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Part One-
Traditional Story Telling - Traditional story.mov
Digital Story Telling-  Digital story.mov

Part Two-
The Curriculum for Wales (n.d) emphasises the importance of developing children's listening and speaking skills as a step for learning to read. Sharing stories with children in Early Years can support their language development, expand their vocabulary and encourage enjoyment of reading. The curriculum also recognises that the words in stories can spark children's imagination and creativity. When adults read stories to children, it provides them with opportunities to listen, ask questions, discuss what is happening, and this develops their own ideas in their play through imaginative play.  
Jeong et al (2022) found that Vygotsky's sociocultural theory is believed that all children learn through social interaction. This is learnt through adults and more knowledgeable individual that is supporting a child. For example, when an adult reads a story out loud, they can support children's language development by introducing new vocabulary, extending their language by asking questions and encouraging children to discuss and join in. Murphy, (2022) links to Vygotsky's concept of the Zone of Proximal Development (ZPD), as children understand and can re share the story with adult support before they can do it independently. Therefore, adults telling a story provides opportunities for adults to structure and provide support towards children's learning, which supports their communication and language skills and development.
This assignment will explore benefits of traditional storytelling and digital storytelling and how these impact children as well as reflecting on the recordings of both. Linking in theorists and research.
Praise
During the traditional and digital stories, it is seen that praise is given towards the children. This made the children interested and made them feel confident to independently discuss ideas and answer the questions that were asked to extend their knowledge. However, it can be seen that the storyteller did not use as much praise in the digital story as there was a screen which is the other way from the children where's when reading the traditional story, they were always facing the direction of the children.
Skinner (1953) explains that behaviour can be shaped by its consequences through operant conditioning. This theory links to praise because it generally acts as positive reinforcement as it is likely that the behaviour would be repeated. For example, when a practitioner praises a child if they are being kind or when good behaviour is shown. It is likely that, that child and other children listening and watching will repeat it and copy this behaviour. However, praise is only viewed as positive reinforcement if it positively affects the behaviour. Welsh Government (n.d.) supports Skinner's argument that responses can influence behaviour. For example, when a parent praises a child for sharing or following instructions, the praise may act as positive reinforcement and it increases the likelihood that the child will repeat the behaviour. Therefore, praising provides a practical example of how positive responses can be used to encourage positive behaviour in childhood. Race Equality Foundation (2024) shows that rather than praise benefitting children's outcomes positively. Praising supports a child ensuring they feel valued and capable, which further motivates them to continue trying when overcoming difficult challenges. This includes the challenges of reading and writing skills. Department for Education (n.d.) explains the importance of immediate and specific praise, as this helps children understand exactly what they have done well and supports their positive behaviours. By ensuring that praise is a consistent part of everyday interactions, practitioners can create a supportive environment that promotes children's emotional wellbeing and confidence. This ensures that children have a positive attitude towards their development and learning. Praise should be also precise so that children know what they have done well and understand what efforts and progress they should continue to demonstrate. During the stories, is it seen that when the storyteller asked questions regarding what animal that can be seen in the book, when the child said the correct answer, the storyteller was praising them and boosting their confidence.

Actions and Gestures
During the stories the storyteller used a range of different actions and gestures to tell the stories including acting out the animals. The storyteller feels like using these actions and gestures kept the children engaged throughout the whole story and helped them remember the animals by demonstrating the noises as well as each action.
Medlicott (2018) explains that telling a story should be expressive, engaging and interactive process rather than just reading words from each page. By using gestures, actions and expressive language/tones, practitioners can grab children's interests and ensure they understand each word in the story. This increased engagement can support children's language development and vocabulary skills, which are important steps for reading as they grow older. According to Bruner (1983), adults play an important role in supporting children's learning through guided interaction using gestures and expressions through body language. Therefore, the use of these during telling a story is a form of support steps that enhances children's understanding of language. According to Speech and Language UK (n.d), visual supports are resources that help communication and understanding using picture, objects, gestures and signs. They are particularly beneficial because when children listen to information, they do not absorb it and remember it as easily, whereas visual information is available for children to process at their own pace. By using gestures and actions it makes it a fun and exciting way to process the information and therefore they are more likely to remember it by the action. During the stories, you can see the storyteller using noises and actions for each animal. The storyteller would demonstrate it and then the children were invited to join it with the storyteller or together as a group after to repeat it. During the story the children would make the animal noises, this means that the children were processing the information visually. Hutauruk et al (2025) supports this as visual supports can support children's ability to communicate their needs and understand what is going to happen next and prepare for changes in activities or their daily routines. However, visual supports do not stop children from learning to talk. Instead, they help reduce any frustration and make communicating easier. 
During the stories, the storyteller interacts with the children and asks them many questions when reading the book. Ensuring they had enough time to process the question and then to answer the question even when the children got the answer incorrect the storyteller gave the enough time to give another answer. The children all enjoyed answering the questions and getting involved. The storyteller could tell that the older children aged 3 were confident and the younger children aged 2 copied them and became confident by copying from the older children to join in. 

Asking questions

Asking questions during telling stories supports children's engagement with the books. The National Literacy Trust (n.d.) states that children benefit from practitioners asking and answering questions as they listen and start to understand books being read to them, as this helps to encourage discussions that furthers their understanding. If practitioners ask children questions it will enable children to share ideas, make predictions and think about what happens in the story and what it means. Furthermore, Department for Education (n.d.) highlights the importance of discussing stories and questioning the children as it provides them with opportunities to engage actively with the story and develop understanding. As well as further their confidence and ensuring their voice is heard. This supports the United Nations (1989) article 12.

Piaget (1952) believed that children build on their knowledge through interaction with their environment. During telling a story, asking questions encourages children to think, make predictions and to think about what events happen in the story. For example, questions such as "What does this animal do?" encourage children to process the question and the information they already know and develop their understanding. This supports their cognitive development by helping the children build from the knowledge they already have. However, Vygotsky (1978) viewed children's learning differently, as he argued that cognitive development is benefitted through social interaction with the more knowledgeable others. While Piaget showed the importance of children learning through self-directed learning, Vygotsky believed that adults can support children's learning through stages. During story reading, practitioners can ask open-ended questions and provide guidance and visual aids to help children understand information that they may not be able to grasp it independently. Therefore, questioning can be viewed to promote children thinking individually as said by Piaget, but as a social method that supports children's learning through guided adult and peer interaction. Although both theorists recognise the importance of learning, Piaget focused on children's independency of gathering and processing that knowledge, whereas Vygotsky emphasised having that adult support and social interaction in extending the children's understanding.

The Department for Education (2026) emphasises that children learn language more effectively through play, having conversation, reading stories independently as well as being read too, song time, and having meaningful interactions with adults. Creating a language-rich environment and using strategies such as adult-led play and supporting children's responses helps to develop their vocabulary, communication skills, and as they grow older their literacy skills. The guidance highlights that language development in the early years is a key stage of educational success, as strong communication skills provide the steps for reading, writing and social interaction. Department for Education (2026) shows the importance of giving children meaningful opportunities to talk, listen, ask questions, and express their ideas, while practitioners support every child's needs with their learning through sensitive questioning, demonstrating language, and allowing children the time to process and answer the questions. Tahir and Jones (n.d.) argue that a language-rich environment should include both physical and visual resources and positive adult interactions. They suggest that open-ended resources, print outs, and providing calming and quiet reading spaces to encourage children to engage in meaningful conversations independently as well as with their peers and providing a safe space for children to build confidence in communicating. They also highlight the importance of adults listening to the children to have an idea of their interests of each day and responding and planning accordingly. As it is likely if the children want to proceed with a topic they will engage in this more and this will give them the confidence to ask questions and expand on their vocabulary.
Comparing the two recordings, I noticed that the digital story on the iPad and the traditional storybook supported communication and language in different ways. During the digital story, the children appeared engaged by the interactive features of the animal animations. This helped to maintain attention and encouraged the children to join in and make those animal noises throughout the story. The children were eager to comment on what they could see which created opportunities for communication with their peers. However, the storyteller felt there was not as much adult communication with the children as the iPad was not facing the children and therefore the storyteller kept Turing their head instead of looking at the children. This is seen as creating less opportunities to make conversation. Another disadvantage is that the storyteller felt the pace was dependent on waiting for the screen to change page, which meant the story did not flow as nicely.
On the other hand, the traditional storybook reading provided more opportunities for child-led and adult-led conversation. With fewer visual and interactive distractions, the focus remained on the story, discussion and the storyteller. This encouraged the time for the children to make predictions, answer questions, and talk more about the animals in the story as well as giving them opportunities to add on from what their peers have said. The storyteller found that they were able to extend the children's language more naturally.
Reflecting on both experiences, the storyteller believe that each approach has equal strengths. The digital story was particularly effective for capturing interest and motivating participation, while the traditional storybook appeared to promote more verbal conversations and deeper discussions. Both story versions highlighted the importance of the storyteller's role in supporting language development, as the quality of questioning, listening, and response was more meaningful than the format of the story itself. 
In conclusion, supporting children's communication and language development requires adults to create engaging and responsive learning experiences. The use of praise helps to build children's confidence and encourages them to join in conversations and express their ideas within a safe space. Including actions and props into storytelling can make language more meaningful and accessible, helping children to understand at their own pace. Additionally, asking questions allows children to think, develop their understanding, and extend their language skills through those conversations both with their peers and adults. Creating a language-rich environment supports communication by providing children with regular opportunities. Reflecting on both the digital and traditional storytelling experiences has highlighted that adult interaction plays a crucial role in promoting children's language development, confidence, and engagement.
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