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The aim of this assignment is to identify a group within Society and Education being at risk of exclusion.  Using literature and theory to critically analyse whether policy translates into good/best practise in education.  The group which has been identified as being at risk of exclusion is that of a large family (which will be referred to as family A).  Family A consists of thirteen children who have already progressed through the school, who have now started their own families of which are being educated within the setting.  By observing the impact of being part of a large family, the stigma attached and barriers to their education that can relate to their family structure.  In addition, discussing the policies and theories that can affect a large family who live in a deprived area, unemployment and poor educational history that can put the family at risk of being excluded further.  Balanced against the educational setting that currently provides support and learning outlined within its inclusive policy, of which the establishment’s main ethos is that it is proud to be a community school, striving for success for all. 
The origins of the term social inclusion began in ‘France in an attempt to find a way of dealing with the social dislocation associated with transitioning from an agrarian to an urban society’.  A term that was later ‘picked up and deployed in Europe, the United Kingdom, and other countries seeking to find ways of including people deemed excluded from participation in society as a result of social dislocation’. (Oxford University Press. 2018).   David Pocock (2013) implied that the term of inclusion and exclusion were features of all hierarchies, defining the existence of social groups within this hierarchy explained the structure of society.  In addition, people believe that if wealth is distributed equally it could potentially end society exclusion.  
Ruth Levitas uncovered three interpretations of social exclusions; RED: The redistributionist discourse, includes the extreme extent of inequality in Britain.  An argued view that through redistribution of wealth across society as a whole, through taxation, benefits and services, will poverty and inequality be eradicated in Britain.  MUD: The moral underclass discourse which concentrates on individual delinquency and lapses in attitudes and morality.  For example, they will view low-income neighbourhoods as falling prey to criminalised behaviour or as lacking a work ethic.  SID: A social integrationist discourse whose primary focus is on paid work and entrance into the labour market as a way of achieving a cohesive society. (Pierson, J., 2010)

Family A are a well-known family within the local area having thirteen children has somewhat of a reputation in a small area, however the family are born to the same biological parents into a close-knit household.  They are raised to have good family values and manners.  Nevertheless, family A live in a deprived area with low-income, predominantly relying on government benefits.  ‘Children in large families are at a far greater risk of poverty – 42 per cent of children living in families with 3 or more children live in poverty.’ (Child Poverty Action Group. 2018). The parents do not work and have little or no work ethic, this could stem from their own experiences, unfortunately it’s an attribute that has been passed to their children.  Of course, arguably you state looking after a large family is a full-time job in itself!  Naturally, people with learning difficulties will find employment challenging, ‘According to Mencap, more people with learning disabilities are excluded from the job market than any other disabled group.’ Vercida (2015).  
Living within a large family can bring its own disadvantages, more children suggests that parents have less time to allocate to each child.  The siblings have been born close together, with one set of twins and is predominantly boy orientated.  Academic and intellectual ability decreases as more siblings enter the family again due to both parents not being able to distribute their time evenly across the family.  Research implies that the confluence model (Downey. 2018) weighs heavily in a large family in relation to education, where older siblings pass their intellectual knowledge onto younger members, evidently in this instance the academic capability is somewhat decreased due to their own barriers to learning.  For the same reason, due to the younger siblings learning difficulties it will not enhance or enrich their development further.   Dyslexia is present amongst most of the siblings, alongside speech & language difficulties and poor memory/word finding difficulties.  These are visible amid their children – the next generation.  Fortunately, the family live in an area that are entitled to attend Flying Start a provision offering an early year’s childcare programme to children under three.  This enhanced provision offers accessibility to health visitors and early speech & language therapy.  For two and a half hours support can be given to enrich their language, communication and improve their well-being.   As the children progress into early years from the age of three they will be placed on the FSM (Free School Meals) register, a government funded provision for parents/guardians that are claiming benefits.  Also, on the ALN (Additional Learning Needs) register if an area of need has been identified for example Speech & Language.  The educational setting has an inclusive supportive ethos which aims to promote self-esteem and meet the needs of its pupils.  The level of support is categorised into three ways; School action – additional or different curriculum materials or a different way of teaching; School Action Plus – where outside agencies (i.e. speech & language therapists) work with the school to put support into place and finally, Statement – an additional learning provision determined by the local authority.  Most of the above-named family are school action plus, meaning that their provision is mostly met through speech and language support.  Consequently, this again can be linked to a large family, children develop speech and sound awareness from their surroundings.  Early interactions from their parents; aid their pre-language skills, from the initial babbling stages of a young baby or later stages through play these are all areas that are windows into developing speech with your child.  ‘It is not surprising, therefore, that there is much evidence that lack of stimulation can have devastating effect on development as does sensory deprivation’ (Ward, 2004, p.12).  One member of the second generation is prone to glue ear, this is another cause which hinders the identification and formation of early speech sounds again this is supported through his language programme.  Through this intervention the child will receive three, twenty-minute sessions of one-to-one tuition with the school speech & language assistant, directed by the intervention plan devised by the Speech and Language Therapist, this is reviewed regularly to monitor progression and devise new targets if deemed necessary.  Working in this way enables the child to be with-drawn from a busy class setting to work in a calm and relaxing environment, it is very difficult for the child to work on specific speech sounds in noisy surroundings. As devised in the SEN code of Practice for Wales (2004), for a school setting to be successful in supporting a child with learning difficulties it must ensure that; all the children’s needs are met; the importance of early identification of need; parents and professionals work in partnership and interventions are reviewed regularly to measure impact and progress.  In contrast, the educational setting incorporates the above policy guidelines into their SEN and Inclusion policy, also ensuring the school complies with the requirements of the Education Act 1996, Disability Discrimination Act 1995 and 2005 and the SEN Regulations.  Adopting these acts within the school policy ensures best practice for the quality of teaching, support and inclusion throughout their education.  
On the whole, the provision for a large family such as this is a complex one, although the majority of their barriers to learning have similarities providing support should be identified and specific to each child.  The importance of early identification enables effective support to be appointed promptly, an area that was praised in the recent Estyn report, 
The school’s processes for early identification of pupils with additional learning needs are of high quality and staff target support accordingly, for example, through the screening of all pupils for speech, language and communication difficulties (Estyn, 2016, p.8).

Dyslexia as mentioned previously is present within the family, although the cause of Dyslexia is unknown it can often run in families.  DEST (Dyslexia Early Screening Tool) is used to determine the probability of risk, by looking at certain problematic areas which are associated with the condition.  This score ascertains whether they are at risk or not, if it is high to moderate then they are included in the Hands on Literacy intervention programme, devised to work in a way that is fun through small activities, again the child is with-drawn from class to participate.  Motivating the children within part of a small group also boosts their self-confidence, allowing them to take a turn in a short task which requires minimal work, designed this way to give a sense of achievement and positive gratification – prompting them to try again.  A positive role-model in the form of a learning support assistant (LSA) aids this by giving strategies to help with each task, for example using repetition to remember sequence.  At present six children from the identified family are currently in receipt of this intervention.  
The school that family A attend is a visible learning establishment devised by John Hattie ‘Learning and Teaching occurs when teachers see learning through the eyes of students and help them become their own teachers’. (Visible Learning. 2018).  Children are encouraged to be pro-active in their learning my evaluating each other’s and their own work, giving feedback and feedforward comments.  Students are then able to see where they have been successful and where they need to go next in their learning.  Since the introduction of this scheme the majority of pupils have been able to take this ethos on board and make progress at becoming independent learners.  However, family A struggle with this concept, changes have been made within their academic learning as it’s a whole school approach but again are they just learning by rote?  Bruner’s theory of the spiral curriculum (McLeod. 2008), explained that more complex ideas can be taught firstly at a more simplified level, then revisited at more complex level, suggesting that subjects could be taught by gradually increasing the level of difficulty.  To meet the needs of family A, they will need to be exposed to that concept several times before it is learnt, obviously this different level of learning may mean that their peers progress much quicker.  It is here that the class LSA is utilised appropriately to scaffold the learning process at a more manageable pace, Vygotsky (McLeod. 2018) viewed this concept as a teacher or peer lead approach where the structure could be arranged for the learner to become successful.  Unfortunately, the children within family A will not become independent learners at the same rate as their peers, meaning that the support required cannot be withdrawn too prematurely.  Lessons need to be differentiated, with the child having a considerable amount of external support; speech & Language and Hands on Literacy, when returning to the class, time needs to be taken to explain the activity, so they can re-enter and get on task with support.
[bookmark: _GoBack]In conclusion, the challenges that face this family can lead them to being and feeling excluded, unquestionably that being part of a large family can have a negative effect on education, the number of siblings has influenced those early opportunities to learn language and nurturing foundations.  Having a large amount of the same family through school has unfortunately led to some members of staff stereotyping, a vast amount of support has been required as mentioned previously as they are prone to similar learning difficulties.  Furthermore, the main point that has come to the forefront of this research is that most of the support comes from the LSA, obviously it is not to say that they are not qualified to do so but they should be eligible for the same amount of contact time with the teacher as their peers if not more.  The intervention groups that are attended are necessary to aid learning, the strategies that are taught need to be generalised back into class, again this requires support to do so.  In brief the setting is providing inclusive support in general but equally important is the transition between one-to-one provision and that of class support, there needs to be more of a collaboration, so pupils do not feel alienated when returning to a class setting.  
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