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WHY THIS RESEARCH?

Voice is more than sound.

•

•

•

•

Identity.

Agency.

Embodiment.

Performance.

Who defines the destination?

Digital voice training creates opportunity — but also raises an important question:

(Azul and Quoresimo, 2022; Ahmed, Kim and Hoffmann, 2022; Alter et al., 2024)



MOVING FROM MODULE FIVE

TO MODULE SIX

Module 5

Module 6

Theory + Practitioner Knowledge → Prototype

Participant Experience → Pedagogical Refinement



THE RESEARCH
QUESTION

Refinement, not validation.

How can participant experience inform the iterative
development of an ethical, inclusive and sustainable
digital voice pedagogy for transgender and non-binary
actors?



RESEARCH DESIGN

A Participatory Practitioner-Research Inquiry

Five Participants

Pre-engagement interview

↓

2–3 weeks prototype engagement

↓

Post-engagement interview

↓

Reflexive Thematic Analysis

(Braun and Clarke, 2021; Nelson, 2022)



ETHICS & POSITIONALITY

Insider knowledge is both a resource and a responsibility.

INSIDER KNOWLEDGE

↔↔↔

REFLEXIVE SCRUTINY

Ethics as ongoing practice — not a completed form.

Practitioner Experience

Contextual Understanding

Rapport

Assumptions

Power

Role Boundaries

Interpretation



THE ANALYTICAL
CHAIN

How participant experience became pedagogical
knowledge.



Evidence

Interpretation

Prototype Refinement

Theoretical Alignment

↓

↓

↓



Participant experience → pedagogical development



FIVE
INTERCONNECTED
THEMES

What participants revealed



No Prescribed Destination

Expertise Without a Single Ladder

Practice That Bends Without
Punishment

Trust Grows Where the System
Exercises Restraint

A Companion to Situated Performance
Practice

‘It asked what I wanted rather than assuming a
destination.’ — Robin

‘I've been singing and performing for twenty-odd
years — I know my voice, even if I don't always
know the fancy words for it.’ — Zed

‘When I came back it just... welcomed me back. No
“you broke your streak” nonsense.’ — Priya

‘I could decline questions or skip exercises without
it turning into a whole thing.’ — Mari

‘As a supplement, definitely, not a replacement.’ —
Jim

Placing participant experience at the centre





EVIDENCE → REFINEMENT

Participant experience tested, challenged and refined
the prototype.

Knowledge shaping the design throughout.

Need for Rationale → Clearer pedagogical
explanation

Need for Flexibility → Expanded pathways
and adaptable practice

Interruption and Recovery → Sustainable
return/recovery pathways

Privacy and Trust → Clearer data
boundaries and technological restraint



NO
PRESCRIBED
DESTINATION

↓

AGENCY



PRACTICE BENDS
WITHOUT

PUNISHMENT

↓

SUSTAINABILITY



TRUST
GROWS

WHEN THE
SYSTEM
EXERCISES
RESTRAINT



EXPERTISE
WITHOUT A
SINGLE
LADDER

↓

PARTNERSHIP



SITUATED
PERFORMANCE
PRACTICE



AGENCY

+

SUSTAINABILITY

+

RESTRAINT



CONTRIBUTION

The project produced more than a prototype digital voice
application.

ARTEFACT

PEDAGOGY

METHODOLOGY

A refined digital voice-training prototype

Five participant-informed principles

A repeatable evidence-to-refinement process





THE MOST IMPORTANT
THING I LEARNED

Inclusive
intention

≠ Inclusive
experience

Participant experience must be part of the knowledge-
making process.



PERSONAL & PROFESSIONAL LEARNING

My practice changed too.

I learned to:

Designer

↓

Practitioner-Researcher

↓

Participant-Informed Pedagogue

question intention

share pedagogical authority

treat lived experience as knowledge

(Ghaye, 2010; 2011; Nelson, 2022)



WHAT NEXT?



The Next Iteration

Can these principles travel beyond the
prototype?

Longer engagement

Wider participant groups

Performer-specific pathways

Training-context implementation

Interdisciplinary collaboration



FINAL
THOUGHT



Inclusive digital voice
pedagogy is
strengthened when
technology:

Supports

Performer Agency

Rather than directing

Performer Identity.
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