

	
	



Student Number: 2004112
	Targets
	How you have worked on this
	An example can be found on

	Target 1 – Read extensively so that you rely less heavily on a small number of sources
	When researching Attachment theory, I used multiple books and articles to collect my research.
	p. 6 

	Target 2 – Refer to literature to support your points whenever possible
	Throughout the assignment, more references and literature has been used to support my points
	p. 5 

	Target 3 Proofread your work carefully ensuring clarity of expression and correct use of grammar. Speech marks must always be closed at the end of the direct reference 
	I have reread my assignment and looked for any grammar mistakes
	Throughout the assignment 



TITLES: Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).




Part 1
In this assignment I will be demonstrating how to support a child who is currently being affected by barriers that are impacting his learning and development. The support will also be provided while the child is transitioning from one school to another. I will support my discussion by using a range of theory, literature, and own experience. 

Jack Jones is a year 4 pupil who is currently eight years old. Jack is currently living with his mother and does not have any brothers or sisters. His mother has decided to move Jack to a new city and new school after finishing his final term in year 3. Jack has left many of his friends and is finding it difficult to be away from them. Jacks mother has decided to move due to domestic violence in the home. The father has been removed from the family and has not seen Jack in 4 months. They decided to move to get away from the trauma that was caused. Losing his father has led to Jack becoming attached to his mother. He finds it difficult to be anywhere without her and is struggling to adapt to his new school. The school has identified that Jack is currently impacted by Adverse Childhood Experiences. Throughout the first week in term, the class teacher has noticed that Jack is finding it difficult to interact with other children in the class. He shows low engagement in group activities unless situated in an outdoor environment. The class teacher has had one to ones with Jack to find the issues that he is currently dealing with. Jack feels more confident in talking to his teacher and has explained what has happened at home. Jacks’ teacher has contacted his mother and explained that a support plan will be created to support Jack in his current situation. 

Mentioned in part two, Jacks physical and language development are on course with the Welsh curriculum’s progression steps. Jack was also developing his social and emotional ability in his previous school, however, the experience at home and moving school has impacted his development greatly. The school has decided to create a support plan to help support Jack in his overall development, with a focus on his emotional and social ability. This will allow Jack to be looked at holistically. The Welsh Curriculum states that to achieve a holistic approach in school, “teachers should seek to draw across all five statements when planning activities. Together they contribute to realising the four purposes of the curriculum” (Welsh Government 2020 p.1).

For the purpose of this assignment, the name Jack Jones has been fictionalised to ensure confidentiality. All information about his school, staff and family have also been fictionalised to ensure anonymity. This is in line the BERA guidelines (BERA 2018).
Hilary Fabian (2007) suggests that transitions in education for children are critical factors in a child’s progress and development. Fabian (2004) describes transition as the way children move experiences in a school. These include the child moving to a new school on the first day, the changing of a teacher, moving from one year to another as well as children in a group moving in or out of a class during a session. Vertical transitions deal with changes for children between educational settings. This includes school and preschool, as well as moving from one year group to another. Horizontal transitions are transitions that a child can experience throughout their everyday lives (Fabian 2007). This could include moving from the classroom to outdoor play or from the classroom to the dinner hall. Sue Allingham (2012) agrees with Fabian that transitions can be anything from a routine being altered or moving from one room to another. She also agrees that transition can involve the introduction of a new member of staff joining, a member of staff leaving or an unexpected visitor joining the classroom.

During a transition, children who suffer from mental health problems, behavioural problems, anxiety, and limited parental support are more likely to struggle with transitions (Mentally Healthy Schools N.D). Early signs of transitioning struggles involve a child struggling to make friends, not feeling that they belong as well as disruptive behaviour. Jack is showing signs that he struggling to make friends in his new school. Pairing Jack with buddies may support him in making new friends. Jennifer Symonds (2015) believes that transitions between schools creates stress for a child. Children moving are more likely to worry about changes in their friendships, getting lost, difficult work and meeting new teachers. Children who experience early adversity in their home life are more likely to experience environmental stress when transitioning (Symonds 2015).

Schools have a responsibility to provide support for children that are transitioning from one school to another. Mentally Health Schools (N.D) suggest that providing parents and carers the opportunity to link up with staff will build their self-confidence and self-esteem.

Estyn (2020) reported on a school in Wales that specialised in increasing parent engagement to help children during transition. Parents were invited to the school to lay the foundations for the ethos of the school. The frequent interactions with parents and staff helped develop strong working relationships. Staff in the school were keen to provide parents with information about their child’s progress and wellbeing. Jacks support plan provides details on encouraging the staff within the school to make frequent contact with his mother. This will in turn develop a strong relationship between and family and school. 

Jack has been identified as a child with Adverse Childhood Experiences. Public health Wales (2018) state that ACEs are traumatic events that occur during early childhood that have a significant affect on the health and well-being of a child. Public health Wales (2018) report on ACEs found that for every 100 adults in Wales, 47 had suffered from at least one ACE throughout their childhood. In every 100 adults, 14 had suffered from at least 4 or more ACEs which have a significant impact on developing health-harming behaviours as children grow older. Gordon (2020) agrees that’s ACEs such as neglect and child abuse can negatively impact a child’s progress. He suggests that a degree of adversity is necessary for a child to develop but prolonged adversity will lead to toxic stress. 

Toxic stress can disrupt the development of brain architecture and other organ systems, increasing the risk foe unhealthy coping behaviours, disease, and cognitive impairment through the life course.
(Gordon et al. 2019, p. 17)


Estyn’s report (2020) on ACEs looks at the recommendations that schools, local authorities, and Welsh government need to make to support children that are suffering with ACEs. They agree with Public Health Wales (2015) that ACEs are traumatic or stressful experiences that occur in a child’s childhood. These traumatic and stressful experiences can include sexual abuse, physical abuse, verbal and or mental abuse, domestic violence, neglect, and parental incarceration. Estyn suggest that schools need to prioritise building positive relationships with the children as well as the families. This allows families to feel comfortable in sharing important information with the school and staff. Schools will also need to “provide access to calm, nurturing and supportive spaces for all vulnerable pupils, including those with ACEs” (Estyn 2020, p.8).

Estyn (2019) conducted an inspection on a primary school located in south Wales that focused on supporting children with adverse childhood experiences. There plan was to provide a trusting relationship between the school and the pupils as well as the families. The plan looked at meeting the needs while reducing the feeling of shame. To do this, the whole school worked as an emotionally safe and secure place. All staff within the school understood the need to respond to children in a trauma-sensitive way. The leaders in the school provided programmes “of learning and development on trauma, attachment and relational approaches” (Estyn 2019, p.1). Through this training, the school was able to provide pupils with sessions that increased safety while also reducing felt shame. This practice helped support the children in this school, however, rolling out a new approach would take a considerate amount of time. Training also reduces the number of staff in each classroom. Creating a small-scale plan that focuses on a few students instead of the whole school may support Jack in the current moment, allowing it to expand as the terms progress. The school evaluated their process and found that there was an improvement in the relationships between the staff and parents. The parents found that communication between themselves and the school increased, allowing them to develop trust. Other issues found later were easier to deal with due to this communication.

Detailed in Jacks support plan, two strategies have been implemented to help support Jack and his mother tackle the ACEs that are impacting him. An emotional literacy support assistant has been chosen to support Jack during the experience in school. Support groups involving the staff, Jack and his mother will also be provided. This will provide the school the opportunity to build a relationship with Jacks mother and allow her to express difficulties in their homelife. 

ELSAs are emotional literacy support assistant that “were originally introduced by the Southampton Educational Psychology service in 2001” (Wong, 2020, p. 313). They were introduced to provide children and young people with support in their social and emotional development. ELSAs are trained to be able to provide provision for children to allow them to express themselves as well as to understand and manage their own emotions. Jack is finding it difficult to express his emotions at school and is occasionally having out bursts throughout the school day. 

Estyn (2017) conducted an inspection of a primary school in Glamorgan that focused on providing nurture provision to all pupils within the school. To offer the services, the school decided to train current staff by providing them with specialist training. The school contacted all stakeholders to help design what the space would look like. Children were offered support on the day of any incident that affected them negatively. By observing and collecting information on each child, they were chosen to be provided with the necessary support. 

Jack is currently finding if difficult to express his own emotions to others. He is also finding it difficult to leave his mother in the morning. This may be because of his attachment to her. An ELSA will provide Jack with the necessary support to help him express himself. Finding attachment to staff may also support him in feeling less worried about leaving his mother in the morning.

Jacks current school however does not employ an ELSA. The school would need to consider employing a new member of staff which may not be possible, depending on the school’s budget. To save costs, training current staff would be cost efficient and will provide the whole school new provision in supporting children in their well-being (FutureinMind 2020).

Jack is finding it difficult in the morning to leave his mother. He shows clear signs of distress and finds the morning session difficult. John Bowlby was a psychoanalyst and he believed that mental health and poor behaviour was attributed to early childhood (McLeod, 2017). Bowlby’s research found that children that were separated from family would show signs of withdrawn. They would also become angry and have feelings of mental pain (Holmes, J. 2006). He suggested that the long-term effects of being separated would lead to delinquency and adolescents, as well as mental illness as they grow into adults. During Bowlby’s work, he identified twenty-two children that had a separation to their mothers. He found that many became thieves as they grew older (Vicedo 2011). Bowlby found that children would display depressed behaviours when their mothers were removed for days and weeks (Watson 2018). 

Bowlby’s research has been criticized by others. They suggest that Bowlby’s mainly focused on researching children that already had emotional problems. Bowlby’s work may have also been created to encourage mothers to stay at home during the post-war to provide more employment for men (Johnstone, J and Nahmad-Williams, L. 2014).

Mary Ainsworth worked with Bowlby on attachment theory. She agrees with Bowlby that children need to develop a secure dependence on their family before being placed in new situations outside of their company such as school (Goldberg, S. 2013). Ainsworth’s work focused on observing children with their mothers. She found that children felt safe exploring their environment when their mother was in the room. Ainsworth calls this ‘Secure attachment relationship’. The attachment to a primary caregiver would shape a child’s future relationship with others (Watson 2018). Detailed in Jacks support plan, Jacks mother is encouraged to spend sessions with Jack and a member of staff within the school during the week. This may lead to Jack feeling safe in his new environment as his mother is with him. The outcome of this session is that Jack feels safe in school when his mother is not around. He can begin to form relationships with others. 

Both theories suggest that a child needs to attach to a parent during their early childhood. As Jack has lost contact with his father, his only attachment at home is his mother. An ELSA will provide Jack an individual who will support him and listen to his needs. They may provide Jack the opportunity to form an attachment to someone within the school setting. This could lead to a reduced focus on his mother during the morning session. As Jack feels more comfortable to express himself within school, he may be more open with other children within his classroom.
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Teachers notes: Jacks father is currently separated from his son due to a domestic violence case at home. He has not seen his son since the separation. Jacks mother has decided to move, and jack is currently a new student to the school. Jacks mother has informed the school that she finds it difficult to afford food for both herself and jack. Jack is currently on free school meals. 

Jacks Year 2 Experience (Previous Teacher Notes)
Jack was a very sociable child that interacted with many of his peers. He enjoyed spending time with his peers during lessons and outdoor activities, specifically football and tennis. His development in literacy and numeracy was suitable for his age. He was in the more abled group during maths and abled group for literacy. He enjoyed reading books about cars, sports, and games. He also had an interest in animals.

During the last term of school, the school was informed that Jacks father was no longer living with the mother and Jack. This was due to domestic violence case at home. This caused a drastic change in Jacks social and emotional development. Jack lost a lot of confidence in class and began to decline in his social ability. He would stop putting his hand up to answer questions, not interact with other children during group sessions and only interact with his best friend. 

During the morning drop off, Jack would be visibility upset and cry when leaving his mother. He would seek reassurance from myself and other members of staff. He would avoid other children during this time. The staff suggested to allow Jack to draw in the morning as he loved to draw. Jack would calm down for the remainder of the day. During Thursdays and Fridays, Jack became more agitated in the afternoon and would get upset about not seeing his mother. 

Jacks mother informed us that at home, Jack would spend most of his time around her or playing alone. He would only spend time with other children when outdoor activities were involved. However, she mentioned that it was difficult to take Jack anywhere outside of their neighbourhood due to tiredness from work. She also worried about the cost of traveling.
Jacks Jones Development (Welsh Government, 2020)
	Emotional development
	Social development
	Physical development
	Language, literacy, and communication development 

	· Jack understands that he sometimes needs help to manage his emotions and seeks help from staff
· Jack is aware of other children’s feelings
· Jack is beginning to understand that his decisions can impact himself and others, both now and in the future (Welsh Government 2020)
	· Jack speaks confidently to the class teacher and some of the other staff.
· Jack understands how his actions impact others and he can be very caring of those around him.

	· Jack is a physically active child who enjoys outdoor sports such as football and tennis. 
· During play time, he actively runs around and attempts to interact with the other children
· Jacks gross motor skills are excellent
	· Jack is confident in his reading and feels confident in reading to a member of staff. 
· Jack can listen to others and recall what he has heard at a later date
· Jack is able to speak clearly and is beginning to show expression in his reading.
· Jack enjoys reading over his work and correcting mistakes. 
· Jacks’ punctuation is very good, he understands that all sentences end with full stops and begin with capital letters.

	Further support needed
· Jack finds it difficult to be away from his mother. He often cries when he needs to come to the classroom
· Jack is easily upset when he unable to do something that he wants to do. 
· Jack will have an outburst within the classroom. He needs a one to one with a member of staff to calm down and talk over his feelings.

	Further support needed
· Jack finds it difficult to socialise with peers in group settings
· Jack spends most of his time alone and only interacts with his peers during outdoor activities
	Further support needed
· Jack requires some support in his understanding on how his behaviour and situations can affect his own physical health and well-being. 
	Further support needed
· Jack is finding it difficult to use his language with other students. He feels confident to speak to staff but not other children in the class. 




In reviewing Jacks current development and notes from his previous teacher, the school has decided to focus on supporting Jacks emotional and social development while incorporating aspects that he enjoys. This will allow Jack to develop holistically. The support plan will be shared with Jacks mother to ensure she consents. 




Support Plan
	Why support is needed
	Nature of support
	Who is involved?
	Review date
	Evaluation

	Concentration/Hunger (Wellbeing)
	During the beginning of the day, a member of staff will meet Jacks mum at the door to check that he has eaten before coming to school.
	The class teacher and teacher assistant will meet Jacks’ mother at the start of each day. Jack will also be given time to chat one to one about his morning if his mother is unavailable.
	At the end of each week, the class teacher will check on how Jack has been eating over the week by contacting his mother.
	Regular contact will be kept with Jacks mother to ensure she is able to look after Jack as a single mother. 

	Making new friends
Since moving away from his friends and only socialising with his mother, Jack worries that he will not be able to interact with his peers.
	Each day, Jack will work with two other students outside to complete an activity related to the current topic. Jack finds it easier to interact with his peers when outside and will be encouraged to work with them to complete tasks. This will provide Jack with the needed social interaction with his peers.
	The teacher assistant in the class will work with Jack and two other children for a 15-minute session. The class teacher will provide the resources for the teacher assistant. 
.
	At the end of each session, Jack and the other children will talk about what they liked doing together. At the end of each week, the teacher will chat with the group about what they have been learning. The children will reflect on their experience.
	During these sessions, the teacher assistant will observe how the children are getting along with each other and encourage teamwork. If Jack is showing signs of social inclusion, these activities will then be completed within the classroom with the same group. 

	Emotional wellbeing (Expressing Emotions)
During the morning session, Jack would show visibly signs of distress when leaving his mother. He would refuse to enter the classroom while crying. 
	A feeling chart will be created for Jack to complete during the morning introduction. He will be able to express his emotion by placing the corresponding face. He will then have option to draw if he is having a difficult morning.
	The teacher assistant in the class will work with Jack while completing his feeling chart. This will allow Jack to verbally express why he is feeling how he is. The teacher assistant will work with Jack throughout the term to build a relationship with him. 
	At the end of the week, the teacher will chat with Jack about how he has felt over the week in school. Jacks mother will also be informed about how Jack has been feeling.
	Jack will be monitored throughout the week on his well-being. By the end of term, the outcome would be that Jack does not feel as worried when leaving his mother in the morning.

	Emotional wellbeing (Attachment/ACEs) 
In Jacks previous school, the class teacher formed a strong relationship where he was comfortable in expressing how he was feeling due to the situation at home. Due to Jack losing this attachment, he believes only his mother can look after him. 
	Elsa support group 
An Emotional Literacy Support Assistant (ELSA) will work with Jack by providing individualised support programmes to meet his emotional needs. Jack will transition into a room designed for the ELSA programme and spent around an hour each week, decreasing over the weeks. If Jack feels upset and wishes to talk to someone, the ELSA will be available. The class teacher will provide support if the ELSA in unavailable.

	The ELSA will work with Jack and feedback to the class teacher as well as mother. 

If the ELSA is unavailable, the class teacher will work with Jack.

The school should be encouraged to train more ELSAs if understaffed. 
	At the end of each week, the ELSA will write up a report on Jacks wellbeing and share it with the staff in Jacks class as well as his mother. At the end of term, Jack will be evaluated to see if the ELSA support is still needed. 
	The ELSA will review jack weekly on his progress. As Jack feels more confident in himself, he will rely less on the ELSA. The staff within Jacks class will monitor his development. The ELSA will be available if Jack requires them. 

	ACEs
Jack is currently experiencing ACEs due to the domestic violence at home. He has also now been separated from his father. 


	Communication is needed between the school and family. 

A messaging system will be in place to provide messaging instead of calls if Jacks mother show signs of anxiety over the phone. 

With the goal of building confidence, the school will then offer an hour session each week for Jacks mother to come in and partake in an activity with him, supervised with the class teacher or ELSA. 

An afterschool slot will be available if Jacks mother is working during the day.

There will also be time provided to express difficulties at home to the staff if needed.

The school will contact other families that are also experiencing ACEs and form a small group to share experiences with each other. This provides families with the idea that they are not alone. 
	The class teacher will make regular calls to Jacks mother to see how they are doing. 

The class teacher and ELSA will be available once a week to provide an hour session with Jack, his mother, and a member of staff.






	At the end of term, the teacher, ELSAs, Jack and his mother will come together to discuss Jacks progress in school and any changes that may have occurred at home. 


	The well-being of both Jack and his mother will be reviewed weekly. As Jacks mother becomes more acquainted with the school and staff, she may be more open in what has happened. This will allow the school to pick up on any other ACEs that he may be experiencing.
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