the learners such as teamwork and effective communication skills. These attributes would be strengthened through interactions with other pupils and members of the community throughout this process. (Amin, 2022). It is also suggested in appendix 1 that this community project provides strong and frequent opportunities for community links to be established, this could help reduce the effects of the attainment gap and raise educational aspirations and standards. (Iqbal, 2017).
Secondly, in the weaknesses section of appendix 1, it is suggested that some pupils may be less enthusiastic about losing some field space to a community garden. While this is a valid concern, school A have copious amounts of green space, leaving a more than adequate size field for sports etc. it is also essential to consider that being outdoors in the natural environment could be paramount to an individual’s mental health and well-being (Tebbs, 2022). Taking both of these aspects into consideration, the writer suggests that due to school A having a large green space and due to learners’ mental health and well-being being of paramount importance this would be an appropriate compromise to using the space in unison. The weaknesses section of appendix 1 also highlights the potential barrier of staff having a lack of expertise in creating and running an outdoor community garden. The writer would suggest that this is not a direct barrier to this group as a successful gardening club is already carried out in the school meaning that a staff member and group of children already have the skill set needed. This group could support other staff members, pupils, and members of the community. Building on this, some community volunteers may also have expertise in this area and may be able to offer helpful advice and guidance. It is also suggested that there are many strands and variations of outdoor learning, not all of which require additional expertise as some focus on simply being in the natural environment and exploratory learning. (Steph, 2018).  
As highlighted in appendix 1, opportunities this project could give individuals to support the school vision. As a community school, school A keeps the goals for all at the heart of everything it does. It is suggested that a school and community working together not only benefits individual pupils and families in need but also improves the school and its community outcomes. (Reuben, 2016). 
There are a few threats to this community garden project as outlined in appendix 1, issues surrounding budget have been covered previously in this assignment however it is essential to reiterate that the budget required for this project is significantly less than it has the potential to be. This is due to the space being ready to use at school A and some limited equipment already being secured by the school for their successful gardening club. With the community garden project being an outdoor proposal, it carries the risk of the weather posing as a potential threat. While health and safety will play a role in allowing the children into the community garden in wet weather, as long as there are no concerns from that aspect then it is suggested that being outdoors in all weather has several benefits to learners. It is suggested that being outdoors all year round builds confidence and self-esteem in learners. It is also suggested that learners will gain new skills being able to access the community garden all year round as they will need to adapt their strategies in order to carry out their tasks in other weather conditions. (Early years outdoors, 2022). 

To conclude, the benefits to a school-community garden project have been outlined and critically evaluated. The writer suggests that despite some potential barriers, overall, the project would be of great value to the pupils, school, and community. The project would not be delayed in starting due to the usual budget and available space barriers which makes it more convenient for all stakeholders involved. The benefits to including the community in this project are not only a school responsibility due to it being a community school but also would be of significant benefit to the start up and running of the community garden. After researching into school-community working the writer intends to make involving the community a priority in future practice. The writer also aims to utilise resources and community volunteers wherever appropriate going forward. The writer suggests that this project proposal links to two professional standards (QTS) in particular, involving partners in learning and cross curricular themes in learning. This proposal has demonstrated the benefits and realistic implementation of involving partners in learning to the writer. The community garden project also exhibits copious opportunities for cross curricular learning as discussed throughout this assignment.  
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Appendix. 

Appendix 1. 

	
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths

· The school has adequate and appropriate space available for a community garden. 
· The school currently hosts a small-scale gardening club that is successful and popular with staff, students, and families. 
· Strong and frequent community links. 



	Weaknesses

· Some pupils may not be enthusiastic about using some of the field space for a community garden. 
· Lack of staff expertise in gardening and renovating garden space. 





	EXTERNAL 
(Outside the school)
	Opportunities
· Strengthen school-community relationships. 
· Opportunity to support the school vision ‘my learning makes me proud of my community’. 

	Threats
· Budget for land renovation, materials & supplies. 
· Available staff for supervising garden time. 
· Weather permitting as outdoor activity. 
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