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Abstract
Practitioner research has a specific role to play in the development of the coherent and robust body of knowledge required to underpin coaching as a professional practice. This research, produced by scholar practitioners, is highly ‘situated’ within the practice environment and at its best leads to the creation of new knowledge as well as the evaluation within practice of existing models and theories. In essence the scholar practitioner role is identified within the applied professions as being both translator and innovator at the intersection of practice and theory. Recent studies have identified practitioner research as a source of both satisfaction and excitement to practitioners promoting the highest standards of practice for clients. To date, however, there is little literature concerned with the competencies required of practitioner researchers generally and none within coaching. Clearly this does restrict the evidence base for professional development in this area and the provision of resources to support this valuable activity. This study seeks to engage in an initial exploration of these competencies through the consideration of a small case study and the use of grounded theory for data collection and analysis. 

The case is a community of practitioners brought together to undertake practitioner research as part of the Rainbow Convention, a coaching conference held in Cape Town in May 2011. The community was unusual as all the self selected practitioners were trained in action learning and research methodologies and overseen by research supervisors but were not required to undertake a university course nor complete a research degree. This allowed the competencies required to undertake practitioner research to be considered in isolation from the competencies required to undertake academic study. 
The themes and categories of competency that emerged from the analysis of two focus groups and one interview involving a total of seven practitioners were then compared with those developed from a review of the frameworks used for professional researchers. The similarities between the frameworks identify the real challenge of practitioner research in terms of range of effort and skills required to achieve robust and valid knowledge of interest to the profession. The differences reflect the ‘situatedness’ of practitioner researchers and the constraints and opportunities there are to research within practice.
1. Introduction 
In 2009 a group of South African coaches undertook to host the Global Coaching Community Convention in Cape Town in 2010-11. Enthused by the opportunity to bring an international coaching conference to Africa the steering group specifically wanted to provide a showcase for African culture and coaching practice. As part of the design process they carried out an appreciative enquiry (Calpepper) across their country to identify what South African coaches wanted from such a convention and how this could be delivered. This consultation was undertaken through the good offices of the South African Coaching Professional Association: COMENSA (xx). The result formed the basis of an unconventional conference vision: 
· marginalised sectors within South African society should benefit from coaching as a result of the Convention,

· practitioner research should enable the achievements of this coaching to be shared with the rest of the coaching community, 

· the worldwide body of knowledge of coaching should be expanded as a result. 

Bringing such a vision to fruition took a further two years and involved a significant unpaid effort from a number of coaches and COMENSA members. The authors of this paper were two of those involved in the development and subsequent support of the practitioner researchers who volunteered for this work. The research we report here is a small case study looking at the experience of these practitioner researchers throughout their training and research activity. 
The Convention design provided an almost a unique opportunity to study the development of practitioner researchers without the simultaneous necessity of passing a research degree. Thus their leaning journey, developmental requirements and experience could be explored without the added, and potentially, obscuring influence of fulfilling academic requirements unrelated to the conduct of research. Later in this work we will explore the concept of practitioner researchers in more detail but suffice here to say that there is little in the literature to draw upon as best practice or evidence to support the development of practitioner researchers. The scientist –practitioner model of psychology Lane & Corrie, 2005()
 is perhaps closest in function and is itself well referenced but in general the discussion of this model concentrates on the practitioner as an informed and critical user of research rather than a producer of new knowledge. The separation of research from practice has contributed to internal discord within other professions, with a significant impact on research sponsorship from major stakeholders (Fillery-Travis and Passmore, 2011).  We will show that the practitioner researcher has the potential to play a significant role in bridging the gap between research and practice (xxxx) acting as translator and interpreter to both practitioners and researcher communities. It is argued that development of practitioner researchers is of benefit to the development of the body of coaching knowledge and its rigorous application within practice. The results of this research project are intended to encourage coaches to conduct research within their practice, thus keeping the dialogue going between research and practice in coaching.  This would support the growth of the coaching body of knowledge, a critical factor in the development of coaching as an emerging discipline (Grant and Cavanagh, 2006:241) with its’ own knowledge base, rather than drawing on other disciplines, which is the current situation (Fillery-Travis and Passmore, 2011).  

Within this report we are particularly concerned with a grounded theory study undertaken to discover the competencies required by these practitioners to undertake research into their own practice. The research design was restricted by the availability of these participants particularly as the work was done pro bono and without financial support of any kind and so an abbreviated version of grounded theory is used. The intention of the research is to inform the creation of a practitioner research framework for coaches, so that those who wish to conduct practitioner research are adequately informed, supported and prepared for the process.  Such a framework does not currently exist, and would be a valuable contribution to encourage the generation of knowledge in the professionalization of coaching.  

Within this paper we will first discuss the position of the practitioner researcher as an actor in the development of coaching knowledge, bridging the theory-practice divide and the specific characteristics of research undertaken in practice. The research activity and the results obtained from this study are detailed before finally comparing the competencies identifies by practitioners research with those obtained from other studies for academic researchers.
2. The development of the body of coaching knowledge
The academic literature explicitly dealing with coaching has increased dramatically over the last fifteen years (Grant & Cavanagh, 2004()
 and throughout there has been a call for empirical evidence of the efficacy of coaching (Grant and Cavanagh 2007). This call has become more persistent and has become part of the vision of the Institute of Coaching (xx) . 
The perception of a deficit in the literature in regard to empirical poof or return on investment was perhaps first identified within the seminal review of Kampa Kokesch, S., & Anderson 2001()
. This highlighted some real limitations in the research methods used in the relatively few studies published at that time. Inadequate sample sizes, poor designs and studies where the claims made were not fully supported by the data were common. It has previously identified that such limitations are to be expected of a developing literature (Passmore & Fillery-Travis 2011). As a new area evolves it passes through several phases prior to maturation. Initially it tends to focus on defining what it is concerned with; a process of exploration and sharing of the phenomena and what is experienced by practitioners. After the exploration phase, attention shifts to theory, methods and measures. Researchers seek to develop and test new interventions, products or protocols. The initial part of this phase is often marked with case studies and small qualitative research. This gradually shifts towards theory building and random control trail studies with large sample sizes, and finally to meta analysis. A third phase is characterised by concern with exceptions and variance to the theories. Each phase requires different methodologies and instruments. Taking the high level view we would expect to see a shift from exploration through survey and case studies to theory development using grounded theory and similar qualitative techniques to quantitative studies using random control trails and ultimately to meta-analysis studies. 
The development of a body of literature should not be primarily critiqued through the choice of methodology or instrument as long as the overall design and conduct of the research is of a high standard and appropriate to question being asked. It is the evolution of the quality of the questions that are being asked that indicate the maturity of the developing knowledge base and hence the appropriateness of the research undertaken. The symbiotic roles played by practitioners and academics in the evolution of such a literature or body of knowledge (Anderson, Herriot, & Hodgkinson, 2001()
 are now considered but it is of note that their potential benefit is rarely fully realised even within applied professions. Ruona & Gilley, 2009()
. 
3. Academic –practitioner divide

In other disciplines the academic can be identified as being positioned as external to the world of practice and asking questions concerned with the generalisability of the knowledge created through research that addresses fundamental aspects of theory. They will potentially have access to the resources and funding sources to facilitate the larger scale research projects required to address such issues. In contrast the practitioner is an ‘insider’ researcher, witness and participant in the full complexity of organisational/practice life (Costley, Gibbs 2011). Questions arising for them as researchers will often be highly context specific within a focus on the individual as actor in the performance of the practice. 
Clearly the perceptions of each are highly complimentary and a dialogue between them could be considered as providing a richer picture of practice and its underpinnings. Such ideas are encompased in the Mode 2 knowledge production (Gibbonsxx) where the user of knowledge and evidence is seen as a legitimate partner in the production of it. Knowledge transfer can no longer simply encompass the one-way flow from university to practitioner – it must be two way (xxx)! This is easy enough to write but the 145 million hits on Google returned for the search term ‘academic practitioner divide’ is perhaps a measure of the persistence of the divide between two parts of the disciplinary/professional community Anderson, et al., 2001()
. There are, of course, voices from both sides of the divide that see the inclusion of practitioner perspectives as detrimental to the robustness of the research; specifically through the use of practitioner research approaches. But practitioners do not always see rigorous methodologies as relevant or helpful to them (Van de Ven, 2007). This rigor- relevance dilemma is at the heart of work based learning approaches to enquiry and has been part of the ongoing exploration of practitioner methodologies (Costley, Gibbs xxx2011).

At the heart of the issue are the differences in the values and ideologies of the very separate communities of researchers and practitioners which get in the way of communication and exploitation (xx). Not only are there issues of focus, mode of enquiry or timescale and resources there is also a distinct difference between the questions academics ask and the problems and questions that practitioners face (Jarzabkowski, Mohrman and Scherer, 2010). It is such considerations that have led to the call for a relational scholarship of integration (Boyer 1990, Bartunek, 2007). Within such a scholarship the complimentarily of the knowledge base of both communities can be explored by fostering positive mutual relationships (Dutton and Dukerich, 2006).
‘Academics need to enter into and understand practitioners’ worlds and model of knowing as well as appreciating the complexities of practitioner’s experience and knowledge’(Bartunel and Trullen 2007)

Phillips (1993) warned that as long as science is narrowly defined, researchers will 
“tend to confine themselves to a limited class of problems, using research approaches that are not well suited to the examination of actual practice problems and the uncertain contexts of practice” (p. 29). 
In coaching that separation is less pronounced with many coaching academics having a coaching practice and leading to the rather tongue-in-cheek description as a ‘pracademic’ (Grant()
. Similarly the development of practice ahead of research evidence has thrown many practitioners into the role of knowledge producers or researchers as they seek to share their own reflective practice. The scholar practitioner, scientist practitioner and practitioner researcher are all varying descriptions of the practitioner who operates at the interface of practice and research (Wasserman and Krus 2009). They will shift in between scholarship/research and practice as their practice develops and new issues emerge to be researched:
‘We suspected that the scholar–practitioner could best be understood as a continuum of roles, rather than just one identity where pure scholar and pure practitioner anchor each end of the continuum. Individuals may place themselves at different points on the continuum as the emphasis in their work shifts, their careers unfold, and they form different partnerships and collaborations’. Wasserman and Krus 2009 J.Applied Behavioural Science p14
So what are the motivators for practitioner researchers? First let us define as practice within this context.  Historically practice has been considered ‘as an identity based on the rational, scientific and impartial use of knowledge’ ‘we work, think and act within the targets set by others’ (Lane and Corrie 2006).This has led in the past to the perception of practice as regular and routine responses to concrete experiences within constrained environments. A moment’s reflection is all that is required for us to identify that instrumental problem solving or rule-following is not the whole story of practice – we do not know what our clients will confront us with as they walk through the door. As Schon (1987) identifies mastery is concerned with ‘the action in the field’ not the taught operational procedure. The art of practice is learned through experience and the ‘knowing how’ as opposed to the ‘knowing about’ (xxx).  Practitioners are required to categorise, analyse and critical engage with knowledge from a variety of settings before applying and testing within their own practice.  This knowledge -creating and - validating defines epistemic practice and requires the recognition of epistemic practice within the work activities of many advanced practitioners in a variety of contexts. Knorr-Cetaina (2001) has written on the relational aspects of expertise and the ‘chain of wanting’ which can form a basis for knowledge activities and provides for the satisfaction experienced by experts within their practice.   Her definition of experience is ‘an arousal of the processing capabilities and sensitivities of the person’. 

Clearly the nature of practice and the developments we are considering in this paper mean that there is never a time when the process of knowing and the ‘chain of wanting’ come to an end.  Therefore the advanced practitioner enters into a process of continual exploration or research into elements of their practice. This raises a series of questions about how practice can be described as engaging with research, incorporating change and the ‘engrossment and excitement of research work’ (Knorr-Carin, 2001). This study seeks to start an engagement with this debate within the coaching community.
4. Research and the coaching market

The satisfaction of research may not be all that is required to place research at the heart of practice. There is also a commercial imperative operating as practitioners are presented with intensified competition for their services and are increasingly receptive to that which can give them an advantage in the market. They have also not been idle in using research methods themselves. Action research and appreciative enquiry methods are now common tools within organisational development (CIPD 2010) providing practitioners with an increased familiarity with the underpinning tenets of enquiry. For academics the call for employee engagement and research funding from the private sector is now urgent (xxx) and there is increasing competition from private HE providers and consultants for research services and training. Universities need to show they have a legitimate offer to organisations and professional associations which has a currency and relevance to their practice and market needs (xxx).

Practitioner research may therefore be considered as having a contribution to make to the development of the body of knowledge of coaching, the positioning of the practitioner within the market as well as contributing to the personal development of the individual coach. The question arises as to what support and development is appropriate for an individual wishing to contribute through practitioner research. 

5. Developing the practitioner researcher
Practitioner research is not a new concept. The older professions have an established respect for the case study carefully prepared and submitted for publication by practitioners in the field (see for example author’s notes in the Lancet). Education, counseling, social work and nursing have been the most fruitful areas of recent work in the area and have established dissemination routes with appropriate peer review (Shaw 2003). But practitioner research is not restricted to case study and indeed it can be considered to have fostered the development of action orientated methodologies such as action research and appreciative enquiry (McNIff 2010). Given the widespread nature of the practice it is perhaps surprising that whilst there are competency frameworks available for academic researchers (Vitae 2011) the literature is relatively silent on the competencies and skills required of practitioner researchers. This may be because the opportunities of working with practitioner researcher as they develop this aspect of their practice are rare. 

Usually practitioners start their research training within the confines of a research degree such as a Masters or Doctorate. Thus the competencies of research are interlinked explicitly with those required to pass an academic qualification making enquiry into only one of these aspects of some difficulty. But the approach, methodology and instruments used will be highly sensitive to the context of the practice and these constraints lead to specific challenges in research design and provide for certain characteristics of practitioner research (Shaw, 2003):

· The research questions, aims and outcomes are determined by the practitioners themselves.
· The research is usually designed to have a benefit or an impact which is immediate and direct.

· It focuses on the professional’s own practice and/or that of their immediate peers.

· It is small-scale and short-term.

· Usually it will be self-contained, and not part of a larger research programme.

· Data collection and management is typically carried out as a lone activity.

· It is one kind of “own account research”.

· The focus is not restricted. While it will commonly be evaluative, it may be descriptive, developmental or analytical.

None of these characteristics should be considered as prescriptive but they do identify the distinctiveness of the approach. At the core of it is the ‘situatedness’ of the practitioner Costley & Armsby, 2007()
 their environment, context and resources which dominate the research design. Robson (1993) describes the advantages and disadvantages of being a practitioner-researcher; Jarvis (1998) and Gray (2004) briefly examine the possibilities and limitations for practitioner.

We have considered the benefit of supporting advanced practitioners to undertake such research. Specifically do the constraints they operate under require competencies beyond those of the academic researcher with perhaps more flexibility in terms of research design? We have chosen to explore competency as it describes how practitioners do something not what they do.  This is supported by Hogg et al (2008): 

'Competency' is more precisely defined as the behaviours that employees must have, or must acquire, to input into a situation in order to achieve high levels of performance, while 'competence' relates to a system of minimum standards or is demonstrated by performance and outputs.’
This research is placed within a specific community of practitioner researchers brought together for a common purpose. It therefore allows an exploration of both the experience of research and the development requirements of practitioner to bring their research to a successful conclusion in this case a conference presentation and publication of a short practitioner paper.  

6. Project context and activity

The GCC Rainbow Convention website provides a succinct summary of the events leading up to the GCC Rainbow Convention (GCC Rainbow Convention, 2011):  Started in 2005, the GCC was the first global dialogue of its kind and has an instrumental role in helping define Coaching as a professional practice for the benefit of all its stakeholders. In 2007, 250 coaches from around the globe were involved in a one year dialogue, culminating in the Global Convention of Coaching held in Dublin in July 2008.The purpose of the Rainbow Convention as to build on the foundation laid in Dublin and continue the dialogue and action with a view to growing the global coaching community and enhancing the professionalism and effectiveness of the services coaches offer.  In late 2008 and early 2009, workshops and conversations were held all over South Africa to plan the organising of the Rainbow Convention, through an Appreciative Inquiry process (discover, dream, design, and deliver)(Colpepper). 
In late 2009, coaches volunteered to conduct practitioner research projects within their area of interest, in projects teams known as ‘Pods’.  The Pods included individual researchers, or groups of researchers, and each Pod had a ‘Pod Leader’, the principal researcher. As stated in the “Pods Process – Research Advisory Board Framework v2.0” (GCC Rainbow Convention, 2009), the objectives of the Pods were:

(
To engage coaches – South African and international alike – in the GCC process of coaching and dialogue, by providing a practical opportunity to work together on real projects with real people and solving real community problems in many parts of South Africa.

(
To act as a living laboratory for coaching, with learning being made in-the-moment through community development and societal intervention projects by the Pods, with the data and experiences of the coaches and the clients then being shared with a global reflection on the value and nature of the coaching work, with diverse views coming from GCC community members who will connect and contribute using the GCC social networking technology (gccweb.ning.com).

(
To develop a body of knowledge by undertaking research in the ten areas identified by GCC and as defined by the Dublin Declaration on Coaching. This link is available on (gccweb.ning.com/forum/topics/2328492:Topic:47).

(
To build connections across boundaries among existing and new GCC community members.

(
To make a contribution, through coaching, to various South African communities.

(
To promote South Africa’s diversity to coaches and to bring such concepts as ubuntu, indaba, imbizo and lekgotla to coaches from all over the world.

(
To take another step to build the Global Coaching Community and the profession of coaching.

A process of professional development was organised to train Pod participants, in action learning and research through workshops held in Cape Town, Johannesburg and Durban. The Action Learning workshops were facilitated by a team from the Worldwide Institute for Action Learning, to enable prospective Pod Leaders and Pod Members to create the most effective learning processes for their Pods. This had to be carefully considered to address both the opportunities and the limitations characteristic of volunteer-led projects.  In September 2009, two-day Practitioner Research workshops were facilitated by the authors. The workshops covered conventional research design, methodology and instruments with specific reference to research ethics.  After the workshops, those wishing to participate as Pod Leaders created Research Proposals which were reviewed by the Research Advisory Board. Once agreed and identified as ethically sound the projects were started under the supervision of a Research Advisor, who was available to the Pod Leader throughout the process.  

The Research Advisory Board was a team of Research Advisors drawn from coaching faculty at a number of supporting Institutions. The Board was constituted to review and comment on research proposals, and to provide ongoing support to specific Pod Leaders on a one-to-one basis. The outcome of the research from each Pod was a presentation at the Rainbow convention and a written report for publication.
7.  Research approach and methodology 

A small case study approach was used including a grounded theory approach (Glaser & Strauss, 1967 and Strauss & Corbin, 1997) for data generation and analysis. The case in this instance was a group of practitioners undertaking research into their own practice for the first time supported by appropriate and specific professional development but not studying for a higher degree. This case is instrumental taking an idiographic perspective.

The question to be explored was the competencies required by practitioners to undertake research in their own practice.  
Grounded theory was chosen for data collection and analysis for two main reasons: first the researchers wished to begin the process by engaging directly with participants' experience and to centre on this exclusively at this particular stage of the research.  There was relatively little literature available on this issue and the majority arises from perceptions of teaching research methods to undergraduate and early years professions not advanced practitioners in the field. Secondly, the researchers were involved within the Convention support team and wished to distance themselves as much as possible from their own perceptions, particularly in the initial data gathering and analyses phases. 

Participants

There were 24 participants at the start of the programme with an average age of 52 years, the youngest being 38 years old and the oldest 71 years. Twelve had been educated to Masters degree level with dissertation topics ranging from Chemistry, Economics, Industrial Psychology and 2 in coaching. Of the remainder two had no higher education degrees whilst the rest had completed a undergraduate degree. All identified that they had conducted research from a professional basis (evaluation of training, ROI etc) within their practice. All regularly conducted assessments within their practice but the list was diverse with no overall favorite. All but four of the coaches regularly consulted coaching journals. The participants contributing to the focus groups reported here displayed a very similar profile. 

Data Collection Methods:
A Mixed Methods approach was adopted to gather data, with qualitative and quantitative data collected via fieldwork, utilizing questionnaires and focus groups.  The timeline of the research activities below reflect the timeframe between the initial practitioner research workshops in September 2009, and the GCC Rainbow Convention in May 2011.  They do not reflect the stage that the respective Pod Leaders were at, in their research process.  This was very diverse, and dependent on many factors characteristic of practitioner research - depending on the context of the inquiry, stakeholders, and resources.
First Questionnaire – Prior to Research

At the beginning of the initial Practitioner Research workshops, a questionnaire was completed by the participants. This was with the intention of establishing their perceived needs and skills required, for conducting practitioner research, before knowing what that would entail. At the same time, all the respondents signed a consent form for being a research participant for this research project.  

Second Questionnaire – During Research: The first quarter

Questions were sent to Pod Leaders, inquiring into their experience of the practitioner research experience thus far. This was followed up with reminders via phone and email, resulting in responses collated in June 2010 from 9 respondents. The intention of this questionnaire was to establish how they perceived their initial experience of practitioner research in light of their introduction to research from the workshops.  

Focus Groups – During Research: The third quarter

Two focus groups and one interview were conducted in the third quarter of the work. The first focus group was of four participants, the second of two participants and the interview was added to enable the view of one participant who couldn’t attend the focus groups. Thus only 30% of participants contributed to this data collection.
Final Questionnaire – After Research

A final questionnaire will be completed in the coming months. The intention of the questionnaire is to gather the reflections of the Pod Leaders, in ‘hindsight’ of their experience of conducting practitioner research.
This paper reports explicitly upon the data arising from the third quarter only; the questionnaire results will be reported separately. All focus groups and interviews were recorded and professionally transcribed. Initial coding was based on the loose interview/focus group structure, i.e. why they joined the programme (motivation), what competencies did they need to undertake the research (process) and what was the outcome fro them (impact). Coding was undertaken independently by each author and checked for appropriateness and consistency and the text components were sorted accordingly. 

Subsequent levels of coding and sorting were carried out within each of the initial coding areas. Second and third level coding broke down each of these areas into issues specifically raised by the subjects. Final coding and sorting at levels four and five were used to synthesize generic issues arising from the details. Finally, general propositions about the practitioners ‘perceptions were checked for consistency with the original transcripts as a whole
Ethical Stance
Consent was sought and received from all the Pod Leaders, to be part of this research project.  The focus of the research remained on the experiences of the Pod Leaders themselves, rather than collecting data on others that they were working with, this protected the confidentiality of others involved.  

8. Validity of the approach

To safeguard the authenticity and trustworthiness of the results a criterion for appropriateness of a category was the presence of at least one significant statement from each of the focus groups and the interview. Thus a degree of triangulation was achieved. In reality this was not an issue as the commonality of the categories across each of the data sets was marked and identified a degree of data saturation. Only in one/two instance did a category only contain statements from two of the three data sets and this one ‘collaboration’/communication was therefore included within ‘stakeholder engagement’. 

Using a qualitative approach such as this the emphasis is on richness of information from the participants within this particular case. No claim is made as to the generalisability of the results as there are specific environmental and contextual factors at play. For example the sample is self selected from a specific community of South African coaches active within their professional body.  This identifies them as not exemplars of the coaching community as a whole but of one sector of that community i.e. scholar- practitioners committed to the development of new knowledge from their practice Ruona & Gilley, 2009()
. Similarly they formed a community that was provided with appropriate research supervision support and this may have contributed significantly to the development of self-efficacy around research and masked other developmental requirements that a solo practitioner may need. The value of this work comes from the in  

9. Findings
The focus groups and interview generated 4 hours of verbatim transcripts and 123 statements concerning competencies required for practitioner research. Through the analysis process identified above these statements were clustered into four themes. Table 1 shows the themes and the resulting sub themes generated. In addition there was specific mention from all participants concerning the external support and the common factors are given under the specific title External Support as they are concerned within the research environment the practitioner is working within and not their competencies per se.
The general features of each theme are given in turn:
Impact 

Each group identified the real need to achieve a tangible outcome to their research. The outcomes fell into categories we have identified as using the development they have achieved through research back within practice, making a tangible contribution to the profession or enhancing their own value proposition.  The development they had achieved was described in terms of 
‘a certain discipline in my thinking’ which 

‘started to infiltrate the way in which I am starting to look at multiple client situations’
And a strong sense that this discipline was part of coaching becoming a profession

‘this is something we do to basically enhance our coaching practice for it to be acceptable as a profession on its own’

This link with research being identified as a method of making a contribution to the profession was found in all the groups. However there were a number of statements (12 in all) identifying the expectation that the research undertaken would contribute directly and indirectly to income generation:
‘the various lessons I’ve learned about different approaches to making research part of our agenda as practitioner and that there are …can be really smart motivations for doing it that its not just altruistic’

All contributors provided statements of similar content; some identifying the income as coming directly from the research and others identifying indirect benefits such as strengthening of methodologies used in evaluation or ROI calculations.
Research Knowledge

All participants identified knowledge of research methodologies to be essential; some identifying action research or grounded theory as appropriate and useful bases for research design. Although not explored explicitly within the workshops two of the practitioners considered practitioner research to require specific methodological consideration:

‘this is something quite different [from their previous academic research] and so you are working with people on the ground and so you have to change the process’ 

In one focus group the identification of the skills required for data collection- specifically listening and observation- acknowledged the competencies the coaches felt they had brought to the research from their coaching practice. 
Identifying and producing credible research was a consideration of all groups: 

‘if we are not discerning in our acceptance of research then we might as well be reading fiction’

and the struggle for robustness in the ‘messy’ environment of practice was heard briefly in all groups
‘it is not as pure or accurate as I would like it to be’

The need for process discipline to achieve these outcomes was the subject of 10 statements;

‘it’s a specific discipline ..it was quite a stretch to get into writing in an adequate way, bracketing it up with evidence, making sure that the argument is built up and that it was logical and worked…’
Self-Management

This theme presented the authors with the most difficulty in terms of agreeing coding. The overall identification of the theme was unproblematic but the categories within it were more ambiguous. After significant debate and a number of iterations the three categories of self-awareness, leadership and communication were agreed upon. 

Project Management

In contrast the theme of project management was well represented in all data sets (19 statements). The identified issues were process management, stakeholder engagement and maintaining practice centredness. In terms of process management there was an identification of the real challenges inherent in project design and working with people who are volunteering.

‘so, there’s been a lot of challenges in terms of logistics and practicalities’ 

‘and again its worse than little kids getting a bunch of children together. People promise and they just don’t rock. I mean for me there has very often been an uncoaching-like behaviour’

‘its not a project that’s being paid for and that you’re not able to pay the people that work with you. So that a lot of challenges.’

All the projects involved fieldwork to some extent and therefore the role of stakeholders (including participants) was a persistent category (9 statements)
‘I became quite worried that perhaps what we promised in the beginning wouldn’t materialise or it wouldn’t be pulled off’

The need for the research to be part of the ‘day job’ i.e. to be practice centred was noted by four participants. 

‘there’s only so many hours in a day so it has to naturally fit in’

10. Discussion
This study has sought to derive from the data a set of implications that can usefully inform the work of professional associations and those educating senior practitioners in research methods for use within practice. The findings above provide a descriptive account of the experience of a group of practitioners researching their practice for the first time. In the spirit of grounded theory only once these had been collected was the literature in the area consulted to enable some conceptualization of the findings.
As identified previously there has been little exploration of the competencies required for practitioner research in general although the identification of scholar practitioners as a distinct sector of professional communities is recognized by a variety of applied professions including social work, education as well as coaching Kleinberg, 2001


( ADDIN EN.CITE ; Ruona & Gilley, 2009)
. This has led to papers concerning the pedagogic issues arising from educating senior practitioner to research within practice Barnett & Muth, 2008(; Edwards, 2002)
 but falls short of contrasting the competencies required of practitioner and professional researchers.
The UK organization Vitae (an organization sponsored by the research councils to champion the personal, professional and career development of doctoral researchers and research staff in higher education institutions and research institutes) has undertaken a wide ranging review of the attributes, skills and competencies required of professional researchers. Their review of the literature relating to competency frameworks for professional researchers was conducted in 2009 and led to the development of the competency framework summarised in table 2. 
The first point of note in comparing the competencies listed in table 1 and table 2 is the strong overlap between the main themes identified in both although the titles differ slightly; ‘personal effectiveness’ in the practitioner list is identified as ‘self management and research governance’ in the professional researcher list and ‘organisation’ with ‘project management’ but we suggest this reflects the difference in community vocabulary rather than a difference in meaning between the two. The similarly between the lists clearly identifies practitioner research as requiring a similar breadth of competency although clearly depth may differ (though not necessarily). 
The differences between the two tables emerge at the level of the competencies required within each theme. The professional research community is clearly concerned with research funding and resources to enable their research to be carried out and this is identified within the competencies of the research organization theme. Within the practitioner community the corresponding concern within the project management theme was identified as the need to keep the research focused on practice as this enables the professional resources of the practitioner researcher (time, authorities etc) to be brought to bear on the research. Similarly the professional researchers placed working with others as part of the engagement, influence and impact theme whereas the practitioner community placed it within the project management theme as stakeholder engagement perhaps indicating the ‘insider’ nature of the research undertaken as opposed to the more ‘outsider’ stance of the professional researcher Costley & Armsby, 2007()

The competencies which didn’t appear within the practitioner categories were creativity and professional conduct. This highlights the difference in maturity of the researchers within each of the communities. The Vita framework is aimed at the training of researchers within an apprenticeship model where the researcher does not necessarily have a separate professional practice/identity nor have worked within an organization in anything other than a research role Boud & Costley, 2007()
. The competencies identified here for practitioners arise from advanced practitioners seeking to add research into their already established professional competencies. Professional conduct and creativity are established elements of professional practice and may therefore not warranted explicit identification in relation to research. 

This identification with a profession by the practitioners was seen by the inclusion by them of the category ‘contributing to the profession’ within in the impact theme. This was identified as required over and above the need to disseminate – a competency that was shared with the professional researchers. Other differences were somewhat superficial for instance the theme research knowledge was broken down by the practitioners into several categories all of which are included within the research management competency of the professional researchers.
In summary the practitioner researchers identified very similar range of competencies to those identified by professional researcher however the real consequence of ‘situatedness’ of the research within practice provided some very real differences. These were:
· the elements required to enable the research (resources vs authorities), 

· the ‘insider’ position of the researcher requiring stakeholder engagement throughout the research and
· the explicit sharing of the research back to the profession once it is completed

As identified these reflections arise from this specific case of a community of coaches within South Africa but the practitioner researchers were working within a variety of contexts; public sector, health services and education and thus the agreement in their perceptions indicate that the issues they identify may be of use for practitioner-researchers more generally. 
Benefits of the Research Project

Coaching Practice:  The results of this project share themes which emerged from the experiences of coach practitioner researchers, of their perceived needs and skills required in the process.  Coaches could utilise this knowledge to inform their practitioner research endeavours, thus being better prepared for the process.  Coaching Clients:  Clients of coaches who are engaging in practitioner research will benefit from the process, by being part of creating evidence, in order to continually improve the practice of coaching.  This could potentially raise the standard and rigor of various coaching processes, and thus benefit coaching clients. For this research project, the coaching clients benefitted from the Pod Leaders undertaking various pro-bono coaching initiatives, where they may not have been exposed to coaching previously.  

We hope the work will provide insight into the support required by practitioner researchers be it from their continuing professional development or as part of professional Master and Doctorate programmes. Bennett (2006:242) highlights that there is a lack of defined theory on which coaches base their practice.  The approach of this research project is to build theory from practice, which is aligned to the current level of maturity in research within coaching (Fillery-Travis and Passmore, 2011).   In relation to the knowledge base for coaching, Bennett (2006:241-2) defines, in his criteria for coaching to be a profession, that coaching practice should be founded in theoretical and factual research and knowledge, with a defined body of knowledge, a defined theoretical foundation, and ongoing evidence-based theoretical and practical research.  Grant (2003: 3):

“If coaching is to become increasingly professionalised, and perhaps one day to become a true profession, then it is essential that we develop a shared body of knowledge. In addition to explicitly linking coaching into the broader knowledge bases of the behavioural sciences, business and economics and adult education in coach training and education programmes, we must have well-conducted, peer-reviewed coaching-specific research. This requires a shift towards a new model of coaching practice and the emergence of the scientist-practitioner model of coaching.” 
As stated by Fillery-Travis and Lane (2009), 


“The scientist-practitioner model is one of a practitioner working scientifically, using validated methods of assessment and treatment where they exist, and where not, applying scientific principals to the individual case”.  

They further clarify that this model integrates the three roles involved, of practitioner, consumer of research and producer of research, and that the scientist practitioner focuses on integrating the consumption and production of research in practice. 
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Table 1: Themes and categories arising from analysis
	Theme
	Categories
	Example significant statement

	Achieving Impact
	Obtaining commercial value
	It can certainly strengthen your value proposition in the market

	
	Dissemination
	My advantage to tell everyone out there that this is the research I am doing

	
	Using within practice
	Research improves practice...it is a reflective practice

	
	Contributing to profession
	It’s a  contribution you’re making as a coach, to the bigger body of coaching

	Research Knowledge
	Designing coherent research 
	I think a good working knowledge of research methodology and I would encourage coaches to get to know grounded theory

	
	Skills – listening and observing
	I think one of the competencies of a good coach is to be a real, thorough observer and as a researcher it’s even more so

	
	Maintaining Credibility
	The rigor in keeping records, in keeping them organized and updated and having those regular reflections

	
	Adhering to Process Discipline
	The discipline of research has improved practice virtually with every,(sic) without fail, in every instance.

	Self Management 
	Self- awareness
	One needed to be able to, you know, sail through uncharted waters

	
	Leadership
	Strong leadership skills would have been more useful

	
	Communication
	Including people and keeping the channels open to check if they don’t know what was supposed to be done

	Project Management
	Process management
	The value of planning what you’re looking for before you do it

	
	Stakeholder engagement
	It just quite difficult if you’re working with external stakeholders and people that are quire professional in what they are doing to meet their expectations

	
	Maintaining practice focus
	There’s only do many hours in the day so it has to naturally fit in (to practice)

	Accessing External Support
	Workshops 

Regular check-in and accountability

Research supervision

Library resources

Community of practice
	Workshop was enormously helpful

Having a supervisor or a designated support person has been enormously helpful


Table 2: Summary of Competency Framework from Vitae
	Domain
	Competencies

	Knowledge and intellectual abilities
	Knowledge Base

Cognitive abilities

Creativity

	Personal Effectiveness
	Personal qualities

Self management

Professional and career development

	Research governance and organization
	Professional conduct

Research management

Finance , funding and resources

	Engagement, influence and impact
	Engagement and impact

Communication and dissemination

Working with others
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