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Element 2 – Essay
A comparison of outdoor Education within the early years setting and secondary school setting.

Outdoor education can be defined as any education through teaching and learning that takes place outside in the natural environment (Cambridge dictionary, 2024). It is a stimulating and engaging approach to enhance learning, environmental awareness along with mental health and wellbeing. There are many benefits to outdoor education these include improving children’s mental health, helping make education inclusive, and enhancing both child development and the learning experience (Learning through Landscapes, 2023b). This essay will compare the outdoor education provision in both the early years setting and the secondary school setting. A theorist who was heavily involved with beginning the early years setting and exploring the outdoor provision through play was Froebel, he believed children should be nurtured and nourished like plants in a garden and that play is fundamental to development in childhood (Sprouts, 2022). The early years stage focuses on children between the ages from birth to five years old setting standards for learning and development (GOV.UK, 2024). The secondary school setting caters for children aged 11-16, the authors school also has provision of a 6th form which includes adolescents aged 16-18. Through The Donaldson Report, successful Futures it was established there should be four main purposes thus being ambitious, capable learners, enterprising, creative contributors, healthily, confident individuals and ethical, informed citizens (Donaldson, 2015). Outdoor education will enable children to be all of these and to succeed in the future lives. 

The early years setting is an important time for children as this is where they grow and begin to develop. White (2020, p.106) states “50 per cent of a child’s learning happens in the first five years”. Watson, et al., (2012, p.144) assert “Wellbeing, development and play are seen as inextricably linked and therefore bound up within education, especially in early years education. Outdoor education is often linked to play within the early years setting. Knight (2013, p.119) asserts “Play is the fundamental way that children engage with the real world and is often described as a vehicle for learning in the early years”. Within a secondary school environment, it is unlikely you will come across children playing imaginative games. It however would be unusual to see children playing football during a break or lunch time. In a secondary setting outdoor learning would equate to a PE lesson or a geography field trip. Something that is relevant to the curriculum and an end outcome. In the authors school, the humanities area of learning took pupils from year 7 out to discover the local town, they had to identify certain places and learnt about the history during the walk and used skills from geography to navigate around the town. An experience like this allows children to understand and learn about their local community.  

Early years is a time for children to develop gross motor skills, social interaction and connection with nature. Jean Piaget (1896-1980) who was a cognitive theorist, believed in four stages of development the first being sensorimotor, in which learning occurs through touch and feel. Rudolph Steiner whose work was strongly modelled on that of Jean Piaget, believed children learn through senses, the role of play and imagination throughout the whole child referring to the ‘head, hands and heart’ (Bates, 2019).  Maria Montessori (1870-1952) also had the same view that the child learns though movement and senses (Pound, 2006). Movement had a fundamental influence on all aspects of a child life however modern life is not conductive in giving children enough physical experiences. That’s why the early years setting provides an outdoor space which is highly effective in providing movement and the range of physical experience they need (White, 2020). During early learning it is very much learning by doing, through thinking, feeling and doing, children learn absorb information through these senses (Davy, 2019). White (2020) suggests there needs to be a multi-sensory environment available and that natural materials are best for outdoor play. A rich outdoor area needs to be well-planned to invite exploration, challenge and adventure such as hiding areas, tunnels, pathways and concealed exits, this help aids children discover what Froebel identified ad ‘new worlds’ (Bruce, 2012).

In the early years setting it used to be expected to have outdoor provision, however more recently factors such as health and safety and staffing and space have been making this increasingly rare or limited (White, 2020). This more common in a secondary school environment, where staffing issues prevent groups being able to be taken outside or even offsite safety. Outdoor education can be perceived negatively by some staff who worry about safety but also about meeting the demands of data. They are often worried that outdoor education is difficult to evidence and does not meet the typical demands of the curriculum (Learning through Landscapes, 2023a).  Space is another issue with inadequate space being given to create play areas in early years setting or in secondary schools where they lack green spaces and what is there usually has restricted access (The YPO Team, 2023). However, when these experiences do happen, they are extremely beneficial for students. The authors school values outdoor education and give students experiences to develop as global citizens ([School A], 2020).  The also offer clubs such as eco-club, surf club and many extra curriculum outdoor sports which are run after school or on a well-being Friday. Another factor that often prevents outdoor learning is the weather and not having the correct clothing and equipment (Learning through Landscapes, 2023a) this is an issue in both setting however often early years settings will have a set of wet wear gear for pupils to use so that this is no longer a barrier. 

It had been said that outdoor education can enhance curriculum learning and understanding but providing real-life and practical experiences. It can also aid inclusion especially those students with additional learning needs who feel stifled by the indoor classroom. (Learning through Landscapes, 2023b). In the authors setting often outdoor education is offered as part of the alternative curriculum making the experience more hands on and practical for those students who struggle with mainstream examinations and academic theory. Another group of children who benefit from outdoor learning is a group of children who have been removed from mainstream due to behaviour problems. They have outdoor learning as an incentive on a Friday where if they have met certain targets, they get to go off site as a group. This ranges from litter picking at the beach to making fires. This is often criticised by other students who see this as a reward for poor behaviour. 

Although early years and secondary school settings differ in approach, they both have the same fundamental aim of ensuring children have a relationship with nature and the outdoors. Outdoor education is vital in both setting, for development of the child in the early years setting and then to enhance the understanding of the curriculum. Just as outdoor education adapts to suit certain age groups, teachers too need to adapt to facilitate outdoor learning and make it part of their practice. To do this more training needs to be implemented so staff feel comfortable teaching and leading lessons outdoors. 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Geography field trip testing temperatures of rock pools.
	Date:
	05/05/2024

	Assessor:  
	Hannah Jones
	Review date:  
	05/05/2024




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Rock pools:
Slippery Rocks
	Real life experience of rock pools to get live results from natural rock pools. 
	Slips, trips and falls.
Cuts, grazes and abrasions.
Drowning.
	Young People and Adults
	· Be aware of algae on rocks. 
· Do not enter rock pool
· Suitable footwear 
· Use small rock pools isolated from main water supply.
· Stay on the beach while accessing pool rather than climbing on rocks if possible. 
· Safety brief prior to activity.
	Low

	The coastal walk to the beach
	To access the beach to complete experiment.   
	Trips and falls
Cuts, grazes and abrasions.
Sprains and brakes.

	Young People and Adults
	· Keep to the paths provided.
· No climbing over obstacles
· Be vigilant of the ground below.
· Follow signage available for route direction. 

	Low

	Walking on the beach
	To access the rock pools
	Trips and falls
Cuts, grazes and abrasions.
Drowning.
	Young people and Adults
	· Check tide times before hand.
· Beware of a change in tide during activity.
· No swimming
· No paddling
· Be aware of RNLI safety flags.
· 
	Low
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‘The role of Outdoor Education’
This Literature review looks at the role of outdoor education, how it affects children’s health and well-being. How it connects to the new Welsh Curriculum and discusses safety concerns of staff. To begin with there are many theorists who were pioneers for this form of learning. Margaret McMillan (1860-1931) and her sister Rachel looked for ways to alleviate the effects of poverty and improve health and well-being of children, driven by their political and religious beliefs. They drew on Froebel’s work and understood the importance of the garden and recognised how time and space influenced child’s development (Pound, 2006). Her theory champions those children who are in poverty to be inclusive in every aspect of education. Froebel supported this view, he turned to nature for both solace and for answers about life at a young age, for children living with concerns and problems nature can offer healing, (Bruce, 2012). Friedrich Froebel (1782-1852) also believed play holds a vital role in child development and that in encourages enjoyment and emotional well-being (Pound, 2006). 
Physical health, mental health and well-being. 
It is believed an educational strategy centred around the concept of playfulness can enhance learning and potentially improve student well-being (Watson, et al, 2012). Friedrich Froebel (1782-1852) believed play holds a vital role in child development and that in encourages enjoyment and emotional well-being (Pound, 2006).  Dewey (1933) added to this, that ‘playfulness’ which encompasses both play and work activities is more important than play. This playful disposition creates the foundations for education and wellbeing (Watson, et al., 2012). 
With opportunities of outdoor learning decreasing for many children, a nature deficit disorder, there is worry this will have a negative impact on children’s development (Davy, 2019). Another impact on a child’s development is the lack of during a child’s development movement is vastly important, inefficient movement is the result in lack of movement opportunities during early years and is very hard to rectify compared to some other learning delays at the later stages. It also affects a child’s self-image and feelings of self-worth (White, 2020). The problems children face in modern life that have an impact often impacted by self-esteem either low self-esteem or a unhealthy sense of self-worth which affects behaviour within children (Bruce, 2012). According to Maslow the first component of esteem the hierarchy of needs involved self-confidence, to feel positive about yourself (Hopper, 2020). Cohen (2023) would agree and asserts “Spending time in nature can build their confidence”. According to Michael Sobel, author of Beyond Ecophobia, children are filled with anxiety about the future when discussing human abuse about the planet and they just don’t want to engage in real issues such as climate change and destruction of the rainforests, they have become fearful due to environmental education (Davy, 2019). Carole Dweck (2000, cited in Bruce, 2012) expresses the importance of trying something, to give it a go, stating this is a ‘mastery’ approach to learning compared to a fear of failure or a ‘helpless’ approach.  This follows Dweck’s theory of fixed and Growth mindset, fixed being unchangeable and growth you can improve through practice. In a fixed mindset, failure is permanent, however with a growth mindset failure is used as a chance to learn (Spencer, 2017)
With the rising levels of obesity in the country outdoor education should be an entitlement for every child with benefits of supporting the immune system, brain development, muscular skeletal system, and cardiovascular system (Davy, 2019). Since the Covid-19 pandemic the importance of outdoor education has increased and made people more aware of the value of spending time outdoors in nature (Pillman, 2022, cited in French et al, 2023). With the rising levels of obesity in the country outdoor education should be an entitlement for every child with benefits of supporting the immune system, brain development, muscular skeletal system, and cardiovascular system (Davy, 2019). Penny Greenland (2006) would agree and asserts often the lack of physical play can lead to clumsiness, attention problems and even learning difficulties later in life (Bruce, 2012).
New Curriculum for Wales and Teaching outdoor education.
Friedrich Froebel believes that if children can see the wonder of nature, they will understand the effect of their own actions on their environment this will most likely aid the desire to help shape a sustainable future (Bates, 2019). The natural world provides us with opportunity for observation, investigation, and exploration so that children can experience ownership and responsibility Frobel believed the garden played an important role for children to develop a greater sense of the natural world around them (Bruce, 2012). Children and young people connect with the natural world, history, and culture through outdoor learning (Bruce, 2012). The Welsh concept ‘cynefin’ embodies the idea of people connecting with the environment around them which has been included within the new curriculum (French et al, 2023). An example of an outdoor area being used for learning can be taken from Froebel, he gave a group of children at a kindergarten in Blankenburg, a plot within the local community communal area teaching them about relationships and belonging within the community (Bruce, 2012). Bronfenbrenner’s Ecological Systems theory explains the importance of culture and community in shaping children’s learning and growth, through their relationship with multiple systems such as family, school and the local community. Disadvantaged and marginalised students greatly benefited from his work (Knight (2013). French et al (2023) further asserts “Welsh government advocates outdoor learning as a key pedagogical approach for delivering the new Curriculum for Wales.” The new Curriculum for Wales sets to follow four purposes form the Successful Futures report one of these being that children become ethical, informed citizens, outdoor education can help successfully meet this purpose by giving children opportunities to learn about the environment and culture of their local area, country, and the world (Donaldson, 2015). It is interesting that key principles, from more than a hundred years ago, of early pioneers reflecting their vision, knowledge and experience often still influence curriculum development and design today identifying the importance of the outdoors and how it is crucial as a learning experience. These theories may still be relevant however are often expressed differently (Bruce, 2012).
It is important to encourage children’s own exploration and creativity when using outdoor spaces for play although children certainly value the attention and involvement of staff in discovering new ideas for play (White, 2020). Bronfenbrenner believed that the interactions with the adults within the microsystem and the mesosystem, the two layers closest to the child, was key to promoting a good learning experience for the child (Aubrey and Riley, 2021). Montessori would disagree and asserted for the child to be free the adult must be an observer (Pound, 2006). The practitioner plays an important role in providing an environment to facilitate play according to Curriculum guidance (Watson, et al., 2012). Contrary to this for practitioners to be able to successfully implement outdoor education as a pedagogy they need professional development (Maynard et al., 2013). According to Pound (2006) Jean-Jacques Rousseau (1712-1778) also believed children should be observed by practitioners. Practitioners are often relucent to go outdoors due to the idea that ‘real work’ can only happen in the classroom following that outdoor spaces are used for informal learning band play and can’t be used as a form of assessment (Maynard et al., 2013). Davy (2019, p.23) asks the question “Are we in danger of turning our schools into laboratories for testing children?”.


The safety of outdoor education.
It is a given that the safety of children while outdoors is paramount that is why practitioners work within a framework of security and safety although it is important to ensure children have freedom and challenges within this and learn to operate safely and effectively outdoors (White, 2020). However taking risks is part of life and all too often decisions are made about children’s play based on factors such as potential risks or dangers rather than the potential benefit. Justification of the importance of adventurous play is to learn to manage risks as part of everyday life, being able to weigh up risks against benefits (Bruce, 2012). Additionally, part of the tool-kit for an effective learner is the ability to take risks (Claxton, 1999, cited in Bruce, 2012). Bruce (2012) would argue The attitudes and approaches of educators make a substantial difference to a child’s opportunities for adventurous play. Although Alexander Neill (1883-1973) believed Montessori’s methods were too controlling he approved some of her notions in particular that children should have freedom to play without adults imposing (Aubrey and Riley, 2021). Knight (2013) would suggest that the indoor environment is sterile, uninteresting, unstimulating for children’s interests when compared to the flexible, natural, effective stimulus that is the outdoor environment. Children learn better through experiences such as creating fires and shelters and not just learning about them (Bruce, 2012). Piaget would assert that the child is an active explorer (Aubrey and Riley, 2021). Dewy, Montessori and Froebel all believed education should be child-centred, active and interactive (Gray and MacBlain, 2015). Aubrey and Riley (2021, p.46) assert “Steiner…stressed the importance of play without adult intervention, as well as Froebel who encouraged notions of children exploring and learning through nature”. As practitioners we need to trust in children’s innate instincts to survive and being outdoors allows for this skill of survival to develop (Davy, 2019).
Conclusion 
With play being the stepping stone to development, it is important children are given the opportunity to do this through outdoor education. They develop imagination, they use their senses and learn to solve problems. Outdoor learning helps create Healthy minds and bodies which give a child positive mental and physical well-being. Additionally, children become healthy, confidence individuals who can recognise risks and understand the importance of safety. (Donaldson, 2015). The barrier to children accessing outdoor education is down to practitioners who are often fearful of safety and the responsibility they hold for these children. Also, the lack of a record of learning or being unable to assess progress through outdoor exercises. Hopefully with the new Curriculum for Wales children will regain valuable opportunities to participate in outdoor learning again. 
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The Exciting Explorer Experience! :ﬁi

Open to 5-11 years olds - Running from April to October every weekend.

£15pp — Afull day of adventure, fun and learning! - 9am-2pm — Lunch and snack provided.

Booking essential! - Tel: 01437 761234 — Email: outdooreducation@scoltonmanor.co.uk
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Are you ready to explore 60 acres of park and woodland? (Welsh
Government, 2024). s

Get your eco-explorer badge when you explore our woodland village
(Scolton Manor Park, 2024a).

Play and learn through imaginative, while taking to new highs on our rope-
bridges and see what you birds and insects you can discover through the.
lookout platforms (Scalton Manor Park, 2024a).

Get emerged in our sensory, musical play area using paddle pipes, tubular
chimes and the wooden xylophone, collaborating with your peers (Scafon  (SC9ton Mancy iy
Manor Park, 2024d). 2024q)

“All Aboard!"

The Scolton Express Play Train to transport you to the railway. The.
Scolton Express Play Train to transport you to the railway. You will also
meet Margaret, the steam locomotive and the Sarau Signal box in our
Railway Garden you will leam about the history and how they helped the
local community (Scolton Manor Park, 2024b).

Achance to explore Pamhrokeshira’s county museum and a visit to the
discovery centre (Lets Go With The Chicdren, 2024)
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The Manor

Travel back in time as you enter the Manor, an upper-middle-class
Victorian country house to discover authentic period pieces, artefacts
and paintings (Scolton Manor Park 2024c).

As you explore and discover the vast activities around the estate you wil
leam about sustainability and stewardship and how this impacts the
future of the environment (Scolton Manor Park, 2024c).
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Bee amazed when you Bee-come a Beekeeper!

+  The Woodland Apiary - with live hives
+  The Beehive exhibition - live ‘bee cam’
+  Honey Kitchen — get a sweet treat!
Learn the importance of bees and how we are creating a sustainabl
future for Pembrokeshire (Scotton Manor Park, 2024e).
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This experience is closely linked to one of the four purposes of the
New Curriculum in Wales to be ethical, informed citizens. Children
can gain knowledge of their communities past and learn about
sustainability of the plant (Donaidson, 2015)





