Milly-Jayne Hands 2205042
ECAD5009 - Learners, schools, and communities: Where am I teaching?
Target 1 - Try to develop a critical view 

Target 2 - Refer to the UWTSD referencing handbook particularly for in text citations. 

Assignment Title: Written response - A proposal for a school community project (4000 words).

Introduction (approx. 300 words)
The aim of this assignment is to explore a school community project and write a proposal based on experiences of teaching 7–11-year-old learners. To identify the rational whilst also critically evaluating the proposal and linking it with relevant key theorist and literature. The main aim of a school community project is to create partnerships with families by attending to important community needs (Joyce Levy Epstein, 2019). This requires a project proposal to get started. This document highlights the goal and emphasises on the overall rationale of the project, creating a professional relationship between an organisation and outside participants (Bell and Waters, 2018). The assignment highlights the importance of schools engaging with their communities and underlines diverse needs and social justice issues in the learning environment (Ogbonna, 2023). Cynefin as defined by Welsh Government is “The place where we feel we belong, where the people and landscape around us are familiar, and the sights and sounds are reassuringly recognisable” It appears that the community unites each child within the classroom regardless of diversity differences (Welsh Government, 2020). Cynefin captures the heart of community, family, relationships, and belonging. This may imply that a pupil's community provides them with self-assurance and confidence which may have a significant influence on their life. Additionally, it implies that teachers want their pupils to carry their Cynefin with them since it represents a personal story and is a part of a pupil’s future (Griffiths 2024).
The project chosen for this assignment plays a crucial part in the learning environment and experiences of the military children at School X. The project focuses on the pupil’s holistic development. By involving the community into this project allows the teachers to promote inclusivity, diversity and equity and a sense of belonging for each learner involved (Garcia-Carrion, Rodrigues De Mello and Ball, 2020). School X is situated close to a Barrack, they have a high turnover of children due to the child’s parent or parents having to move to different bases or posts. Therefore, I am writing a proposal for a school community project involving a coffee morning to be held every Wednesday within the school’s cafeteria where all military parents and children are welcomed. The focus of this project is to engage with military families within the school to support with transitioning and work in partnership with one another to encourage a sense of belonging within their community.

Literature review (approx.1000 words) 

Davies suggests that education in Wales is changing, and schools are now designing an accessible curriculum to make sure that all pupils and their community get the best teaching practice (Davies, 2024). The curriculum for Wales now emphasises on progression (Government, 2021). In Wales, education is becoming more personalised, with practitioners acknowledging every pupil as an individual and adapting teaching strategies to best support them (Welsh Government, 2022). The four purposes contribute together to provide a framework for creating an inclusive holistic approach to the curriculum which focuses on equity (Donaldson, 2022). This implies that the four purposes promote independence, supporting all learners to make them feel like valuable members of the community. The project's key objective is to offer pupils an opportunity to interact with other military families with the aim to promote empathy and cultural awareness (García Ochoa and McDonald, 2020). The needs of the community at School X, has majorly influenced the choice of the project’s proposal. School X is situated nearby a local barrack and welfare office which they have close links with. The school will collaborate with these links to help best support service children and their families as well as engaging with the Armed Forces community (Armed Forces, 2024). This has resulted in a high turnover of military children due to families being posted to the location. These children and families face challenges such as missing their parents, having to settle into several new communities including schools and being away from their extended family for a long period of time (Lawhorne-Scott, Philpott and Scott, 2014). The Ecological Systems Theory by Bronfenbrenner highlights how a child's environment affects their development (Horn, Stairs and Rodger David Mitchell, 1979). Therefore, it is suggested that practitioners should take into consideration the ways in which a child's life, family, school, and community will influence their learning and overall well-being (Cutter-Mackenzie, 2019). Similarly, John Bowlby looks at the attachment theory. He focuses on the importance of a secure attachment in early childhood for building healthy strong relationships that impact emotional development (Holmes, 2014). Homes implies that by practitioners educating themselves on this and considering these impact they are then able to provide emotional support for the children involved who may have not been able to form those relationships with their parents due to deployments and not seeing them. 
Some of the service children at school X have come from different countries with different cultures, languages, and religions. Therefore, the population within the school is diverse, this project aligns with the needs of Black, Asian, Minority Ethnic & Global Majority Learners through its focus on inclusivity, diversity, and support for all pupils, including those from diverse cultural backgrounds (Williams, 2021). In Wales, policy makers are now using global majority as it is more of a proactive and positive approach to avoiding discrimination and racism (Davies, 2024). Teachers in Wales adapt resources such as looking at Wales more widely. By addressing the needs of military children including those with ALN and BAME & Global Majority Learners, the project provides equitable opportunities for all. (Wilson and Johnson, 2014). This project focuses on offering wellbeing support for everybody involved which align with the future generation act for Wales. (Future Generations Commissioner for Wales, 2015). In Wales, it is legal that everybody must obey to the Equity Act 2010, therefore schools cannot discriminate, and each school must make reasonable adjustments to ensure equity and avoid discrimination (Equality and Human Rights Commission, 2010). The Equity Act influences this proposal as it aims to protect and support vulnerable groups, including Service children who may face challenges due to their parents' military service.
The coffee morning will be based within the school’s cafeteria therefore it creates an environment where values and diverse needs are respected. The National Assembly highlights the importance of schools and communities being collaborative by schools being used as a resource for community engagement. Schools being used, utilises what we have in the community which results in strengthening those communities we are in (The National Assembly for Wales, 2001). Similarly, ESTYN implies that when schools share resources with their community it creates a cohesive collaborative approach within community schools. This is when the interest in families, learners and the community is at heart (ESTYN, 2024). 
This project proposal aligns with other parts of the curriculum for Wales in various ways. The project focuses on providing rich and meaningful experiences that connect classroom content with real life context (Government, 2016). By engaging with the Armed Forces community, pupils could interact with others who have real-life experiences related to military service. Making welcome packages for their parents could allow pupils to gain practical skills, develop empathy, and develop their understanding of different perspectives and life beyond the classroom. Additionally, this allows the pupils and parents to apply their knowledge, skills, and experiences in a meaningful way as families can relate and share their experiences of being part of a military family. (Waver, 2024) The project helps develop holistic development of the learners (Donaldson, 2015). Donaldson has a strong focus on learner well-being. By prioritizing the social, emotional, and mental health needs of the service children at School X, the project contributes to creating a supportive and nurturing learning environment as outlined in the curriculum (Donaldson, 2016). Additionally, Donaldson's report emphasizes the importance of schools in Wales, promoting equity and practitioners encouraging the best for all learners, regardless of their background or circumstances. The project's focus is supporting military pupils regardless of cultural, language and religious differences, and therefore providing additional resources for service children aligns with Donaldson's goal of creating a more equitable and inclusive educational experience (Donaldson, 2016).
There are some potential barriers and challenges that this project could face. There may be a lack of engagement resulting in not many families attending (Harris and Goodall, 2008). Additionally, the parents could be busy resulting in low attendance. To address this, the school could conduct surveys to gather the most suitable day or time for the coffee morning to be held. Furthermore, School X could promote the project through newsletters, social media and face to face contact which could help increase attendance and participation. There are many service children who are from different cultures and therefore language barriers could be a challenge. To tackle this the school could provide multilingual resources which will help families feel informed and part of the project (Scott, 2019). Lastly, even though the main aim of the project is to support service children and their families, they may become distressed and not want to participate. Some discussions may be sensitive for families and therefore it is crucial that the school make sure that they are creating a safe, supportive environment where every child and family feels comfortable sharing their experiences and concerns (States., 2010). School X has link with Armed Forces community and therefore can offer confidential support services or counselling for the families. 

Aims, objectives and practical considerations- (approx. 800 words)
When members of the community collaborate to highlight the needs, aims and changes to a school, it is known as a school community project with the intent to create a sense of community amongst them. It focuses on how to best support children's overall development and well-being (Zins, 2004). To begin, a school development plan and a project proposal are needed. A school development plan outlines the steps a school will take to improve outcomes for pupils (World Health Organization, 2024). Selecting a focus for the project is the first step alongside planning. Discussions about staffing, timing, impact, and costs are part of the planning. Lastly, how the impact will be measured. 
The four purposes have influenced the choice of focus for this project proposal. Families joining together for the coffee morning provides pupils another opportunity to learn about the struggles and experiences of their peers who are also in the military which could promote ambitious capable learners (Donaldson, 2016). Furthermore, as the project's main purpose is the well-being of the family, it is important that the families feel supported and valued. This could be achieved by creating a welcoming, inclusive learning environment where pupils can improve their social skills, form positive relationships with one another (Booth et al., 2000). This may encourage confident, healthy individuals. The initiative also highlights how important it is for pupils to get an awareness of ethical issues and their place in the community (Farrell, 2005). The project interacts with families of service members and promotes meaningful family interactions. In addition, the project employs ambitious and creative contributors by giving pupils the chance to use their creativity to benefit military families (Welsh Government, 2022). For example, this project involves pupils designing welcome packages, plan family school trips, and provide assemblies and resources to help them.
The school community project welcomes all families to a coffee morning in the school cafeteria with the goal of supporting military families at School X by developing a supportive environment that gives service children a sense of belonging within their community (ESTYN, 2024). The project's goals and intended outcomes consist of contributing to the overall well-being and success of military families at School X (Future Generations Commissioner for Wales, 2015). The outcomes involve increased engagement of military families regarding school activities. Improved support for transitioning military families, an enhanced sense of belonging and community engagement for service children and the development of welcome packages, family school trips and assemblies (Oakes, Germain and Maier, 2023). The intended impact involves strengthening relationships between child and parents and families and school. Improved well-being and progression of service children, increased understanding of the needs of military families within the school community. Lastly, creating a safe and inclusive environment for all those from military backgrounds (Karen Rose Blaisure et al., 2015).


The implementation of the school community project at School X will involve carefully considering staffing, budgeting, and timings. Firstly, there will be an initial planning meeting to outline the projects goals, roles and responsibilities. A detailed action plan and SWOT analyse will be drawn up to plan with specific tasks, timing, and deadlines (Caldwell and Spinks, 2021). There will be constant communication with staff, parents, and pupils through newsletters and most importantly word of mouth to ensure that they are informed and engaged throughout the whole project. The impact that the project is having on the targeted audience will be measured throughout through feedback, assessments, and observations to ensure that reasonable and necessary adjustments take place (ESTYN, 2018). 
Teachers, support staff and possibly the wider community including MOD workers could support the project alongside a designated project coordinator which oversees the planning of the project. The staff members involved will feel equipped as they would have had the necessary training to enable them to support military families. School X has an ELSA which military families feel welcomed to seeing for well-being support. Budgeting is a major influence on this project therefore there must be allocated funds for resources such as welcome packages, school trips and the refreshments for the coffee morning. School X could supply for grants such as the Supporting Service Children in Education in Wales Fund or the Service Pupil Support programme. These grants range from £1,000 to £80,000 and may be available for projects supporting Service children alongside their education (Cymru, 2024). Additionally, the school could organize fundraising events within the school community to raise additional funds for the project. This encourages community engagement by getting parents, pupils, and staff in fundraising activities such as bake sales, raffles, or donations. The overall goals of School X's school community project are to ensure that every pupil, including service children, have access to support and education by promoting accessibility and inclusion within the Welsh curriculum. (Alexander, 2010)


Measuring impact (approx. 800 words)
There are many other school community projects in Wales which provide support to service children and their families. While both schools have the same aim to support children and families within their communities, they have different focuses. The main difference between School X and School Y is their initiatives and their target audience. School X’s project involves a coffee morning for military families within the school community to help with transitioning and encourage a sense of belonging. On the other hand, School Y’s project is specifically for service children to build friendships and improve overall well-being through certain activities. Through activities such as forest and coastal school, educational visits, the children at School Y can bond with both staff members and their peers. Overall, this project has helped service children to form meaningful connections and develop trust resulting in them feeling supported. The project’s impact on Service children at School Y was measured through methods, including direct feedback from the children. Additionally, observations of the children’s development in areas such as resilience, problem-solving and well-being were made. It was clear that positive relationships were made with adults and peers. Likewise, to School X’s project, School Y initiatives aligns with the Welsh Curriculum by providing opportunities for service children to engage in activities that support holistic development and well-being (Government, 2022). Furthermore, these activities also contribute to the children's social development, as well as their understanding of the world around them. Both projects, reflect the goals of the Well-being of Future Generations Act, as they both seek to improve the social, environmental, and cultural well-being of children in Wales (Future Generations Commissioner for Wales, 2015). However, School Y, could consider and specifically address the unique needs and backgrounds of Service children, ensuring inclusivity and diversity. 

Vygotsky's sociocultural theory emphasizes the importance of social interactions and collaborative learning for development. He highlights the importance of creating inclusive learning environments that support diverse learners and promote social interaction with children from different backgrounds (Kozulin, 1998). This could imply that if practitioners encourage collaboration within the school, pupils can benefit from the diverse experiences of service children and their skills, leading to enhanced learning opportunities and improved social skills. Unlike Vygotsky, Piaget theory focuses on the idea that children construct their understanding of the world through individual interactions with their environment (Ault, 1983). This could imply that the children at School Y are learning more through the enriching environment and hands-on learning experiences which are contributing to their overall development and well-being.

To measure the impact of the school community project, feedback and observations will play a crucial role in evaluating the success it has had on supporting military families. According to BERA, to carry out observations, the person must obtain informed consent from parents or guardians before observing children. Additionally, the researcher must respect the privacy of children and ensure that any observations are conducted in a way that maintains confidentiality (BERA,2024). The impact of the project on pupil engagement and their sense of belonging within the school community can be gathered from observations of their participation in the coffee mornings, relationships with peers and parents, and involvement in other school activities. Feedback could also be used to measure the effectiveness of the project. They may share how the project has impacted their well-being and that feeling of belonging. Seeking feedback from parents is also important as this allows teachers to get an understanding of whether it has benefited those individuals and what can be improved. (Harris and Goodall, 2008) The feedback and observations will be carefully evaluated and will identify the strengths of the project that have positively impacted military families (Bell and Waters, 2018). Additionally, any areas for improvement highlighted through feedback and observations can be addressed to enhance the project.


Evaluation (approx. 800 words)
The strengths, weaknesses, opportunities, and threats discussed in School Y project may be relevant to those in School X project proposal. Both projects aim to build relationships, School Y has helped service children develop their bonds with peers and practitioners. Likewise, School X has encouraged relationship building within military families and the school itself, both proposals encourage a sense of belonging. One weakness that School Y and School X may share is the challenge of being able to provide long term support for the people involved as military families regularly move to different locations and post. Therefore, the participation and engagement may be affected by this. Both projects share similar opportunities such as creating a safe place for the same target audience. By encouraging relationship building, both projects can enhance community engagement and the overall well-being for the participants involved. One potential threat for both projects involve the risk of limited resources or funding, which could impact the sustainability and effectiveness of the project proposal. 
[bookmark: _Hlk166493532]This project plays a part in bringing people together in communities and encouraging connections, relationships, and a sense of belonging among Service children, military families, school staff, and the wider community which contributes to building a cohesive and supportive community environment. (Wellbeing of Future Generations Wales Act 2015). The coffee morning allows collaboration between military families and the school itself which could result in strengthening bonds and understanding of the diverse needs of these families within the community. This sense of cohesion can lead to increased resilience, well-being, and a sense of belonging among people in the community. (Government, 2013). The Family and community engagement toolkit for schools in Wales suggests best ways of developing relationships with parents. It highlights the importance of schools engaging with parents and carers outside of school which could include at the school gate, home letters, school social events or via technology such as DOJO or Twitter (Government, 2016). Schools should also plan for flexibility. Lastly, most importantly ensure that the school is made to feel like a comfortable welcoming environment that empowers parents (Blase and Jo Roberts Blase, 2001).
When schools and communities collaborate, threats regarding this need to be considered. These could include funding, linguistic barriers, diversity needs, transportation, cultural differences, time, attendance and lastly the stigma attached revolving around help. Lack of resources and funding might make it more difficult for communities and schools to work together (Government, 2018). Language differences can create communication challenges between schools and communities, leading to misunderstandings and miscommunication. Language mats and multilingual resource will be provided for the families at the coffee morning. It is crucial that diverse needs are met and considered for this project proposal as this can result in discriminatory practice (Arshad, Wrigley, and Pratt, 2019). Additionally, to avoid lack of participation, transportation to the coffee mornings should be organised for those who require it (Welsh Parliament, 2022). A survey should be sent out to parents/carers to gather data regarding when the coffee morning should be held (ESTYN, 2018). Lastly, there are negative attitudes surrounding seeking help or support which could act as a threat. Addressing these threats is essential to the project proposal's success in supporting military families. 

Conclusion (approx. 300 words)
In conclusion, throughout the assignment the focus has been on evaluating how schools in Wales engage with and meet the needs of their communities, exploring areas related to social justice such as inclusivity, diversity, and equity, and understanding how various factors influence the learning environment within a classroom setting (Arshad, Wrigley, and Pratt, 2019).
The school community project has highlighted the importance of creating bonds with families. Additionally, from reflecting on the aims of this module, it is evident that, addressing community needs is crucial to promoting a cohesive learning environment (Welsh Government, 2016). The project aims to address the unique needs of military families, who often face many challenges. Therefore, by focusing on supporting these families and creating a sense of belonging within the school community, the proposal seeks to promote equity and inclusivity for all learners, including service children which aligns with the values and principles of the Welsh curriculum (Thompson, 2011).
Overall, the experience of writing a school community project proposal and highlighting social justice issues will prepare me to be a more empathetic, inclusive, and an effective teacher in the future. These skills will develop my professional learning and help me to create a positive learning environment, support diverse needs, and contribute to the holistic development and well-being of all pupils. (Coe et al., 2020)
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Strengths,

«  Strong Community Engagement: The project encourages
collaboration between schools, parents, and the wider
community

« Focus on well-being: The project aims to improve the well-
being of service children and their families

«  Inclusivity/Diversity: The project creates a supportive and
enriching environment for all learners.

‘Weaknesses

«  Limited Long-Term Support: Due to the high turover of
military families

* Resource Constraints: Limited funding and resources could
impact the sustainability and effectiveness of the project
over time.

«  Communication Barriers: Language differences

EXTERNAL
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Opportunities
«  Building Stronger Relationships: The project presents an
opportunity to strengthen relationships between school
staff, parents, and military families
« Collaboration and Partnerships: Establishing partnerships
with organizations

Threats
«  Lack of Participation: Negative attitudes towards seeking
help or support
« Funding/Budgeting





