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Chapter 1: Introduction
 
1.1 [bookmark: _Ref177984557]Background
Due to the national transformation changes within the education system in Wales, which have been actively happening since 2013, the Welsh Government (2023) is calling for additional and robust scientific research focused on experience-based evidence to help with the future navigation of new and effective practical support and promotion of the wellbeing of secondary school teachers in Wales. The phenomenon of ‘wellbeing’ has been recognised worldwide and in recent years “mental health issues have been significantly exacerbated by the COVID-19 pandemic” (Durden-Myers et al., 2024, p. 2) across the nations. HWB Welsh Government (2020) stated that there currently exists a range of national policy contexts that focus on the promotion and support of wellbeing in Wales, however, “there have been some attempts at system-level changes. Schools in Wales are currently engaging in the process of curriculum reform, which seeks to provide a holistic approach to education that privileges health and wellbeing” (Evans et al., 2022, p. 931). Therefore, the Welsh Government (2021) is prioritising the phenomenon of ‘Wellbeing Support and Promotion in Professional Practice’ as a contemporary topic linked to a variety of national, international and local debates related to further development of global improvements of sustainability, inclusion and applicable strategies based on a number of modern international policies. 

Brown et al. (2023) highlighted and introduced the alarming scientific evidence, that from 641,840 teachers in the educational workforce in the United Kingdom (the UK) and Wales in 2021, over 60% of these professionals experienced some level of mental health issues or health conditions such as depression, anxiety, burnout or compassion fatigue, which have been directly linked to their teaching profession (WG, 2021). This scientific evidence and health data show the practical importance of further research and possible innovations within the promotion of wellbeing and mental health support in secondary teaching practice nationwide. Harding et al. (2019) and Ball (2021) agreed and pointed out the increasing pressure and complex risk factors affecting teachers at work, for example, long working hours, extensive workload and additional paperwork, lone-working, or performativity pressure and challenges related to social relationships between colleagues. 
Kidger et al. (2016) and Perryman and Calvert (2019) agreed that the ascending trend of depressive symptoms, poor mental health and lower wellbeing levels among secondary school teachers in the UK and Wales are issues that need more attention and prompt interventions. Swindell et al. (2023) highlighted the insufficient interventions that would target and challenge the early signs of practical negative factors in secondary school institutions, where there appeared to be well-covered support towards pupils and students, however, such support and promotion might not be well provided for the staff. Swindell et al. (2023) continued and pointed out that individuality, society and environment are three main factors that affect mental health and level of wellbeing, especially among higher education staff and teaching professionals.

[bookmark: _Ref177984816]Therefore, this small-scale study is designed as a preliminary exploration of the possible factors that affect secondary school practitioners in Swansea. This might assist in delivering experience-based evidence that can be used and further analysed to possibly broaden the understanding of individual experiences and the level of well-being among secondary school teachers situated in Swansea, South Wales. 


[bookmark: _Ref177985099]1.2 Study Rationale

[bookmark: _Ref177985111]Purpose of Research 
The purpose of this small-scale study is to fill the gap in experience-based evidence by providing qualitative data that capture and explore the experiences, understanding and recommendations given by the under-researched population of secondary school teachers in Swansea, Wales. This might help to address the current risk factors and new recommendations to enhance and navigate further support towards practical challenges, which has been highlighted by Ball (2021). The main purpose of this approach is to enhance the understanding of the contemporary debates of new and modern qualitative research data regarding the wellbeing in secondary school practice in Swansea, which has been suggested by Kidger et al. (2016) and the Welsh Government (2023). 

[bookmark: _Ref177984957]Research Questions 

The following two research questions went through a process of changes, reconsideration, amendments and re-wording during the whole creation of this study, to specifically target and capture the qualitative findings regarding the lived experience shared by the participants.
RQ1: ‘What is the reported understanding of possible factors affecting the wellbeing in teaching practice among secondary school teachers in Swansea’?
RQ2: ‘How effective is the current promotion of wellbeing and what are the recommendations of improvements suggested by the first-hand experience practitioners, in secondary schools in Swansea’?


Research Aims
The aims of this small-scale study are to:
Explore the existing gap in scientific evidence and academic research regarding the available support and promotion of wellbeing among secondary school teachers in Swansea
Explore and address the possible risk factors, practical issues and new challenges regarding the contemporary reforms related to the support and promotion of wellbeing in the education system in Wales
Offer insight into individual understanding of risk factors and further practical recommendations that emerged from the experience-based evidence reported by the participants






Research Objectives

The objectives of this study are set to:
Identify the key risk factors and themes of possible practical issues that affect the wellbeing of secondary school teachers in Swansea 
Provide a relevant contribution to the education system in Wales via a qualitative method design in the form of a case study via individual face-to-face interviews from a targeted population sample of secondary school teachers
Analyse the collected qualitative data and provide information to add to the current gap in scientific evidence-based research in Wales regarding support and promotion of wellbeing in secondary school teachers in Swansea

Conclusion of Chapter 1

This chapter provided a brief insight into the background context and purpose of the study, followed by the study rationale where the main aims, objectives and research questions of this preliminary small-scale study depicted the main direction of the whole project. To provide a deeper understanding of the chosen topic of this small-scale study, the full context and background will be critically examined within the next chapter where current empirical evidence and theoretical models will be discussed and compared.







[bookmark: _Ref176941153][bookmark: _Ref176940917]
[bookmark: _Ref178413595]Chapter 2: Literature Review 

Public Health Wales (2021) and Welsh Government (2023) underlined the attention given to the phenomenon of wellbeing in the past decade, on an international scale, although, the fact that wellbeing is an impalpable but quintessential topic and cannot be defined in one solid definition. In recent years it become evident that general wellbeing plays a significant role in human life no matter nationality, gender, age or individual condition, thus, Harding et al. (2019) and Evans et al. (2022) agreed that the meaning of wellbeing will be defined differently from person to person, however, from the psychological point of view, the quality of wellbeing depends on the physical, emotional and mental condition and level of happiness of individuals. Therefore, from the professional perspective, Long et al. (2023) highlighted the importance and inevitability of further supplementary promotion and support of wellbeing across professional practice in Wales, especially, within the education system. This has been the subject of a vast number of international debates regarding the systematic changes within the professional practice, especially within the healthcare, sociology, psychology and educational sectors.


Therefore the two research questions of this small-scale study have been navigated and motivated by the empirical findings from currently available studies which have discussed and highlighted a variety of contemporary issues related to the possible risk factors affecting the wellbeing and its support and promotion within the education system in Wales and the UK. The wellbeing agenda is a demanding and controversial topic across the world and the UK Government and Welsh Governments answered the demands with a number of their own specific policies and regulations. Therefore, said that there have been offered partial solutions within meso-funnel policies in the context of available agendas related to the new wellbeing and education reforms, where the two leading policies chosen for the purpose of this small-scale study were Whole-School Approach (WSA) and Wellbeing in Secondary Education (WISE), which will be referred further throughout this study.

2.1 Identified Gaps in Current Scientific Evidence

Based on the Welsh Government (2023) it was expected that the reform changes within the education curriculum in Wales will be followed by a vast number of practical challenges and limitations that will require further attention and prompt amendments once released. The possible practical issues related to the new reforms will require new interventions to ensure smooth implementation in everyday teaching practice. Therefore, based on the expectations, Long et al. (2023) within their study highlighted a gap in evidence-based interventions regarding wellbeing in schools and pointed out the limited guidance available for the smooth practical implementation of newly happening education reforms.

These reforms are closely linked to the New Curriculum for Wales 2023 legislation that is currently scheduled in Wales. Nonetheless, the guidance provided by the Welsh Government (2023) has been systematically criticised by Evans et al. (2022) due to the scope and sizable scale of the new reforms. Goldberg et al. (2019) and Hwb Welsh Government (2021) agreed that the gap in evidence-based interventions might have, locally, a negative effect on individual educational institutions and school settings in Wales. These negative effects can occur due to inadequate intervention guidance and limited support within individual school settings. Therefore, such limitations in reform guidance might prevent some local school settings, especially in rural or deprived areas, from more effective and efficient progress during the implementation of the new curriculum requirements into everyday practice (Thomas et al., 2023).

Durden-Myers et al. (2024) contribute to this debate with the conclusion of possible limitations regarding the practical implementation of the new curriculum agendas to teaching practice that the limitations “include staff capacity, time to plan sufficiently, changing mindsets, increased practitioner autonomy leading to uncertainty, and a lack of clarity over assessment data for accountability – potentially resulting in divergent practice between schools”(Durden-Myers et al., 2024, p.4).  Additionally, to broaden this debate there have been highlighted that schools require further support through a needs-led approach that will focus and target better resources, future collaborative events, and enhanced professional learning opportunities in everyday teaching practice (Gouëdard et al., 2020).
In this context, Public Health Wales (2021) and Long et al. (2023) agreed that the whole-school approach (WSA) is fundamentally important for the prompt delivery of contemporary evidence-based interventions across secondary school settings in Wales. The current debates regarding the WSA emphasise the necessity of further collaboration and coordination with the aim of achieving more sustained and positive changes and implementation of available wellbeing and mental health interventions in everyday teaching practice. This has been supported by Swindell et al. (2023) with strong recommendations to all educational institutions and organisations across the nation, to focus further on the four internal core elements related to the promotion of Learn, Live, Work, and Support within their teams. Such an approach can be beneficial to reorganise the structure of available strategies implemented by the WSA agendas. To broaden this debate “At European policy level, there has been great emphasis in recent years on achieving quality at work and on the importance of generating better jobs” (Edwards et al., 2009, p.19), which is directly linked to the main four core elements of Learn, Live, Work and Support that provide necessary guidance to organisations on how to effectively promote and support wellbeing of their employees. 


Concerning this, Thomas et al. (2023) prompted the necessity to extend beyond formal support and organisational responsibility to the continuous development of strategies related to the promotion and care of the wellbeing and mental health of all staff members within the school settings in Wales (HWBWG, 2021). Evans et al. (2022) coincide with the currently occurring lack of comprehensive and complex approaches to wellbeing in secondary education in the UK and Wales. Harding et al. (2019) concluded that the current individual-focused approach lacks evidence-based supportive data to prove or disprove its effectiveness in teaching practice. Therefore, the necessity of new and modern studies should turn their focus on these contemporary issues and provide further evidence to deliver more effective solutions regarding the strategies of implementation of wellbeing agendas in the secondary school system in Wales (WG, 2023). This motivated the chosen topic of this small-scale study and navigated its main approach.

2.2 Prevalence of Poor Wellbeing and Mental Health Issues in Secondary Schools in Wales

Based on the scientific evidence provided by Brown et al. (2023) introduced in section 1.1 , the increasing prevalence of poor wellbeing and mental health issues among secondary school teachers allowed the researcher of this small-scale study to scope her focus and gave directions to the creation of the two research questions stated in the 1.2 Study Rationale. The aims to explore what is the reported understanding of possible factors affecting wellbeing in teaching practice among secondary school teachers in Swansea, and to broaden the understanding of how effective is the current promotion of wellbeing and what are the recommendations for improvements suggested by the first-hand experience practitioners, in secondary schools in Swansea, have been motivated by the findings published by Evans et al. (2022). It has been reported that “schools’ wellbeing agenda was considered to historically be restricted to students, with staff expressing frustration at the lack of resources available to them “(Evans et al., 2022, p. 926). The report concluded that teachers are aware of their wellbeing and individual needs for support towards their mental health conditions, however, the institutional school support lacks active resources and help from professionals, that would offer sufficient counselling and support towards the teachers, within the workplace. These findings motivated and navigated the whole purpose of this study, intending to explore the risk factors and current available resources promoting and supporting the wellbeing of secondary school teachers in Swansea.

HWB Welsh Government (2021) highlighted the growing issue regarding the poor work-life balance and level of wellbeing among secondary school teachers in Wales in the past decade. This can have a further negative impact on the possible quality of the delivered curriculum, and adversely affect organisational and structural issues within individual schools in Wales. Long et al. (2023) and Thomas et al. (2023) pointed out the increasing practical issues related to ascending long-term illness among teachers and teaching professionals across Wales. If such issues are not well tackled, monitored and prevented it might lead, in the long term, to increased work absence, further shortage among teaching professionals and lack of school staff that might lead to the potential risk of insufficient delivery of the New Welsh Curriculum legislation that emerged from the current educational reforms in Wales (WG, 2023).
Bakker and Bal (2010) and Szabo and Jagodics (2024) identified a number of practical risk factors such as presenteeism, professional burnout, teacher-student relationships, and individual and family factors, that affect the level of wellbeing and mental health condition of individuals, which have a further negative impact on everyday teaching practice not only in Wales but worldwide as well. This complies with the current international debate regarding the issues “…when people feel low, anxious, or ill at ease, regardless of whether that distress springs from their work or from difficulties at home, their work is likely to be adversely affected” (Edwards et al., 2009, p.16). Harding et al. (2019) and Evans et al. (2022) agreed with the complex interrelated factors such as extensive workload, increased long working hours, loan-working, or pressure related to performativity and challenges related to social relationships among staff members (Ball, 2021). 

Swindell et al. (2023) added to this debate with an enhancing argument that there occur organisational issues often labelled as Extrinsic Factors. These factors are directly linked to the connection between teaching professionals and senior leaders, where frequently occur a lack of established support and further interventions promoting mental health support within educational institutions (HWBWG, 2021). Cassel (1976) linked these possible complex and interrelated factors to the Theory of Social Support, which has been highlighted by Evans et al. (2022) in their study, where have been noted that the relationship between professionals and senior management plays a crucial role and navigating the overall organisational dynamics. This has been highlighted by Edwards et al. (2009) as one of the main factors affecting the levels of wellbeing of professionals within their workplace. Smith and Barr (2008) and Long et al. (2023) agreed and concluded that further modern research should concern the problem-focus, emotion-focus and individual-supportive-strategy-interventions focus, related to the new Curriculum in Wales, with the aim to deliver functioning and effective practical interventions to the education system (HWBWG, 2020). 












Conclusion of Chapter 2

By building on existing literature, the main aim of this was to introduce the current gaps in the scientific evidence regarding the promotion and support of wellbeing in the secondary school practice in Wales and broaden the understanding of the increasing prevalence of poor wellbeing and mental health issues among secondary school teachers, not only in Wales but worldwide as well. By this, the researcher highlighted the main aspects of the chosen topic that motivated and navigated the main purpose of this study. The next chapter will provide a detailed overview of the methodology approaches and methods designs chosen for the purpose of this small-scale study.



















[bookmark: _Ref176941195][bookmark: _Ref176940940]Chapter 3: Methodology and Methods 

3.1 Research Design 

According to Collins (2010) and Wellington (2015), the correctly chosen philosophical and theoretical research design, ontology, epistemology, methodology, methods and paradigm will determine the acquired approach of this small-scale study. Cohen, Manion, and Morrison (2018) pointed out that by following the right methods and methodological approaches the researcher will be able to explore, analyse and interpret the obtained experiences, knowledge, assumptions, constructs, beliefs or values provided by the individual participants. Holmes (2020) agreed that, especially within education, psychology and sociology studies, the research philosophy constructs and models will navigate the right scientific approach to the planned research.

The proposed small-scale study has a person-centred nature with a direct focus on individual experiences and practical issues related to the education system, psychological constructs and sociological models linked to the promotion and support of wellbeing and mental health among secondary school teachers in Swansea. The chosen methods are based on the Qualitative research design that accommodated the face-to-face interviews as a qualitative data collection approach, which will be discussed in detail further within this chapter. Therefore, in accordance with Cohen, Manion and Morrison (2018) and Wellington (2015), the theoretical and philosophical frame will provide the researcher with the overall shape and approach towards her academic and scientific research. Ogden (2019) highlighted that fitting the research into a theoretical construct ensures that the small-scale study, as a whole project, follows one complex methodological concept. This will enable the researcher of this study to be focused, consistent, systematic and as objective as possible while approaching the research with her individual, professional and personal knowledge, understanding and viewpoint of the world (Wellington, 2015; Ogden, 2019).

3.1.1 Paradigm, Ontology and Epistemology

Said that the qualitative data obtained via face-to-face interviews were approached based on the research Philosophy Paradigm that adopted the Pragmatism research philosophy constructs (Creswell and Plano Clark, 2017). According to Holmes (2020), the pragmatism approach will allow the researcher of this small-scale study to integrate the multiple varieties of mixed questions during the planned interviews.  

This small-scale study was based on the Ontology principles related to Social Constructivism linked to the researcher’s personal belief in a Sociological Theory of Knowledge. As stated by Daniels (2008) and Holzman (2009), this theory is engrained in a constructed model by Vygotsky where the core idea is that human cognitive functions and reactions are the product of social interactions learnt through cultural, historical and environmental perceptions. Social constructivism allowed the researcher to reflect on her own belief that there are as many realities, points of view and truths as human beings on the planet. Often the constructivist ontology is applied within psychological, sociological and educational research, due to the study of human behaviour, experiences, beliefs and individual understanding. Therefore, the chosen ontological approach fits ideally to the purpose of this small-scale study (Cassel, 1976; Wellington, 2015).


The chosen Epistemology for the purpose of this study was based on the Interpretivist Approach that allows the researcher to be fully involved in qualitative data collection during the face-to-face interviews and interact with the participants accordingly. Bryman (2008) and Holmes (2020) pointed out that being part of the research enables the researcher to interpret the collected qualitative findings more precisely and in detail to capture the individual points of view of the participants. On the other hand, Cohen, Manion and Morrison (2018) pointed out that it has to be acknowledged that in such cases, where the researcher is actively involved in discussion with the participants, there occurs a strong influence of bias and subjectivity due to the researcher’s approach, knowledge and experience. 
Willing (2013), concluded that the research ontology, epistemology and methodology play a significant role in the identification of the right, correct and ethical positionality, appropriate methods and overall researcher’s approach to the small-scale study. Therefore, BERA (2018) and the BPS (2018) provided ethical guidance and frameworks to the researcher to ensure an ethically correct approach and conduct of the proposed small-scale study. This will be discussed in detail further within this chapter.  

3.1.2 Researcher’s Positionality and Reflexivity

The chosen Positionality and Reflexive approach of this study was linked to the principles of Interpretivist (Social) Constructivism which allow me as a researcher to be an active part of the research and interpret the individual experiences, statements and beliefs of the participants in great depth (Cassel, 1976; Willing, 2013). Based on Holmes (2020), social constructivism enables me to interpret the qualitative data explicitly as stated by the participants. However, this approach has been labelled as biased, subjective and influenced by individual experiences and statements, which means that the final results cannot be generalised (Cohen, Manion and Morrison, 2018). Nevertheless, Bryman (2008) concluded that even if biased, the experience-based evidence provided by the participants during the face-to-face interviews is valid, and valued and will enhance the current knowledge and understanding.
Collins (2010) pointed out the importance of Positionality and the Researcher’s Reflexivity which will navigate the whole process and concept of the proposed small-scale study and ensure the scientific and systematic focus. To justify and clarify the Social Constructivism approach chosen for the proposed study, the researcher is an experienced healthcare professional with 19 years of hands-on experience with bachelor's and master’s degrees in science with a major focus on healthcare, psychology and sociology. Therefore, there might occur a strong psychological, scientific and sociological influence, regarding the researcher’s profession (Wellington, 2015). As mentioned above, this can lead to my individual, subjective and biased approach, which will be limited, guided and regulated via positionality concepts and constructs, to detach from my individual influence regarding the collected qualitative data during the face-to-face interviews (Cohen, Manion and Morrison, 2018).
3.1.3 Theoretical framework

As stated throughout this chapter, Collins (2010) and Holmes (2020) highlighted that it is important to define the methodology of the qualitative data collection that will navigate the whole approach of this study. Therefore, for this purpose, I have chosen the philosophical framework of the Inductive Phenomenological Paradigm where the focus is on the small sample of participants and their individual experiences, understanding and statements regarding the possible risk factors identified within their secondary teaching practice in Swansea. Bryman (2008) and Biggam (2021) agreed and pointed out this theoretical approach as appropriate and well applicable during the face-to-face interviews as such paradigm perceives our world, environment and surroundings via subjective and individual social constructs that are often targeted during the research conducted within the psychological, sociological, societal and educational sectors (Cohen, Manion and Morrison, 2018). That is why the inductive phenomenological paradigm has been chosen and fits with the purpose and nature of this small-scale study where I wanted to explore the personal lived experience provided by secondary school teachers (Coolican, 2014).
3.2 Methodology

As mentioned previously, the proposed small-scale study will adopt the Qualitative research design, where the face-to-face interviews with individual participants will allow the researcher to collect a variety of information and data sufficient and meaningful to provide a partial or full answer to the two main research questions stated in section 1.2 Study Rationale  (Coolican, 2014). According to Bryman (2008) and Wellington (2015), this might help to capture, gather and explore the personal and individual experience-base evidence valuable for further data analysis. Creswell and Plano Clark (2018) suggested that the Qualitative method will be appropriate for this study which focuses on the wellbeing, personal experiences and opinions of the participants. Especially, when this study is based on the education sector in Wales and the wellbeing topic and related debates closely linked to the psychological, social and health issues. Bryman (2008) supported the face-to-face interviews as a good choice for any socio-education research focusing on the wellbeing of groups of people, in this case, secondary school teachers in the Swansea area.
3.2.1 Case Study

Cohen, Manion and Morrison (2018) suggested that case studies in research explore the contemporary phenomenon in the real-world context based on individual experience-based evidence provided by individuals, groups of people or organisations. To investigate and explore specific phenomena the case study allowed us to look in a deeper context of issues which has been broadly used within educational, psychological and sociological research. Therefore, a case study is an appropriate methodological design that will empower and navigate the main purpose of this proposed small-scale study. Evans et al. (2022) used nine case studies within their study which allowed them to provide an overview of a number of current interventions regarding wellbeing and mental health promotion and support across schools in England and Wales. Four of the case studies were designed as focused groups with nine peer supporters from the chosen intervention case study schools. These focused groups provided insight into the potential positive and negative aspects of the currently applied interventions within the school sample. Therefore, this study was based on the case study approach to explore the chosen phenomena in the right systematic and scientific way to provide a conclusion to the two research questions of this study (Biggam, 2021).

3.2.2 Sampling Method

According to suggestions by Coolican (2014) and Creswell and Plano Clark (2017), the participants required for the face-to-face interviews were recruited via a combination of Targeted and Convenience Purposive Sampling methods, which has been highlighted by Willing (2013) and Wellington (2015) as appropriate to the purpose of this small-scale study. This method allowed the researcher to be selective within the inclusion criteria of the chosen population sample (only secondary school teachers), and recruit locally in a specific area (only in Swansea, South Wales). It was expected to recruit 1 to 2 participants, however, due to the number of personal limitations and challenging issues of the researcher, only 1 participant has been recruited for the online face-to-face interview. However, as stated by Biggam (2021) this allowed the researcher to analyse the case study and the collected qualitative data with a greater and individual focus. 
3.3 Data Collection Tools and Process

This section will provide a brief insight into the data collection process and tools chosen for the purpose of this small-scale study. This section aims to critically reflect on the challenges and limitations that occurred during the application of the methodological tools and processes and how these have been approached and dealt with.

3.3.1 Recruitment Process

Navigated by suggestions from Cohen, Manion and Morrison (2018) and Bryman (2008) there has been created a “welcome pack” of initial documents necessary for the recruitment process of the potential participants (see Appendix B: Study Information sheet and Appendix C: Study Consent Form). Based on the guidance from BPS (2018), the researcher prepared a well-designed Information Sheet with necessary, transparent and clear information regarding the planned study, its nature, purpose and importance as well as with reassurance lines about data protection and data storage, anonymity, confidentiality and the process of data analysis (Creswell and Plano Clark, 2017). This invitation pack of information was sent via a welcome email to the 8 secondary school offices in Swansea, with polite requests to be distributed via their intranet email system. However, this was not successful, and no email was returned with an interest to participate. So, the researcher, based on the guidance of the purposive sampling approach, decided to go personally to one of the secondary schools in Swansea, where she has been working previously. With printed Information Sheets she approached two formal colleagues, from which one was interested and enthusiastic to participate in an online face-to-face interview via Teams app. 






3.3.2 Structured Face-to-Face Interview

Initially, the researcher was planning to focus on the interview questions with a semi-structured design which would allow her to have some flexibility and individual approach towards each participant. The semi-structured open-ended questions should be informed, motivated and partially navigated by a 9-item questionnaire modification of the original Professional Quality of Life (PROQoL) quantitative scale based on a 23-item questionnaire by Figley (1995) and Stamm (2005). This quantitative scale model stands as a theoretical guide and supportive tool to allow the researcher to capture and explore the levels of specific psychological, emotional, and mental factors contributing to Burnout, Compassion Fatigue and Compassion Satisfaction that affect the level and quality of wellbeing and mental health condition of individual professionals. It means, that the foundation of this scale navigated the researcher to formulate the right open-ended qualitative questions that will address and explore the relevant areas of the human emotional and mental state and individual experience of the participants on a scientific and systematic basis (Bryman, 2008). 

Unfortunately, due to several personal challenges and technical limitations, the researcher created a strongly structured design of the questions (see Appendix D: Sample of blank Interview Questionnaire), which was discovered during the online face-to-face interview, this will be discussed further in Chapter 5: Analysis and Discussion. Nevertheless, BPS (2018) and BPS (2021) highlighted that the semi-structured design of questions used for face-to-face interviews required serious consideration of possible ethical issues and risks to participants and the researcher, due to the sensitive, psychological and emotional nature of the study. This will be discussed further in this chapter. 



3.3.3 Data Analysis Process

This small-scale study has adopted the Interpretative Phenomenological Analysis (IPA) to navigate the data analysis process of the collected empirical qualitative data from the participants during the face-to-face interviews. Due to the subject-centred and person-centred nature of this study, the proposed IPA was identified as a suitable data analysis method for studying mental health, wellbeing and subjective factors such as experience, feelings, ideas and beliefs (Coolican, 2014). The IPA proposes some flexibility in a range of analytical procedures which will be valuable while exploring the experience-based evidence provided by the participants (Smith, Flowers and Larkin, 2009). 

The data analysis process comprised of firstly, the online face-to-face interview was recorded and the researcher made hand-written notes necessary for further data analysis. The recorded interview was transferred and transcribed into the researcher’s secured and password-protected computer file in digital transcript form, to ensure anonymity, confidentiality and data protection (Smith, Flowers and Larkin, 2009; BPS, 2018). However, during this stage, a few technical issues occurred, which will be discussed in Chapter 5: Analysis and Discussion.

Secondly, the digital interview transcript was analysed via identified and coded clusters of themes that were further compared and contrasted with the literature findings, which will be presented in the next Chapter 4: Findings and Themes (Smith, Flowers and Larkin, 2009). Bryman (2008) and Biggam (2021) highlighted the IPA as a suitable and beneficial methodology design in educational research in the UK. However, a limitation regarding IPA could be pointed to the lack of scientific evidence from current literature, using exclusively the IPA as a single data analysis approach in research practice (Ball, 2021). It means, that the IPA has often been used within mixed methods design studies and the qualitative findings are usually compared against the quantitative data, to support robust, complex and reliable findings (Coolican, 2014). 

Smith, Flowers and Larkin (2009) pointed out that the limitations related to IPA are often linked to the small sample size of a maximum of 10 participants and the occurring sample bias and subjectivity that makes it impossible to generalise the findings due to the lack of objectivity and representativeness (Swindell, 2023). However, the subject-centred and person-centred approach of the IPA might assist to explore and identify the individual experience-based evidence of the teaching practitioners in secondary schools in Swansea, Wales. This might enlighten and enhance the current evidence, knowledge and understanding of the chosen topic of the proposed study (Wellington, 2015).

3.4 Ethical Considerations

As mentioned throughout this document and in accordance with Bryman (2008) and Cohen, Manion and Morrison (2018), ethical consideration is one of the most important aspects of any academic or scientific research. The researcher of this small-scale study thought thoroughly about the variety of possible ethical issues that might arise during any stage of the planned study (BPS, 2018). Based on the suggestions by Wellington (2015), the researcher identified three main areas that require close attention while considering the ethical issues related to the possible risks to the participants, researcher, and university.

First, the risks to the participants were linked to psychological, social or physical harm due to the sensitive nature of the planned study, related to mental health, wellbeing, psychology and sociology (BERA, 2018; BPS, 2021). The researcher provided an extensive individual plan of the risk mitigations available within the Ethics Form of the proposed study (see Appendix A: Ethics Form – extract). According to The British Psychological Society (2018), the Ethics Form provides a detailed plan on how to mitigate the possible risks to the researcher, such as allegations while conducting interviews (linked to safeguarding); Accusations of fabrication or falsification of data, Concerns of coercion; and A confidentiality breach due to data being released accidentally. Third was the identified risk of Reputational Damage to the University, which can be caused by unethical behaviour or amoral activities that can damage the reputation and good name of the university (BERA, 2018). 

Nonetheless, according to The British Psychological Society (2018) and The British Educational Research Association (2018), to navigate the ethical considerations in research, there exist a number of supportive legal regulatory policies and documents that inform the research and help to address the specific research issues, that had been used during the ethical consideration process of this study. The approval of the Ethics Form for this small-scale study was granted during the summer of 2024, (see Appendix A: Ethics Form – extract).


Conclusion of Chapter 3

This chapter aimed to provide detailed and complex insight into the methodology approaches and methods design chosen for the navigation of this preliminary small-scale study. The methods designs were considered thoroughly and with aim to serve the best possible way in aim to explore the chosen topic. The next chapter will present the main qualitative findings and clusters of themes that have been analysed via IPA, with the aim of answering the two main research questions stated in the section 1.2 Study Rationale. 
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This chapter will provide a detailed overview of the main findings from the qualitative data obtained during the online face-to-face interview and provide the main six clusters of themes explored within this case study. The findings and themes were analysed via the IPA concept to achieve a more precise and detailed interpretation of the information provided by the participant in this study. 

4.1 Main Findings

Based on the 9-item questionnaire modification of the original Professional Quality of Life (PROQoL) by Stamm (2005) and The Work-Related Quality of Life scale (WRQoL) by Edwards et al. (2009) this small-scale study adopted a Six Factors Component scheme comprised of the following areas: General Wellbeing (GW), Work-Life Balance (WLB), Job-Career Satisfaction (JCS), Control at Work (CAW), Working Conditions (WC), Stress at Work (SAW). This Six Factors Component scheme navigated the questionnaire that has been created to identify and explore the key risk factors and related themes of possible practical issues and challenges that affect the wellbeing of secondary school teachers in Swansea. Table 1.1 shown below introduces the Six Factors Component scheme and the linked questions that provided the qualitative information from the participants.

The researcher identified that the main findings of this study were consistent with a number of findings presented in the Chapter 2: Literature Review, where a variety of key risk factors and practical issues were discussed. This section will critically reflect and compare the main findings from the Six Factors Component scheme and provide experience-based evidence which was analysed in the aim to answer the two main research questions.


[bookmark: _Ref178411651]Table 1.1 Six Factors Component Scheme – questionnaire 

	Factors Component
	Question 1
	Question 2

	General Wellbeing (GW)
	Do you think that if you feel better, you work better? If Yes, why so?
	How did you feel in general last 30 days? Can you tell what made you happy and why? Can you tell what made you feel bad and why?

	Work-Life Balance (WLB)
	How do you balance the family and work demands? Would you share please some examples of how you maintain your wellbeing in your free time?
	Have you been facing major challenges in your private life in the last 30 days? If so, I would appreciate it if you would like to share some details about your family situation. (Reassurance line about anonymity and confidentiality)

	Job-Career Satisfaction (JCS)
	Would you say that you are satisfied with the career opportunities available to you at the moment? Could you expand please on the current responsibilities at your workplace? 
	Can you share your ideas on where you see yourself in the next 3 years from now? Do you think your career will progress or are you happy as it is at the moment? (a component of fulfilment, self-esteem, sense of achievement)

	Control at Work (CAW)
	At your current workplace do feel like you have the opportunity to contribute to the process of decision-making and collaboration within your teams? Can you give examples of your contribution to your organisation in the past 30 days?
	Would you share please some of your strong emotions associated with your workplace in the past 30 days? Have you experienced negative or positive emotions regarding your workplace?

	Working Conditions (WC)
	How would you describe your work environment? 
	Is there anything you would improve or change within your work environment? Is there anything you would appreciate to be changed? Can you give examples of what as a team you are missing at your workplace?

	Stress at Work (SAW)
	Would you say that you have experienced excessive stress at work in the past 30 days? What went bad? Would you like to share some more details? 
	Could you think of some major stress factors emerging from your work? Could you name 5 main risk factors that affect you as a person within your workplace? Is there anything you would appreciate if changed or improved? What would make you feel better if is available at your workplace? 



Findings from the interview regarding the Factors Component of General Wellbeing (GW) showed that the participant strongly agreed with the theory that if you feel better, you work better, which has been supported by Edwards et al. (2009) in a number of their publications. The participant stated that in the last 30 days, she was feeling fine, however, the pressure related to her secondary school teaching practice was negatively affected by the cumulated paperwork and exams that were happening in the past 3 months. At the time of our online interview, she already started her summer holiday, and the amount of additional paperwork dropped significantly. This contributed to the debates from Harding et al. (2019) and Ball (2021) related to increasing pressure and complex risk factors that affect teachers at work.

Findings from the interview regarding the Factors Component of Work-Life Balance (WLB) showed that the participant appreciated that her balance between the family and work demands is manageable as she lives alone and does not face any major challenges. However, she pointed out that a number of her colleagues “are facing bad situations like one of my colleagues takes care of her husband who is cancer-patient and this can be tough, I can’t imagine to dealing with something like that, that puts pressure on one…”. To the question how the participant maintain her wellbeing she stated that “I’ve got a dog, she’s like my baby, I do enjoy long walks and my cuppa, really, ha-ha…”. These personal statements correspond with the suggestions by Bakker and Bal (2010) and Szabo and Jagodics (2024) who identified a number of practical risk factors such as presenteeism, professional burnout, teacher-student relationships, and individual and family factors, that affect the level of wellbeing and mental health condition of individuals, which have potentially a further negative impact on everyday teaching practice. 




Findings from the interview regarding the Factors Component of Job-Career Satisfaction (JCS) showed that the participant is quite satisfied with the career opportunities available to her now. The participant stated that her current responsibilities at your workplace “...are manageable and as you can expect for a teacher who is dealing with teenagers daily, you know, it can be exhausting at times, but satisfying, I do love my job, my colleagues are like a family, we do look after each other, you know…”. Regarding the ideas on where she sees herself in the next 3 years from now, the participant stated that “…oh, I’m so happy where I am at the moment, and really, I’m looking forward to my booked holidays this summer, I do not plan anything much for the future, really, ha-ha…”. This can be linked to the debates by Edwards et al. (2009) and Perryman and Calvert (2019) related to teachers’ retention, self-esteem and individual motivation to teach. 

The statements made by the participant supported the complex risk factors reported by Harding et al. (2019) and Ball (2021) related to performativity pressure and challenges related to social relationships between colleagues. This can be linked to the general perception indicating that colleagues are more likely to support each other due to a mutual understanding regarding similar emotions and shared stress factors within the workplace (Edwards et al., 2009). In this case study the participant proved how important it is to have good social relationships among colleagues, and how individual motivation, mental retention and self-esteem might positively affect the general wellbeing of the secondary teacher in practice (Evans et al., 2022).

Findings from the interview regarding the Factors Component of Control at Work (CAW) showed that the participant believes that she has fairly equal opportunity to contribute to the process of decision-making and collaboration among her colleagues, the participant stated that “…you know, after seven years at my workplace, you pretty much know everyone and you can tell how people work, our weekly meetings provide space to rise and issue and consult next steps…”. Regarding examples of strong emotional experiences in the last 30 days at the workplace, the participant stated “…you know, at the end of the school year there are so many emotional challenges going on, the students need you as a mentor, everyone is behind with their work, people are panicking and our job is to make sure that students are focusing on their progress, this can be hard sometimes…”. This statement made by the participant can be linked to the importance of further institutional focus on the four internal core elements related to the promotion of Learn, Live, Work, and Support within the secondary school teams, promoted by Swindell et al. (2023).

Findings from the interview regarding the Factors Component of Working Conditions (WC) showed that the participant is very satisfied with her work environment “…well from my own experience everything depends on people you work with, we are an incredible team and my colleagues are like my family, we rely on each other and our senior management is super supportive and open any discussion, so really, I would not change a thing…”, “…well it was not like that a couple of years ago, there were issues with staff and agency workers, you know, but really, our management look after us and the school environment improved a lot…”. This statement was very positive and honest. As suggested by Swindell et al. (2023) these statements made by the participant can be linked to the importance of further support and improvement of the three main organisational factors related to individuality, society and environment, that affect mental health and level of wellbeing, especially among higher education staff and teaching professionals. 

Findings from the interview regarding the Factors Component of Stress at Work (SAW) showed that the participant has experienced some stress at work in the past 30 days. The participant stated, “…well, yes, in the past couple of months it was manic, you know end of the school year is always hectic and you are happy it’s over, ha-ha…”. Regarding the questions about major stress factors emerging from the participant’s work, she stated that “…absolutely, the major stress factor is the paperwork far beyond our teaching practice, the amount of admin jobs that are delegated to us as teachers are horrendous, I appreciate it has to be done, but you know I don’t like paperwork, ha-ha,… and after a long day of teaching and spending time with my students, there is always something to do,… yes, we do use the computers for most of our teaching agendas but still, you really want to go home and have a cuppa after a long day,… not to look onto screen and thinking about the job that needs to be done…”. 
This statement corresponds with the suggestions made by Harding et al. (2019) and Evans et al. (2022) that further organisational interventions are needed regarding complex interrelated factors such as extensive workload. Swindell et al. (2023) highlighted the need for sufficient organisational interventions that would target and challenge the early signs of practical negative factors in secondary school institutions, for example, to tackle the extensive workload of unnecessary paperwork with the teaching practice.

4.2 Main Themes
Based on the qualitative findings from the interview, the following six clusters of themes aim to answer the two main research questions of this small-scale study.
Firstly, regarding RQ1: ‘What is the reported understanding of possible factors affecting the wellbeing in teaching practice among secondary school teachers in Swansea’? the cluster of themes were:
· Theme 1: Key Stress Factors within Individual Workplace
· Theme 2: Work-Life Balance / Maintaining Wellbeing in Free Time
· Theme 3: Impact of Individual Motivation, Retention and Self-esteem

Secondly, regarding RQ2: ‘How effective is the current promotion of wellbeing and what are the recommendations of improvements suggested by the first-hand experience practitioners, in secondary schools in Swansea’? the cluster of themes were:
· Theme 4: Practical Negative Factors in Secondary School Institutions
· Theme 5: Organisational Factors - Individuality, Society and Environment
· Theme 6: Impact of Performativity Pressure and Social Relationships Challenges among Colleagues

Conclusion of Chapter 4
This chapter aimed to provide a detailed overview of the main qualitative findings and the six clusters of themes that navigated the answers to the two main research questions. The next chapter will discuss how these findings and six themes relate to the Chapter 2: Literature Review, followed by a detailed critical reflection of the study process.
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This chapter aims to provide a discussion of the data analysis related to the qualitative findings reported by the participant during the online face-to-face interview. Further, this chapter will critically reflect on the study process and discuss the highlighted limitations and challenges that occurred during the whole building process of this case study.


[bookmark: _Ref178579219]5.1 Analysis of Findings and Themes

Considering the lived experience demonstrated by the participant it should be noted that this study was conducted in the Swansea, South Wales area only. As suggested by the Welsh Government (2023) this broadened and expanded the demographic aspect of the specific region which enhanced the currently limited evidence regarding the experience-based scientific research in Wales. Therefore, this case study provided supportive experience-based evidence that adds to the existing literature that focuses on the promotion and support of wellbeing among secondary school teachers in Wales.

Regarding Theme 1: Key Stress Factors within Individual Workplace, the findings analysed via Interpretative Phenomenological Analysis, presented within Chapter 4: Findings and Themes, provided a detailed overview of some key stress factors that might affect the secondary school teachers in Swansea. The findings highlighted the concern of increasing performativity pressure and additional complex stress factors due to the cumulated paperwork and approaching school exams at the end of the school year (Harding et al., 2019; Ball, 2021). It would be even better if this study recruited more than one participant, to compare the reported key stress factors, and broaden the understanding and complexity of the current practical challenges within secondary school practice in Swansea.


Regarding Theme 2: Work-Life Balance / Maintaining Wellbeing in Free Time, this study gave an insight into the individual approach to how the participant relaxes in her free time and what makes her happy. For example, long walks with her dog or just to enjoy a cup of tea in peace of a nice environment. It might seem vague, yet, significant for individuals. Each person appreciates different forms of taking care of their wellbeing, which is linked to the Sociological Theory of Knowledge. This corresponds with Vygotsky’s theory that promotes the social interactions learnt through cultural, historical and environmental experiences (Daniels, 2008; Holzman, 2009). 

Regarding Theme 3: Impact of Individual Motivation, Retention and Self-esteem, this study suggested that there is a direct link between job-career satisfaction and the level of wellbeing with an eminent impact on individual motivation to teach, which can differ among the individual mental retention and self-esteem of secondary teaching practitioners. In this case study the participant proved, that the idea of feeling better and working better plays a vital role in the secondary teaching practice in Wales (Edwards et al., 2009). This study explored the positive impact of good social relationships between colleagues proving the importance of how individual motivation, mental retention and healthy self-esteem might positively affect the general wellbeing of secondary teachers in practice (Evans et al., 2022).

Regarding Theme 4: Practical Negative Factors in Secondary School Institutions, in terms of reducing the negative factors within secondary education practice, it was evident that further development of effective interventions towards the four organisational elements of Learn, Live, Work, and Support is needed. The participant stated that her wellbeing is not affected by any significant emotional issues within her family, however, her colleagues are having rather difficult family situations, which have a direct impact on the level of their wellbeing which affects them at work as well. Therefore, this finding suggests that reducing some of the practical negative factors, such as the workload of unnecessary paperwork might have a positive impact on the individual wellbeing with the secondary teaching practice (Swindell et al., 2023). It would be interesting and beneficial for future research to carry out in-depth interviews with the teachers who currently facing some difficulties and hear from their lived experiences what are the major practical negative challenges that affect their wellbeing and professional practice as well.
Regarding Theme 5: Organisational Factors - Individuality, Society and Environment, it appeared obvious that these factors in general, play a major role in the promotion and support of wellbeing among secondary school teachers not only in Wales, but worldwide as well. The positive, supportive and “like a family” working environment positively impacts both individuals and the whole teams (Edwards et al., 2009). The participant was very excited and appreciated to be working in such a supportive environment. According to the statements made by the participant, it can be concluded that despite the rapidly changing working dynamic throughout the school year, continuously increasing demands on the secondary school teachers, often longer working hours, and possible job insecurity with demanding deadlines according to teaching schedules of new curriculum reforms, if the workplace environment is supportive and collaborative the negative employee satisfaction can be reduced or eliminated. This has been proved by the participant’s contribution towards the factor’s questions during the interview.

Regarding Theme 6: Impact of Performativity Pressure and Social Relationships Challenges among Colleagues, the qualitative data provided by the participant highlighted the possible negative impact of excessive pressure and unrealistic demands on secondary school teachers within their workplace. The workload pressure and excessive bureaucratic demands have a negative impact on the overall individual performativity of the teachers which can also negatively affect the social relationships among the teachers (Swindell et al., 2023). 












5.2 Critical Reflection of the Study Process 


During the whole process of this small-scale study, I have learnt several new skills, especially regarding the preparation and conduction of the face-to-face interviews, which I had some experience with prior to this small-scale study, however, this case study seemed to be more complex with a very narrowed focus that required a well-designed schedule of each stage of the project. During the creation process of this study, I was facing a vast number of personal and family issues that affected my time schedules regarding the planned interviews and an additional number of unexpected technical issues occurred due to a broken screen of my study laptop, which slowed down my writing process. Nevertheless, I was able to overcome these issues and challenges with slight delays in my project schedules. The challenges strengthened my time management skills, and study and work organisation skills and proved my positive stress resistance approach towards new and challenging situations. My determination to complete this small-scale study and to continue with my EDD studies empowered me to be resilient and open-minded to changes and new options.

As stated above, due to the technical limitations, instead of a semi-structured questionnaire that was planned initially for this study, accidentally I created a strongly structured design of the questions, which was discovered during the online face-to-face interview. This put me in challenging moments, where I was unable to well react to the participants' answers and it was rather difficult to delegate and steer the questionnaire back on track. However, I stayed calm and in a professional manner tried to successfully point the conversation back. Based on this experience a more appropriate and well-designed semi-structured design will be used in future, to avoid such uncomfortable situations during the face-to-face interviews.









Another technical issue occurred with the recorded interview that was transferred and transcribed into my secured and password-protected study laptop file in digital transcript form, to ensure anonymity, confidentiality and data protection (Smith, Flowers and Larkin, 2009; BPS, 2018). However, during this stage occurred a number of technical issues while transferring the digital interview transcript and some data were transferred with some minor errors, which required going back to the original interview record tracing the errors and manually adding the missing sentences. For several days I was unable to access the transferred data, however, these have been successfully retrieved and prepared to be analysed further.


Regarding the chosen Interpretative Phenomenological Analysis (IPA), during the data analysis process, I learnt and recognised that for this qualitative small-scale study, the IPA is appropriate, however, for my future planned EDD thesis I will choose A Hybrid Approach to Thematic Analysis (Smith, Flowers and Larkin, 2009). This is due to the fact, that in future I will use the mixed methods study design based on a deductive explicit theoretical framework based on pre-ordinate themes that emerged from this small-scale study and with deeper and more thorough engagement with available literature sources (Cohen, Manion and Morrison, 2018).


Lastly, it should be highlighted that this case study was based on a single participant’s contribution. which enables me to analyse in great depth the obtained qualitative data and provide new valid and valuable experience-based evidence based on the shared lived experience by the participant with the aim to add to the current existing literature (Smith, Flowers and Larkin, 2009). Nevertheless, having recruited two participants this case study would compare a variation of reported practical risk factors and possibly different points of view on the possible issues related to the promotion and support of wellbeing among secondary schools in Swansea. 



For my future planned EDD thesis, the mixed methods design will analyse qualitative data from face-to-face interviews with approximately 4 to 8 participants, and the online questionnaire will collect quantitative data from approximately 200 anonymous online participants. Such a study will provide a wide range of scientific data that can be further analysed, compared and interpreted in great depth to ensure more robust, reliable mixed data which could be partially generalized within the demographic area of Swansea, South Wales (Bryman, 2008).


Conclusion of Chapter 5

This chapter discussed in depth the six main key themes that emerged and have been analysed via IPA based on the qualitative findings reported by the participant during the online face-to-face interview. This chapter provided a critical reflection on the study process and discussed the highlighted limitations and challenges that occurred during the whole building process of this case study. The introduced plans for the future EDD thesis justified and acknowledged some of the limitations regarding the chosen methods for this preliminary small-scale case study.
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6.1 Conclusions of Research Questions

Regarding RQ1: ‘What is the reported understanding of possible factors affecting the wellbeing in teaching practice among secondary school teachers in Swansea’? the findings and first three Themes provided a partial answer to the question. The participant shared her understanding of the factors that affect her and her colleagues within their secondary teaching practice. This case study highlighted the key stress factors related to the teaching practice such as excessive workload and extensive paperwork beyond the teaching profession, the responsibility pressure related to mentoring and individual support towards students, the constantly changing dynamics of the teaching approach during each stage of the school year, and possible family factors that might impact the life-work balance and individual wellbeing of secondary teachers. The findings showed that the secondary school teachers understand the risk factors within their profession and the positive social relationships and supportive work environment have a major impact on the wellbeing of the teaching professionals.

Unfortunately, due to the single participant in this study, the qualitative data were limited to the subjective and biased views and the structured questionnaire made it impossible to extract more specific information regarding the full range of the possible risk factors that affect the secondary school teachers in Swansea. Therefore, the main recommendation for future research would be to recruit more participants to broaden the qualitative input with the aim to add to the current scientific experience-based evidence and provide a range of individual lived experiences shared by the participants.


Regarding RQ2: ‘How effective is the current promotion of wellbeing and what are the recommendations of improvements suggested by the first-hand experience practitioners, in secondary schools in Swansea’? the qualitative findings provided satisfactory answers to this question. As stated by the participant, the current wellbeing promotion within her workplace seemed to be effective, which has been supported by her positive comments regarding her work satisfaction, work experience, supportive approach by the school management and good social relationships with her colleagues. It seemed that within her organisation the elements of Learn, Live, Work and Support are promoted and supported successfully. The participant answered fully the questions about recommendations and possible further improvements suggesting that her workplace would welcome the continuous reductions of the practical negative factors linked to the workload of unnecessary paperwork which would positively impact the individual wellbeing among her teams. 

Further, the question of current wellbeing promotion among the secondary teaching practitioners was answered in terms of individual lived experience as the participant shared that, if the workplace environment is supportive and collaborative the negative employee satisfaction can be reduced or eliminated. This case study depicted the wellbeing promotion in the form of a supportive and “like a family” working environment that has a further positive impact on the individual teachers' perceptions of their workplace. Therefore, notwithstanding the rapidly changing working dynamic throughout the school year, continuously increasing demands on the secondary school teachers, often longer working hours, and possible job insecurity with demanding deadlines, as stated in the section 5.1 Analysis of Findings and Themes, the overall wellbeing promotion, supportive environment and approachable school management make a difference in the secondary teaching practice not only in Wales, but worldwide as well.



6.2 Limitations and Recommendations

As with any research even from this preliminary small-scale study, a number of limitations occurred during different stages of the whole process (Biggam, 2021). As stated throughout this case study, the variety of possible practical, personal and technical limitations and challenging situations required serious attention, consideration and elimination of these issues. 

First, the practical limitations of this study were highlighted and linked to the strongly structured interview questions that limited the researcher in ways that she found rather difficult to steer the direction of the interview, which led to unnecessary and broad talks not quite related to the purpose of the research questions. This practical challenge affected negatively the amount of relevant qualitative information obtained from the single participant. 

The next practical limitation was linked to the chosen data analysis design, as the IPA was applicable for the purpose of this study, however, the Thematic Analysis might serve better due to the obtained limited qualitative findings, which have been discovered once in the process of IPA. For the future EDD thesis, will be applied the approach of Hybrid Thematic Analysis to be able to analyse and interpret the qualitative findings more precisely. The last highlighted practical limitation was linked to the fact, that this case study was based on single participant contribution, which provided valuable and significant information, however, more participants might have supplied a broadened range of lived experiences which might have enhanced the experience-based evidence regarding the possible risk factors related to the promotion and support of wellbeing among secondary school teachers in Wales. 





However, to conclude the main aims of this study explore the existing gap in scientific evidence and academic research regarding the available support and promotion of wellbeing among secondary school teachers in Swansea; to explore and address the possible risk factors, practical issues and new challenges regarding the contemporary reforms related to the support and promotion of wellbeing in the education system in Wales; and to 
offer insight into individual understanding of risk factors and further practical recommendations that emerged from the experience-based evidence reported by the participants, were satisfactorily achieved.


To conclude the personal and technical limitations that emerged during the process of this study, as mentioned in the previous chapter, the unexpected challenges regarding family issues affected the researcher personally. This caused slight delays and disruptions in the designed schedule of this preliminary small-scale study. The technical issues affected the speedy process of the writing stage of this study and the researcher learnt how to reduce and eliminate such issues in future by using the right IT appliances, programs, and apps. The researcher learnt how to properly back up her documents and files to avoid such stressful situations in future.


Finally, the main recommendations towards the research practice and conduction of any future research would be to choose wisely the right study design and methodological approaches to be able to eliminate and possibly avoid the limitations stated above. The recommendations towards future research are to use a wider scale of available scientific literature, to better interpret the information from contemporary and new sources to effectively build on the existing literature to provide a broader and wider overview regarding the literature review chapter. Lastly, the recommendations towards the researchers would be the advice based on a personal experience that emerged from the conduction of this study, to follow the right literature source, apply all suggested recommendations from authors regarding the methodological approach and be clear with the design of the chosen methods, to be able to effectively and efficiently approach and complete any future proposed study.
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