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The Emotional Lens Project 
   
A 10-week project for young people who are at risk of being excluded from school due to the school not being able to meet their access needs. The 10-week project is around developing emotional literacy. The support hub of the school has found that this group of young people struggle with recognising their emotions before, during and after a meltdown. This group of students are responsive to the support they are receiving in the support hub. However, the support teachers have identified that this group of students work better through doing and being on their feet rather than sitting down at tables doing activities on paper. 
 
Brief of the group 
 
There is a group of 8 children who are between the ages of 11-14 years old. The gender of the participants is an even mix of boys and girls. The needs of the group could vary from learning disabilities, mental health diagnoses and undiagnosed neurodivergences. Each session will run for 1 hour and will be run in the support hub which resembles a classroom like space. 
 
Aims of The Emotional Lens project:  

· To support young people to explore their emotions in the wider environment that affect their attendance in school. 
· To encourage them to identify the triggers to their meltdowns and to understand the feelings they go through. 
· To develop the emotional literacy of the individuals with the hope they will be able to talk about what is happening for them in the buildup, during or after a meltdown. 
 
Objectives of The Emotional Lens project: 

· To deliver creative and fun drama workshops that encourage participants to identify their emotions and communicate these feelings to others. 
· To use Geese Theatre and Augusto Boal methodologies for this project. 
 
Intended Outcomes of The Emotional Lens project: 

· The participants will be able to identify a range of emotions. 
· The participants will be able to communicate the emotions they feel either beforehand, during or after a meltdown. 
· The participants will be able to use tools and techniques to describe emotions that others portray. 
 






The Emotional Lens Project- Week 5 Workshop Plan
 
Date: 13th January 2025 
Time: 11:30 am-12:30 pm 
Facilitator: Kiara Sullivan 
  
Aims: 
· To use Geese Theatre’s technique ‘The Enacted Scene’ to provoke conversations and identifications of emotions in the space.
· To continue a group process of identifying and communicating our emotions.  
 
Objectives: 
· To use Geese Theatre practices to create a playful and engaging space for the participants to learn and develop their emotional literacy.
 
Intended Outcomes: 
· Enable the participants to develop the skills to know how to identify emotions by body and facial expressions. 
· Enable the participants to develop the skills to be able to identify emotions that another person is experiencing.
· Participants will be able to add additional tools to their toolkit of developing emotional literacy. 
 
Context of the group in sessions: 
The group in the main are starting to develop confidence and have built trust in the space and as a result are wishing to start the drama activities earlier in the workshop i.e., there’s no need to deliver warm up games that are not related to the topic of the session. 
 
	 
	Exercises, Key points, Questions 
	Resources 
	Time 

	Reflection Circle 
	Name, share a sound or action of how you are feeling with the group 
 
Aim: To not put pressure early in the session to identify an emotion their feeling, instead to show me an action or sound of how they are feeling. 
	  
	11:30-11:35 

	Drama Exercise 
	‘Guess the Feeling’ and ‘In the manner of’ combined and slightly different. 

Can we start by sharing emotions in the space that a person can feel in their everyday life? 

Ask one person to step outside and choose an emotion that they will perform in the room alongside an activity the group chooses for them.  
 
Ask the rest of the group to come up with an everyday activity that the person will have to perform alongside their emotion. 
 
Participant comes back in and is given their activity to perform. 
 
Ask the rest of the group: 
· What can we see? 
· What is their face telling us? 
· What is their body telling us? 
· Come to a consensus of the emotion we think it is and tell the performer.  
· Ask the performer what emotion they chose. 
· Draw connections between their emotion and what we said if correct or different. 
 
Aim: For the participants to recognise and identify emotions through facial expressions and body expressions. Also, for them to know how to portray these emotions themselves. 
	  
	11:35-11:45 

	Worker in Role 
 
	The Enacted Scene  

The scene is of a person being late to class. They are already nervous because they are late, and they do not like drawing attention to themselves. The group will see a nervous, anxious, worried person entering late and not knowing what they are supposed to be doing. 
 
Between showing the group the scene the first time and the second time, ask what did they see in the scene and is it something they have seen before? 
 
Aim: To show the group a scene of a character in an overstimulated environment to provoke conversation and identification of what is going on for the character. 
	A cardigan and bag to use when in role 
	11:45-12:00 
 
 
 
 
 
 
 
 
 
 

	Drama Development Activities 
 
	Group Work 

Break the room into smaller groups and ask one group to create a before scene and the other group to create the after scene based off the ‘Enacted Scene’ they just watched. 
 
Aim: To work together to decide on what has happened to the character earlier and what is going on for them after the scene they have watched. 
 
To identify potential triggers or connections for themselves. 
	 
	12:00-12:05 
 
 

	Share back and Reflection 
	Share back the group’s creations in the same style as ‘The Enacted Scene’. 
 
Aim: To identify potential triggers or connections for themselves. 
 
To identify and recognise what is happening in the scene and to be able to communicate with the group. 
	 
	12:05-12:20 
 
 

	Cool Down 
	Rubber Chicken 
 
Aim: To be able to break away from what has been created, spoken about and to leave what has been created in the space. 
	  
	12:20-12:25 
 
 

	Reflection Circle 
	Name, if you feel comfortable, share a feeling, or you can share a sound or action of how you are feeling with the group 

Aim: To see if the participants can identify an emotion their feeling, however offering a safe alternative that they are used too. 
	 
	12:25-12:30 
 
 

	Exercises have been chosen from: 
The Geese Theatre Handbook 
 

	Reflections on the workshop/facilitator notes: 
 
Reflecting on the workshop, the participants were engaged throughout the whole workshop. The first exercise encouraged the participants to make contributions at their own pace. The participants identified how there are different positive and negative emotions and how they present differently for everyone. Through the first exercise, the participants named the similarities in positive and negative emotions aloud. 
 
The first exercise complimented the enacted scene beautifully. It was great to hear how the enacted scene was relatable for the participants, and this became clear in the second stage of the exercise. The participants identified what was happening for Jo. They drew on firsthand experiences, on what they could see happening and named emotions that Jo was experiencing and placed these feelings on a scale of 1-10. 
 
A participant commented after the workshop ‘it came across that you knew what you were doing’. Reflecting on this comment, I feel confident that this was due to the preparation I took in planning, researching, and rehearsing of the techniques I planned for the workshop. This enabled clear instructions to be given, allowing the participants the time to think and build confidence in the room. When I could see someone wanted to contribute but felt shy, I offered gentle encouragement. I read their body language, and this supported them to be noticed and feel appreciated by having time and space made for them to contribute. 
 
Just before the enacted scene, I felt slightly nervous. Instead of allowing this to overtake my energy, I harnessed the feeling into the character I was performing, and this really helped manage these nerves. 

Prior to the workshop, I was nervous about both performing and facilitating the process of the enacted scene as this technique is designed to be run by two people. This way each worker has its own designated role, aims and objectives. However, due to the amount of preparation I did for the scene and by using the cardigan as the in and out of role item, I felt calm in and out of role. I did have a moment where I considered using the mask, but I stuck with using the cardigan, as I had rehearsed with it, and it supported stepping out of the character and creating a clear distinction between being the facilitator and worker in role. I enjoyed being able to fulfill both roles with the same energy and I think unless I was co-facilitating with someone who I had a strong relationship with, I would do this technique again by myself. I was able to ask the questions I thought were relevant and provoke further discussion as and when I wanted to.



 










Applied Theatre Methodologies and Research 
 
Geese Theatre 
 
Role Theory within Geese Theatre “offers a common-sense framework for becoming more consciously in control of our own roles and behaviour towards others” (Baim, Brookes and Mountford, 2002, p. 20). I am going to use role theory within my workshop to support the participants to see emotions within someone else so they may then recognise these within themselves. Once they have recognised and identified these emotions, I would like to create a process through other Geese methods such as ‘Group Character Creation’ and ‘Worker In Role: Hot Seating’ for them to be able to correlate their emotions to triggers and behaviors that lead to a meltdown.  
 
Augusto Boal 
 
Throughout this project, I will use Boal’s games and exercises to build a safe and brave space. Boal’s practice was created for actors and non-actors and supports everyday people to be creative without needing any prior experience or knowledge in the theatre world. Using Boal’s toolkit allows for a playful, respectful, and trusting space to be built. Which in turn leading the participants to make reflections about themselves. “Humans are capable of seeing themselves in the act of seeing, of thinking their emotions, of being moved by their thought” (Boal, 2002, p. 11 and 12). Within this safe environment, the participants will be able to draw real connections to themselves without feeling like they are being tested in the classroom. There is an even playing field between the facilitator and participants. 

Critical reflections of my work throughout the process 
 
Facilitated ‘Glass Cobra’ on Monday 28th October 2024  

As a first exercise to deliver in the class, I decided to try an exercise that I had done previously when studying the BA Applied Drama course. I remember that the first time I delivered this exercise, I was unable to confidently ask and persist with the participants in the room to do the activity in silence. However, since becoming a practitioner, I have learnt how to use my voice and be comfortable with my voice in the space. 

This time when I delivered the exercise, I was able to give clear instructions, explore safe boundaries around participant contact and have the exercise explored with a quiet room. As always, there were a few small instances of noise, but when reminded to do the exercise in quiet, the class responded positively and adapted. 

There was an instance where a member of the class got upset as this exercise triggered something within them. I was slightly unsure what I needed to do in the space as I was not holding the entirety of the space as a practitioner. Reflecting on this, if this were to happen again in the future, I would like to follow up and check in on them to understand if I needed to do something differently, if I needed to change the exercise completely or if it was something that I had no control over and if what I did was enough for them in that moment.

Facilitated ‘Guess the Feeling’ and ‘In the Manner of’ on Monday 18th November 2024 

Both variations of this exercise support building emotional literacy, however, I decided to mix them both together and try the exercise in a different way. The aim of this is for the participants to identify patterns of body language and facial expressions and to see how similar and different a variety of positive and negative emotions can look for everyone.

The variation of these two exercises that I created allows for the volunteer to choose their own emotion, therefore eliminating the volunteer to identify and recognise an emotion they may not be familiar with. Also, for the rest of the participants to build confidence of speaking what they see in the space and coming to a group decision of what they think is being portrayed in the space.

For this exercise in the setting of the project, it does not matter if the participants guess the ‘right’ emotion. I am much more interested in the conversations and negotiations that happen between the participants on what they think the emotion is. This is where emotional literacy is being built and discovery of what could be happening for someone to portray the emotions they are. This is crucial for them in time to be able to speak up for themselves about what is happening and why they are reacting the way they are.

While reflecting on this exercise when I practiced in class, it was clear that the aims and objectives I had set for the exercise were met. This was due to the class understanding and actively participating to the fullest extent.

Facilitation and practice of The Enacted Scene on Monday 9th December 2024  

Creating the enacted scene took careful consideration and reflection on what was important to share for it to be recognisable and relatable for the participants. For this to come across authentically, I needed to harness the nerves I was feeling into what I wanted to share, and this took more energy than I originally anticipated. 

To be able to switch between portraying a nervous character to a confident facilitator time and time again was not only physically tiring but mentally too. Practicing this scene in front of my class allowed me to understand when I needed to breathe, how to take adequate time between delivering the opening exercise into the enacted scene and how to create distance between myself and the character. Reflecting on the practice of this in front of the class, the use of the cardigan supported this space to be created and allowed me to step into two different headspaces.









Ethical Considerations 

As cultural workers, whether we are researchers writing about individuals, theatre makers constructing narratives and stories, or facilitators enabling people to write or perform their own stories, we have a responsibility towards ensuring that the representations that are made are produced through a climate of sensitivity, dialogue, respect and willingness for reciprocity (Preston, 2009, p. 65).

With Preston’s wisdom and Rifkin’s ethical framework for learning and teaching, it’s clear that in any setting of facilitation, there is a way to break down how to be ethical in a space. It may seem like you can use your own values and morals to create an ethical space, and this is a great place to begin, however, we must be aware of our unconscious bias and how this can affect our ethical approach. 

Over the last few years that I have been practicing, I keep in mind these five key areas when facilitating and trust in myself that I can be adaptable and flexible in different settings I encounter.

Below is a worksheet that I created in my third year of studies on the BA: Applied Drama course when asked to create a ‘how to guide’ for other people to facilitate a project. It is based on Rifkin’s ethical framework. 

When starting a new project, I often refer to this as a starting place and once a safe space and has been built with trust, if my ethics need adjusting or adapting, I work on how to do this.

[image: ]Figure 1: (Sullivan, 2020, p. 44). 
For example, within workshop five of this project, I will be using a technique that I have not used much as a practitioner, I need to re-visit the safety element of the workshop and check what the values should be for this. 

To create safety within this workshop, it is important to remember that it is not my intention to be therapeutic. My position within these workshops is to create a space for healthy dialogue, positive challenges and for the participants to learn with and from each other. 

As I will be going in and out of role and asking the participants to do this, I must ensure that this is done safely, to cause no intentional harm. Rohd (1998, quoted in Fisher and Leslie, 2010, p. 158) expresses ‘Unless you are trained to do so, this work is not about group therapy through role play. That is a different use for this type of theatre process. This work is group problem solving, exploration, and dialogue’ (Rohd 1998: 71). 
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Appendix One

Workshop Risk Assessment 
 
	Name of session: 
	 The Emotional Lens- Workshop 5 

	Location of event: 
	 N001- Dance Studio Carmarthen Campus -UWTSD 

	Date of first risk assessment: 
	 13/01/2025 

	Name & Signed: 
	 Kiara Sullivan / K. Sullivan 


  
Red- High level of Risk					Yellow-Medium Level of Risk					Green-Low Level of Risk 

	Identified Hazards and Risks
	People at
 risk
	Actions taken to minimise the risk
	Who is responsible to carry out the actions?
	When do actions need to take place?
	Level of Risk

	No shoes allowed to be worn in the space 
	Participants and Facilitator 
	- Facilitator will wear appropriate socks to mirror what is being asked of the participants. 
 
- If participants wish to, they can be barefoot.  
 
-If not, they will be asked to wear appropriate socks.  
 
-If a session has a running around exercise, the facilitator will ask the participants to tuck the heels of their socks under their heels so there is a reduced risk of slipping. 
	Kiara Sullivan 
	Week one of the project and always before the start of the session. 





	 

	Participants belongings in the space 
	Participants 
	-The facilitator will ask participants to place all their belongings in a holding area to ensure nothing of theirs becomes a trip hazard and so that they are all safe in one place. 
	Kiara Sullivan 
	At the beginning of every session. 

	 

	Mirror legs in the space 
	Participants and Facilitator 
	-The facilitator will make the participants aware of the mirrors and the legs in the space, so if they are moving around, everyone is conscious that they can be a trip hazard. 
 
- Make sure the facilitator knows where the first aid kit is before delivery of the project. 
	Kiara Sullivan 
	Week one of the project and gentle reminders as and when appropriate. 

	 

	Radiators 
	Participants 
	-The facilitator will make participants aware of the radiators and that they are sometimes on. They do not get hot enough to be burned by them. 
	Kiara Sullivan 
	Week one of the project and gentle reminders as and when appropriate. 
	 

	Pipes around the edge of the space 
	Participants 
	-The facilitator will make participants aware of the pipes and that they are sometimes on. They do not get hot enough to be burned by them. 
	Kiara Sullivan 
	Week one of the project and gentle reminders as and when appropriate. 
	 

	Electrical Sockets 
	Participants 
	 -The facilitator will make participants aware of the sockets and ask that nobody uses them. 
 
- Make sure the facilitator knows the fire procedure and where the fire evacuation point is. 
	Kiara Sullivan 
	Week one of the project and gentle reminders as and when appropriate. 
	 

	Chairs and Tables  
	Participants 
	-The facilitator will make the participants aware of the chairs and tables, so if they are moving around, they are conscious that they can be a trip hazard. 
	Kiara Sullivan 
	Week one of the project and gentle reminders as and when appropriate. 
	 

	Projector and Screen 
	Participants 
	-The facilitator will alert participants as and when they are going to turn on and turn off the screen. This is to allow participants who have epilepsy or seizures to turn away and reduce the risk of triggering a seizure. 
	Kiara Sullivan 
	Week one of the project and whenever the projector and screen is being used. 
	 

	Participant Wellbeing 
	Participants and Facilitator 
	-When in sessions and asking participants to share experiences/ moments/ feelings etc. the facilitator will create a scale of how vulnerable they would like them to be. This is to minimise the risk of the participants sharing something that is unresolved/ a trigger/ memory etc. This is with the hope that the participants' wellbeing is being best supported. 
 
-If something comes up in the session that is unforeseen, the facilitator will always make sure to do a cool down exercise that breaks away from what has been discussed in the space i.e., rubber chicken. 
 
-If something comes up that the facilitator feels uncomfortable with and is worried for the participant’s wellbeing, they will pass the information on to the safeguarding manager and seek support for themselves should they need it. 

	Kiara Sullivan 
	Always 
	 

	Participants using the toilet 
	Participants 
	-The facilitator will monitor participants using the toilet due to the toilet being outside of the room. If the room door closes, a key card will need to be used by the participant to be allowed back into the room- which they will not have access to. 
 
- The facilitator will check the door every so often to make sure it hasn’t closed. 
	Kiara Sullivan 
	Whenever a participant leaves the room to use the toilet. 
	 


 

Appendix Two

Feedback from Reflection and Practice Weeks
 
Monday 18th November 2024 - Facilitated Guess the Feeling and in the manner of combined and slightly different.

Feedback from group:  
· Instead of asking us to think of emotions by ourselves, it would be helpful to do this as a cohort. 
 
Monday 9th December 2024 - Facilitation and practice of The Enacted Scene.
 
Feedback from group:  
‘Came across that you knew what you were doing.’ 
‘Well practiced.’ 
‘Believable and brought up similar experiences I have had. Relatable’. 
‘Simple and clean. Clear of the points you want people to stop and discuss but not for the audience.’
‘Ritual of taking off and putting on the cardigan. Makes it clear that it’s not real (there’s a character).’
‘Made explicit how someone was feeling. Made it resonate’.  
 
Suggestion: 
‘Felt rushed from seeing the scene the first time to seeing it the second time’. 
‘Ask the group what did they see? Slow right down to facilitate the middle section. 
 
Appendix Three

Feedback from participants for The Emotional Lens: Workshop Five on Monday 13th January 2025
 
Ella: “A lovely energy. Not that it needed it in your workshop, but you could have asked the participants ‘what methods could you use to manage Jo’s anxiety’”. 
 
Mandi: “It was fresh, felt like I hadn’t seen it (enacted scene) before. I was glad you kept the cardigan, Jo felt like they were still in the room when you went into facilitator mode. You felt excited to do it (the workshop)”.
 
Elicia: “I honestly thought your session was awesome, it was really considered, it flowed well, incredibly relatable for your chosen group. The scene and exercise that followed were really beneficial - I really wanted to keep working on it because I felt invested in the character which shows how well you did - I can’t think of any growing edges, it was an incredibly successful workshop”.
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Ethical Considerations Work Sheet

When working with any group of people, you should always have a code of ethics you
integrate into your work. Certain elements may change with different groups of people, but
the majority should always be the same. Ethical considerations are your morals, values and
beliefs you have on how to treat people. In applied drama, there are five key term:
always think about when working with a group of people, they are: Choice, Equality,
Respect, Safety and Competence. Below is a statement grid to start the process in your mind
of how you can incorporate these into your practice.

On a scale of 1-10 (1 being not very much, 5 being some of the time and 10 being allof the
time) I would like you to think about the following statements and tick the box that
represents how much you integrate that statement into your practice.

Statements T2 [3 J4 ][5 ]6 [7 [8 [5 [0

Twork with the participants agenda not my own.

Tensure my participants have a choice over the
creative development.

Tmake sure that everyone Is treated with equality
within the workshops.

Tiry and make sure that the participants treat each
other with equality

Ttreat everyone in the room with the same respect.

Tmake sure that the participants treat everyone in
the room with respect.

Tinform everyone that they can disclose what they
‘want and that they do not have to share anything if
they do not want too.

Tcreate a space which s safe for everyone to share
their thought and feelings.

Tam competent to run the workshops | have set up.

Tnever ask the participants to do something I would
feel uncomfortable doing.

Property of Kiara Sullivan





