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INTRODUCTION: 
[bookmark: _Int_zlSRYnsE][bookmark: _Int_Wwuh5fzz][bookmark: _Int_QR8343Pa]A critical incident is an understanding of how relevant an incident is, and it is based on the extent of assessment a teacher attaches to an event that sets out to improve the practice of the teacher through critical thinking and self-reflection (Tripp, 2012, p.8). Teacher’s come across several incidents such as well-taught lessons, student engagement in class to distractions in the classroom, behavioural attitudes, and noisy classroom from their students, in their day-to-day activities in school, but then pending a reflection on the incident in an analytical approach, the objective, changes, and improvement would not be achieved. (Mohammed, 2016, p.25) emphasized that critical incidents are, “underlying factors that spark intense emotions and future actions…” This suggests that the reflection on incidents must be a deliberate decision by the teacher and initiated by situations surrounding the event. Nevertheless, the aim of critical incident analysis can be achieved when detailed perceptions and perspectives of all contributing factors and occurrences are considered. In a pedagogical setting, the evaluation of the observed critical incident will begin by exploring the role of critical reflection in connection to developing teaching as a profession and how reforms in education have restructured the roles of teachers. Next to this, the observed critical incident in the school and class context will be analysed, basic contextual information will be mentioned considering guidelines for anonymity, thus minimizing harm to the observed institution (BERA, 2018). Moving on from this, a comprehensive evaluation of the observed critical incident and its connection to Donaldson’s four purposes that were recommended in the new curriculum for (Wales 2022) will be well thought-out. Furthermore, the literature review about the observed incident would be about cognition and learning, inclusiveness, social-emotional, and mental health. In addition, there will be reflection and evaluation, considering the role of critical reflection and how reflective models structure reflective practice with a view to the “next steps” in my own professional and personal development. Finally, an overall summary of my approach to undertaking this research as a reflective practitioner in Wales will be in connection with Professional Standards for Teaching and Leadership. 

THE ROLE OF CRITICAL REFLECTION 
Several publications have demonstrated the influence that critical reflection has on teachers; fundamental beliefs about learning, promotion of an optimistic learning environment, and consciously increasing a range of significant and context-specific schemes and techniques, which have played a significant part in nurturing teacher’s training, intellectual processing, candidates' development, and success as professionals. (Shandomo 2010). It is worth pointing out that achievement and realization of a teacher’s objectives in any lesson with students depends on teachers’ understanding of the role of critical reflection in their day-to-day activities considering; what went well and what can be improved on in subsequent lessons. In most cases, a critical examination of your one’s approach results in personal improvement. (Shandomo, 2010, p. 101; Paula, 2012, p. 3) stresses that critically constructive ‘’self-reflection and action’ enables ‘’informed judgment’ in developing the role of teaching as a profession. The role of teachers in line with the new curriculum for Wales is to support learners to be; "ambitious capable learners, enterprising creative contributors, ethical informed citizens, and healthy confident individuals’’ that will impact society (Donaldson, 2015, p. 29). Policy on educational reforms modifies and directs the roles of teachers, as well as the provisions of training for new teachers thus it has created an enabling platform for teachers to explore new strategies and ideas consistently through research and enquiry of one’s teaching styles in view to improve on the needs of the learners (Welsh Gov 2022; Tatto and Furlong, 2015). It is often argued that practice makes perfect, however, a continuous reassessment of perfection as per se is the new key role of teachers in 21ft century. (Paula, 2012, p. 4) proposes that ‘’teachers should recognize themselves as researchers’’ similarly (BERA, 2018, p. 29) recommends making “research literacy explicit” criteria for teacher training in contrast to the outdated formalistic notion of teaching highlighted (Pollard, 2002). Having a deep understanding of teaching styles would enhance the capability to challenge the old-fashioned mode of practice and redefine modern practice towards greater effectiveness as educators. (Paula, 2012) buttressed the notion that “learning that is meaningful and effective does not happen by mistake or in a vacuum”. It is worth emphasizing that the development of a skilled teacher is a process that requires knowledge, practice, and reflection wish will impact the progress of learning of students, in other words, the role of teachers is a holistic reflection on the well-being of students as “second parents”. (Winch, Oancea, and Orchard. 2015) commented on characteristics of teachers’ professional understanding: “situated understanding; technical knowledge; and critical reflection” requires adopting the concept of learning as a “craftsmanship worker and as an executive technician”. It cannot be argued that teachers fill a complex set of roles in shaping the world, which vary from one society to another and from one educational level to another, on the other hand, developing the role of teachers through critical reflection will make the practitioners exceptional in this contemporary time. Teachers are drivers of educational reforms that would channel the students to the area of learning and experience by using appropriate learning theories to support students’ assessment for learning. Overall, the role of critical reflection in teaching cannot be underestimated in the development of professional teachers, (Winch, Oancea, and Orchard. 2015) proposed that “the capacity for critical reflection is the hallmark of the professional teacher”. Professional teaching develops from ‘‘interrogating one’s practice and making explicit the assumptions and values that underpin it." As reforms in education have enhanced the role of teachers in engaging in research for personal and professional development, I think being aware of employers’ and legal responsibilities as well as a moral duty toward the safety of our colleagues and students should be taken into consideration (BERA, 2018, p35).

OBSERVATION IN SCHOOL AND CLASS CONTEXT 
[bookmark: _Int_tAQunvUu]In the context of this assignment, the act of observing teachers’ performance in the classroom that befit the training of the teacher’s trainee took place in a co-educational secondary school, having over 1000 pupils and the language of learning is English. School X has excellent points scored in students’ literacy, numeracy, science, and Welsh baccalaureate skills, and an outstanding record in students’ attendance in 20YY (Estyn, 2022). Describing the contextual information observed, the privacy and autonomy of the organization shall be respected to minimize harm and comply with guidelines for ethics and educational research (BERA, 2018. p19-21). On the 26th of September 2022, from 9:00 am to 10:00 am, a classroom lesson was observed. The classroom chairs and desk settings were organized in such a way that 2 to 3 students sat together, spacious to allow easy movement within and out of the classroom, there is no doubt that teamwork between the teacher and the students, among the students in peer and group discussion, will be effective. (Donaldson, 2015, p.73) research is unequivocal in concluding that children and young people should have the chance to interact with experts, learn from their experiences, and gain knowledge within/outside of the classroom. There were relevant and applicable subject postcards on the walls of the classroom to remind the students consistently of the area of learning and experience, in addition, the observed classroom was equipped with facilities for conducive learning. The year 7 students were observed in a science lesson, however, I observed that because of their year group, they were interested in themselves and how their peers perceive them, open to learning, and curious as they perceive and engage in the practical session. Considering the concept of observation in this assignment, (Nathan, et al, 2022) studies have proposed diverse tools for effective classroom observation for teacher’s excellent decision and guide towards improvement, however, there were pressing implications and concerns that emphasize the character of the observer – which could be biased, and how these tools can be reliable to assess special-education students (Cipriano and Barnes, 2021). Furthermore, an observer must consider the appropriate tool or protocol for classroom observation with a focus on specific needs and questions the researcher is trying to achieve. The following factors as the “theoretical lens, disciplinary expertise required, complexity, level of inference, type of behaviour recorded, training time required for implementation, and data output” were suggested by (Esson, Wendel, and Young, 2022). In conclusion, I see this as a window of opportunity for teacher trainees to observe, reflect and develop the next step towards their professional and personal development. 

A CRITICAL INCIDENT LINKED TO DONALDSON’S 4 PURPOSES  
[bookmark: _Int_hu3RfS5Y][bookmark: _Int_zWDVY9jQ]There are several incidents that teachers come across in their day-to-day activities, which somehow could be typical, and traditional to their perception. It is obvious that in most learning settings, incidents are completely ignored at the time of occurrence, but what was observed, and analysed makes it a significant pivotal moment (Tripp, 2012). I observed an incident in the first lesson on 26th September, a pupil walked into the classroom 3 minutes late while the teacher was calling the attendance register of 30 students. The pupil walks to his/her desk and complains suddenly in a high tone “my book was torn” and “who tore my book?” Reflecting on the pupil’s question, it points to the extent to which psychological well-being and mental health awareness are recognized and addressed to support students, however seeing the necessity for students to learn in a healthy and confident approach to enable to them make a meaningful impact in society, more efforts are needed to improve students’ well-being. (Donaldson 2015, p.4). It could be argued that; most teachers would assume it is the usual talk by students, on the other hand, due to a “sense of prompt reflection and feeling” the incident caught the attention of the observer (Gibbs 1988; Schon, D. 2017). In the case of incidents, I suppose prompt decisions need to be taken quickly by using rapid judgment to record and evaluate the overall incident appropriately (Roycroft and Roach, 2019, p.47). Afterward, the researcher observed a lady walking into the classroom and moving toward the learner who complained, she is a teaching assistant. The teaching assistant spoke to the student calmly and quietly, then the student sat down and remained calm. This scene calls to question what could have been the fate of the learner had it been there were no supports from the teaching assistant during the lesson, without any iota of doubt the learner could have been disengaged, disenfranchised from ‘’learning ethics, and informed citizen.’’ (Donaldson, 2015, p.9) recommended it is significant that in learning every child should be aware of, and exercise, their human, and democratic, responsibilities, rights, and abilities to know how to look for the resources that would help them to stay safe and healthy for the rest of their lives. There is no doubt that the student’s teaching assistant’s support such as communicating, correcting the wrong spelling of words, and encouraging in answering questions during the session, leading to the teacher calling the pupil’s name and responding “that is brilliant” shows that the student has learning difficulties. Being motivated, exercising the capability, and being ready to learn from the TA’s support signifies that additional learning needs (ALN) students can benefit from Donaldson’s suggestions. Therefore, out of curiosity, I learned from the TA that the pupil is diagnosed with Autistic Spectrum Disorder. It is evident that the incident categorized the pupil as an Additional Learning Needs learner, and it must be recalled that “someone who requests additional learning needs as an individual with increased learning demands due to a learning challenge or handicap that could have resulted from a medical condition or anything else” is considered an ALN, (Wales Government Draft Code, 2021, p.21). This observed incident reveals that with the appropriate support in the learning environment, students with additional learning needs can be knowledgeable citizens who are self-assured and prepared to influence the public, capable students who can contribute creatively to life. (Donaldson 2015). 

					LITERATURE REVIEW
 
COGNITION AND LEARNING 
[bookmark: _Int_FhB0qcV4]Some individuals’ cognitive abilities and mental processes that have been studied by the researchers are peculiar to their stages of development, literacy, numeracy, processing of information, self-satisfaction, hereditary, social, and environmental factors as well as overall support they received from parents, guidance, health practitioners and from teachers to better their experience in life. (Snowling and Hulme, 2021; Kievit, Hofman and Nation, 2019). The concept that the use of diverse models supports cognition and learning development for additional learning needs (ALN) students is a common research topic – the observed critical incident inspired further inquiry into the level of learning support available to learning disability pupils from their parents, guidance, teachers, and teaching assistant, also how beneficial the model has been. A quick reflection on the observed critical incident, and how the student responded positively to the assistance rendered suggest that understanding the learner’s style of learning as well as using the appropriate model would aid students with learning disabilities. Studies have shown that students with learning disabilities can make academic progress and development, based on the type of support available. (Xin et al, 2020; Kievit et al. 2019) emphasized how parents’ and teachers’ collaboration, and teachers’ discourse-oriented approach to learning can help students with learning impairments advance academically and develop their cognitive capacities. (Bryant et al. 2015) findings tend to point out that at least one student benefited from each model of learning, this summarizes that no specific learning model is applicable generally, besides the general application of different models that have been proposed and employed for supporting students with learning disabilities; “inclusive practice model” (Coates et al. 2020), “mutualistic-coupling model” (Kievit et al. 2019), “daily report card model” (Fabiano et al 2010), “mutual exclusivity model” (Mathée-Scott et al. 2022), “virtual reality technology and social robotics model” (Saadatzi et al. 2018) seems non-comprehensive as no one model can work effectively for students having learning disabilities. It is without a doubt that developing models to address learning disabilities and challenges is paramount however the overall efficacy of the newly developed concept to all applicable individuals is the hallmark of each discovery. In contrast to the model to support additional learning pupils, a contrary opinion has been proposed that students' models varied, and no one standard stood out as consistently superior to the others (Bryant et al. 2015). Furthermore, evidence suggests that comprehensive factors; distinctive learning styles of every child with well-organized differentiation, efficient inclusion training for future teachers that aims to understand the objectives of each child's individualized education program, together with a blend of different instructional strategies tailored to pupils with learning difficulties by keeping the idea of the cognitive concept in mind, should be evaluated to ensure that models of learning benefit every child (Bryant et al. 2015; Hunt et al. 2019; Coates et al. 2020; Fabiano et al. 2010; Xin et al. 2020; Bryant et al. 2015; Mazher, 2018). As the researcher, my perspective on cognition and learning support for students with additional learning needs has changed. However, it does not seem unreasonable to suggest that while addressing the cognitive disabilities of individuals, distinctive features as highlighted in this literature review should be put into consideration to ensure appropriate support for students with additional learning needs is addressed. Conclusively, significant findings suggest that student teachers can engage directly with children who have complex and diverse learning needs as part of an actual contextual learning experience, which will help trainee teachers develop their understanding of and confidence in teaching inclusively in discourse-oriented approach to students with learning disabilities (Xin et al. 2020; Coates et al. 2020). 

SOCIAL-EMOTIONAL DEVELOPMENT, AND MENTAL HEALTH   
[bookmark: _Int_EDe3YKmC][bookmark: _Int_c2NVwyjQ]Critical accounts of disruptive school behaviour that have increased in occurrence in classrooms around the world in recent years have been reported in several studies. Problematic behaviours are those that disrupt or prevent learning in the classroom and put other people in danger of engaging in other social vices both inside and outside of school (Krause, Goldberg, and D’Agostino, 2020). Pieces of literature have considered the early development of children, as a crucial factor that encompasses their behavioural, social-emotional, and mental status. There is no doubt that the effect of behavioural and social-emotional development is observed in how children form and sustain relationships, comprehend, and control their emotions, work toward their goals, and gain knowledge from experience, thus the early observation of toddlers’ behaviour and social-emotional development predicts the possibility of later mental status. (Northrup, Leezenbaum, and Campbell, 2021; Raza and Sacrey, 2019). Being on time means being early, thus understanding the overall development of a child from exceedingly early childhood would give a clue to any serious delays in development. (Northrup, Leezenbaum, and Campbell, 2021) evidence suggests “early pretend play, social interaction, and empathy for another’s distress” models is a notable indication in identifying the advanced developmental disability whereas (Raza and Sacrey, 2019) utilize the “Infant-Toddler Social-Emotional Assessment (ITSEA)” model to successfully highlight the probability of developmental impairment among “high-risk (siblings of children diagnosed) to low-risk (no family history) toddlers”. Understanding the prevalence of a condition from pre-existing factors seems to be a better option to solve any behavioural issues. Furthermore, in some cases, developmental disorders coupled with low-income families, dietary deficiencies, the context of their experiences, and negative outcomes in the social, psychological, and academic arenas are examples of demographic traits that lead to some student’s disruptive behaviours in the classroom (Schmitt et al. 2018; Krause et al. 2020). In like manner, it is well-established in works of literature that effective classroom-based prevention and intervention approaches to address students' disruptive behaviours involve a broad awareness of demographic characteristics as well as the context surrounding students' experiences. (Schmitt, Lewis, and Duncan, 2018) suggest that using a “positive action program that focuses on promoting and strengthening positive behaviours fosters social-emotional, intellectual, and physical health in early childhood”. However, the contrary reports from parents and teachers report on improvements in the Student Rating Scale, imply that the effectiveness of the positive action program remains ambiguous and may seem difficult to implement. Thus, it is worth pointing out that to address behavioural challenges in the classroom, the concept of a teacher’s professional influence and an inclusive strategy that offers equitable access to opportunities and resources for each pupil with a physical or mental disability should be use (Carroll and Hurry, 2018; O’Leary et al. 2020; Newman et al. 2019). The findings of pieces of studies have proposed means to help students with social-emotional and mental health challenges build emotive resilience and promote acceptable social behaviours; (O’Leary et al. 2020) underscoring the essence for teachers to develop and transfer life skills to their students within and outside of the classroom, also to examine students' later experiences with the principles, whereas, (Carroll and Hurry 2018; Newman et al, 2019) argues on the inclusive philosophy that will make every student feel accepted, valued and safe. (Carroll and Hurry 2018) the notion seems to be stalled due to insufficient works of literature that illustrate a generally applicable strategy for inclusion, in the same manner, (Newman et al, 2019) “argue for the inclusion of Mad Studies knowledge in professional education curriculum”, dearth of studies to buttress the findings makes it is crystal clear that further studies have to be done to enhance the contributions of this literature. It is often argued that solving a persistent situation would require an unprecedented approach, I think the probability to support students acting disruptively due to social-emotional or mental status in a learning setting is achievable if further studies are carried out on Newman’s “Mad Studies in educational curriculum” and adopted by all stakeholders; government, schools, parents, guidance, and mental health practitioners working collaboratively can ‘‘alleviate challenging school behaviours and promote healthy developmental functioning of students’’ (Krause, Goldberg, and D’Agostino, 2020) 

INCLUSION – COMMUNICATION, AND INTERACTION 
[bookmark: _Int_3WpJO6RH][bookmark: _Int_FeRE9S4G]To raise standards and guarantee the best possible results for students, the face of education is continuously changing, however, several significant contributions have highlighted the essence of non-disabled and disabled students learning together in mainstream schools, with inclusive education creating a welcoming learning environment for everyone (Kudliskis 2014; Jigyel, Miller, Mavropoulou and Berman, 2018). It could be argued that the key to successful inclusion in education is the instructors’ comprehension of the idea of verbal influence, the re-evaluation of teachers' perceptions, and the additional learning needs of students' self-concepts, as well as partnerships between educators, parents, authorities, and the community. (Avramidis 2013; Olsson 2020; Kudliskis 2014; Jigyel et al. 2018). The lack of school employee perceptions casts doubt on how successfully this literature's suggestions would be implemented because it creates an ineffective channel of communication and collaboration between parents and school personnel (Jigyel, Miller, Mavropoulou and Berman, 2018). On the contrary, (Olsson, Sand, and Stenberg, 2020) point out that the inclusion of students with additional learning needs would be made easier by considering teacher perceptions such as attitudes, available resources, understanding of students’ needs, and teachers' competence and experience. Knowledge of disabilities and a clear division of labour among collaborators would also help. Furthermore, the perception of the teacher's summary is that it is rational and thoughtful that everyone should participate, thus inclusion occurs when students appreciate, enjoy, and expand their learning, and it is a dynamic activity that teachers could reflect on in real life (Olsson, Sand, and Stenberg, 2020). However, (Avramidis 2012) acknowledges that for learning disability students, good academic performance is set by the accommodations in mainstream schools and the assistance to accomplish specific learning goals. Similarly, ‘‘Neuro-Linguistic Programming’’ (meta-model of language and re-framing) applied by teaching assistant; - ‘‘transforming from surface structure to deep structure and recapturing missing elements of experience lost through deletion, distortion, and generalization’’, supported basic cognitive processing in pupil’s learning (Kudliskis 2014). In conclusion, it is worth pointing out that the inclusion of additional learning needs pupils in a mainstream learning environment is feasible when all required resources as mentioned in this review are put in place in schools, in addition to the observed critical incident;- we saw that the pupil was engaged through the support of the teaching assistant, notwithstanding, there is a strong likelihood that the teaching assistant adopted an inclusive model that befits the student’s learning progress. Similarly, (Olsson, Sand, and Stenberg, 2020) suggest that ‘‘the didactic practices of inclusion need to vary from one classroom to another as well as from one student to another within a classroom’’. 

REFLECTION AND EVALUATION OF THE NEXT STEPS
[bookmark: _Int_kJrIIzXH][bookmark: _Int_OjbklR70][bookmark: _Int_XP28pIQJ][bookmark: _Int_Y7jz5Bbg][bookmark: _Int_JiiRRWJ7][bookmark: _Int_DsbAlKJu][bookmark: _Int_FFlavqCU][bookmark: _Int_73NXd3T7]In this section, a detailed illustration of my critical reflection and evaluation together with my next line of action toward enhancing my professional and personal development would be based on (Gibbs 1988; Schon, D. 2017) models of reflective practice that emphasize exceptionally the concept of ‘’feelings and emotional response’’ and ‘’reflection in action and reflection on action’’ respectively. I am quite certain that by reflecting critically on the observed incident; my professional practice will be held to a higher standard of accountability through ongoing examination of my teaching principles, and I would be able to find new, useful theoretical underpinnings from which I could change and improve my practice, bridging the gap by discovering the ‘‘actual theory that is embedded in what I should do as a professional, rather than what I think it should be’’, and subsequently developing my skills. (Schon 1978 cited by Lishman 2015). On Monday the 26th of September 2022, I observed a year 7 student walk into the classroom 3minutes late and was the last to enter meanwhile the rest of the year 7 students all sat down and were discussing in a low tone while the teacher calls the attendance register of 30 students. The student walked to his/her desk, stood up, and complained with a high tone “my book was torn” and “who tore my book.” A lady who happened to be a teaching assistant entered the classroom and walk straight to the student who complained, talked to her and the student sat down and remain calm. The teaching assistant’s support enabled the student to engage in the lesson and responded correctly to the teacher’s question and the student was commended. A sense of prompt ‘‘feelings and emotional response’’ (Gibbs, 1988) turn my whole attention to the pupil, I thought out what the pupil said…, why the pupil said that…, and to whom was the pupil referring..., but my reasoning cannot fathom and make sense of the whole incident. My emotional responses went from the climax of feelings of freshness, enthusiasm, and high spirit of being with year 7 students in a classroom to sudden doleful and pitiful feelings. The good thing about my responses was I learned and understood that additional learning needs students can excel in a mainstream learning environment if all necessary resources to support them are available on the contrary the negative impact of my response was, I could not observe other students’ circumstances. Concerning the student’s cognition, (Xin et al, 2020; Kievit et al, 2019) my future action is to take note using daily report cards (Fabiano et al, 2018) of my students learning style, especially students who display any learning disabilities, in addition, communicate to both the head teacher and the pupils’ parents on how to support the student. In addition, (Bryant et al, 2015) argues that no model works effectively for all learning disability students nevertheless at least one model works for a student. I will find out the model of learning that supports the student by using the student’s learning style together with specific aims and objectives of the student learning, to enable me to assist effectively. Further action on social-emotional and mental development that encompasses behaviour, (Northrup and Campbell, 2021) suggested early observation of behavioural changes, my observance of disruptive behaviour in my classroom would be based on my detailed understanding of the students’ demographic characteristics that could lead to the disruptive conduct (Schmitt et al, 2018; Krause et al, 2020). In addition, I will influence the students professionally by using an inclusive approach to support all learners as well as set examples of what good and acceptable behaviour should be in my classroom (Carroll and Hurry, 2018). Also, the next step about inclusion; - communication, and interactions, (Kudliskis, 2014; Jigyel et al. 2018) emphasized inclusive education that creates a conducive learning environment for all learners. I will read the one-page profile of any learning disability student, exercise my verbal influence to understand the student’s perception of himself, and use my perception as a professional to help each student to adapt and progress in learning. In addition, (Kudliskis, 2014) findings about ‘‘Neuro-linguistic Programming’’ that enables a teacher to analyse and transform learning strategies to support the learning goals of students with learning disabilities would apply to my teaching practices. From my experience of the critical incident, my general conclusion is that additional learning needs students can learn in mainstream settings if the school’s staff, parents, and government work collaboratively, however, the specific conclusion I can draw from my experience is that I can support ALN students by selecting a specific approach that suits each learner because I learned from my reflective experience that an effective practice of inclusion for ALN pupil varies from one student to another student. In conclusion, based on my reflections and evaluation, my action plan is to use a daily report card to identify early behavioural changes, then communicate with both the head teacher and the parents on how to use the appropriate model to support the learner as well as recommend the services of a professional teaching assistant that would support the additional learning needs student using the known appropriate model of learning for the student.

CONCLUSION 
[bookmark: _Int_xxm54gHO][bookmark: _Int_J1vt7K6a][bookmark: _Int_tm7HMBwy][bookmark: _Int_RWDajBBR][bookmark: _Int_u9CDfdM9][bookmark: _Int_0kGNBMTm][bookmark: _Int_sge9veKA]It is without a doubt that change is inevitable thus the role of reflective teachers is equally changing too to align with the educational reforms by “Education Workforce Council” in Wales. Teachers now play a significant responsibility in student’s life, in addition to academia and “second-parenting,” in summary teachers actively engage in shaping the student’s life to the four purposes of the curriculum – ‘‘healthy, confident individuals, ambitious, capable learners, enterprising, creative contributors, and ethical, informed citizens’’ (Donaldson, 2015). The essence of a reflective teaching practitioner entails changing and adapting to educational reforms seen in the new curriculum for Wales, to provide the best services possible to the students. During my study, the critical reflection component of teaching practice in Wales is aided by the five professional teaching standards; - pedagogy, innovation, leadership, collaboration, and professional learning together with Gibbs’ model of reflection that emphasizes specifically the concept of ‘’feelings and emotional response’’. Reflecting passionately on students with additional learning needs has enhanced my professional standards to teach and support ALN students on how to learn in a healthy and confident approach to make a meaningful impact in society (Donaldson 2015, p.4).
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